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Abstract

The present work investigates the use of Crosswordles as a teaching strategy to enhance
learners’ vocabulary learning in two private schedDjurdjura and Ithri” situated in Tizi-
Ouzou town. In order to reach the three objectioésthe study, two theories: Piaget’'s
Individual Constructivism (1950) and Vygotsky’'s isoaltural learning theory (1978)have
been applied.To conduct this study, a mixed re$earethod was adopted. It combines both
gualitative and quantitative techniques in relatido data collection and Descriptive
Statistical Method and Qualitative Content Analysis relation to data analysis.For
collecting data, Twelve (12) classroom observatg@ssions were conducted in the two
private schools, forty eight (48) questionnairegevieanded to the first year learners and a
semi- structured interview was conducted with the ¢02) teachers of the English language
who work in these schools.The results of the stedgal all teachers use crossword puzzles
to teach English vocabulary. The obtained findimgdicate that learners have a positive
attitude toward this strategy since it helps themaderstand English vocabulary. Moreover,
The findings reveal that teachers use this strataggause they believe it makes the learning
environment rich and attractive. On the basis & fimdings, it is concluded that crossword
puzzles is an effective strategy to teach Englisialulary.

Key words: Crossword Puzzles, English Vocabularfeaching Strategy , vocabulary

learning
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General Introduction

Statement of the problem
Learning a foreign or second language for beginmemslves the acquisition of thousands of
words. Therefore, one indispensable element imiegrany foreign language is the mastery
of its vocabulary. In fact, vocabulary is important foreign language learning because
without sufficient vocabulary, learners cannot ubke target language to communicate
effectively ( Richards 2001).

Researchers in the field of foreign aedosid language teaching and learning have
observed that learners face big difficulties in @leguisition and retention of the vocabulary of
the target language (Richard and Schmidt,200218@ddition to , some pupils can master
vocabulary easily, some others cannot. Thus, teadre required to find ways in order to
help the pupils to learn vocabulary easily, and ohe¢he ways is by applying games in
instruction. Among these games, crossword puzzR) (@hich is considered as a suitable
game used to foster vocabulary learning and aféglortunities for pupils to memorize as
much as possible items(Weisskrich 2006).

An extensive amount of researches haee benducted in relation to the use of games
in teaching. The first one is conducted by Alsadalbad Rasouli (2013) entitled “The Effect
of Games on Improvement of Iranian English Foreiganguage Vocabulary in
Kindergatens”. The aim of this study was to findvay to help young English Language
Learners to memorize the new vocabulary in themdsi.The results of the study revealed
that games not only bring fun for learners but afsmtivate them to improve their writing
skill. The second is conducted by Awad Soliman Kasind Fikry Kamel Al- Faleet (2013)
entitled “The Effectiveness of using Puzzles ineleping Palestinian High School Learners’
vocabulary achievement and retention”. This studyed to examine the long effect of

puzzles on learners’ retention of the vocabulaoynfrAbdul Kareem Al- Aklook High School
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in Dair Al Balah Palestine. The results of the ekpental research revealed that using
crossword puzzles are very effective in the achiear of high school learners’ vocabulary.
Several studies have been conducted iavall the world about this topic. However, it
does not receive much attention in Algeria. Firsarypupils face difficulties to memorize
English vocabulary while learning through tradisbmethod(Martin 2013). Thus, we want to
show the usefulness of crossword puzzles as amuatisinal technique to be implemented in
the process of teaching English vocabulary whichised in the learners centred approach.
The fundamental aim of this study is to shed lighthe effectiveness of crossword puzzlesas
a teaching strategy to enhance first year privaiddi® school learners’ vocabulary

acquisition and highlight its importance to motevéarners to learn English vocabulary.
Aims and Significance of the Study

This dissertation attempts to investigaeefirst year English language teachers’ use of
Crossword Puzzles (CP) and the effectiveness sfsthategy in enhancing pupils’ vocabulary
learning in two private middle schools namely Djurd and Ithri in Tizi — Ouzou. The work
is centered around three objectives. For a stasgeks to find whether applying this type of
games in the teaching process is helpful in eningnaiipils’ vocabulary learning. The second
objective consists in describing the process ofhea vocabulary through entertainment ,
that is to say, drawing a relation between crosdvparzzles as type of games to provide fun
and as a means of instruction to enlarge learnvexsibulary repertoire . As for the third one,
it is to check the efficiency of crossword puzzletmnotivate pupils to learn English
vocabulary. To reach our objectives, we shall atythe individual constructivist theory of
Piaget (1950) and Vygotsky’s social constructivigh®78). The former is based on the
discovery of a learning environment where pupiks @fowed to construct knowledge that is

meaningful for them. The latter considers thatnesy and development are collaborative
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activities, in addition to this, it is through sakiinteraction that learners learn from each
other.

It is important to deal with this researcpitoof using crossword puzzles with first year
private middle school classrooms of English. Wedvel that through crossword puzzles,
learners can foster the acquisition of the vocalyubd the target language. Therefore, more
research is still needed in the area of vocabutasning since the use of crossword puzzles
mark a shift from traditional language teachinggevehthe teacher plays the central role in the
classroom, to learner centred instruction where Ifaener is responsible for the learning

process and the teacher is merely a guide ort&aii

Resear ch Questions and Hypotheses
In the light of this study, the followimggiestions are suggested:

1-Do EFL teachers in the Algerian PrivateMiddldn&al use Educational crossword puzzles
in the classroom to teach English vocabulary fist fyear pupils?
2-Do first year pupils in the Algerian private middgchool have positive attitude towards the
implementation of crossword puzzles to teach Ehglacabulary?

To answer these questions, two working hypotheseadvanced:

H1: Teachers in the Algerian Private Middle Schosé crossword puzzles in the classroom

to teach English vocabulary for first year pupils.

H2: first year pupils in the Algerian private middhcool have positive attitude towards the

implementation of crossword puzzles to teach Ehglscabulary?

Resear ch Techniques and M ethodol ogy
In this dissertation, we adopt the Mixedtibd Approach. It combines both qualitative
and quantitative methods for data collection anth danalysis,the data are gathered using

three main instruments: a questionnaire, an irgarviand a classroom observation
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.Thequestionnaire handed to the pupils’ attempteuestigate pupils’ opinions about the use
of crossword puzzles and whether it helps themetarn lexical items. The interview

conducted with their teachers aims at investigaivigether they believe that crossword
puzzlesis an effective strategy for teaching Emhgliscabulary. In addition to theseresearch
tools, a classroom observation isconducted to wobtaliable data and gain abetter

understanding of the present issue.

Structur e of the Dissertation

Following the traditional complex modef writing an academic research work
,thedissertation consists of four chapters .It heguith a General Introduction in which we
introduce the topic of our investigation and weserrd the research questions , hypotheses anc
objectives. It is followed by the Review oftheLddéure which provides the theoretical
background of the study and it is divided into tparts .The first part is about definitions,
types, and importance of vocabulary in EFL teacland learning. The second part is about
crossword puzzles in EFL classrooms .Then, Resd2esign provides a detailed description
of the participants and the context of the invedian as well as the procedures of data
collection and analysis. As regards the next chiapteich is called Presentation of the
Findings, it describes the results obtained fromittvestigation. Regarding the last chapter
called Discussion of the Findings,it discussesiatatprets the results of the study. Our work

ends with a General Conclusion which summarizesrthi® research findings.
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Review of theLiterature

Introduction
This chapter attempts to shed light on the differeoncepts related to our

investigation. It is divided into three sectionseTfirst one deals with vocabulary and its
types .Then, it deals with the importance of vadaty in EFL teaching and learning, steps of
learning vocabulary as well as strategies for temclvocabulary . The second section
comprises the definition of both games in educadod Crossword Puzzles. After that, it
accounts for the history of Crossword Puzzle asdyipes. Finally, it highlights the use of
Crossword Puzzles in teaching as well as its edugtvalues. As for the third section, it

describes the theoretical framework used in theystu

|. Vocabulary
|.1. Definitions of Vocabulary

Vocabulary is essential in the field of languagaching and learning. Therefore,
several definitions have been propounded to stitessignificance and complexity in the
educational process. Diamond and Gutlohn (2006Qestgthat vocabulary is the knowledge
of words and their meanings. This means that, witlestablishing a strong vocabulary base,
comprehension and use of language will not be sebieBesides, Procter ( 1996: 628)
defines vocabulary ad\ll the words used by a particular person or ak twords that exist in
a particular language’ That is to say, vocabulary is the knowledge ofdsothese words
exist in a specific language.

According to Carter (1998), a word can be defifredh the orthographic perspective
and the semantic perspective. The former representsies of letters; the latter deals with the
meaning of words. It means that a word is compa$adunds in a linear way to transmit certain
messages. Additionally, Henriksan (1996) statesubeabulary knowledge is often defined as a
precise comprehension which is operationalizedhasability to translate the items to the target
language, the ability to find the right definitiomsa multiple choice task, or the ability to giae

target language paraphrase. The knowledge of wordaning plays an important role in
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language comprehension. This entails that vocapwdaowledge is determined by the exact

comprehension of words in the target language.Mea@ntestablishing a strong vocabulary base

requires not only the knowledge of the lexical isefyut also the ability to use them in the

appropriate context.

|.2.Types of Vocabulary

It is indispensable when defining vocabulary tow its types. Stuart Webb (2005)
states that vocabulary can be presented in twerdiit types: receptive and productive
vocabulary. Receptive vocabulary refers to the dsdhat learners recognize and understand
when they are used in context, but which they capnaduce. It is vocabulary that learners
recognize when they see or come across in reddkig but do not use it in speaking and
writing.Whereas, productive vocabulary consist @fords that the learners understand and
canpronounce correctly and use constructively akmg and writing. It involves what is
needed for receptive vocabulary plus the abilitysp@ak or write at the appropriate time.
Therefore, productive vocabulary can be addresseahactive process, because the learners
can produce the words to express their thoughtthers. Additionally, vocabulary has two
different forms; it can be oral or print. The fonmefers to something spoken (non- print).

The latter denotes something written ( Stuart W20056) .

|.3. The Importance of Vocabulary in Foreign Language Teaching and

Learning

Vocabulary is central to language leagniTherefore, foreign language learners are
always in need to learn and enlarge their vocabularthis context, Lewis( 1993:89) went
furthermore to argue “ Lexis is the core or hedrtlamguage”.This means that learners
develop great fluency and expression in Englishs isignificant for them to acquire more

productive vocabulary knowledge and to developrtlogin vocabulary learning strategy.
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Furthermore, teaching vocabulary helps learnerstterstand and communicate with others
in English.

Eventually, Alderson and Bachman (200&&y that Yocabulary can be seen as a
priority area in language teaching, requiring tests monitor the pupil’'s progress in
vocabulary learning and to assess how to adeguagevbcabulary knowledge’in other
words, vocabulary is an important element in laggueeaching; tests are required to assess

learners’ vocabulary knowledge.
| .4.Steps of Learning Vocabulary

Brown and Payne (1994, cited in Hatch andaBr,al995:267) suggest five steps that are

essential for leaners in their vocabulary learning.

|.4.1. Encountering New Words
The first step for vocabulary learniagncountering new words, which means finding

sources such as reading books and stories, ligteéainadio, songs and practising crossword
puzzles which is the interest of the present resear

There are some factors which contr@ tearners’ acquisition of words namely
learners’ interest and motivation such as namesbicles for boys and items about jewelry
for girls .In addition to interest , learners’ nseshay make a difference in learning new
words which satisfy their needs .Words are acquiredwo different ways . Accidental
learning refers to the way where the vocabulangasnt unintentionally. The learners try to
guess the meaning of new words through the cluaiadne in the text. According to Schmidt
(2000), incidental vocabulary learning is learnthgough exposure when one’s attention is
focused on the use of language rather than onitepitself. However, learning vocabulary
through crossword puzzles in an intentional leagnmwhich the attention of the learner is

directly stressed on the acquisition of new words.
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|.4.2.Getting the Word Form

The second essential step for vocabulary learisngetting a clear image about the
words’ form — spelling and pronunciation. It isiesdted as a significant part especially when

learners are asked to define words.

|.4.3.Getting the Word M eaning
The third main step for vocabulary feag is getting the word meaning .1t is based on

some strategies such as relating new words witkadyr made pictures in mind, using
dictionaries, relying on someone’s clarification putting words in context to have their

meaning.

|.4.4.Consolidating Word Form and Meaning in Memory

The fourth necessary step involves liegritems through their appropriate context.

Thus, learners will acquire the words meaning amohfat the same time.

|.4.5.Using the Word

The final step in learning vocabulasyusing the words. It is essential since it checks
the learners’ productive knowledge of collocatiosyntactic restriction and register

appropriateness.

|.5. Strategiesfor Teaching Vocabulary

Language teachers adopt strategies deraio teach succefully lexical items to the

learners .This includes unplanned and planned wagbteaching. (Seal 1991)

1.5.1. Unplanned Vocabulary Teaching

Seal (1991:298) defines unplanned volealp teaching as theté¢aching of problem
vocabulary that comes ‘up without warning in thense of a lesson”.During the process of
learning, learners search for the meaning of voeaputems. Hence, teachers are asked to

improvise an explanation.
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Seal ( 1991) suggests three stagekdnuhplanned vocabulary teaching .The first
stage consists in conveying meaning; the teaches dfferent ways such as miming, giving
synonyms ,and translation.The second stage is cigethe meaning .In this case , teachers
check whether the unknown words are understandablearners . This may be done through
asking questions or doing some activities to tesirtunderstanding .The final stage aims to
consolidate the information .In this type of voclaoy teaching, the teachers urge their pupils

to use the words in other contexts.

|.5.2.Planned Vocabulary Teaching

Hatch and Brown (1995:415) refer tastkechnique asintentional vocabulary
instruction’. Seal (1991:298) defines planned vocabulary teachs When the teacher goes
into the classroom with an item or a set of vocabuitems that she/he has decided before
hand will bring during the course’He mentions two types of this kind of vocabulary
teaching .In the first step, the teacher predltas $ome vocabulary items will cause problems
for learners’ comprehension. So, he or she prephmg to teach them. Through his
experience, he or she is able to provide learnghswhat suits them.

The second type of vocabulary teagltian be described as the vocabulary lesson. It
can be taught as a separate module to developLtheaFners’ stock of vocabulary , or it can
be taught as a follow up to other activities sushr@ading stories , listening ( songs) ,
discussions , dialogues or solving crossword mszz\Vioreover, there are several teaching
techniques to be followed in teaching the vocalyuid a foreign language .We can use the

dictionary , the glossary or translation ( Se&91) .



Review of theLiterature

| .5.2.1.Dictionaries

Bouchard (1979, cited in Boulmerka, 2000:13bntends that The dictionary
permits readers to obtain the meaning of a word@snot be separated from the context or
word form; as such it is an aid to vocabulary deypehent” In other words, the dictionary is
a source to improve vocabulary knowledge, it presideaders with the significance of given

words with their exact context and form.
1.5.2.2. Glossary

A glossary is an alphabetical list of terms in dipalar domain of knowledge with the
definitions for those terms. Traditionally, a glagsappears at the end of a book and includes

terms within that book which are either newly inlnoed or at least uncommon. ( Fadel 2005)

[.5.2.3. Trandation

Foreign language learners find different diffics while learning a foreign language
and they see that the use of the native languagebeaa facilitating factor. In order to
familiarize learners with the words of the foreigmmguage, the teacher can use translation
when presenting a new item meaning. Thornbury (R862s that it is useful in the sense that

it is a direct link between the word and its megnin

1. Crossword Puzzlein EFL Classrooms

I1. 1.Language Games

Language games are a great benefit to both langieagbers and learners. Besides
motivating learners to learn the target languagegliage games also help learners to learn anc
practise the target language in a meaningful wascofding to Shepherd (1993},anguage
games are generally experiential, inviting learngéestake part in or to witness, language
behavior”. That is to say, language games promote activaifepor learners centred learning,

and they give opportunities for learners to explarguage by themselves.

10
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I1.2.Types of Language Games

Language Games are classified into categoriggodd teacher has to possess several
games on hands all the times. In this concern, iglad{1984) explained two ways of
classifying language games; linguistic games tleagoon accuracy and communicative
games that emphasise exchanging information. Funibre, language games are classified
into more detailed forms composed of both linguisthd communicative games Hadfield
(1984).

» Information gap games: the learners having infolonahave to exchange it with those
who do not have it to complete a task.

» Guessing games: Learners with a flash card mushijiuse it to guess the words.

Matching games: Participants need to find a matckafwvord, picture or card.
11.3.The Implementation of Gamesin Instruction

Games have a long and rich history. They areléd/into two main periods; before
and after the 19 century. According to EL Shamy (2001), in the begig, games were
mainly based on physical activities; they wereteglao special occasions such as religious
rituals, celebration and festivals .However, after 19" century, the European people tried to
modify some of their games principles to fit the é&moan tastes because they perceived them
as a waste of time. From that time, games stadeodmnstruct their Educational Instructioh
In 1843, the first educational game was tMahsion of Happinessivhich is a broad game
released in the United States of America that ditoeteach children the difference between
‘good’ and ‘bad’ to gain the seat of happiness €€itn Digital Arts and Entertainment:
Concepts, Methodologies, Tools and Application,2061).

Game has been defined by several scholars amongEh8hamy (2001:15) who states that it
Is “a competitive activity played according to ruleshin a given context, where players meet

a challenge to achieve an objective and’wirhat is to say, games comprise many factors
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such as rules, competition and learning in pariculhey are designed to learners of different
levels and deal with topics that suit their leuveldrder to gain the best results. There are
several types of games which are used by teachesag@them; Bingo, Memory challenge,
and Crossword Puzzles(CP).
1-Bingo
According to Pavicic (2008:23), Bingo is a gatinat encouragedtie productive use of
words” where learners use words in the appropriate canféxs means that Bingo helps
learners to use words, to produce sentences dvelitovolved in the discussion. For instance,
the teacher writes ten words on the board and eeamer chooses five words and writes
them down, after that the teacher selects one wasrdomly without saying it and gives to
the learners its definition or synonym. If the le@is guess the right word, he or she should
shout “BINGO” and wins the round.
2- Memory Challenge
It is another game that could be used to teaclaludary for young learners. They
have to sit in pairs or in small groups, each graugiven three minutes to write down as
many words as they can to remember from their pteviesson such as animals .The group
that recalls most words will win the game( Sahare@mBakhsh 2016).
3-Crossword Puzzle
Utami (2014) defines Crossword Puzzigsés the puzzle with sets of squares to be
filled in with words/ numbers in each square. Syrosa or definitions of words are given
with numbers corresponding to numbers in each sqiords are fitted into a pattern of
numbered squares in answer to clues.
According to Wahyuningsih (2009), Crossword Puzzlgame in which words guessed from

their definitions, are fitted into diagram of whaed black squares. The crossword has words
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written horizontally (across clues) and words \enttvertically (down clues) .The pattern of
black squares serves to separate each word fraaneadjwords.

Furthermore, Jean VA Beau (2007:15) states thabs€word Puzzle is an interesting
strategy and | think that the most striking edumaail aspect of crossword puzzles is how you
must think using several parts of the brain at ortfinitions, spelling, and synonymdh
other words, this type of instructional game isarelgd as an important technique because it
aims to squeeze learners mind in order to overctiraechallenges set in the game. Thus,
helping to memorize the English vocabulary.

I1.4.History of Crossword Puzzle

The first puzzle was created by Arthur Wynne amgbeared in the ‘Sunday
Supplement’ of the New York world on December 2913. It was shaped like a diamond
without any ‘Black’ squares and was called ‘wordss. Wynne (1913) called the puzzle
‘word —cross’ because he had positioned the wondshé form of a cross (which also
resembles a diamond) .It had the word ‘FUN’ writt@nit. In 1920, people noticed the
phenomenon of crossword puzzle .A year later, tbe Nork library declared thatHe latest
craze to strike libraries is the crossword puzzl€he square shape was changed by the time
it arrived Britain in 1924 it became like the ones vare now familiar with.Soon after,
crossword puzzlesbecame a regular feature in ngesgp@nthony, M.2007:59) .

In the 19'century, people of England were aimed at a juvemildience and adults were less
interested in them, until Simon and Shuster prirnteal first book of them in 1924. The
Crossword Puzzles’ popularity continued to builcbtighout the 20 century. In France, this
new word game appeared for the first time in Dinetitustréonon November 9, 1924 with
the name of “Mosaique Mystérieuse”. Moreover, #rent crossword puzzlesdid not appear in
the dictionary until 1930. The New York Times wag to publish a crossword puzzles until

1942(Anthony, M.2007:59).The New York Times deaththat” Crossword puzzle is not a
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game at all , and it hardly can be sport , get maghout it except a primitive form of mental
exercise, and success or failure in any given gitem equally irrelevant to mental
development’ However, today , most daily newspapers and mangaaiaes such as The
lexis French-English Crossword Magazine , Washimgiimes include a crossword
puzzlesand the New York Times crossword puzzlestlaemost prestigious and the most
difficult to solve .They had the word ‘FUN’ writtan it because it appeared in the ‘Fun’ page
of the newspaper (Anthony, M. 2007:59).

The following figure represents the world’s firstossword puzzles(CP) by Wynne

that appeared in the New York World:

10 11 1z 1z

14 15 15 17

1s 12 20 21

ET)

14-15 -Opposed to less. 23-30 -A river in Russia.
18-19- what this puzzle is. 19-28- A pigeon
22-23- an animal of prey.8-9 -To cultivate

(http://www.crosswordtournament.com/more/wynne.html)

11.5.Types of Crossword Puzzles

Neugebauer (2014) propounds several types of woods puzzle among

them:Classical Crossword Puzzles,Fill in Crosswudzles and Number Crossword Puzzles.

14



Review of theLiterature

1-Classical Crossword Puzzles

The classical type of crossword puzzle is markéth numbers and each word is
accompanied with clues which should help the reader

2-Fill in Crossword Puzzle

The fill in puzzle consists of a frame contagionly black and white boxes.
Additionally, a list of words is given which have be put into the frame.

3-Number Crossword Puzzles

The number crossword puzzle variant contains amynbers instead of letters.
Different numbers denote different letters. Thaeera clues. In addition to this, the reader is
assumed to find a complete list of letters byrfgliappropriate words into the grid.

In addition to these types proposed by Neugebaddsim and Hasbullah (1986:237)
have suggested two types of crossword puzzle. iise dne is crossword puzzle using
pictures as clues around the crossword puzzle.€eensl one is without a picture .This
crossword puzzle uses a phrase or sentence fohube.

I1. 6.Using Crossword Puzzlein Teaching

“Tell me and | forget, show me and | remember, imane and | learn” As this
Chinese saying indicates, people learn when bastigedy involved in constructing meaning.
In other terms, successful learning requires imligls’ active participation and involvement.
ESL and EFL specialists often justify the use ainga in general and crossword puzzlesin
particular with reference to the motivation they gaovide for the learners (Celce, Murcia
and Macintosh, 1979). In this respect, Allen (1983.claims thata well —.chosen game can
help the students acquire words correctly and teelt certain words are important and
necessary because without those words, the olgedivthe game cannot be achieved”
Moreover, the main reason behind most studentusrasm for puzzle-based learning is that
crossword puzzlesare educational and they illuesteeteful and powerful problem-solving

rules in a very entertaining way (Michalewicz andchalewicz, 2008).That is to say, this
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type of games allows learners not only to thinkwalibe solution to the arised problem but
also to construct their knowledge in an enjoyabie pleasant way of learning.

Furthermore, studies indicate that Crossword Pszalean effective tool for helping learners
to develop skills necessary to read, write, andlera solve. They can also grap learners
attention and help them to develop it. By an effectselection and implementation of
instructional strategies based on crossword puzieshers can better support learners on

their learning process (Celce-Murcia and Macintd€7,9).

I1.7.The Educational Value of Crossword Puzzles
According to Jones (2007), there are manyehis of crossword puzzles(cp) in EFL

classes.
[1.7.1.Motivation

Learners’ motivation is one of the mimgportant factors that influence their success
in EFL learning, (Salvin: 2003:328). In other ternis drives thelearning operation for
success. He also considers motivation as tfrtbe most ingredients of effective instruction”.
It has been found that motivation has a great effieenhancing students’ performance in the
target language (Garder; 1980,0xford and Ehrma®3;Bavin,1990, cited in Woolfolk,
2004) .In fact, the will to learn appears to be essential for depeig the skill to the
learner” (Paris, 1988, cited in O’Malley and Chamot, 199@)18&o0, it is generally agreed
that if some learners do well and others poorliamguage learning, this fact is much related
to motivation.In this connection, the role of theadher is to vary his materials to avoid
boredom .Slavin (2003:329) claims thdt is the educator's job to sustain students
motivation and to engage them in activities thatdldo learning. Thus, to acquire new
vocabulary items, crossword puzzles can serve dobal. Moreover, crossword puzzles
(CP)can provide the necessary stimulus to invigelélarners to make more efforts to learn a

language (Fadel, 2005).
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11.4.2.Exact Spelling

A learner trying to solve crossword puzzles(CRistrfirst understand the clues that
lead to the answers. If the learner is unable swan a particular puzzle question, he can then
consult the dictionary to get the right answer asd the exact spelling .Obviously,this will
lead to effective results in improving the learndesge skill or proficiency. This is so
because the learner will be able to practise spuglliword identification and even
pronunciation.

I1.4.3.Memory and Recall

Vocabulary retention is an essential factor eréng English vocabulary. Thornbury
(2002) indicates that learning is remembering, lda@ner needs not only to learn a lot of
words, but to remember them. Bahrick (1984) stdates how well people remember
something depends on how deeply they process drefdre, various procedures have been
recommended to facilitate retention. According t@vn (2007), when solving crossword
puzzles(CP), memory and recall come into play, tiep learners to remember and rehearse
the new words.

[11.Theoretical Framework

This work is based on Piaget’s Individual constimist theory (1950) and vygotsky’s
social cultural learning theory (1978), which agesiicant and have several implications for
both instruction and learning. Constructivism igarning theory that offers an explanation of
the nature of knowledge and the way individualsrieén the constructivist point of view,
individuals construct their own understanding byvaty taking knowledge, connecting it to
previously assimilated one and constructing thein anterpretation (Cheek, 1992 cited in
Aimeur, 2010:28).That is ,individuals construct ithenowledge when they are actively
engaged in the learning process. In additiontox, 001:24) summarizes the claims which

are held to define the constructivist views of iheiag as follows:
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1-Learning is an active process;
2-Knowledge is constructed, rather than innateasisively received;
3-Effective learning requires meaningful, challemgproblems for the learners to solve.

As we could deduce from the above description ptieciples of constructivism fit the use
ofCrossword puzzles. Thus, the crossword puzzbgsgfyconsiders learning as an active
process in which learners, work actively with tredphof their teachers, in order to complete

their puzzles.

[11.1.Individual Constructivism
Piaget (1950) theorized that learning is a queskfowledge, and learners build their

own learning through participation. This view leadsto understand that learners are active
agents when they construct their own knowledge il&ily, the Piagetian perspective regards
learning as the active participation of learnerdiiferent activities. Piaget considers learning
to be essentially an individual process in whioh itfiteraction of learners with the content to
be taught is of the utmost relevance (Coyle ekid in Faber el.al, 2002:15). Individual
Constructivists believe that learning is successhéaningful, and lasting when humans
create meaning, rather than acquire it from intgiron of life experiences.Woo (2014:293)
explains that Students use games to explore and ultimately amctstconcepts and
relationships in authentic contexts. The conceptlearning—by- doing comprises core
constructivist principles that underline game- kddearning.In the same tokenPiaget
(1973) claims that the basis of learning is disegvéUnderstanding is the process of
discovery or re-construction by re-discovery.Instlmegard, training as an individual and
future individual creativity is important in the mstruction of knowledge”According to him
knowledge is achieved through an effective discpwdrideas through individual activities

which catch their attention.

18



Review of theLiterature

Various terms have been used to label the prodeesuming from experience. John Dewey
(1995) discussed ‘learning by doing” while, Wolfenda Byrne (1975) used the term
“experience based learning”.

Experiential learning involves observinige phenomenon and doing something
meaningful with it through an active participatidhemphasizes learning in which the learner
is directly in touch with the phenomenon being sdd rather than just watching , reading
hearing or thinking about it ( Kolb ,1984; Kohne2)01). According to Wolfe (1992:1),
experiential learning consists of the following f@omponents:

The learners are aware of the processes whictakireg place, and which are
enabling learning to occur, they are involved ireflective experience which enables them to
relate current learning to past, present and futMi@eover, the experience and content are
personally significant; what is being learned amgvht is learned. Eventually , there is an
involvement of the whole self; body, thoughts, iieg$ and actions, not just of the mind. In
other words, the learners are engaged as a whole.

Indeed, simulation and gaming such as Crossward|®s(CP) within instruction also
involve direct experience .Within game interactiotiere are often several cycles presented
to the participants .These cycles generally comsiétparticipation by the user, decision
making and a period of analysis. Crossword PuzZR}s@llow for appropriate reflection as
effective as proper if it occurs .Thus, it is apgpdrthat the reflective observation and that the
reflective conceptualization portions of crosswerdzzles(CP) are vital to learning (Ulrich,

1997).

I11.2. Social Constructivism
Vygotsky’'s sociocultural learning theory (1978) &ips that learning is inherently

social in nature and children can learn througlviies in social context with the use of
mediating tools such as materials or psycholodicals such language , signs , and other

human beings (Kuzulin, 2003).
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Vygotsky (1978:102) says,Pfay creates a zone of proximal development for the
child”. The zone of proximal development refers tothe diffiee between the learners’
capacities to solve problems on his own, and pacity to solve them with assistance.
Vygotsky's defines it as:

The distance between the actual development legel a
determined by independent problem solving andéiel lof
potential development as determined through problem
solving under adults guidance or in collaboratiatnwnore
capable peers. ( Vygostky , 1978:86 quoted in Fabet ,
2002:18).
The above definition means that learners somstimeed the guidance of their
teachers to solve problems such as Crossword RBuf@®).This reflects Vygotsky's

proposition that effective learning is achieved whestruction is received in the Zone of

Proximal Development.
I11.3.Crossword Puzzle and the Theory of Constructivism

Psychologists have long acknowledge the importade play in cognitive
development and learning. Piaget (1962) descridag @s being integral to, and evolving
with learners’ stages of cognitive development @kding to Piaget play is seen as
contributing to learners’ cognitive developmentbis activating their schemas in ways that
allow learners to transcend their immediate realitythe context of learning , games such as
crossword puzzles aim to be within a players’ zohg@roximal development , this notion
comes from Vygotsky( 1978) who also characterizay pis being a “ leading factor” in
learners development. Moreover, he argued thatigemplay is always a symbolic and a

social activity (Nicolapoulou 1993).
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Conclusion
This chapter is concerned with the &itare review. It is divided into three main parts.

The first part deals with “vocabulary” definitionypes, its importance in EFL classrooms as
well as steps and strategies for learning and tegolocabulary .The second part is named
“Crossword Puzzles in EFL classrooms”. It highlgghdome points such as Game in
Instruction, the definition, types, and historyoobssword puzzles(CP). In addition to this, the
use of crossword puzzles (CP) in teaching as vgalisseducational value have been reviewed
in this chapter. As for the third section, it isvdeed to the theoretical framework. In the next

chapter, we present the methods and methodologlingkis work.

21



Chapter Two :

Research Design




Research Design

Introduction
This chapter describes the techniques aedptiocedures of data collection and date

analysis. It is divided into two sections. Thesffisection is entitledProcedures of Data
Collection’. It includes the research method, the context rofestigation and sample
population. Moreover, it depicts the three reseamethniques (questionnaire, interview,
classroom observation) used to carry out our rekeafhe second section is entitled
‘Procedures of Data Analysis’It is devoted to the description of the meaneugh which the

collected data is analysed.
I. Procedures of Data Collection

I.1.Research Method
To conduct our investigation, the mixedtime has been adopted. It incorporates

guantitative and qualitative research instrumeaotsbbth data collection and analysis. Kottari
(2004) states that quantitative data are concewidd statistical and numerical data; while
gualitative data are concerned with interpretatind explanation of data.

As it is stated above, multiple proceduare used for data collection .Thus, the
guantitative data are gathered from the close- ctigdestions of the questionnaire which seel
for Statistical Analysis that should be presentéatigtically using tables and diagrams;
however, the qualitative data which are collectebugh semistructured interview and a
classroom observation is analysed and interpretedugh Qualitative Content Analysis
(QCA).

[.2.Context of Investigation and Sample Population

Our investigation is conducted in twaédian Private Middle Schools(MS) situated in
Tizi-Ouzou namely Djurdjura and Ithri. This workshbeen investigated in two private schools
instead of public ones because games in generaCeogbword Puzzles(CP) in particular are

more used in private schools rather than publicson&ccordingly, two middle schools (MS)

22



Research Design

:Djurdjura and Ithri were chosen as a sample tthbdocus of this study. In addition to this, a
questionnaire has been distributed to the MS pupilke two private schools.

According to the information gained form Djurdjwsehool, there are two first year classes. As
regards Ithri School, there is only oneclass . Amaltotal number of first year pupils in both

private schools is 48 pupils: 32 in Djurdjura ar@did Ithri. The purpose behind choosing first
year pupils is because at this level they learnliEimdor the first time.Indeed, learners donnot
possess any background information about Englisguage , at this stage they are beginner
Furthermore, two teachers (one male, one femalel part in this study. They have been
observed during classroom observation period andtarview is conducted with them as well.

|.3.Data Gathering Tools

[.3.1. Questionnaire

One of the instruments that we have used in caligatata is the questionnaire. The latter is &

valuable research tool for gathering both quamtaand qualitative data. According to the

Longman Dictionary of Language Teaching and Appliethguistics (2010: 478),'a

guestionnaire is a set of questions on a topicroug of topics designed to be answered by ¢

respondent’This research instrument can serve as a meansleftargy a considerable amount

of information in a short period of time. In thisgard, Brown (1988:3) statékhe advantage

of [the questionnaire] is that substantial amouatsnformation can be collected in a relatively

short time'.

[.3.1.2. Pupils’ Questionnaire

The pupils’ questionnaire seeks to gather in&drom about the pupils’ views about

Crossword Puzzles. Forty eight questionnaires loeen handed to pupils from Djurdjura and
Ithri MS, and have been presented in English aed th French so that the learners understan

what is intended from them and that they can redpas appropriately as possible because C
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their level of proficiency in English. The pupilgere requested to answer the questionnaire b
ticking the appropriate box. The questionnaire ®ia®f 13 questions divided into 2 sections.

1.3.1.3. Piloting the Questionnaire Addressed to Fils

The pilot work has been done th\ay in order to pretest our questionnaire .We hav
conducted this action in order to check if pupiksncunderstand the terms used in the
guestionnaire and to ensure that the questionbeamswered . Also, it aims to check if there is
a wrong interpretation on the part of pupils. Q@iiot study was in a form of questionnaire .We
told the pupils to ask us if they do not understaachething in the questionnaire .After altering
some vocabulary items, such as ludic activitieaditonal method and lexical items,we have
obtained the main questionnaire which is compog$dHdideen questions .Therefore, the piloting

stage allowed us to make an understandable queatienand easy to answer by the first yeal
pupils.

1.3.2. Interview
The second instrument that is used in our stadhe interview. It has been defined as a

conversation between an interviewer and an interegewith a purpose (Dexter, 1970; Moser
and Kalton, 1972). Moreover, Cohen (1976) point$ that an interview requires careful
preparation, much patience, and a considerabldipeaas it constitutes a type of fishing to
enter the interviewee’ s world or understand hist@nstruction of reality , which cannot be
observed directly.
[.3.2.1. Description of Teachers’ Interview

In this study, we have adopted a setnicctured interview. As stated by Dawson (2007
: 29-30) , the semi- structured interview is thes am which‘ the researcher wants to know
specific information which can be compared and @sted with information gained in other
interviews’. The interview was conducted with two teachers o$tfiyear classes from

Djurdjura and Ithri private middle schools. To retdhe interview data, we used an audio
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recorder (mobile phone).The use of this apparasligeld us to remember the details reportec

by teachers. Also it helped us to be organized geidhe answers from the teachers as the

were reported. Through this interview which cotssisf twelve (12) questions, we aim to

know whether Crossword Puzzles(CP) are an effecstrategy for teaching English

vocabulary.

1.3.3. Classroom observation
In the present study, we also adopted asidasn observation as a third research too

through which data is gathered. Classroom observas conducted using a checklist which
contains eight (08) items based on to the priesiplf both Individual and Social Constructivism
Theoriesand the research objectives of our inyattin.Bell (1987:88) defines this data
collection instrument as ‘dechnique that can often reveal characteristics gpbups of
individuals which would have been impossible tealer by other meansit provides accurate
data since the researcher attends more than osiersel allows us to discover if teachers use
crossword puzzles (CP)when they introduce new Ehdéxical items to their pupils. Moreover,
the observation helps us to know the effectiverefssrossword puzzles(CP) as strategy of
teaching and learning English vocabulary. It hasnbeonducted in two private middle schools:
first, Djurdjura and second, Ithri . The classroobservation has started from May 3th, 2018
until May 24", 2018. We have attended 12sessions. Six(6) sessiddjurdjura and six (06) in
Ithri. The observationspend over eighteen hours.

II. Procedures of Data Analysis
Data analysis stands as a process iohathie researcher transforms the raw data int

useful information that allow him or her to reable bbjectives of the research. For this reasor
two different techniques are used for the analgdi®ur results: statistical and qualitative
content analysis. We have chosen these two proesdigcause of the fact that our researcl

findings are both qualitative and quantitative.
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[I.1.Statistical Analysis
The analysis of the results of the chetldied the questionnaire which include the close

ended questions which provide numerical data. Tldese are calculated with the help of a
computer program named Statistical Package forabdciences version 20 (SPSS).This
computer program is mainly used in social scierfeaping in the description of statistical

analysis and the presentation of quantitative (atandau and Everitt, 2004). Our results are
presented in tables and diagrams.

This first step is the design of the siimnaire .The questions of the questionnaire ar
codified into variables in the variable viewer wawd Each variable is labeled according to the
data it is designed to collect. The second stepata input. The data obtained from the
questionnaires are converted into numbers thatatered to the SPSS data viewer window.
After the entering of all the data of all the qumshaires, we move to the third step which is
transforming Data. Here, we could easily transfdhm input data into visible and statistical
data (ibid).

[1.2.Qualitative Content Analysis

Qualitative Content Analysis (QCA) asaalanalysis procedure is used to analyze an
the qualitative data collected from the semi- dtrred interview.Hsieh and Shannon
(2005:1278) define QCA da research method for the subjective interpretatad the content
of the text through systematic classification pescef coding and identifying themes or
patterns. This means that QCA is intended to analyze tamtbinterpret the meaning of texts.
Moreover, Down-Wamboldt (1992:314, quoted in Hsaaak Shannon, 2005:1278) says that the
main goal of this tool i$to provide knowledge and understanding of thengimeenon under

study’ That is, it is useful for a better understandifighe issue.
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Conclusion

This chapter shows the way through which data will be collected and analyzed .We
have selected a questionnaire as a research todirgo year pupils in two private middle
schools(SPSS) in Tizi —Ouzou, a semi- structurddrimew as a second tool for English
language teachers in the same middle schools a&taksroom observation as a third researct
instrument.We have used two techniques for dat#ysisastatistical and qualitative content

analysis. In the next chapter, we present thetsestibur investigation.
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Presentation of Findings

Introduction

This chapter deals with the presentation of findings obtained from the
guestionnaire administrated to pupils from bothurBjura and Ithri private schools in
Tizi- Ouzou . It also presents the findings achtevi®m the semi- structured interview
conducted with the two teachers working in the sehoolsand the outcomes reached
from the classroom observation in which reliabilagd visibility of research tools are
estimated.It is organized into three sections fiflseone is devoted to the presentation of
the results of the pupils’ questionnaire .The sdcome covers the results gained from the
analysis of the semi- structured interview.Thentthel one displays the findings collected

from the classroom observation .
| . Presentation of the Results of the Pupils’ Qué&i®nnaire
I.1.Section One: Learners’ Views about Crossword Pzzles as a Strategy for

Teaching and Learning English Vocabulary

Q1: Does your teacher use Crossword puzzles whenitepEnglish vocabulary?

WiES
O ae

Figure 1: English Language Teachers’ Use of Crosswab Puzzles for Teaching English
Vocabulary
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As figure one shows, all of the target pupils cldmat their teachers use crossword
puzzleswhen teaching English vocabulary.

Q2:Do you enjoy learning vocabulary through Crossweuodzles?

WyES
Bvo

Figure 2: The Impact of Crossword Puzzles on Learmg English Vocabulary

As the pie-chart demonstrates that a great nunfiedarget pupils (90, 91%) enjoy
learning English vocabulary through Crossword peizElowever, 9, 09% of them claim that
they donnot appreciate learning English vocabulargugh Crossword Puzzle.

Q3:Do you need the help of you teacher when solviegctiossword ?

BWryEs
Evo

Figure 3: The Pupils’ Need of their Teachers for 8lving the Crossword Puzzles
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As the diagram above indicates, the majority ofilguf®b9, 09%) need the guidance of their
teachers in order to solve the crossword puzzleefdéls, 18 pupils which correspond to (40,

91%) prefer to solve it without the assistanceheirtteachers

Q4:How often do you find difficulties when solving ti¥ossword puzzle?

Frequency| Percentage| Valid percent Cumulative
percent
-Sometimes 11 25,0 25,0 25,0
-Often 21 47,7 47,7 72,7
-Rarely 12 27,3 27,3 100,0
-Always 0 0 0.0 0.00
Total 44 100,0 100,0

Tablel: Frequency of the Difficulties Found when Seing the Crossword Puzzles

From the data gathered, we notice that 47.7% o¢flpwelaim that they'ofter find
difficulties when solving the crossword puzzle. Fek them (27, 3%) say they find
difficulties ‘rarely’. 11pupils which correspond to (25%) answer by ‘sbmes’. No one has
mentioned the first proposition, which iglivays”.
Q5: Is it better to do this activity?
Individually
Pair work

Group work
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W mndivianaily
ClPairwork
[ Gronup work

16,822, |-

Figure4: Learners Preference Way for Accomplishingthe Activity

As the diagram above illustrates, the majorityicdtfyear pupils (72, 73%) prefer to
do the activity individually. However, (20, 45%) tife respondents choose the group worl
and only (6, 82%) of pupils answer that it is bettedo it in pair work.
Q6: There are several types of Puzzles. According tg winat kind of Crossword puzzle do

you prefer?

Frequency | Percentage Valid Cumulative
Percent Percent
Pictures as a1 93,2 93,2 93,2
clues
Withoutpict 3 6.8 6.8 100.0
ures
Total 44 100,0 100,0

Tables 2: Types of Crossword Puzzlesthat Learnersréfer.
Table 2 shows that the majority of first year ps@B3, 2%) prefer crossword puzzles

which include pictures. In contrast, (6, 9%) prefex crossword puzzle without pictures.
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Q7: Do you prefer to learn English vocabulary throdgtossword puzzles or other means
such as:

§ Eayd
o=
|

o

Peurcentage

IHH. 636%

A=

e
4, 5455 |
70— - 3 3=3 70 L il ol
4,5455% | 12272 |
o b LT ¢
L TR TR MWl Find Fill im the gaps Afatclhing
prezels vl

Figure 5: Learners’ favorite means for English Vocéulary Learning

From the data gathered, we can see that the rnyagdripupils (88,636%) prefer to
learn English vocabulary through Crossword Puzzieo pupils (4. 54%) favour the word
list. The same number (4. 45%) answers that thefgpfill in the gap.

[.2.Section Two: The Impact of Crossword Puzzle orLearners’ Vocabulary
Learning

Q8.Crossword puzzles help you to understand Englistelolary

Frequency | Percent Valid Cumulative
Percent percent
Strongly agree 27 61,4 61,4 61,4
Agree 14 31,8 31,8 93,2
Valid Neither agree nor disagree
3 6,8 6.8 100,0
Total 44 100,0 100,0

Table 3: The Role of Crossword Puzzles in understaliing English Vocabulary
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The findings show that the majority of the targepils (93.2 %°) which is (61.4%+
(31.8%) agree that crossword puzzle helps themmdienstand English vocabulary. However,
(6.8%) of the respondents neither agree nor disagre
Q9: Does the use of Crossword Puzzles help you to l@d@arge amount of vocabulary in the

English Language

| PNy

Evo

Figure 6:Crossword puzzles as a means for learning large amount of vocabulary

in the English language
Figure 6 denotes that the majority of the respotedé38, 64%) have answered this

guestion byyes’, crossword puzzles help them to learn a large atmfwocabulary. Few of

them (11, 36%) respond byo’

Q10: According to you, why do your teachers use CrosdWRuzzles in the classroom?

Frequency| Percentage Valid Cumulative
Percent percent

-To understand new
vocabulary or enhance 27 61.4 61.4 61.4
learners’ vocabulary
understanding
-To make a good
atmosphere inside the 2 4.5 4.5 65.9
classroom
“To make pupils 15 34.1 34.1 100.0
participate
Total 44 100.0 100.0
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Table 4: The Reason of Adopting Crossword Puzzles/bleachers

As presented in table 4, the majority of learn@s.4%) say that their teachers use
crossword to understand new vocabulary or enhdraie tocabulary understanding. Two of
them (4.5%) argue that it is used to make a gootsphere inside the classroom. Fifteen
learners (34. 1%) declare that it is adopted ireotd make them participate.

Q11: Teachers use this strategy because they thinkitthatthe best way to make you

construct your knowledge by yourself.

W ES
W vo

Figure 7:The Use of Crossword Puzzles to Constru@&upil’s Knowledge

Figure 7 demonstrates that a great number ofatget pupils (88. 64%) answer that
crossword puzzle helps them to construct knowldmgthemselves. However, (11. 36 %) of
pupils claim that it does not help them to condtkinowledge by themselves.

Q12: Does this strategy help you to memorize new words?

Frequency Percent Valid Percent Cumulative
Percent
YES 41 93.2 93.2 93.2
NO 3 6.8 6.8 100.0
Total 44 100.0 100.0

Table 5: The Impact of Crossword Puzzle oRupils Memory
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It is clear from table 5 that the majority (93.286the target respondents which means
41 pupils claim that crossword puzzle helifggm to memorize new words. Whereas,
(6.8%) say that it does not help them to rememingitigh vocabulary.

Q13: Crossword puzzles motivate you to learn Englisvocabulary:

Frequency | Percent| Valid Cumulative

percent percent
Strongly agree 32 72,7 72,7 72,7
Agree 10 22,7 22,7 95,5
Disagree 1 2,3 2,3 97,7
g;zzser:gree nor 1 23 2,3 100,0
Strongly disagree 0 0 0 0.00
Total 44| 100,0 100,0

Table 6: The Impact of Crossword Puzzle on Pupils Mtivation

It becomes clear form table 6 that (72.7%) of thpils strongly agree that Crossword
Puzzles motivate them to learn English vocabulay @2.7%) agree that it motivates them.
However, (2.3%) Disagree that this strategy hefygsnt Finally, the same percent which is
(2.3%) Neither agree nor disagree.

Il. Presentation of the Results of the Teachers’ lierview
1-Do you introduce new words in every lesson?

The two teachers have answered this questionsydy, 1 do’and‘ Sure’ . They
claimed that in every lesson there are new wordgtwhre introduced .The two teachers
emphasized their answers by using some specialegsipns such aS it is evident ,
automatically’ .
2-How do you present new lexical items to your pufs?

The respondents have provided several techniqash@y use when presenting new

lexical items. Among them; images, fill in the gamd crossword .The latter aims to check
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learners understanding. As said by one of themnaioexpect that your learners are going tc
ask you that they donnot understand because thely @sk us to repeat.
3- Do pupils have difficulties with vocabulary leaning?

When analyzing the teachers’ answers, we find ttiey state that learners face some
difficulties while learning English vocabulary ,nse learners have different levels ,
backgrounds and time assimilation .One of them s#igou have 15 pupils , you have 15
levels . It is up to the teachers to find the aggrate technique.

4- Do you think that it is better to teach vocabulay by means of ludic activities?

The teachers agree and prefer this kind of aawittecause according to them, it
creates an enjoyable atmosphere and learnersttiahkhey are playing, but at the same time
they learn spontaneously. Both of them agree thatkind of activities motivates and attracts
learners. One of them said that if he can choosengrthe existing techniques, ‘I choose the
ludic activities’.

5- Do you use crossword puzzles in the classroom?

In this question , both of the respondents sgat they use crossword puzzle , but
when it is necessary they try to vary as much asipte in order to break the routine of using
just one technique.

6- Do you think that your learners are more attentve when you use crossword puzzles?

Teachers said of course’they are attentive and motivated. They said thahevhen
there are learners who are not attentive or mad/aiuring the whole lesson, when you tell
them that there is a game to do, they become ntethand smile.

7- Do you think that crossword puzzles are an efféige teaching strategy?
The respondents sayeésit is an effective teaching strategy .They are iy e#fective

and a beneficial way to gain and assimilate Englistabulary .They believe that it is up to
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the teacher to choose a crossword puzzle whieppsopriate to the lesson which has beer
already presented .For instance, if you have ayrgmesented a lesson about tourism give «
crossword puzzle about tourism not another topic.

8- According to you, can crossword puzzles correlatbetween educational and

entertaining strategy?

The two teachers agreed on this question .They thatl it is the linking bridge
between education and entertainment.

9- Do you guide your learners when they do the aeity?

Both of them said yes’they guide their learners, because they may ndttfie words
correctly. They agreed that pupils need their teeglassistance.

10- What kind of interaction learners adopt when aquiring vocabulary through
crossword puzzle?

Teachers have different opinions about this questime of them said group work is
the best for challenge and competition,learnerp katch other and gain time. However, the
other one said that it is an individual work.

11- Are learners active in the classroom?

Both of them said Yyes *, they are very active, each one tries to show s/
intelligence and competences.

12- What types of crossword puzzle do you use indltlassroom?

The teachers have answered that they use bothwoabspuzzles with pictures and the
one without pictures. The latter, are presentedonm of horizontal and vertical grids.
According to the interviewed teachers, these twmesyare easy to solve and fit learners’

levels.
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[1l.Presentation of the Results of the Classroom Oervation

During the observation period from 3th May to"2Blay, we have attended twelve
sessions because of time constraints. From thadstiesessions, we have noticed that the
process of vocabulary learning is of great impar¢éahecause it is the first step to learn any
foreign language .Before handing the direct obsemave debated with the two teachers
about the major points of the lesson, such asidabson objectives, the lists of words, the
topic of vocabulary lesson, and the teaching legynechniques to be implemented in the
lesson were discussed. Besides, we prepared alishegkich contains eight questions to
collect the information needed ( Appendix 03) .

Q1:Do teachers teach vocabulary through crosswordyzzles?

Mo

Figure 8: Teaching English Vocabulary through Crossword Puzd
As figure 8 demonstrates that teachers use crodswarzles to teach English

vocabulary in the classroom.
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Q2:Does the use of this technique to facilitate thgrocess of teaching?

es
| I

Figure 9: The Use of Crossword Puzzle as a Technigun the Process of Teaching

The pie — chart shows that (83.33%) oflieas use crossword puzzle in the classroom t
facilitate the process of teaching English vocatyuldHowever, in some observational
sessions (16.67%) crossword puzzle does not teilihe of teaching English items.
Q3:Are EFL learners motivated to learn English vocéulary through crossword

puzzles?

Mo

100,002

Figure 10: Crossword Puzzle as a Motivational Techgue for Learning English
Vocabulary
As the diagram above illustrates, (100.00%) of H&drners are motivated to learn

English vocabulary through crossword puzzle.
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4. Do teachers adopt crossword puzzles to practiseords for each lesson?

Mo

100,00%

Figure 11: Teachers’ use of Crossword Puzzle in paéicing words for each lesson
As Figure 11 demonstrates that (100%) teacherstadassword puzzle in the
classroom to practise the words which have beeaayrintroduced in the lecture .

5. Do crossword puzzles help learners to acquire ghish vocabulary?

Figure 12:The Help of Crossword Puzzle in Acquiringenglish Vocabulary
As figure 12 shows that crossword puzzle as ehtegdechnique helps learners to
acquire vocabulary in the sense that it allows Isupi squeeze their minds in order to find the

exact spelling of words and the ones that corregporhe right grids.
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6. Do teachers play the role of facilitator whilegarners try to solve the puzzles?

Eves
| ISP

Figure 13: Teachers’ Role in the Classroom whild_earners Solve the Puzzle

The pie-chart displays that (83.33%)EFL teacheligegtheir learners while solving
the crossword puzzle. Whereas,(16.67%) in somer atlesssroom observation sessions
(16.67%) do not guide their pupils.

7. Are learners active in the classroom?

Mo

Figure 14: Learners Involvement in the Classroom
As the diagram above denotes that in all the cdass observation sessions learners

are active in the classroom when their teacherseiment crossword puzzles to teach English

vocabulary.
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8. Do learners’ interaction happen when using crosgrd puzzles?

Mves
| _IS[=)

Figure 15: Learners’ Interaction while using Crossvord Puzzle

Figure 15 reveals that (83.33%) of learners’ inteoa do not happen when crossword
puzzle is adopted by their teachers. However, {®6)6of learners interaction happen when
teachers use crossword puzzle.
Conclusion

This chapter has presented the results gained fhmmthree tools; questionnaire,
interview and classroom observation .The findinfighe pupils’ questionnaire show that
crossword puzzles promote learners’ understandirtignglish vocabulary. Besides, they help
learners to enlarge their vocabulary repertoiree d@ata collected from the teachers’ interview
display that crossword puzzle is an effective stygtfor teaching English vocabulary. Finally,
the outcomes reached from the classroom observagiaal that learners are both active anc
motivated to learn English vocabulary through onassl puzzle. These results are subject tc
further interpretations and explanations in théofeing chapter named the discussion of the

findings
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Discussion of the Findings

Introduction

This chapter is meant to discuss the results médaifrom the three research
techniques: the pupils’ questionnaire, the teachenderview and the classroom
observation .The findings aim at providing answerghe research questions advanced in the
general introduction and check the validity of thaggested hypotheses. This chapter is
divided into three sections .The first section snaerned with learners’ views about
Crossword puzzles as learning strategy to acquirgli€h vocabulary and the impact of
crossword puzzles on learner’s vocabulary learnindiscusses the results gained from the
pupils’ questionnaire.Section two deals with Cromslv puzzles and teaching English
vocabulary. Thus, it interprets the findings gaditefrom the teachers’ interview. Finally, the
third section discusses the outcomes obtained fitmenclassroom observation relying on

concepts which have been seen in the review oétitee.
|. Discussion of the Questionnaires’ Results

I.1.Learners’ Views about Crosswords Puzzles as atr8tegy for learning English
Vocabulary

The findings of this work reveal that all the papgants from the two private schools
affirm that their English language teachers uses§i&ord Puzzleswhen teaching vocabulary.
This means that the two teachers adopt ludic &ietsvisuch as Crossword Puzzlesin the
process of teaching.Besides, 90.91% of the firat pepils enjoy learning English vocabulary
through Crossword Puzzles,while the teachers hahdhe papers, pupils are excited to see
the crossword puzzles. Thus, pupils are seriouslyolved in solving them Both
entertainment and education are present,pupilsyel@arning when they find the class
material as an activity that can be funny and etimcal at the same time.Weisskirch, (2006)
claims that using crossword puzzles is a desirgalaing method as they can make studying

more enjoyable.
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A significant number (59.09%) of pupils state ttiegy need the assistance from their
teachers when solving the crossword puzzles. Indiwedlearners require the guidance of
their teachers in order to solve them .This isaooadance with Vygotsky's perspective that
learners succeed in performing tasks with the gquidaof their teachers (Faber et al,
2002).Whereas, 40.91% of pupils esteem that thel wéeheir teachers is not necessary
because they want to rely on themselves and testadaipacities. This category of participants
believe that their own intervention as well as aefion are mainly sufficient to solve
thisactivity.

As far as thefourth (04) question is concernéd, majority of the first year pupils
(47.72%) state that theyften “encounter some difficulties to solve the Crossweuzzles
while 27.27% of them respond k§rarelyThis means that this category of learners recognize
that this educational strategy is not an easy tasbolve but through following instruction,
they may overcome the problem as well as reachrigid responses‘Sometimesis the
answer which is advanced by 25% of the pupils ftbe two investigated middle schools.
They affirm that they are unable to complete susfcdly the Crossword Puzzles because of
their level of proficiency in English, some of theare not familiar with the vocabulary of
some clues. In other words, they do not find thpregpriate words to put in the grids. For
instance, in Ithri school when they learn vocabukbout clothes , one pupil comes to the
board to fill the grids , he does not succeed bezde does not know how the word glasses
Is written , instead of writing it with double ‘& writes it with one ‘S’.

The results of this research show that pupils different views about the ways in
which the Crossword Puzzles can be solved. Inddedmajority of the first year pupils
(72,73%)reveal their preference to do this activigividually in the sense that they favorize
solving the puzzles by their own in order to chadie their capacities. Therefore, this goes

hand in hand with Piaget(1973) who argues thatnlegras an individual and future
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individual creativity is important in the constrigt of knowledge. However,(20,45%) of the
target pupils reply by droup work”, doing the educational Crossword Puzzles in
collaborative work even though there are cert#iergénces with learners ‘abilities to solve
the puzzle by their own, and the capacity to resdaivogether .The latter, create a zone of
proximal development. Vygotsky (1978:102) says Yyplareates a zone of proximal
development for the child”. Additionally, 6.32% thfe pupils support the idea that it is better
to do it in pair work. That is to say, this categof pupils claim their preference to fulfill the
Crossword Puzzles in pairs rather than individuatlyn form of groups

The results of the pupils’ questionnaire demonsttiaat different types of Crossword
Puzzles influence the target pupils’ .The latt@sdtendency to favour the ones which have
been selected each time by their teachers. In@degigat number of pupils (93 .2) affirm their
concern with the Crossword Puzzles that encompassteses. However, (6.9% ) of them see
the ones that are without pictures remain theioffd® .In fact, first year pupils provide
certain preference to the Crossword Puzzles that haictures .At some point, they believe
that this learning technique is advantageous, siheeclues in form of pictures help them
easily to find the words to be written within tgads, as far as pictures are understandable.
At the same time ,the pupils’ responses reveal shate they are beginners ,they do not
understand all English words ,therefore ,the pefunsed as clues help them to make an
association with their prior knowledge ;which raféo what have been learned in the courses
in order to guess the meaning and the exact widrd findings further show that a minority of
the groups from the two middle schools prefer e without pictures such as the verbal
clues.According to this group,verbal clues fadiéitéor them the mastery of new words.

When asked about the means pupils do prefer to I&nglish vocabulary, the
participants in this work see that English langudagachers use different means when

explaining lexical items.This means that the twachers use different techniques within
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middle school Classes .The above findings implyt tthee majority of pupils (88 .63)
appreciate when their teachers use Crossword muasleeducational techniques in the EFL
classroom. Through the association of this ludiovag with a relevant and adequate content
to the learners’ level,the class becomes interacand interesting. Furthermore, pupils
become attentive and engaged in tasks. This goesine with Danesi (1979:07) who
suggests: Puzzles may also serve as a needed change of pataly routine of teaching
technigues and increase learners’ vocabulary kndgdeas a result’ Besides (4.54%) of the
target pupils choose word list and matching worsldeghniques that facilitate for them the
vocabulary acquisition. Add to this, (2.27%) of {herticipants manage to favorite the Fill in
the gaps techniquebecause these kinds of actiatesimple and mostly everyone can do
them. Furthermore, pupils are familiar with themg @hey do not encompass any problem to

solve.

[.2 The Impact of Crossword Puzzles on Learners’ Vicabulary Learning

The present study highlights the efficiency of Gwsrd Puzzles as an instructional
technique to increase pupils’ learning of lexicems. The majority of pupils(61.36%)
strongly agree that they grasp better the meanirtpeowords once crossword puzzles are
adopted by their teachers .It entails that thiatsgy attracts learners’ attention. Moreover, it
facilitates vocabulary retention which is essenitiathe learning process. At the same time.
(31 .8%) of them agree about the fact that crosdworzzles mainly contribute effectively to
their comprehension. It has a positive influencegpopils ‘understanding also recalling of the
already mastered English vocabulary. While 6.82%pwpils positioned themselves in a
neutral position, as they neither agree nor disadhat Crossword Puzzles help them to
understand.

As far as the ninth question is concerned, (88)6dfPthe target respondents answered
that crossword puzzles enlarge their English voleapuepertoire. However, (11.36%) of the
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pupils indicate the opposite. Moreover, from thécomes of this work, variant views about

the implementation of these techniques are disishga. (61.4%) state that crossword

puzzles evolve pupils ‘vocabulary understandingilgvf84.1%) precise that this technique is

integrated by their teachers in order to make adggtonosphere inside the classroom. As a
result, it is the only technique that correlatesMeen learning and entertainment. (4.5%) of
the participants see that the implementation o$sm@rd puzzles aim to shift from a passive
to an active environment. Therefore, it is maintipjpted to make pupils active during the

process of learning.

The above findings imply that the majority of lears (88.64%) believe that
crossword puzzles enable them to construct their kimowledge, in the sense that they allow
them to create meaning which helps learners tohr@asuccessful, meaningful and lasting
learning. These basic findings are directly in liwgh previous studies. Piaget (1958)
assimilation and accommaodation require an actigenker not a passive one,because problem
solving skill cannot be taught , they must be disced.

From the results displayed in the previous chagtegreat number of the first year
pupils (93.20%) find that Crossword Puzzles helpnthto memorize English vocabulary.
Almost the already learned words are presentedoaantised through crossword puzzles, the
pupils recall them easily. The findings assure thatils’ retention of the English vocabulary
isprovided thanks to this type of activity, it rhigbe to the fact that learners study English
vocabulary in enjoyable learning environments ddiion to this ,the pupils are required to
spell items correctly to complete the grids of tressword puzzles. From these two
mentioned perspectives,the pupils are able to gedater retention and memorization of
vocabularyAccordingly, it appears that using games enhandadests’ capability of
memorizing the words as for they activate learnengids.From the pupils’ answers we

conclude that crossword puzzles are efficient maansnhance the comprehension of the
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English vocabulary. In addition to this, crosswuakzles make both the structure and the
meaning of the English vocabulary clear and memdinerefore,this confirm Brown’s claim
(2001) when solving Crossword Puzzles memory awgdllr@lso come into play, they help
learners to remember and rehearse the new worslsléar that solving crossword puzzles
helps improve one’s vocabulary and spelling.

(72.7%) of the target population strongly agrest tbrossword Puzzles motivate them
to learn English Vocabulary. In fact, Crossword ez have a positive effect on pupils’
motivation. The latter is raised and strengthenedhay have more opportunities to show
what they know. Crossword puzzles create a pleaaadt friendly atmosphere in the
classroom. Thus, first year pupils develop posiatttudes towards the acquisition English
vocabulary through crossword puzzles, they motiviagen and encourage their participation
in class. Add to this, 22.7% of them claim theitienagreement about the fact that this type
of game not only motivates them but also get th@volved once it is used by their teachers.

From the above discussed results, we may answefirth question and confirm the
first hypothesis suggested in the general intradoctvhich states that EFL teachers use
crossword puzzles in the Algerian private middleast to teach English vocabulary for the
first year pupils.

Il. Discussion of the Teachers’ Interview

The Interview is the second data coltectihat we adopted in our research study. It is

conducted with two teachers of first year pupil€oflish from two private schools in Tizi-

Ouzou.

The findings of the interview disclose importantrs that require further discussion.
Actually, the two (02) teachers of the English laage in the two investigated private schools
indicate that they introduce new words in everysdes They claim that presenting new

vocabulary is an important part of English languéggson. Both of them are aware of the
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importance of introducing new vocabulary in eveegdon. For instance,crossword puzzles
about classroom objects, camping, hobbies andr&eesttivities, fruits.In addition to this, the
participants use some specific expressions whibyirgg to this question such gss, | do’,
Sure’,' it is evidentand automatically’ The teachers’ answers affirm that each lesson seek:
to present new words. Therefore, to intensify ffot, we rely on Alderson and Bachman

(2002) who say that/bcabulary can be seen as a priority area in langgigeaching....”

The outcomes of question two (02) demonstratettietwo interviewed teachers use
several techniques. Indeed, they do agree that #Hrera plenty of techniques through which
new English items can be presented namely: imdijes the gap, and crossword puzzles.
Interestingly, the teachers agree upon the impogtaf integrating these techniques while
introducing English vocabulary because they bobst pupils’ understanding.A proper
presentation can help pupils in the acquisitiomeW vocabulary. One of the interviewed
teachers emphasises his answer by saying “do ma&tceéxhat your learners are going to ask
you that they do not understand because they rasiyus to repeat”. This implies, that it is
up to the two instructors to choose the appropri@tdniques which fit the pupils’ needs

which consist of learning a large amount of thellShgvocabulary

The results obtained from question three (03) retlest the respondents agree that
their pupils face difficulties with vocabulary |eamg. Also, from their comments we
synthesize many factors which lead to this sucHlessners’ levels, backgrounds and time
assimilation”.In fact, in one class we can find Wwpwith different capacities to learn
vocabulary. Thus, they do not assimilate in theesaray. In other words,the smarter pupils
assimilate vocabulary quickly,whereas, the reluctasnes need more time to
assimilate.Through their answers, we deduce thethers’ roles consist in selecting the
appropriate technigue in order to overcome thesdskof obstacles. As reported by one of

them ‘If you have 15 pupils, you have 15 levels .
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As far as the two (02) teachers’ opinions aboathéng vocabulary by means of ludic
activities are concerned,English language teadheswer by ‘Ido agree’.Additionally, they
believe that these kinds of activities entertaid amotivate their learners, meanwhile pupils
assimilate and learn. Both of them have suppotied views with positive responses, some
utterances such as| choose the ludic activities’, ‘even if it createmise but it is a
pedagogical noise’. Overall these results are ao@ance with Allen (1983) who claims that
“a well-chosen game can help the students acquinglsvoorrectly”. This means, that
teachers’ implementation of ludic activities sushcaossword puzzles has a positive effect on
learners’ vocabulary acquisition.In fact, ludiciaittes allow the construction of vocabulary
knowledge in a more free and spontaneous way.haratords, pupils learn new concepts in
a dynamic way.

The outcomes reached from this interview,show @rassword Puzzles are adopted in
the process of teaching by the participants inttierial sessions. This means that,teachers
are aware of the educational value of crosswordlpazn the process of teaching.This is in
accordance with Bressan (1970) who argues thatswms puzzles among other things
enhance vocabulary building, orthography, develop dest learners’ knowledge of
morphology, they also implement it to avoid theupps to fall in routine when only one
technique is integrated.

The results of the question number six (06)show Emaglish language teachers from
the two private schools answer bgf course. Crossword Puzzles bring a successful
atmosphere. According to them, using Crossword IBszto present as well as practise
English vocabulary activate pupils’ interest, caiip and success that are main factors for
English vocabulary mastery. In this context, thetip@ants notice that once Crossword

Puzzles are announced, the pupils become atterdng mindfully involved in the
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classroom.Teachers’answers indicate while usingssvord puzzles in the classroom pupils
are not bored.

When the interviewed teachers are asked whethesward Puzzles is an effective
strategy ,the respondents said ‘yes’ the effigfenicthis pedagogical game is recognizable
as they say ‘ they are a beneficial a way to assienknowledge, we are simply required to
select an appropriate crossword puzzle which gaad m hand with the lesson’. The analysis
of teachers’ answers reveals that pupils develogri@in amount of the English vocabulary in
terms of meaning and exact spelling, and keep guprain active. Therefore, crossword
puzzles are effective tool for helping learnersdavelop skills to read, write, and problem
solve (Celce-Macintosh, 1979).

As we progress in this study, the results of teeghinterview denote that
Crossword Puzzles afford both education and emtentnt at the same time. The respondents
agree that their pupils have fun simultaneously tlearn. They have used special terms as
‘they are fantastic’. Moreover, they qualify thera @leasure to discoverTherefore, to
strengthen these results we rely on Michalewicz Whchalewicz (2008) who state that
Crosswords Puzzles are educational and they #itestiseful and powerful problem-solving

rules in very aentertaining way.

As far as Crossword Puzzles strategies are contetime two teachers assert that
the assistance of their pupils remains an essepaghmeter. In fact, the respondents’
significant term such asyes , we are close to thershow they are most of the time in
contact with the pupils in their process of leagnin general and they are present to guide
them during the practice in particular. For ins@nio order to fill the squares the teachers

advise them to count the grids for making sure tin@tvord fit the number of squares.

As mentioned before in pupils’ questionnaire, ¢here a several types of

interactions when learning vocabulary through Grmesd Puzzles. Certainly, the interviewed
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teachers provide us with two different opinions e@f them claim that group work is favored
than the remaining ones. When learners work cotlth@ly, they help each other to solve
the crossword puzzles and develop teamwork skilis Ts in accordance with Vygotsky’s
view about how learning is constructed. He claiheg;tEvery function in the child’s cultural
development appears twice: first, on the socialelevand late, on the individual
level....."(Vygotsky, 1978:57).This kind of interaction alloti&m to learn a large amount of
vocabulary.In the opposite side, the other teashtrsses individual work which is mostly
adopted inside their classes in order to evolvelgypersonal capacities, it affords a kind of
challenge and competition between them .Thus, depandents’ significant responses show
that these different interactions depend on thgetad objective.In other words, this type of
interaction evaluateslearners individual knowled§ecordingly, teachers can determine the
level of each pupil.

The findings of the teachers’ interview indicatattlirst year pupils from the two private
schools are active when their English languageh&racuse crossword puzzles in the process
of vocabulary teaching. The interviewed instructdiighlight some advantages of this
instructional strategy. Indeed, Crossword puzztagridbute to pupils’ participation, learners
from passive agents to active participants. Falamse, one of the interviewed teachers says
that there is a girl who is passive in the classrobut once the crossword puzzles are used
she always raise her hand to solve the crosswordlgai In this respect, the respondents
assert that a learner- centred atmosphere cantloechaduring the whole session.

The outcomes reached from the last question (&2¢al thattwo basic types of
crossword puzzles are used by the two English laggueachers namely crossword puzzles
with pictures and the ones without pictures.Indé¢led two instructors provide us with further
details about these two kinds of Crossword PuzZlaeey agree about their smoothness to be

solved, in other words, the grids present in tleeessword puzzles are not difficult to fill.
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From the above discussed results, we may answeettennd question and confirm the
second hypothesis that crossword puzzles areaititd enhance pupils’ vocabulary learning.
lll. The Discussion of the Results of the Classroor®bservation

From our observation, we notice that teachers uneestigation use Crossword
Puzzles as a technique for teaching English voeajul eachers use this technique to warm uj
and improve learners understanding of new wordspaadtise what is already learnt. In this
respect, Thornbury (2002:102) says that useful gaane those that encourage learners to reca
words.

It is observed that when teachers use the crosswozkles, it facilitates the
environment of teaching.Accordingly, this proce$svocabulary learning encourages active
engagement, promotes motivation and autonomy, nsdpitty, independence and problem
solving skills. The use of crossword puzzles alldeachers to add a color to their classroorn
and to make them lively by creating challenges betwpupils and entertainments at the sam
time.

Moreover, the majority of the learners show theferest and desire to be involved in
the learning process when their teachers bringsarosd puzzles. This motivates them to
acquire English vocabulary. We noticed that theindvior completely changed from passive
to active learners just when the teachers show tienctrossword puzzle. This means that
learners enjoy taking part in their learning precédacKenty (2006) states théit,is the act
of problem solving that makes games so engagivg’ have noticed that crossword puzzle
brings relaxation and fun to the classroom. Tongfifeen this view, Karim and Hasbullah
(1986:36) say that one of the interesting techrsgodgeaching language is Crossword Puzzle.
This showed that Crossword Puzzles could be usethake pupilsinterested in learning
English vocabulary.The use of crossword puzzleswsdoa significant impact on their

performance. Furthermore, Bressan (1970) claimsthieacrossword puzzle is a game that
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makes the teaching-learning process attractive. &y it offers a challenge that will
motivate the students to try to solve the puzzlenaking learning funny and relaxed, it also
gives much opportunity for pupils to practise aepeaat vocabulary.

Accordingly, crossword puzzles help learners touaeq recall as well as expand their
knowledge of English vocabulary. Learners’ vocabulean be expanded through playing
with words because their brain will be forced taypThis activity keeps the learners’ mind
active, and leads them to a more lively particgpatnd practice of the language, especially in
matters of vocabulary. By doing crossword puzzles,learners’ familiarity with new words
can be increased. In this respect, Uberman, (189&e that crossword puzzles create a funny
and relaxed atmosphere where young learners caad Ifast and retain words better.
Furthermore, if they can answer one clue of Crosdviruzzle correctly, it will be easier for
the pupils to fill other grids which connect eadhes. So, the learners can learn how to
recognize their mistake and fix it.

The observed teachers adopt crossword puzzles. tthaehithe crossword puzzles have
different topics in relation to what have been adie presented in the lesson. For example
nationalities, clothes, body parts, animals...etdsTelps them to enhance their vocabulary
understanding. In addition to this, they becomeiliamwith the English vocabulary, it seems
that the majority of the pupils benefit from thexhnique.

Moreover, teachers have an integral part in thestbom when implementing the crossword
puzzle. They give clear explanations and instrastiso that the pupils understand how to do
it. For instance, they tell them to write the wondsapital letters, explain, read the clues and
how to proceed in order to fill the boxes. Teachgye 5 to 10 minutes to solve it then they
correct it all together. This reflects Vygotsky'soposition that effective learning is achieved
when instruction is received in the social conteMter that, teachers check if they have

understood or not.They attempt widely to controktiter their pupils acquire new vocabulary
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or not. Pupils show their enthusiasm and engagewmieii¢ correcting the activity.According
to Harmer (2001), games give learners a feelingafpetition to participate in the process of
learning vocabulary and motivate them to repeamthath enthusiasm. He also maintains
that games are associated with a feeling of happin€or this reason, most learners
appreciate games and enjoy participating.

The implementation of Crossword puzzles to teanpliEh vocabulary make pupils
active mentally in the classroom , they are leagentered rather than teacher-centered,
they easily grab pupils’ attention, increase timeraction.In fact, when pupils solve one clue
it encourages them toward completion of the puzzle

During our observation sessions, we have noticed tharners do the activity
individually, this create a kind of challenge beéwethem each one tries to show his/her
capacities. In fact, when pupils solve the Crossmauzzles individually help teachers to
assess the performance of a single pupil, becawaegroup usually, one or two learners are
active and other simply don’t do anything. Henbe, dssessment is not much accurate for all

Conclusion

To end up with, the discussion chapter shows ttatresults of the three research
techniques: questionnaire for pupils, interviewtiaichers and classroom observation answer
the research questions, and confirm the two rhgpotheses set in the general introduction.
It demonstrates that teachers in the Algerian Midsithool use crossword puzzles in the
classroom to teach English vocabulary. In additibese obtained findings demonstrate that

crossword puzzles are efficient to enhance pupdsabulary learning.

54



General Conclusion




General Conclusion

General Conclusion

Vocabulary plays a pivotal role in language leagnimhis subject remains one of
the issues that face middle schools pupils whath@rivate or public ones. The present
work has investigated the Use of Crossword Puzatea teaching technique to enhance
first year middle schools pupils’ vocabulary leagniin two private schools .The
investigation in this area is important because shbject is new especially at MMUTO.

This work has sought to reach three main objectiVeée first objective seeks to
find whether applying this type of game in the teag process is helpful in enhancing
pupil’'s vocabulary. The second objective is to déscthe process of teaching and
learning vocabulary through entertainment, in otiwerds, drawing a relation between
these ludic activities as a means of instructioart@arge learners’ vocabulary storage. The
third and the last objective is to assess whethessvord puzzles is an efficient technique
to motivate pupils to master English vocabulary.

The analysis was framed and informed by two themakeframeworks .The first is
Individual Constructivism by Jean Piaget (1950ertiphasises the way experiential learning
involves observing the phenomenon and doing somgtimeaningful with it through an
active participation. The second is Lev Vygotski978) Social Constructivism. In the light
of these theories, the study attempted to shed dighthe first year English language teachers’
use of the educational gamein Algerian Middle Sthtmo teach their pupils English
vocabulary. It also aimed at describing itseffestiess to enhance pupils’ vocabulary learning
.For this aim, we hypothesized that teachers a@opssword Puzzles in EFL classes to teach
English vocabulary for first year pupils. Henceadeers integrate Crossword Puzzles to
assess the Comprehension and retention of new lmrghWe have also hypothesized that

Crossword Puzzles are efficient to enhance pupisetabulary learning. Indeed, the
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implementation of this instructional strategy hasgr@at impact than the mere use of
traditional strategies in the field of teaching d&sarning a foreign Language.

To conduct the investigation, a mixed method apgraa selected, combining both
guantitative and qualitative methods for the sakaralyzing data.These data, indeed, are
drawn from three distinctive research instrumemtgy~eight (48) pupils from both Djurdjura
and lIthri private Middle Schools are selected tevaar the questionnaire. Likewise, two (2)
teachers from both MS are interviewed, and twelvseovation sessions are attended in the
two middle schools (Djurdjura and Ithri).For quaative data analysis, a computer program
named Statistical Package for Social SciencesoreiZdis used for the analysis of statistical
data of the questionnaire. In addition to thisistiaal method,Qualitative Content Analysis is
adopted to analysethe data gathered from the demsisred interview and Classroom
Observation.

The results of pupils’ questionnaire revealed it majority of first year pupils
adhere the implementation of thecrossword puzthes, are motivated when EFL teachers
adopt Crossword Puzzles to practise the new voaapbulhe outcomes demonstrate that a
significant number of pupils retain the lexical nite better thanks to teachers’ use of
crossword puzzle. Furthermore, pupils completelyeae the integration of Crossword
puzzles in vocabulary learning since they affordeajoyable learning context and enlarge
their English vocabulary repertoire.

Besides, the results of learners’ questionnairewskothat the implementation of
Crossword Puzzles increases pupils’ motivation ierest towards what they learn, they
engage themselves in these activities of vocabuéamning, which assist them to master the
English language meaningfully. This type of instragal game leads to efficiency of
enhancing pupils’ vocabulary learning as well asrease pupils’ familiarity with them. It

grabs the attention and the curiosity of learnersesit appeals to challenges and competition.
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The findings of the Classroom Observation showatltdachers regularly present new
words in every lesson. The use of Crossword Puisesfits the learners in both sides. As
they have positive effect on the learners’ affectside in the sense that, they motivate, allow
pupils to interact and keep them active. Besidesitistructional side, they contribute to
develop the degree of Comprehensibility.

The analysis of teachers ’interview demonstratest the two participant teachers
recognize the efficiency of Crossword Puzzles &saahing strategy. That's why they adopt
them in the teaching process. The interview revk#iat teachers use this technique in the
class for several educational purposes such asiemigapupils’ Comprehension and increase
pupils’ storage of vocabulary and promoting claseranteraction.

All in all, after the investigation it has been fmlthat English Language teachers
integrate ludic activities such as Crossword Puzitdeteach vocabulary. Furthermore, pupils
enjoylearning through Crossword Puzzles .The arsalyss provided data concerning the use
and effectiveness of Crossword Puzzles in the EhgWS classes .We can say that the
advanced hypotheses are confirmed .The resultst deaé Crossword Puzzles are effective
and helpful techniques to teach English Vocabutmpecially for beginners.

This study has examined the Use of Crossword Psizase an effective teaching
strategy to enhance first year Pupils’ English \lmdary in the two private schools. Further
studies can be conducted using Crossword Puzzlessess their effectiveness in developing
writing skill. In addition, further researches cha conducted to investigate the impact of
educational puzzles on developing learners’ Cliticiking. As a final suggestion, this work
dealt with The Use of Crossword Puzzles as a TagcHtrategy to Enhance English
Vocabulary Learning, future studies can investigdte impact of the implementation

ofcrossword puzzles on teaching grammar.
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Appendix.01

Questionnaire Addressed to Pupils

This questionnaire is part of our research workclwhaims to investigate English
Language Teacher’s use of Crossword Puzzles aefféitiveness as a strategy for
teaching and learning English vocabulary. Therefgoa are kindly requested to
fill in this questionnaire by putting a cross (X) the appropriate box. All of your

answers are confidential and your identity willysémonymous.

Section one: learners’ views about Crossword Puzz as a Strategy for
teaching and learning English vocabulary

1) Does your teacher use Crossword puzzles when tegémglish
vocabulary?

YES Nc

2) Do you enjoy learning vocabulary through Crossweudzles?

Yes No

3) Do you need the help of your teacher when solviregauzzles?

Yes No
4) Do you find difficulties when solving the Crosswqrdzzle?

Always

Sometimes
Often
Rarely

5) Is it better to do this activity Crossword Puzzles
Individually

Pair work

Group work

6) There are several types of Puzzles. According towloeat kind of
Crossword puzzle do you prefer?
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Pictures as clues

Without pictures

7) Do you prefer to learn English vocabulary through Crossword puzzles or
other means such as :

Crossword puzzle :
Word list :
Fill in the gaps :
Matching words

Sectiontwo:  The Impact of Crossword Puzzles on learnerg/ocabulary
learning

8) Crossword Puzzles help you to understand Englistabolary
Strongly agre«
Agree
Strongly disagree:
Disagree:
Neither agree nor disagree

9) Does the use of Crossword Puzzles help you to #rge amount of
vocabulary in the English Language?

Yes No :
10)According to you, why do your teachers use Crosdviruzzles in the
classroom?

To understand new vocabulary or enhance learnesmstabulary
understanding

To make a good atmosphere inside the classroom:
To make pupils participate :

11)Teachers use this strategy because they thinktiisahe best way to
make you construct your knowledge by yourself

Yes: No :
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12)Does this strategy help you to memorize newde/Gr

Yes No

13) Crossword puzzles motivate you to learn Englstabulary

Strongly agree

Agree :

Strongly disagree
Disagree

Neither agree nor disagre

Thank you !
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Interview Addressed to teachers

This Interview is part of our researchwork.Y ou are kindly requested to answer these
guestions.

Do you introduce new words in every lesson?

How do you present new lexical itemsto your pupils?

Do pupils have difficulties with vocabulary learning?

Do you think that it is better to teach vocabulary by means of ludic activities?

Do you use crossword puzzlesin the classroom?

Do you think that your learners are more attentive when you use Crossword in the
classroom to teach vocabulary?

Do you think that Crossword puzzles are an effective teaching strategy to assimilate new
vocabulary?

According to you, could Crossword puzzles correl ate between educational and
entertaining strategy? Why

Do you guide your learners when they do the activity? why

10- What kind of interaction learners proceed when acquiring items through crossword?

Individual work
Pair work

Group work

11- Arelearners active in the classroom when doing Crossword puzzles activity?
12- What type of crossword puzzle do you use in the classroom?
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Classroom gbservation checklist

1. Do teachersteachVocabulary through
Crossword puzzles?

2. Do teachers play therole of facilitators?
While learnerstry to find the solution
for the crossword puzzles?

3. Are Learners active in the classroom?
4. Doesthe use of this strategy facilitate the process
of teaching?
5. Do learners interaction happen when teachers use
crossword puzzles?
6. Are learners motivated to learn English
Vocabulary through Crosswords puzzles?
7. Do teachers adopt Crosswords puzzlesto
practice new words of each lesson?
8.Do crossword puzzles help learners to acquire

English vocabulary?

Yes

No
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The Crossword Puzzles Used by the Two Teachersin the Classroom
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Appendix 05

Questionnaire Adressé aux Eléves

Ce gquestionnaire est une partie de notre travaredberche qui vise a étudier
I'utilisation des mots croisés par les enseignala la langue anglaise ainsi que leurs
efficacités en tant que stratégie pour I'enseigmenee I'apprentissage du vocabulaire
Anglais. En effet, vous étes priés de remplir cesfjonnaire en mettant une croix dans

la case appropriée .Toutes vos réponses sont eatifitles et votre identité anonyme.

Premiére Section :Les points de vue des Apprenantir les Mots Croisés

comme stratégie pour enseigner et apprendre le vaealaire de la langue Anglaise.

1) Est-ce que vos professeurs utilisent des mots égoour enseigner le

vocabulaire anglais ?

Oul Non

2)Avez-Vous besoin de l'aide de vos enseignantg pésoudre les énigmes (

mots croisés) ?

Oui Non

3)Trouvez-Vous des difficultés lors dela résolutitas mots Croisés ?

Toujours

Parfois

Souvent

Rarement

4)Est-il préférable de faire cette activité de MOtsisés

Individuellement
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Travail a deux

Travail de groupe

5)Il existe plusieurs types de puzzles .Selon e, genre de mots croisés préférez-

vous ?

Des images comme indice

Sans images

7) Préférez-Vous apprendre le vocabulaire angldis\éers les Mots Croisés ou avec

d’autre moyens tels que :

Liste de mots

Remplir les vides

Motscorrespondants

Deuxieme Section : I'impact des mots croisés surapprentissage du vocabulaire

des apprenants.

8)Les Mots Croisés vous aident a comprendre lealvalaire anglais

Tout a fait d’accord

D’accord

Tout a fait en désacco

Pas d'accord
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Ni d’accord ni en désaccord

9) Est-ce que l'usage des Mots Croisés vous aidppaendre une large quantité du

vocabulaire en langue anglaise ?

Oui Non

10)Selon vous,pourquoi votre professeur utiliseMess Croisés en classe ?

Afin de comprendre le nouveaux Vocabulaire owelorer la compréhension du

vocabulaire chez les apprenants

Faire une bonne ambiance en clg===

Faire participer les éleves

11)Les professeurs utilisent cette stratégie paueeelle représente un bon moyen selon

lequel les éleves construisent leur propre s&oir

Oui Non

12)Est -ce que cette stratégie vous aide a méardgs nouveaux mots ?

Oui Non

13)Les mots Croisés vous motives a apprendre lebwdaire en langue anglaise

Tout a fait d’accord

D’accord

Tout a fait en désaccord

Ni d’accord ni en désaccor(




