People’s Democratic Republic of Algeria
Ministry of Higher Education and Scientific Researt
Mouloud MAMMERI University of Tizi-Ouzou
Faculty of Letters and Languages

Department of English

Dissertation Submitted in Partial Fulfillment of the Requirements

for the Degree of Master in English

Option: Applied Linguistics and Social Semiotics

Presented by:Ms. Fatima Zohra CHALAL and Ms. Aziza CHABLI

Middle School English Language Teachers’ Kinesicsch
Gender Differences:

A Multimodal Approach

Board of Examiners:

Dr. Med Sadek Fodil, (MCA); MouloudMammeri Univegsof Tizi-Ouzou; Chair.
Dr. Souryana YASSINE, (MCA); MouloudMammeri Univeysof Tizi-Ouzou; Supervisor.

Ms. Fedoul Malika, (MAA); MouloudMammeri Universityf Tizi-Ouzou; Examiner.

Discussed on September 32015




Dedication
To All Our Beloved Ones

Your prayer for us was what supported us this far.



Acknowledgments

We express our warm thanks to our supervisor Durfgma Yassine. We are thankful for her
aspiring guidance, constructive criticism, herridey advice and for sharing her illuminating
views throughout the course of this MA dissertatidfe also thank her for introducing us to
the world of Semiotics and for her efforts.

We are also grateful to Dr. Mohamed Sadek Fodiliosdecturer, in the Department of
English. We are extremely thankful and indebtebito for sharing expertise and introducing
us to the topic.

Words cannot express the thanks we owe to Mr. Mk, H.H, Mrs. F.D, Mr. KH.M and
Mrs. K.DJ, middle school English language teaclh@rgsonsent to film their lessons and
include them as a part of our dissertation. Wekhha participants in our survey, who have
willingly shared their precious time during the pess of interviewing. Without your
collaboration this work can never reach completion.

Many thanks go to Mr.Benlala, Mr. Bounoua and Mjoibnaghe headmasters of the middle
schools where the study took place. We thank tipdgpaf middle school Colonel Lotfi for
filling in the questionnaires and we thank all @mployees of the middle schools Colonel
Lotfi, Freres Kerkache and Babouche Said for theirerosity and warm hospitality.

We would also like to express our gratitude tolibard of examiners who accepted and took
time to read and examine our work.

We show appreciation to Mr. Hammou, Mrs. Amaouzia-&1rs. Achir, and Mr. Chabli

Said who provided us with the facilities being riegd for our study.

We place on record our sincere thanks to Mr. Belmicbe, head of the department, for the
continuous encouragement and advice.

Special thanks go to Dr. Siber, Mr. Laouari and Ksdelli literature teachers in the
department of English for their help.

At last, we are grateful to everyone, who directtyndirectly, has supported us in this

venture.



Abstract

This dissertation is concerned with the analysighaf kinesics or body language of five
English language teachers teaching in three midch®ols; Colonel Lotfi, Freres Kerkache
and Babouche Said. It examines whether the kinesiaviour of these teachers; that is,
gestures, facial expressions, gaze, head motion baxay posture improves and assists
teaching and facilitates their pupils’ target laage learning. It also examines whether there
are gender differences with respect to the use aafy danguage in the middle school
classroom. The study is based on Mixed Methods &elselt combines th8ocial Semiotic
Multimodal Approachalongside a kinesic framework to analyze teacheosly movements
obtained in fifteen filmed videos, and an intervieanducted with four of the participant
teachers: two females and two males to see teagieereption of their kinesic behaviour in
the classroom, with a questionnaire administereohe-hundred middle school pupils to sort
out their perception of their teachers’ kinesicse Tesults obtained in the investigation reveal
that the participant teachers use body languagieeimiddle school classes intentionally and
instructively. Their body movements facilitate pgpunderstanding of the teaching points,
enhance their concentration in the classroom, fosteir motivation to learn English,
encourage them to interact and take part in thesad@m, help them memorize information in
their long term memory, contribute to build posgtikelationship between teachers and their
pupils, organize teachers’ speech and ideas and tledm overcome some lexical
shortcomings and help to replace some explanatiotise native language. The study also
shows that female English language teachers ugergesmore than male teachers in the
middle school classes. The conclusion to be drawm fthese findings is that teachers use
their kinesic behaviour as a semiotic resourcee@ize three main purposes: cognitive,
organizational and affective. The kinesics of Estglianguage teachers is a salient factor that
can help improve both the teaching practice andle¢hening process in Algerian middle

school classroom where English is taught and lebasea foreign Language.
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General Introduction



+ Statement of the Problem

Multimodality theory is a theory of commecation and social semiotics which emerged
in the twentieth century. Today, all communicatians multimodal; that is, meaning is
constructed and transmitted using more than onésiermode, and more than one medium
of communication. In fact, Multimodality theorieave important implications for education,
because the teaching and learning processes thasetglon communication; so any change
in the modes of communication leads to languagehteg reconsideration.

Communication is composed of two maimelsions: the verbal and the nonverbal.
Verbal communication encompasses both the writtenedl as the spoken interactions.
Whereas nonverbal communication is defined as camwation without words; its scope is
wide-ranging and can be classified broadly inte¢hmain components: (1) Chronemics, (2)
Proxemics, and (3) Kinesics.

Chronemics refers to the study of hanetiaffects communication; for instance, the
guantity of time people spend talking is significarhis is illustrated in conversational turns
and turn-taking patterns which influence the cosaBons’ progress.

Proxemics is the study of the use aedptrception of space in human interactions; the
chief directive of Proxemic space is that peopéerat free to come and go everywhere as
they please, because the notion of space is signifin humans’ interactions.

Kinesics is the technical term for bodgduage. It includes facial expressions, gaze,
body posture, head motion and gestures. In fagtptesent master dissertation limits itself to
the study of Kinesics because of practical reagbias,s, the body movements of teachers
can be recorded, measured and analyzed much #asigProxemics or Chronemics.
Research in the domain of nonverbal communicagerals that human interaction is mostly
nonverbal. The social anthropologist Edward T. KEEAI59) claims that 60% of human

communication is nonverbal.




In education, classroom communication, like ottsgregts of human communication, is
characterized by the use of kinesics. Researchelyad@pencer, D. et al. (2008) suggests that
teachers gesture in order to become more effertitieeir classrooms. Their body
movements help to implant a deep understandinigeofedaching points mainly in traditionally
difficult domains such as language.

Since language teaching and learning is basedmmeinication so it is deeply multimodal.
This implies that learners need not only the lisgaicontext but they need to go beyond and
pay more attention to the nonverbal signals ofrtimsitructors, as nonverbal expressions are
related to the content and the discursive featoiréise teachers (McNeill, 1992). This means
that gesture and speech combine to reveal meamagstnot wholly captured in one
modality alone. This combination of gesture ancespeaffords meaning that is more
complete than the meaning expressed through speemsture alone; because, the two
modes form an integrated system during languaggugtmn and comprehension.

This study highlights the importancecofsidering Kinesics in the context of teaching
and learning English as a foreign language; pdsibuin middle school classes. It considers
the use of body language; that is, gesture, fasiptession, gaze, head motion and body
posture in Algerian English language middle sclota$ses. Accordingly, the study tries to
see whether middle school English language teadhedy language improves the quality of
their teaching and influences their pupils’ tarigeiguage learning. The investigation takes
place in three middle schools: Colonel Lotfi, Feekerkache and Babouche Said located in
Tizi-Ouzou.

Therefore, based on the Social Semidfickimodal Approach and working with a
Kinesic framework, the study attempts to demonstiiadt teachers’ body language is a

central component in Algerian English language neidghool classes.

* Aims and Significance of the Study




The aim of this paper is to show that kinesics Egmificant semiotic resource that
teachers use in English classes to enhance thgilsptarget language learning. This means
that language should no longer be seen as a dexgg¢ed and autonomous product. This view
is adopted by the Social Semiotic perspective ottiMadality, which considers language as
one possible means for communicating meaning anmmagy other possible means. In
language classroom, teachers have the ability ¢éosesniotic means which go beyond the
lexico-grammatical meaning-making resources touidel gestures, images, videos...and so
on. Hence, they need to recognize the variousadfures and constraints that these resources
can bring into the classroom, and to understanid ¢tnecial role to improve pupils’ learning
process. Put differently, teachers possess a Bamosic repertoire which offers loads of
choices as concerns the construction of a lessepbthese potentials is practically seen in

the use of Body Language or what is technicallgmefd to as Kinesics.

The objective of this investigation ésdemonstrate that teachers’ Kinesic behaviour in
English language MS classes can enhance teachfimieefy and can enable pupils to
achieve the best learning outcomes; and to seehethttere are gender differences as regards
the use of body movements in English language etadsdeed, this study contributes to shed
light on the role of body language which, although indispensable in the overall
communicative process, has been neglected andufimiently investigated compared to its
counterpart verbal language. Hence, this investigaattempts to consider the issue of
teachers’ Kinesics as a semiotic resource for daehing of English language in the MS

classes aiming to enlighten this neglected aresuafy.

» Research Questions and Hypotheses

For the sake of paving the way to inggde the issue, the following questions will be

the signposts of the study.




1- Do middle school English language teachers use Bogly Language when teaching?
If yes; do they use it intentionally and instruely?

2- Are there any gender differences as regards thefuseesics in the middle school
class?

3- What is the relationship between teachers’ bodguage and the process of pupils’
target language learning?

4- What are the implications of teachers’ Kinesicthia teaching of English in the MS?
To answer the research questions, waramb/the following working hypotheses:

Hptl: MS English Language teachers use thaady language intentionally to ensure their

pupils’ understanding of the message.

Hpt2: Female English language teachers use buly movements (kinesic behaviours)

in the middle school classroom.

Hpt3: When used instructively, the body laagg of MS English language teachers

facilitates and enhances pupils’ understandingnetéaching materials.

Hpt4: The kinesic behaviour of English langeideachers improves the quality of

teaching and yields positive learning outcomes.

Research Techniques and Methodology

To conduct the investigation, we adopk&di Methods Research. This research design
suits our research problem which requires qualigasind quantitative methods. In this study,
we need to analyze MS English language teachergd¢ behaviour, to explain its influence

on their pupils’ learning process and to invesegaachers’ kinesics and gender differences.




Accordingly, quantitative and qualitative data titbge provide a better understanding of our

research problem than either type by itself.

The research data is drawn from threenreaurces: the video recorded lessons of five
MS English language teachers teaching in three Imidgghools: Colonel Lotfi, Fréres
Kerkache and Babouche Said. Data obtained fromnterview designed for four of the
participant teachers, and a questionnaire admieidteo one-hundred middle school pupils.
Hence, the data consists of a manually transcrdmedus of 256 extracts elicited from the
fifteen videotapes; data obtained from structurdgdrviews; and statistical data drawn from
the questionnaires. For the qualitative part, wecdbe and interpret the results obtained from
the videotapes on the basis of the SSMA. And wéyaedhe data of the structured interview
which provides us with teachers’ perceptions ofirtikénesic behaviour on the basis of
content analysis. As for the quantitative part,amalyze the close-ended questionnaires using
SPSS. Only close-ended questions were used beiteysare appropriate for the quantitative
statistical analysis; and because the MS pupils©alohave a full command on English to

make full statements.

¢ Structure of the Dissertation

The overall structure of this dissertation followse traditional-simple model. It
consists of a general introduction, a review drhture, research methodology, presentation
of the findings, discussion of the findings andafip a general conclusion. The review of
literature is divided into two parts. Part | dealgh “Kinesics: Body Languadeit reviews
the main literature as concerns the discipline iokesics. Part Il deals with theSocial
Semiotic Multimodal Approachlt reviews the main theoretical concepts andrapphes
relating to the study of multimodality from a sd@amiotic perspective and following Jewitt’

(2009) tradition.




Review of Literature



Introduction

This section is a review of the literature that sudy adopts to investigate English
language teachers’ use of kinesics in MS classesnk at reviewing the field of kinesics or
body language from a Social Semiotic Multimodalspexctive. Thus, the section is divided
into two parts. Part | deals with kinesics or btatyguage; it is devoted to review the
theoretical concepts that are related to the féfKinesics” and that are needed to answer
the research question. It starts with a histowarview of the discipline. Then, it
demonstrates and illustrates the Kinesic behawiduich includes gesture, facial expression,
gaze, head motion and body posture. After thahatvs the implications of kinesics in the
field of language teaching. And finally, it looksthe possibility of gender differences; that is,
comparing between the male and female MS Englisuage teachers in terms of the use of
their body language in the classroom. Part Il dedls the approach of Social Semiotic
Multimodality following Jewitt’ (2009) tradition.tlbegins by reviewing the theoretical
origins of social semiotics and multimodality. Thérintroduces a number of concepts
central to multimodality. These are: modality, moskmiotic resource, modal affordance and
multimodal ensemble. Finally, it reviews Multilisay to see the implications of
multimodality in the field of language teaching dedrning.

1. Kinesics

Communication takes place thanks to twenadkels of language which are the verbal and
the nonverbal (Chloé FREJAVILLE, 2012: 09). Verbammunication, which encompasses
both spoken and written language, is the centrélnaost important tool of transmitting
information in human transactions. However, théaklanguage is only one system among

many other signifying systems namely the nonvecbaimunication. NVC is a

Communication without words. . . it includes oveshaviors such as facial
expressions, eyes, touching and tone of voice,edisas less obvious

Uy



messages such as dress, postures and spatiatdibetween two or more
people (Miller, 1988: 03 cited in Janak Singh N&giQ9 : 101).

In the literature about NVC, many types can barmsiished mainlKinesics, Proxemics,

and Chronemics (Kusanagi, 2005: 383). This pawdicdissertation indeed is concerned with
Kinesics. The wordkinesicss derived from the Greek wokdnesis,meaning motion. The
anthropologist Ray Birdwhistell (1918-1994) hasneai the term kinesics in 1952 in his work
Introduction to KinesicKinesics is the systematic study of the visually sensible dspéc
nonverbal interpersonal communicatiaiBirdwhistell, 1983: 354 cited in Megan Waiflein
2013); itis a technical term for body language. Kinesidhésscientific study of body
movements and includes gestures, head movemestsy@oeye contact and facial
expressions. Birdwhistell believes that badgtion communication is systemic; a socially
learned and communicative behaviour (Stephen J20I§0). The core objective of Kinesic
research is to describe and categorize meaningfilges in a given society by studying the
kinesic behaviour.

TheKinesic behaviour or body movement refers to gestuiacial expressions, eye contact,
head motion and body posture (Kusanagi, 2005). eélgh¢s particular investigation seeks to
describe the Kinesic behaviour of the target MSliEhdanguage teachers. Each of the
kinesic behaviour is treated as a semiotic resocorreeode of representation. In this present
study, the term ‘Kinesic behaviour’ refers to gess, facial expressions, eye behaviors, head
motion and posture; whereas the term “gesturegtsdb hand and arm movements.

1.1. Gesture

Gestures are expressive, meaningful Imeolyons involving physical movements of
the fingers, hands and arms. They are consideradudisfledged semiotic system. Said in
another way, gestures are visual modes used inmuagal communications to enhance

conversations; because by using gestures peoplepeesent the world on one hand and

Y



clarify their verbal message on the other hand.

As far as the modal affordances of “gestures” arecerned, Rime and Schiaratura (1991) put
forward the following gesture taxonomy: Symbolisgges, deictic gestures, iconic gestures
and Pantomimic gestures (Mark Billinghurst, 2014:2). (1)Symbolic gesturesare gestures
that have a single meaning within each specifitucal An Emblem such as the “OK” in the
American culture is one such example.[@@jctic gesturesare the gestures of pointing or
directing the listeners’ attention to specific etgeor items in the environment. For instance,
when someone says “Put that there” s/he uses acdgésture. (3)conic gesturesare used

to convey information about the size, shape ombaigon of the object of discourse. For
example, when people say “The cars crashed lils8 they make a crash with a clench fist
against their palm. (4yantomimic gesturesare the gestures used to show the use of
movement of some invisible tool or object in theaer's hand. For instance, when a speaker
says “l withdrew the rope with my two hands”, s¥ireuld mimic the action of removing a

rope with both hands.

1.2. Facial Expression

Face is the most central nonverbal cuexfpressing attitudes and emotions to other
people (Argyle, 1988). Like other Kinesic behavguace is a semiotic resource that
communicates meaning in human interaction.

The face is rich in communicative potential. Ithe primary site for
communication of emotional states, it reflectsrpégsonal attitudes; it
provides nonverbal feedback on the comments ofrgitla@d some scholars
say it is the primary source of information nexhtonan speech. For these
reasons, and because of the face’s visibility, ey agreat deal of attention
to the messages we receive from the faces of ofkeegpp and Hall, 2006:
260 cited in T.S. Gregerson 2007: 56)

Among the meaning potentials that the face aff@dsrange of emotions that Ekman and
Friesen classified into six categories: happingssrise, fear, sadness, anger and disgust

(Catherine De Lavergne, 2010: 01)
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In the context of language teachingatial expressions like smiles, pinching the lips,
eyebrow movements provide the learners with inftionabout the teacher’s emotional
staté (Pujade-Renaud, @005 cited in Chloé Frejaville, 2012: 12).

1.3.Eye Contact (Gaze behaviour)

The eyes are the “windows to the soule@dn Waiflein, 2013). Eye contact or gaze is
another Kinesic behaviour and a semiotic mode whftdrs a multitude of meaning
possibilities in a communication. As for the modtbrdances of this semiotic resource,
Knapp and Hall (2006) identify five functions ofzga regulating the flow of conversation,
monitoring feedback, reflecting cognitive activiggpressing emotion, and communicating
the nature of interpersonal relationship. Put déifely, the function of gazing behavior is to
contextualize the verbal message and aid in uratedstg the spoken word.

1.4. Head motion

The head is a kinesic behaviour and drtleeosemiotic resources that language
teachers possess and employ in their classroomsocerns the modal affordances of “the
head”, Allan Pease (1988) states that there aee tbssential head positions. The first is the
head up position which signifies that a person fi@lesheutral attitude about what she is
hearing. This position is sometimes accompaniesigil nods.

The second position is when the head tilts to ashe Jhis shows that interest has developed.
Generally, people tilt their heads when they featrwtowards the speaker or when the
speaker is attractive. They may also lean forwardgihand-tochin evaluation gestures.

The third position is the head down position. dicates either a negative or a judgmental
attitude. People often use this Kinesic behaviouCritical evaluation stances. It is also said

that if the audience’s head is not up or tilte@, speaker may have a communication problem.

1.5. Body Posture




The whole body makes gestures that are ditkemtional or unconscious. In fact, the way
individuals stand, walk and sit communicate varimessages. In Kinesics, this is referred to
as postures. Accordingly, “posture” is a semiogisaurce for making meaning that a language
teacher may use in the classroom. As regards tlialnaéfordances of postures, Owen Hargie
(2011) distinguishes four general human postutasding, sitting, squatting, and lying
down. Within each of these postures there are loadariations okinemesas Birdwhistell
(1970) puts it, which when joint with particularmarbal cues, can communicate several

different meanings.

To sum up, gesture, facial expressiomedmehavior, head motion and body posture are
all semiotic resources that are incomplete whenimgakieaning. In a language classroom,
teachers employ these resources together with worfdsm a multimodal ensemble which
creates meaning and helps both in encoding andldermessages in language class

communication.

2. Kinesics and Language Teaching

Language classroom communication islaimbd common everyday communication
since it necessitates the same components; i.ecsg#lt, addressee, message, channel, code,
and context. In the field ;fecond language learning, most learning theadescate the use
of nonverbal resources such as objects, gestuntgrgs; that is, the non-linguistic context,
which make second language input understandalsieidents. One of these nonverbal
resources is body language. Body Language is p&tohers’ multiple strategies that help
learners better understand the academic languabthartontent presented in that language
(Hong & Gonzales, 2012: 15).

Actually, the role of teachers’ kinesic behaviautanguage classroom can be classified

under three categoriesognitive, affective and organizationgbime, D. 2008)




2.1. The Cognitive Function of Kinesics

The first role of teachers’ kinesic behaviour indaage classroom fsognitive”. In
fact, teachers utilize their body to explain tharbal message. Some studies show that
teachers use their body movements primarily whekstare cognitively difficult or complex
than when they are easy; because kinesics maydslhpers find solutions in tasks (Alibali et
al, 2000 cited in Elena Nicoladis et al, 2007). Bléequently, teachers gesture to introduce
new material than when they deal with familiar miale Add to this, the kinesic behaviour
supports speech when explaining vocabulary and marand helps teachers to supply
substantive information to learners which allownthéecode unusual word combinations
(Beattie & Shovelton, 2000 cited in Elena Nicolaglisl, 2007).
Sime, D (2008) reported that teacher’s gesturearsehthe comprehension of the message
either by illustrating words or ideas, marking c¢asts and comparisons or emphasizing key
words. That is to say, sinclahguage and gesture are in close synchrony andrpedic co-
functioning (McNeill, 1992 cited in McCafferty, 2008) somenlsic behaviours have the
potential to enhance the saliency of certain lisgcielements.
Moreover, teachers’ kinesic behaviour facilitates learning process, as it orients learners’
attention to important aspects of the task and «s@pdents focuseddd to this, teachers’
movements provide students with an immediate fegddba the quality of their contribution
to the task or interaction and this supports tlegirning.
All'in all, research demonstrates that kinesica asgnitive function enables teachers to:
explore knowledge; recall more details; create mlaepresentations; and organize spatial

information for verbalization (Castellon and Enye#§06: 06).

2.2. The Affective Function of Kinesics

The second role of teachers’ kinesicavedur in language classroom“affective”.




When teachers communicate with their learners,nfag influence the learners’ affective
state. In Kusanagi’s study (2003) cited in Kusarzdgl5, it was reported that 19 of 35
learners replied that teacher’s gestures made takex. Kusanagi further stated that the
learners said the teacher’s gestures were stimglatd fun. Consequently, one key function
of gestures is to build positive relationships kew the interlocutors (Kusanagi, 2005: 391).
Furthermore, when teachers succeed in their kireegtanation, learners understand the new
language well, and this may therefore increase thetivation to learning.
2.3. The Organizational Function of Kinesics

The third role of teachers’ kinesicsanguage classroom‘igrganizational”.
McCafferty (2002) suggested that teachers’ kinbsttaviour also assist positive interaction
between interactants. This helps in creating aesefishared social, physical, symbolic, and
mental space (Hong & Gonzales, 2012: 15). Addiligngeacher’s body language
encourages learners to participate in the task.eftwe, kinesics is implicated in interactional
work like turn and floor regulation, feedback dktion, agreement marking, drawing
students’ attention to the teaching point, incnegisitudent talk and practice in the TL,

eliminating the need for excessive verbal explamatand directing student participation.

3. Kinesics and Gender

Many studies investigating kinesics gedder have found that some gender
differences are noticed in adults’ nonverbal comitation. After examining the use of
meaningful gestures in English conversations, Htest& Hopkins (2002) cited in Elena
Nicoladis et al, (2007) have found that women gestoore than men. They explained this
fact through the possibility that women possessreetal facility with nonverbal
communication. Hostetter and Hopkins (2002) addatiwomen are more expressive in their

storytelling styles than men. Indeed, these geditiarences have been noticed in language




acquisition as well. Thus, since speech and gesteeare connected (McNeill, 1992), it can
be expected that women use gestures more thanmtleaii L2, as is the case for L1 use.
Further investigations, specifically that of HdlB{79) showed that women own a capacity to
encode and decode nonverbal expressions of emotoa than men; the proof is that that
women smile more than men in social situationsid&ss Hall (1984) also observes that men
display less emotion through smiling because okthwalized rules that require them to
remain emotionally neutral (Hall 1979-1984 citedMoQuiston et al, 2009).

4. Social Semiotics

Social semiotics originated from werks of M.A.K Halliday who shifted attention
from language as a fixed linguistic system to laggias a social system. His ideas and
principles are found in his Systemic Functionalduistics (SFL) which was later on
developed by many scholars such as Gunther Krebso&/an Leeuwen.

In hid.anguage as a Social Semiotic Sys{@av8), Halliday introduces Social
semiotics as a new discipline. In fd@there is a more specific implication to be readoin
both of these terms, semiotic and sddjBlalliday & Hassan, 1985:03 cited in Yassine,
2012:35)."Semiotics” studies signs and sign systems and concernsmséfily in the ways
meanings are generated. These signs are composed eftities: the physical entity or the
form and the meaning (what the form refers to). fiddationship that gathers these two
entities in a sign system is called significationmeaning making (O'Sullivan et al, 1983:
215 cited in Anne Chapman 1993).

‘Social’ implies that these signs are socially producedabse'Signs may not be divorced
from the concrete forms of social intercourse...agmuhot exist, as such, without (Hodge

and Kress, 1988:18 cited in Yassine, 2012:41). idaheaning is an active process that

people construct through social interaction.

Additionally, what is central in social semiotissthe nature of signification; that is, the




signifying practices, or the processes of meaniaging. Social semioticians stress that
signification is not purely linguistic; rather,i# a social relation (Walkerdine, 1982 cited in
Chapman, 1993). Said differentlynéaning relations cannot be understood outsideeif t
use in the social practices of some commuiitgimke, 1987: 218 cited in Chapman, 1993).
Accordingly, social semiotics associates signs withir context. In so doing, it leaves the
dyadic model of the sign and favours the triadie orstead, as ‘thsigns do not stand for
something that is pregiven and that transcends (¥ nini, 2007: 119, cited in Yassine,
2012: 39)
According to Halliday (1978: 192), once signs anéip their social context they become
resources for making meaning. These resourcesdrateenot restricted to speech and writing
but enlarged to include anything that communicateaning in a social interaction. The uses
of these resources take place in a social cordexitthis context may have rules that show
how different semiotic resources can be used. Usfdise semiotic resources are free to
choose from a repertoire of resources the onesatbhdiest suitable depending on their
interest or purpose of communication (Van Leeuv2805: 04).

4.1. Systemic Functional Linguistid$SFL)

M.A.K Halliday (1985) introduced SFL aseaction to structural linguistics. SFL
considers language as system of resources shaphd functional uses of these resources in
particular contexts and cultures. Halliday belietrest‘there is text and there is other text
that accompanies it: namely the contdktalliday and Hassan, 1985: 05, cited in Yassine,
2012: 36); hence, the unit of analysis in his S¥tekt-in-context. Indeedp understand
SFL, it is necessary to understand the terms ‘syst@and ‘functional’. Language isystemic
means that it isa& network of systems or interrelated sets of ogtion making meanirig
(Halliday 1994: 15). Said in another way, languege semiotic system, in which language

users are surrounded by loads of meaning optidmes clioice of one option over another one




and the choice of different combinations of theoteses depends on the communicative
interest (Van Leeuwen, 2005).
For Halliday, language isinctional because it is concerned with meaning. For himtfanc
equals use (Halliday and Hassan, 1985: 17). Indgaltiday constructs his own perception of
‘function’ by distinguishing three types: micro-fttion, macro-function and metafunction.
* Micro-function
Micro-functions defined as functionally defined constituent, &gbject, Actor, and
Theme. That is, each element in a sentence fudfitlsstinct function.
* Macro-function
Macro-function, according to Hallidayfees to the language use in early child-
language, such as imagination, discovery, intevadaic.
* Metafunction
Metafunction is divided into three typ#® ideational, the interpersonal and the textual
metafunctions. The ideational metafunction represtre external world; it reflects thield
parameter which is realized through the systefrahsitivity . The interpersonal Metafunction

is concerned with the interaction between peoplefliects theenor parameter which is realized

through the system dflood andModality . The textual metafunction uses ideational and
interpersonal meaning to create text which includesmation shared by a speaker and a
listener; that iscontext It reflects thanode parameterEach of these three metafunctions
constitutes a different aspect of the world andgiedh a different mode of meaning of
clauses. However, the three metafunctions openatdtaneously in the expression of
meaning.

In fact; the above contributions of Hallidag&L in the field of language paved the way
for the study of other signifying systems that cammmators use in their every day

interactions. These systems are treated undetutg sf multimodality.




5. Multimodality

Many scholars notably Hodge, Kress and Meeuwen were inspired by Halliday’'s
metafunctions and expanded attention from langt@agéher semiotic modes; because
“Michael Halliday's Systemic-Functional linguistimers a powerful and flexible model for
the study of other semiotic codes besides natarejuagé (O’'Toole, 1995: 159 cited in

O’Halloran and Bradley, 2005 :05).

By adopting Halliday’s metafunctions to analyma-linguistic modes, Kress and Van

Leeuwen (1996) distinguish three levels of analysis

1- The patterns of representatioteal with the manner in which the world is reprasd. It
is comparable to the ideational metafunction.
2- The patterns of interactiomeal with the relationship between the desigaasthe
interpreters of the representation. It is comparablthe interpersonal metafunction.
3- The principles of compositiodeal with the organisation of the representatibat is, the
framing, the layout...etc. It is comparable to thaual metafunction.

Actually, these three levels of analyi@al with the non-linguistic resources which are
combined with the linguistic resources to prodwehange and interpret meaning in human
interactions. This is in fact the central concermaltimodality. Multimodality then refers to

approaches that understand communication and ejeg®n to be more
than about language, and which attend to the dnijje of communicational
forms people use -image, gesture, gaze, posturs@od- and the
relationships between them. (Jewitt, 2009: 14).

Said differently, multimodality includes a variatftheoretical approaches employed to
explore different semiotic modes used to commuaieatnessage. Thus, it provides a toolkit
for the analysis of the multimodal relations thasebetween these different modes co-
existing in modern communication (YASSINE, S. 2042).

In the literature about multimodality, many tradits are recognized. Jewitt (2009) explains




that there are three traditions to multimodalityulMnodal Discourse Analysis, Multimodal
Interactional Analysis and Social Semiotic Multinadity. Multimodal Discourse Analysis
deals with the application of the principles oftgysic functional grammar and focuses on the
metafunctional system of the semiotic resourcedtiviadal Interactional Analysis is framed
by sociolinguistics. It focuses on context andagid interaction. Social Semiotic
Multimodality is an approach that emphasizes onatgs in which sign-makers use semiotic
resources to make meaning in social context. Tissedation adopts Social Semiotic
tradition on multimodality because the study deatk the ways in which teachers (sign-
makers) use their kinesic resources alongside s#raiotic resources to make meaning in a
specific social context that is, the classroom.i&demiotic Multimodality is an approach

that

focuses on meaning-making, in all modes. It isemtatical perspective that
brings all socially organized resources that peapketo make meaning into
one descriptive and analytical domain. These ressunclude modes such
as image, writing, gesture, gaze, speech, postatemedia such as screens,
3 D forms of various kinds, books, notes and nat&boAll of these modes
and media are also used in environments desigmedaiming. That makes

a multimodal social semiotic approach particulapy for studying learning.
(Bezemer.J. et al, 2012:01).

Put in another way, Jewitt's social semiotic mutihality suggests that representation and
communication always make use of a variety of madash contribute to meaning. For
instance, in a classroom teachers can use wordacodnpany them with kinesic resources
such as facial expressions, gestures, gaze amul teonsake multimodal ensembles that better
express meaning to learners; because when teaesiolgers recognize thahtre are

methods of communication we need to employ thattgreesented with just language...”
(Kress, G. 2010: 15). That is, language needs tesbd with other modes to represent richer
meaning that language by itself is incapable toendkis is explained according to Bezemer.

J. et al (2012) in the fact that each mode casaipartial meaning of the message and once all




the modes are put together the meaning of the whebksage is completed. That is, in social
semiotic multimodality, common semiotic principlgserate in and across different modes

(Kress, G & Leeuwen T.V, 2001: 1-2).

In order to understand the approacloofat semiotic multimodality, it is necessary to

understand its core concepts starting with the naintiee approach: modality.

5.1. Modality
Modality is concerned with truth. In setncs and linguistics, researchers do not search

for absolute truth of things but for the mannewimich this truth is represented (Yassine,
2012, 48). Reality refers to things that existha teal world whereas truth refers to the ways
people perceive and believe in reality. In thiswieneaning makers can control which
version of reality they select to represent andcWinines they will ignore. In fact, people
represent realities thanks to the semiotic ressuawailable in a particular social context.
Modality encompasses two types: linguistic Modadityd visual modalityin linguistic
Modality reality is represented through three degrees: Inmgddlium and low. These degrees
are expressed either by modal auxiliaries or rdlatains, adjectives and adverbs (Yassine,
2012: 49). Invisual Modality, the interest enlarges to include non-linguistgources
besides language. Hodge and Kress (1979) suggasvn images or any form of visual
representation can express modality (Yassine, Z0IR:

To represent realities in everyday humarraakgons people need to use modes of
representation. These are explained as follows:

5.2. Mode

Mode isa set of socially and culturally shaped resouréesmaking meaning: it is a

‘channel’ of representation or communicatiorKress & Leeuwen, 2001 cited in Jewitt et al




2013). Modes are flexible and subject to changeantonomous or fixed; they comprise

speech, gesture, gaze, posture, writing, imagejngomage, sound...etc.

5.3. Semiotic Resource
The term ‘resource’ was coined by Halliday in hoesial semiotics. For him, grammar

of a language is a ‘resource for making meaningall{day, 1978: 192 cited in Van
Leeuwen, 2005). Van Leeuwen (2005) widens thisomatd cover other semiotic modes, and
sees the semiotic resource as including all thersstind objects we use to communicate in a
social context.

5.4. Modal Affordance

Modal affordanceonsists of the past and repeated uses of a ntagtants for the

potentialities and constraints of different modesegs, 2010 cited in Jewitt et al, 2013). The
potentialities of a mode refer to what is posstbleommunicate or represent easily with the
resources of a mode, whereas the constraints afde mefer to what is difficult or even
impossible for a mode to represent and express.

5.5. Multimodal Ensembles

Because modal affordance suggests thdemare incomplete when making meaning;

they are designed into Multimodal ensembles. Mudtal ensemble refers to the
representations or interactions which make useaserthan one mode. In this ensemble, each
mode carries different aspects of meaning; thatpart of the message only. The meaning of
the whole message therefore results in the distobwf all the modes in the ensemble.
(Jewitt, 2013). To illustrate, in kinesics, someenegs are tightly crossed, his/her arm
crosses the body while the head and chin are dohis.multimodal ensemble says
something like, “I don’t like what you are sayingdal disagree with you” (Allan Pease,

1988).




Therefore, in this particular study, whichastigates English language teachers’ kinesic
behaviour in MS classes, the Social Semiotic Apgnda Multimodality is suitable as it
shows that teachers possess different possibilitidse construction of a lesson besides
language. Furthermore, it allows us to investigiagemodal meaning potentials of teachers’
kinesic resources as well as the ways these resoare used by language teachers to

improve their pupils’ target language learning.

6. Multimodality and Multiliteracy

Multiliteracy, like multimodality, emerdeas a response to the change in the social and
semiotic landscape which is due to the increasmgrngss in technology over the last three
decades. As a result, meaning is now made in numealifferent ways intertwined to form a
multimodal combination (Jewitt, 2008: 245-246 cited/assilis Tsafos & Eleni Katsarou
2010: 49). Accordingly, to interpret and make soedaning, "multimodal literacy" is
required (Cope & Kalantzis, 2000: 5-6)

The multiliteracy and multimodality theories hawepiortant implications for education for
two main reasons: (1) because the teaching andiitggprocesses fundamentally rely on
communication; so, when communication landscapiésskie process of using it would shift
as well. (2) Because communication is taught abaichrimarily through language courses.
Hence, any change in communication will obviousfge language teaching.

Multiliteracy and multimodality theory nonger consider speakers as consumers of a
fixed and self-contained system. On the oppogiteakers and writers are regarded as
subjects who act in the society by using and t@nsihg the available resources dynamically.
Hence, literacy is now seen as actively makingsi¢iress & Van Leeuwen, 1996). This
view of literacy may allow learners to become catly literate.

According to Bezemer. J. et al (2012)i&dSemiotic perspective on Multimodality

can improve learning as it reveals how ‘instructogpresent the world and establish




pedagogic relations through multimodal designddarning. Similarly, teaching in language
classes is no longer limited to the modes of speedhwriting, because in many situations,

gesture or image are modes appropriate to betptaiexor make things explicit.

To put it all together, the review okliature reveals the different implications of the
discipline of kinesics in the field of languagedk®g by illuminating the way in which
kinesics can improve the quality of teaching anlkdagice pupils’ learning process in language
classes. The review also presents the differemiskirbehaviours which are seen as semiotic
resources that an English language teacher caanniseg many other semiotic resources in

MS classes to improve their pupils’ TL acquisition.

=



Research Methodology



Introduction

This section is methodological. It comeps two parts dealing with the procedures of
data collection and the procedures of data analyhis first part offers a description of the
corpus under investigation and the authorizatibaswere granted for the collection of the
data. The second section clarifies the procedurdata analysis. It starts with a synopsis of
the Social Semiotic Multimodal Approach (Jewitt02). Then, it describes the SPSS method
(21 Core System User’s Guide, 2012) and finaltyives an overview of content analysis

which are all appropriate for the interpretationd axplanation of the obtained findings.

1. Procedures of Data Collection

In this study, the primary source of daidection consists in video recordings of five
MS English language teachers. As concerns othecaeswf data collection, an interview
designed for the participant teachers and a quesdice administered to MS pupils are used
to gain more insights into the ways in which kilmesimpacts on the teaching as well as the
learning of the English languagghe combination of these three research technigjlmss
triangulation which deals with the use of kinesicghe middle school class from researcher’
perspectiveteachers’ perspective as well as learners’ perisgeand thisbrings valuable
information which may help to answer the reseatgtstions and hypotheses.

1.1. Video Recording

Video recording is chosen rather thassri@om observation as it makes the data
collected richer and more relevant. That is, vidpes provide researchers with more
contextual data than can field note taking asdiuides linguistic, extralinguistic, as well as
paralinguistic details which add important inforinatabout the filmed event (Margaret A.
DuFon, 2002: 44). Add to this, the choice of tlésaarch technique is due to the fact that we

cannot depend on note taking or on memory alowenghat what is investigated is a visual




matter and videos permit researchers to view anteepeatedly by playing it back. This
playing back narrows down the potential numbercoligate interpretations and thus it helps
to disambiguate the verbal message (Grimshaw, 188&%hin Margaret A. DuFon, 2002).
Moreover, video becomes a significant investigatoa within social sciences research as it
highlights the multimodal nature of social interant(Jewitt, 2002: 02). In education, video-
recording has important implications as it providagurally occurring data that show how
things really happen in classrooms. Accordinglyduse our research question concerns the
use of body language in MS classes, the videosdeitionstrate teachers’ kinesic behaviour
as it actually occur in the MS class.

1.1.1. Context of Video Recording

The investigation took place in the ToefTizi-Ouzou. The five (05) English teachers
involved in it work in three Middle Schools. Theme: Middle School Lotfi, Middle School
Babouche and Middle School Kerkache located imtaa city of Tizi-Ouzou. The recording

process started TMarch, 2015 to 12 April, 2015.

1.1.2. Participants’ Profiles

Gender Male Female
02 teachers 03 teachers
Experience 29 years 28 years 30 years 22 years 11 years
Place of Work Colonel Lotfi | Babouche| Colonel Freres Colonel
Said Lotfi Kerkache Lotfi

1.1.3. Description of the Videos

In fact, before starting the video redogdorocess, we requested the permission of the

participant teachers for the filming of some ofithessons as a primary source for the




collection of row data. The teachers were providét an official document signed by the
town-hall of Tizi-Ouzou in which we declared to assthe anonymity of the teachers and to
protect the videos from any unethical use (seeraipel-pp.83-87). Accordingly, all of the
five teachers agreed to grant us the permissifimdheir lessons. The videos have been
taken using a camera SAMSUNG Full HD, 14M Pixelthwiifi and flash integrated and
Zoomx18. The total number of the videos recordekbisideos because each participant
teacher allowed us to film three sessions. Thetkeafjthe videos ranges from 25 to 45
minutes. Additionally, the fifteen (15) recordeddens cover the four levels: MS1, MS2,
MS3 and MS4. In order to understand the detailsttieavideos conceal and which are
needed to answer the research question, an intewaes designed for four of the filmed

teachers.
1.2.The Interview of teachers

The second research technique that #msept study uses is structured interviews. In
fact, the interview allows to verify whether therfi@pant teachers use their body language
consciously and on purpose, that is, the intengeeks to investigate teachers’ perceptions of

their Kinesic behaviour in the MS class.

1.2.1. Context of Interviews
The interviews were conducted in the Takilizi-Ouzou. Four English language
teachers accepted to take part in it: two maleshandemales. These teachers work in MS
Lotfi, MS Babouche and MS Kerkache. The recordiragpss lasted from 02June, 2015 to
03% June, 2015. The first teacher was recorded i®#feJune 2015 at 09h in a classroom of
MS Frere Kerkache. The second teacher was recimdbd same day at 12h in a classroom

of the MS Colonel Lotfi. The third teacher was netzml in the 0% June 2015 at 10h in a




classroom of MS Colonel Lotfi. The fourth teacherswecorded in the same day at 13h in a

classroom of the MS Babouche Said.

1.2.2. Interviewees' Profiles

Gender Female (01) Female (02) Male (01) Male (02)
Work Place Colonel Lotfi | Fréres Kerkache  Colonel Lotfi Baboechaid
Experience 11 years 22 years 29 years 28 years

1.2.3. Description of the Interview

The interviews were done in a face-t@efimrmat. Identical questions have been asked
to each participant. The questions are fixed akdds a given order. The structure of the
questions is a mixture of closed-ended and opeedqgdestions. The interview is divided
into three parts: teachers’ profiles with threegjioms, multimodality theory with five
questions and Kinesics with thirteen questionstahssprobing is concerned, only repeating
or clarifying instructions were employed. At thené of the interview, the participants were
informed about the real objective of the study trey were assured about ethical principles.
The interviews were conducted in MS classes tha¢ free from disruption and noise as the
pupils were in holidays; and at times that wer¢adle for participants. Additionally, it is
important to note that rapport was established wéttiicipants prior to the interview as they

are the same participants of the video recordingstlais yields positive outcomes.

1.3. The Questionnaire to Pupils

The third research technique is the goiesaire. The data obtained from the close-
ended questionnaires administered to MS pupilsvaitocheck the extent to which the body

language of our participants influences their miginglish learning process. Said differently,




the reason behind the choice of questionnairesnsake a descriptive account and to provide

explanation and support of the recorded lessons.
1.3.1. Pupils’ Profiles

The age of the respondents ranges #@mo 15 years. The reason behind the choice
of this particular sample lies in the fact that thsearch topic; that is, using body language in
English classes, suits better the beginner leveiree the learners are exposed to a new
language and they need to be taught using otheesnpelspecially visual modes) to have
access to that language. The sample of respondemgsts of one- hundred MS pupils who
study in Middle School Lotfi; (47%) of whom are faha pupils. Twenty-five (25)
guestionnaires were administered for each of thel&vels. That is, the population
encompasses twenty-five (25) first year pupils rniydive (25) second year pupils, twenty-

five (25) third year pupils, and twenty-five (2%)ufrth year pupils.
1.3.2. Context of the Questionnaire

The data collection process went throwgth stages. The first one consists in the
design of the questionnaire; it was in April 20The second stage consists in the distribution
of the questionnaires to the sample population wbansists of one-hundred MS pupils
studying in Middle School Colonel Lotfi. The ditition process took place in the™ithtil

26" May, 2015.

1.3.3. Description of the questionnaire
In this study, only close-ended itemsevgsed because the sample population is young
and their level prevents them to write full statetse Moreover, this type of questions
provides targeted and reliable data as the posaitdeers are determined and can be easily
quantified and analyzed. Add to this, the questirenwas translated into Arabic because the

target respondents are beginners in the targetityegand do not have a full command of




English to understand and answer the questionsqgiiéstionnaire is made up of twenty-
seven close-ended items. They are grouped accalihgir aims into three main sections.
Section one is devoted to participant profileptludes three items. Section two is devoted to
the theory of multimodality; it includes five itenigoing from Q4 to Q8). And section three is
devoted to Kinesics; it includes nineteen itemsngdrom Q9 to Q27).
2. Procedures of Data Analysis

This section covers the methods thaptkeeent research relies on to analyze the
collected data. It begins with the SSMA which isdiso analyze the recorded videos. Then it
presents Content Analysis which is used to inténeresults of the interview and the SPSS
which is used to present the outcomes of the quesdires.

2.1. Social Semiotic Multimodal Approach to KinesidAnalysis

To analyze the videos of the MS Englaigluage teachers, we opted for the SSMA
which looks at the kinesic behaviour of our papizits as semiotic resources for making
meaning in English language classes. Accordinglgh&inesic behaviour; such as, gesture,
facial expression, gaze...and so on becomes modegprasentation. Moreover, this
multimodal analysis considers the modal affordasfaeach of the kinesic modes and
attempts to explain how all these resources in M§igh classes are designed in multimodal
ensembles where each kinesic mode carries a pa@hing of the teacher’'s message; and
once all the modes are put together the meanitigeoivhole message is completed and
transmitted to MS learners.

To put it all together, since the video is a mutidal ensemble including multiple modes
simultaneously the SSMA could be applied for thalgsis of visual modes particularly

kinesics. The multimodal analysis of the videossists of three parts:

Identifying teachers’ kinesic behaviours and exptad how they can be considered as

semiotic resources for making meaning in the MSliBhglass.




Identification of the modal affordances of eachelsiic resource.
Explaining the ways these kinesic resources arébowad with other semiotic resources to
design multimodal ensembles.

2.2. Content Analysis

Content analysis ‘iany technique for making inferences by objectiaaty
systematically identifying specified characteristaf messagegHolsti, 1969: 14 cited in
Stemler Steve, 2001). Stemler (2001) further abldswhen used appropriately, content
analysis is beneficial and is a powerful data réidadechnique as it compresses numerous
words of text into fewer content categories by nsearexplicit rules of coding. Thus, itis a
systematic technique which enables researchersatnine and filter large quantity of data
easily and systematically. Since content analysayaes anything that is able to be
interpreted into texts, so even audiotapes careb# aith. Put differently, the interview data
of this particular investigation can be analyzedimsans of content analysis. This analysis
according to (Introduction to Research : The TeepStof Content Analysis) consists
of copying and reading through the transcript, mglorief notes in the margin when relevant
information is found, listing the different typeinformation found, categorizing each items,
identifying major categories and minor categorgesnparing and contrasting the various
major and minor categories, reviewing all of theegaries and ascertaining whether some of
them can be merged or if some of them need to bbeasiegorized. Hence, the core principle
of content analysis is the coding and the categbam of the data. This data analysis method
was indeed chosen because the aim of the intervgetessee the participants’ perceptions on
the use of multimodality and Kinesics in the MSssland not conversational patterns or any

other pattern related to teachers’ talk.




2.3. Statistical Package for the Social SciencedR(SS)

Given that the questionnaire has a close-endedtgte, the obtained data are
interpreted following quantitative analysis tod$SS is the tool that the present research
utilizes to interpret the outcomes of the questar@SPSS or Statistical Package for the Social
Sciences is a system commonly used in the Sociah&es which analyzes data from almost any type
of file; e.g. numeric, binary, date, time forma8PSS can use data to generate tables, graphts, char
descriptive statistics, and complex statisticalysia It is one of the most advanced statistical
packages that are able to perform highly compléa denipulation and analysis with simple
instructions. Thus, SPSS is capable of treatingefaugounts of data and can perform all of the

analyses covered in the text.




Presentation of the Findings



Introduction

This section is empirical. It presents tbsults obtained from the video-recorded data,
interview and questionnaire. It is organized iritee sections. Section one deals with the
presentation of the results of the video recordofgssze MS English language teachers
interpreted using the Social Semiotic Multimodalpfgach (SSMA). Section two deals with
the presentation of the results of the intervieviotor of the videotaped teachers analyzed in
terms of Content Analysis. And section three deails the presentation of the results
obtained from the questionnaire administered telamedred MS pupils using the Statistical

Package for the Social Sciences (SPSS).

1. Presentation of the Results of Video Recording

1.1. Social Semiotic Multimodal Approach to KinesiAnalysis

The Social Semiotic Multimodal Approdstthe framework adopted in this present
investigation to analyze the kinesic behaviouref participant teachers. This approach
indeed looks at body language as a semiotic mdukrefore, each kinesic behaviour; that is,
gesture, facial expression, gaze, head motion adyg posture becomes resources for making
meaning. Additionally, this multimodal analysis aeds the modal affordance of each kinesic
resource and tries to explain the manner in whielse resources are designed in multimodal
ensembles where each kinesic mode carries pdredéacher’'s message only and once all
the modes are put together the meaning of the wheksage is completed and transmitted to

learners in MS English classes.
1.1.1. Gesture

The first kinesic resource that the pnéseéudy aims to analyze is the “gestures” of the
MS English language teachers. In fact, all theigipeint teachers use hand and arm gestures

when teaching. Thus, teachers are aware of thertarpze of this particular semiotic resource

-




in enhancing their pupils’ understanding in Engleshguage classes. However, female

teachers use hand gestures more than male teachdrs illustrate:

Example

Comment

- When an MS1 pupil mispronounced a word,- This deictic gesture helped the pupil to

the teacher pointed to his mouth with his indeseco

finger while saying: “articulate please!” mistake.

(Appendix 2-Teacher2-Lesson?2)

gnize that he made a pronunciation

- Another teacher asked his pupils: “Is it a nice This symbolic gesture helped the MS1

drawing?” by making a thumb up gesture whileupi

looking at the drawing (A2-T2-L1). question.

Is to understand their teacher’s

- When a participant teacher explained: “she - This pantomimic gesture helped the

sweeps the flour” he mimed the action of pupi
sweeping with his two hands (A2-T4-L1).

Is to get the idea.

Like all the semiotic modes, gestures display deiodal affordances; that is, hand and

arm gestures are used differently by differentheas and/or in different situations.

Example

Modal Affordance

- When a participant teacher uttered: “Yesterday”
she pointed with her thumb behind her back. (A2-
T1-L3)

- The modal affordance of this deictic
gesture igime indication.

- The teacher was explaining the meaning of the
word “man” to his MS1 pupils, then he pointed wit
his right and left thumbs and index fingers to his
mouth to draw a moustache (A2-T2-L2)

- The modal affordance of this iconic
hgesture is to makesamile.

- When the pupils were screaming, the teacher m
a time-out gesture (A2-T2-L1).

ad@he modal affordance of this
symbolic gesture is tmanagethe
class or teestablish silence

- When the teacher said: “Now, shut your books”
mimed the action of shutting with his two hands

he The modal affordance of this
pantomimic gesture is @ive a task

(A2-T2-L1).

In fact, the video-recorded teachers make useeif tland and arm gesture alongside other

semiotic resources to make a multimodal ensembleriproves their pupils’ comprehension

of the lesson. This is clearly illustrated as faio




Example

Multimodal Ensemble

-When a participant teacher uttered: “The clothe
smell good” she pointed to her nose with her ind
finger then she moved her noise (A2-T1-L1).

s- The teacher employed three differe

epesources: deictic gesture afacial
expressionand averbal messageo
clarify a point.

nt

- The teacher explained the adjective ‘strong’ ®©
MS3 pupil, by exposing the muscle of her upper
arm, making an affirmative facial expression anc
uttering: “I'm strong” (A2-T3-L2).

hi The teacher used three different
resources: arconic gesture afacial
expressionand averbal messageo
explain an adjective.

- A pupil wanted to take turn before his classmate- The teacher in this case utilized fou

finished answering and the teacher raised his
thumb, nodded his head and narrowed his eyeb
while saying “No no, just a minute!” (A2-T4-L1).

semiotic modes simultaneously: a
raymbolic gesture ahead motion a

facial expressionand averbal

messageo regulate turn taking.

- A teacher explained the verb ‘to wipe’ to her M
pupils, by miming the action of wiping, placing h
two clenched fists near her closed eyes, frownin
her face and miming crying with her voice (A2-T

S3In this example, the teacher used
emultiple semiotic resources: a

gpantomimic gesture afacial

Bexpressionandvoiceto explain a
verb.

L2).

1.1.2. Facial Expression

The second kinesic resource to analyzearMS English language teachers’

videotaped lessons is the face. Indeed, all ofitieeparticipant teachers use facial

expressions when teaching. Hence, teachers are aivtire significance of this particular

resource in promoting the understanding of thepilsun English classes. However, female

teachers use more facial expressions when teattmmgmale teachers do.

Example

Comment

- When one of the participant teachers was expigini
the adjective “terrible” to her MS4 pupils, sheropled

her face and tightened her eyes. (A2-T1-L3)

- This kinesic behaviour helped
her pupils to get the adjective.

- When a participant teacher reacted to his MS1l

answer, he narrowed his right eye and pinchedss |

(A2-T2-L2).

BUP

was not correct.

- This facial expression helped th
pupil to recognize that his answe

=

Like all the semiotic modes, the face has its ovadah affordances; that is, facial expressions

are used differently by different teachers andiatifferent situations.

%



Example Modal Affordance

- When an MS2 pupil provided a brilliant answer, the | - The face’ affordance here is
teacher smiled and raised her eyebrow while saying | pride andsatisfaction.
“Good! Very good Zohra” (A2-T1-L2).

- When a pupil gave an awkward answer, the teacher| - The face’ affordance here is
frowned his face and narrowed his eyebrows while | astonishmentandwondering.
saying: “Two times a day?! It's impossible” (A2-T4.)

- When a pupil commented on an idea, the teacher | - The meaning that the teacher’
widened her eyes, raised her eyebrow and bended heiface affords here ignorance
mouth while saying: “Ah! | don’t know. I'm not suréll | andsurprise.

check” (A2-T1-L2).

[72)

-When a teacher explained the meaning of the adgect| - The modal affordance of
“dirty” to her MS3 pupils, she expressed disgushwvhier | teacher’s face here disgust.
face (A2-T3-L2).

In fact, the participant teachers employ their fatd other semiotic resources by making a
multimodal ensemble that supports pupils’ assimaitadf the lesson. This is clearly

demonstrated as follows.

Example Multimodal Ensemble

- A participant teacher raised her two palms, bdnde - The teacher used three different
her mouth and at the same time uttered “l don’t resources simultaneouslyhand
know!” as a reaction to an MS4 pupil’s answer (A2+ gesture afacial expressionand a
T1-L1). verbal messagedo convey her idea

- A teacher directed her gaze towards an MS3 pup|l; The teacher utilized three different
lowered her eyebrows, tightened her lips, and held| semiotic resources at the same time:
hips as a reaction to the pupil’s response (A2-13-L| gaze facial expressionsand a
body postureto express
disappointment.

- When an MS1 pupil answered correctly, the teacherThe teacher used three different
was maintaining eye contact, nodding her head andsemiotic resourcegaze head
smiling at the same time (A2-T5-L1) motion and afacial expressionto
express satisfaction and
encouragement.

1.1.3. Eye Contact (Gaze Behaviour)

The third kinesic resource used by the pagaict MS English language teachers is gaze.

Actually, both male and female participant teacheses gaze when teaching English but not in




the same amount as the two previous resourcesefbnerteachers know the importance of

this particular semiotic resource in supportingrtpapils’ learning in English classes.

Example Comment

- When an MS3 pupil was answering, the teacher | - The teacher wants to tell her pupi
tightened her eyes by directing her ear towards him that she did not hear his answer and
(A2-T3-L1). wants him to repeat it again.

- A teacher widened her eyes and directed her gaze- The teacher wants to order the
towards her MS3 pupils who were making noise. (Apupils to keep silence.
T3-L1).

- A participant teacher widened her eyes and ditkect - The teacher wants to express
her gaze towards a pupil who was eating while she anger.
was explaining (A2-T3-L1).

Gaze, like all the semiotic modes, has its pamicaiodal affordances. Put differently, eye

contact can offer different meanings in differemiations.

Example Modal Affordance

- A participant teacher narrowed his eyes and pdint The meaning that the teacher’s gaze
to his head with his right index finger while agkin | affords here isemembering.
his MS1 pupils to remind him of the previous lesspn
(A2-T2-L2).

- A teacher directed her gaze towards a pupil wha - The modal affordance of gaze in
stood up while she was explaining (A2-T3-L2). this example i$o give an order.

In their English classes, the participant teacheestheir gaze alongside other semiotic
resources in order to make a multimodal ensemblehadustains their pupils’ comprehension

of the TL and the content presented in the lesson.

Example Multimodal Ensemble

- A teacher explained the word “afraid” by | - The teacher employed three different
opening her eyes, shaking her two hands aiseémiotic resourcegfaze hand gestureand a
uttering: “We are afraid” (A2-T1-L3). verbal messagdo explain the word.

- A teacher tightened her eyes and gritted heilhe teacher used two different semiotic
teeth when an MS4 pupil made a mistake | resourcesgazeand afacial expressionto
(A2-T1-L3). express disagreement.

- A teacher directed his gaze towards a pupil - fBlaeher utilized two various semiotic




who was chewing gum and pointed to his
mouth with his index finger (A2-T2-L2).

resourcesgaze and ahand gesture to give
an order.

1.1.4. Head Motion

The fourth kinesic resource under analigshead motion. In fact, all the participant

teachers use their head when teaching Englisth&oare aware of the significance of this

semiotic resource in enhancing their pupils’

unterding. However, female teachers use

more head movements in English language classesihke teachers do.

Example

Comment

- When a participant teacher said: “From time toeti he | - This means “sometimes”.
directed his head to the right side then to thieslete

respectively (A2-T2-L3)

- Another teacher nodded her head while sayingryVe| - This is a sign of agreement.
good!” as a reaction to her MS3 pupil’'s answer (K-

L2).

Like all the semiotic modes, the head has its prepeof meaning affordances. Said

differently, head motion can propose diverse megmin diverse situations.

Example

The Modal Affordance

-When one of the recorded teachers explained a | - The modal affordance of the head
negative form of a sentence she nodded her head negation

from the left to the right side (A2-T5-L1).

- An MS2 pupil was hesitating to give an answer and’he meaning that the head affords

her teacher nodded his head up and down while | here isencouragement

saying “yes, go on” (A2-T4-L1).

D

- When an MS1 pupil made a grammar mistake, his The modal affordance of the
teacher nodded his head and raised his index fingdéeacher’'s head disagreement.

while saying “No, it is singular” (A2-T2-L2).

In their teaching course, the videotaped teachsrgheir head in conjunction with other

semiotic resources so that to make a multimodarabte which ensures their pupils’

understanding of English.

S



Example Multimodal Ensemble

- When an MS1 pupil was providing a correct | - The teacher is employing three
answer the teacher was nodding her head, smiliddferent resourceghe head afacial
and uttering: “yes” at the same time (A2-T5-L1).expressionand averbal messagdo
express encouragement and satisfaction.

- A teacher nodded his head from the right to leftThe teacher used three different
side and waved his index finger from the right toresourcesthe head ahand gesture
the left side while saying “No, no, not do you butand averbal messageo express
how often does she” as a reaction to an MS2 | disagreement.

pupil’'s response (A2-T4-L1).

1.1.5. Body Posture.

The fifth kinesic resource to analyzeha video-recorded lessons is “body posture”. In
fact, all the five participant teachers use thedyposture when teaching English. So they are
aware of the impact of this semiotic resource @i tpupils’ comprehension. However, the

amount of using body posture by female teacharsoi® compared to male teachers.

Example Comment

-When a participant teacher explained the verlyutd | - This body posture indeed helped
to her MS1 pupils, she performed the action of mign | her pupils to understand the

with her feet and clenched fists (A2-T5-L1). meaning of the verb.

- When a teacher uttered the verb “to slip” toM&4 | - The teacher attempts to explair
pupils she mimed the action of slipping with hay le | the verb.

(A2-T1-L3).

-Teacher uttered the verb “to sleep” to her MSlilsup| - The teacher wants to explain the
by putting her two joint hands under her cheek and | meaning of the verb.
closing her eyes (A2-T5-L3).

Since body posture is a semiotic mode, it dispsgpeial modal affordances. That is, body

posture can suggest multiple significations inatight contexts.

Example Modal Affordance

- When an MS1 pupil was making noise and | - The modal affordance of the teacher|s
interrupting his classmate who was speaking, thposture in the present illustration is
teacher stood up and crossed his arms while | anger.

directing his gaze towards him (A2-T2-L2).




- When an MS3 pupil was providing and

justifying her answer, the teacher crossed her

arms and nodded her head while directing h
gaze towards the pupil (A2-T3-L2).

- The meaning that this posture afford
here is attentive listening arterest.
er

UJ

Actually, the participant MS English languag

semiotic resources aiming to make a multim

e temshuse their body posture with other

odal mbée that enhances their pupils’

assimilation of the English lesson. This is cledtlstrated as follows.

Example

Multimodal Ensemble

- When a participant teacher was trying to hg
his pupils to find the word “please”, he joinec
his right and left hands and bowed as a sign
politeness (A2-T2-L2).

2lpThe teacher utilized two different
l resources: Aand gestureand abody
@iosture to help his pupils find a word.

-A teacher raised his two palms and shrugs
shoulders while saying “I don’t know where i
is” (A2-T2-L3).

hisThe teacher used three various resourg

tahand gesture abody postureand a

verbal messagdo explain an idea.

es:

- When an MS3 pupil forgot a grammar rule,
his teacher held her hips, lowered her
eyebrows, tightened her lips, and directed h

- The teacher utilized three different
resources: body posture facial
Pexpressionsandgazeto express

gaze towards him (A2-T3-L1)

disappointment.

To sum up, the results obtained fromvideo-recording of 15 MS English sessions

present and describe the kinesic behaviour of shegaliticipant teachers. In fact, the above

findings reveal that all the teachers use theilybndvements and for each session. Their

kinesic behaviour is meaningful as it is used

ungtively to improve the quality of their

teaching. Each kinesic resourgestures, facial expressions, Gaze, head motiandbody

posture carries particular meaning, displays different Madfordances and is organised

with other kinesic and non-kinesic resources désggmultimodal ensembles that make the

message daheparticipant teachers comprehensible to MS pupitethAer fascinating result

obtained from the videos show that the female Bhghnguage teachers participating in the

study use more body movements than male teactsgmscially facial expressions and body

posture.




Il. Presentation of the Results of the Interview
1. Content Analysis of the Interview to Teacher
1.1. Teacher's Profiles

All the participant teachers have Beretheir mother tongue. Their teaching
experience varies from eleven to twenty-nine yelngy are all experienced teachers. As far
as teachers’ distribution according to the worlcples concerned, two of them work in
Colonel LotfiMiddle School, the third works in Fréres Kerkachiléile School and the
fourth works in Babouche Said Middle School. Congey the levels taught this year (2014-
2015), one participant teacher taught MS1 and M8dther teacher taught MS2 and MS4,
the third teacher taught MS3 and MS4; and the foie@cher taught MS4; hence, the four

levels of middle school are covered.

QO04: How many resources does a language teacher pess when teaching English?

The answers provided by the four paréinipgteachers can be summarized as follows:
Four teachers (4/4) mentioned visual aids likeypeet and objects as resources for English
language teaching. Three teachers (3/4) citedetktbdok as a resource. Two teachers (2/4)
talked about gestures and miming, and two teac¢Bét} talked about singing as resources.
Only one teacher (1/4) referred to the English legge and one teacher (1/4) referred to the
native language as resources for English teacking.teacher (1/4) stated the board and

another (1/4) stated drawing as resources thabhéesaof English may use in their classrooms.

QO05: a) Do you make use of these resources?

To answer the above question, all thehers (4/4) said that they use the resources
already mentioned in the first question. One ofé¢heachers added that she uses extra ones;
and another teacher added that sometimes he asleamers to bring things from their

home.
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b) Which ones do you often use and why?

Two teachers (2/4) said that they us¢éuges, drawings and objects. One of these
teachers explained that the reason behind thizehsithe type of the class or the task she is
explaining; that is, a lesson, a workshop, serietivities...etc She added that her skills also
influence the choice between these three resoulttass, when she can draw the thing she
draws it to make it explicit but when it goes abtweg skills she opts for other resources
mainly her body to transmit her message.

Another teacher (1/4) said that she prefers talasgshow and recorded audios in her classes
as she targets many competencies at the same tméyristening and speaking. She further
added that she makes use of body language indksrobm.

The fourth teacher (1/4) announced that the teXxl®the only resource that he uses in
classroom because for him the school does not tha@vweans to use visual resources.

QO6: Is the feedback (understanding, participatiorand motivation) of the pupils the
same when relying only on one resource and when wang the resources?

Three teachers (3/4) stated that thelbfeeld of their pupils is never the same when
employing many modes and when using only one mo@gplain. The reasons according to
them are that variation is always good for learnemsglerstanding; because the more they use
different resources the more pupils are attractettie better result they get. Only one
teacher (1/4) said that in both cases; that is migftimodality or with monomodality, only a
group of five to seven pupils who are often gidkds part in the lesson and tries to

understand.

QO07: Have you ever heard about multimodality?

All the participant teachers (4/4) said that tlsighie first time that they hear about
Multimodality. One teacher added that she usesimaodtality in her classes even though she
did not know that it exists as a theory. Anothactesr stated that now he understands exactly

what is meant by multimodality.

®




QO08: How did you know that teachers possess manyseurces and that they should use
them when teaching?

To answer this question, three teachers &) that it is thanks to their teaching
experience and through time that they graduallycedhat pupils do not always understand
and follow through language alone; so, they hdthtbnew ways such as the body, drawing
data-show...etc. Only one teacher (1/4) stated thathrough the meetings with the
inspectors that teachers are shown other mearsetmenglish classes like visuals.
However, the teacher added that the school carffooti duying these means; accordingly,

teachers rely just on the textbook, speaking aachgrar to help pupils understand more.

Q09: What do you know about body language (kinesi¢?

Three teachers out of four gave nearly the samaitleh of body language. The first
teacher stated that teachers use their body ialdissroom in the same way actors use it in
movies. She further added that body language helpgreat extent the teachers and their
pupils to save time and energy. The second teachethat kinesics is the use of the
teachers’ body, i.e. gestures, facial expressiodg@achers’ behaviour to explain something
in the classroom. As for the third teacher, sheroemted that she did not know it is called
kinesics but she knows that it is another codedhathelp teachers to convey their message
or feeling in a classroom. She exemplified that i€acher for instance wants to explain the
word box, pupils have to see the box in the teashands so that they understand. Only one
teacher however, did not know about body languggehim, body language is grammar;
that is, to explain the grammatical points to thpils to help them understand the secret of

the language.

Q10: a) Do you use your body when teaching?

Three participant teachers said that they alwagghssir body for every lesson. Only

one teacher stated that he sometimes employs bodgments in his classes.




b) Why?

All the teachers (4/4) explained thatnian aim of using their body when teaching is
to explain ideas and ensure the understandingeaf plpils. One of the teachers (1/4) added
that body language serves to reduce the amoursiing mative language. Another teacher
(1/4) said that kinesics saves time and energytf teachers and their pupils. And another
teacher (1/4) said that thanks to kinesics, teaotem manage the classroom by imposing
silence for instance; and can show their feelinga@reement or happiness for example) as

well.

Q11-Do you use your body (kinesic behaviour) interanally (on purpose) or randomly

(aimlessly)?

Two teachers (2/4) declared that mosheftime they use their body in the classroom
on purpose. One of them added that his purpogsensake the pupils understand without
using another language. One teacher (1/4) staggdhéhsometimes uses his body and this is
done on purpose which is to compensate when arisdes clear. The fourth teacher said
that basically she uses her body intentionallyha&spdans before the lesson and knows in
advance when and which gestures to use for eagtisih. The teacher added that sometimes
she has to improvise with her gestures when pagiksunexpected questions and here the use

of her body is random.

Q12: Do gestures help you compensate for your leakcshortcomings and delimit
grammatical difficulties?

All the teachers agreed that their kinesic behavialp them a lot to overcome their
shortcomings. The first teacher explained that sones she loses vocabulary and by using
gestures she overcomes this problem. The secocdletedarified that when teachers forget

the word they can simply replace this gap of menhasg with gestures and in so doing pupils

s




will never notice the shortcoming of their teachire third teacher added that gestures and

facial expressions help him especially in caseffitdlt words or new words.

Q13: Do your students usually follow the gestureshat you make when explaining?

The four teachers stated that their gugnié attracted and follow their kinesic behaviour
in classroom. One teacher explained that when @bgks without gestures she loses her
pupils’ attention because they get bored. Anotbacher clarified that his pupils prefer to see
him moving rather than just sitting and talkingtbem like a robot. The third teacher added
that there is a group of pupils who is always es¢ed and always follows the teacher; but the
group of lazy pupils dislike when they see herrgitbn the desk. The teacher further added
that they like her more when she is in front of ¢heess making gestures and miming

otherwise they will not follow her.

Q14: According to you, does teacher’s body languagmhance the pupils’
understanding?

Three teachers (3/4) agreed that their kinesic\bebiepromotes the understanding of
their pupils to a very far extent. The first teactanked the relation between teachers’
Kinesics and pupils’ understanding up to sixtydgenty percent. The second teacher added
that when she explains a word using a synonymamimg it in an example and the pupils
cannot get it she uses her body movements. Thedeadded that when she feels lively
herself her pupils are lively and enthusiasticytfwlow more and hence they understand at
the end. The third teacher stated that body larghatps especially novice teachers who may
face difficulties when delivering their lesson. @ohe teacher said that not all the pupils
understand using gestures but only the best onehwbrresponds according to him to

twenty or twenty-five percent.

Q15: Do you agree that body language sustains leang (by learners) over long periods
of time; i.e. gestures help learners to save theformation in their memory and call it
back easily when required?
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Three teachers out of four (3/4) agreealssociate their pupils’ memory retrieval to
their kinesic behaviour. One of these teacherseatgfoat when she explains a word, her
pupils forget it as soon as they go out of thestla@m; whereas when she explains it
accompanied by a gesture they remember the gestdrthen the word. The second teacher
clarified that body language sustains learning @eng time onlyhen pupils memorize the
gesture with the right word in English; and accogdio her there is a good amount of pupils
who store the gestures with the right word andlréc@asily. The third teacher stated that by
seeing the teacher’s gestures (visual informatpapjls remember more. Only one teacher
(1/4) said that not all pupils find teacher’s gessuhelpful to memorize things in the
classroom. He added that teacher’s body langualgeoaly the best pupils- those who are

interested- but it is not the case with the otheyso

Q16: Do teachers’ gestures contribute to the procef classroom interaction?

All the participant teachers agreed t&ena link between classroom interaction and the
use of their kinesic behaviour; but, each one efitlexplained this relation in his proper way.
The first teacher said that teacher’s gesturesarclassroom motivate pupils and this
motivation helps them to interact easily. The selc@acher stated that the teacher’ body
language makes the pupils understand more andessiid of their understanding they interact
more with the other pupils. The third teacher shat her gestures help the pupils to interact
with her as well as with their classmates. Shenhairtllustrated that when it is time to correct
a task for instance she makes a time-out gestuhmutispeaking and the pupils start
interacting and correcting the activity; so, thatikker body she saves time, and organizes
and promotes her pupils’ interaction in the clagsroThe fourth teacher stated that although
it is not the case with everyone, her pupils inteeasily mainly when she explains through

body language.

Q17: Why do you use your body movements in the clasoom?

]



In the above question, the teacherseaqeired to explain the functions that body

language fulfills in English language classroomeiflanswers are summarized as follows:

17.1.The Cognitive function three teachers (3/4) announced that their kin@shaviour
clarifies their verbal message and makes pupilerstand and learn more. Two teachers
(2/4) added that their gestures help pupils stoeeartformation and keep it for a long time in

their memories.

17.2. The affective functiontwo participant teachers (2/4) explained thatijgsugre affected

by their teacher’s gestures, so they are moredsted and they interact in the classroom. And
two other teachers (2/4) stated that the affedtinetion of teachers’ gestures refers to the
intimate relationship between the pupil and thethiea One of these teachers illustrated that
in case of noise for instance he has just to ladkeapupil (to direct gaze) and the pupil will
understand that he is required to stay calm. Therdeacher further exemplified that when
she feels angry for instance, she crosses her lzemtthe pupils keep quiet; and when she

feels proud for example, she give them praise bynthup.

17.3. The organizational functionone teacher (1/4) stated that thanks to thegdmn
behaviour in the classroom, teachers find themseleey organized. Another teacher (1/4)
explained that teachers’ body language organizesvtrk of their pupils as it helps them

guess which task they begin with and which one grewith.

Q18: Do you think that by using the body in languag classes teachers can replace
explanation in the native language and thus maximethe amount of L2 in the
classroom?

Two participant teachers (2/4) stronglyeed that their kinesic behaviour in the
classroom helps them replace the explanation imibther tongue. One of these teachers
added that English teachers are required not toheésemother tongue when teaching and the
best way to avoid translation according to the seraeher is to use gestures and let pupils

u




guess the meaning that the teacher intends to goAwether teacher (1/4) answered that
kinesics helps to a very far extent in gettingtdrget language. Yet, the teacher added that in
some situations, teachers find themselves obligédnhslate into the native language either
because they cannot find the appropriate gestuie emsure the understanding of their pupils,
especially first year pupils, who constantly conmplkabout teachers who always talk in
English in class. The fourth teacher however stiyodgagreed that body language can
replace the native language in English classeshirorEnglish teachers have to use their
mother language when teaching otherwise pupilsneillget the message. Yet, when the
same teacher was asked to choose between two ifibssiliranslating the word or using

gestures, his answer was that it is better to astuges.

Q19: Some researchers found that Kinesics providesacher’s discourse with a cohesive
and coherent aspect hence it regulates and organgzthe spoken language. What do you
think?

Three teachers (3/4) strongly agreedlibdy language is a cohesive device that helps
teachers to be coherent and organized when spedkiedirst teacher explained that body
language goes hand in hand with verbal languagetetdt should be congruent with the
topic teachers are talking about. The teachertilitesd that when, for instance, she is telling
her pupils that she is happy, her face should xtess that she is sad otherwise she will give
incongruent information to her pupils. The secaather clarified that when she uses
gestures she is organizing herself; because bodyéae according to her helps teachers not
to forget and to be ordered and organized in gech. Accordingly, the same teacher
added that when teachers are organizing their bpaguls find it easy to follow and
understand the point. The third teacher statedabdy language aids teachers to organize
their lesson and explain it better; consequentky,dupils understand and the feedback will be

satisfactory. Only one participant teacher (1/4)ieé the cohesive and coherent aspect of




kinesics. For him, body language does not helphieracall the time but only in few and

special situations.

Q20: With whom do you use gestures (body languagejore; with first, second, third or
fourth year pupils and why?

All the participant teachers (4/4) announced thaytgesture more with the first year
and second year pupils. The reason that most of giee is that English is a new language
for these pupils so they do not have much knowlédgenderstand; thus, teachers need to
help them with body language. One teacher expldingdwvhen she talks about the jobs she
mimes and does the same as a builder for instdmeover, one teacher added that the more
the level goes up the more pupils have backgrounde@abulary so they do not need to guess
meaning from their teacher’ s kinesic behaviourwieeer, some teachers stated that there are
some exceptional cases where teachers need tbaisbddy even with third and fourth
years; either because these pupils do not knowahkies of the language or when the teacher

introduces new materials.

To put it all together, the findings of the inteawis show that although the four audio-
recorded MS English language teachers do not kfmutanultimodality, they employ
different modes when teaching because they belletethis practice improves their pupils’
learning process. Also, the results demonstratetiiegparticipant teachers use body language
in their classes intentionally and instructiveljn€lreasons presented by the teachers are that
kinesics enhances the comprehension of the pgpidsains the storage of information in
pupils’ minds, overcomes teachers’ lexical shortcm®, contributes to the process of
classroom interaction, organizes the lesson, goldages some explanations in the native

language.

[ll. Presentation of the Results of the Questionnae

]



1. SPSS Analysis of the Questionnai

1.1. Participants’ Profiles

QO01: Gender
Fiftythree (53%) percent of the population to whom thestjonnaire was distribute

are male M$upils and fourt-seven (47%) percent are female pu

Q02 Grade Level
For each of the four levels; i.e. MS1, MS2, MS3 M4 twent-five (25) out of one

hundred (100) M®upils took part in the investigation by filling the questionnair

QO03: What is your mother tongu

m Kabyle M Arabic

Diagram 1: Pupils’ Distribution According to their Mother Tongue

As highlightedh diagram lthe majority of the target pupils which correspota
seventynine percent have Kabyle as their mother tonguecahdtwenty-one percent speak

Arabic.

1.2. Multimodality Theory

QO01: During English lessons, teachers usually explain thrc
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Speaking Writing Gesturing Using all modes

EN 57 25 15 41
m% 41,30% 18,10% 10,90% 29,70%

Diagram 2: Teachers Modes of Explanation

This diagram demonstrates that speakititge mode most used by the teachers of the

target pupils followed by writing then gesturingvanty-nine point seven percent of the

answers agree that their teachers use many modssexplaining.

Q02 When is it much easier to understand?

M Listening and Watching m Just by Listening

100%

58%

50% - - 42%
0% -

Diagram 3: Impact of Visual Information on Pupils’ Understanding

Diagram 3 shows that the majority of the targetilsughat is, 58% prefer to listen and

watch or observe their teachers at the same tiroedier to understand.

QO03: You understand more when your teacher explaindeanin different ways; i.e.
(drawing, singing, writing, mimicking...efc

Yes No Not always Total
N 58 18 24 100
% 58% 18% 24% 100%

Table 1: Impact of Multimodality on Pupils’ Understanding.

e



As shown in the above table the majority of puptsee that using differesemiotic

modesmproves their understandi of the teaching point©nly eighteen percent answel

that varying the modes does not influence theirm@mension and twer-four percent of the

pupils responded that employing different modewisalways helpfu

QO04: You are motivated more when the teacher uses many esydes speaking to transr

a massage.
Yes No Not always Total
N 68 18 14 100
% 68% 18% 14% 100%

Table 02:Impact of Multimodality on Pupils’ Motivation

A big amount of pupils (i.e. 68%as illustrated in table 2 state that multimode
enhances their motivation to learn. Only fourteercen, howeve, responds that
multimodality does not always influence their mation to learn and eighteen percent re

totally any relation betweemultimodality and pupils’ motivatio

QO05: How should a learner in the classroom?

From diagram 4 it is clear that more than |
B A passive receiver of teachers' discourse

M An active learner of the target pupils prefer to create their ¢

. -

Diagram 4: Pupils’ role in the classroon

knowledge rather than just receiving w

their teachers supply thewith.

1.3. Kinesics

QO1.: During English classes, you understand more v

b)-The teacher is in front of you walking and moving/lher body

a)- The teacher is sitting in his/her desk without nroeats E
C)- It does not matter whether the teacher is movingoo

|
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Diagram 5: Teachers’ Kinesics as Enhaer of Pupils’ Understanding

The above results clearly show that tlagonity of the pupils understand more when
their English language teachers walk and move vehif#aining and this denotes that body
language enhances pupils’ understanding. Only segerpercent, however, understand more
when the teacher is steady and fourteen percenbdcelate their understanding to teachers’

body movements.

QO02: Does your English language teacher use gestutés iclassroom?

Yes No Not always Total
N 59 14 27 100
% 59% 14% 27% 100%

Table 03: English language Teachers’ Use of Gestwén the Classroom

Table 03 demonstrates that a great nuittée target pupils answered that their
teacher of English uses gestures when teachingnfivgeven of the respondents said that
their teacher of English does not always gestutherclassroom and only fourteen percent
answered that their teacher of English does nogastures at all. Thus, it depends on pupils’
perception in the classroom.

QO03: The gestures that your English language teacles inghe classroom help you to
understand language items.

Strongly Disagree Neither agreel  Strongly agree
disagree nor disagree agree
N 6 6 18 27 43
% 6 6 18 27 43

Table 04: Teachers’ Kinesics Impact on Pupils’ Undetanding of Language Items
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In table 4, it appears that the majooityhe pupils that is fourty-three percent agreg an
twenty-seven percent strongly agree that the gestfrtheir English language teachers help
them assimilate language items. Eighteen percethieafespondents hold a neutral position
towards the question. Only six percent disagreeadiner six percent strongly disagree to
associate their understanding of language itertiseio English language teacher’s gestures.
Accordingly, this means that there is a direct lndtween kinesics and language teaching and

learning.

Q04: Order the following statements 1, 2, 3 and 4. YiBuoglish teacher uses gestures to:

a) Explain new vocabulary ( introducing new material) []
b) Narrate (stories, anecdotes...etc) [ ]
c) Order you to do something(to go out, to keep quigt).

d) For task complexity (giving hints that help studetat solve problemq ]

40
30
10 || |
a-d-c-b a-d-b-c a-b-d-c Other
ordering
mN 30 13 9 33
% 3530% 15,30% 10,60% 38,80%

Diagram 6: Purposes of Teachers’ Use of Gestures he Classroom

The majority of the pupils, that is,rtitirespondents out of eighty-five rank teachers’
use of gestures as follows: Explain new vocabulytask complexity; order pupils to do
something; narrate. Even the two other ranking ipdgs start with “Explain new
vocabulary” this means that teachers use their Inoainly for cognitive purposes. Other
orderings refer to the pupils’ classifications loé tanswers a, b, ¢ and d that are different from
the three frequent classifications. The fifteenaenmg pupils did not provide any answer for

guestion 04.




QO05: A good language teacher is a teacher who useshisduy (hands, head, face...€

when explaining.

W Agree m Disagree Not necessary ) . . o
Diagram 7: Kinesics as a Characteristic of ¢

Good Language Teache

Diagram 7 shows that the majority of the tat

pupils that is 6% agree that using the body wt

teaching is a characteristic of a good languagehra This means that they are aware o

importance of kinesics in language teaching ancdhieg.

QO06: Pupils concentrate more when their En¢ languagedeacher usegestures.

Yes No Not always Total
N 61 21 18 100
% 61% 21% 18% 100%

Table 5: Impact of Teachers’ Kinesics on Pupils’ Concentratio

The above table shows that the majority of theaiapgpils associate the
concentration in the classroomthe gestures of their Engliséinguag teacher; hence, there
is a direct link between kinesics and pupils’ corication. Twenty-one percent of the pupils
reject the relation between teachers’ body langaaglepupils’ concentration in the classro
and eighteepercent responds that teachers’ kinesic behavioes dot always influence the

concentration.

QO07: Students are motivated more when their En languagdeacher gestures.

Yes No Not always Total
N 58 20 22 100
% 58% 20% 22% 100%

Table 6: Impact of Teachers’ Kinesics on Pupils’ Motivatior

The above table demonstrates that more than h#ileafrget pupils agree that

gestures made by Engl languagdeachers foster their pupils’ motivation to leahys,




there is a relationship between Kinesics and thiévadoon of pupils in language classes.
Twenty percent of the pupils, however, deny anpesasion between kinesics and their
motivation and twenty-two percent of them respdrat teachers’ gestures do not always

enhance their motivation in English language classe

QO08: Pupils remember the lesson when their Englistheagestures than when the teacher
does not gesture. (When you go home you still ren@resome of the teacher’s gestures)

Strongly Disagree Neither agree|  Strongly agree
disagree nor disagree agree
N 4 11 25 19 41
% 4% 11% 25% 19% 41%

Table 7: Impact of Teachers’ Kinesics on Pupils’ Meory Retrieval

It becomes clear from table 7 that ntbea 60 pupils agree that the gestures made by
their English language teachers help them storentbamation in their memory and call it
back when required. Accordingly, there is a relatietween kinesics and pupils’ memory
retrieval. Only fifteen pupils, however, disagreeassociate teachers’ kinesics to pupils’
memory retrieval and twenty five percent of thendheneutral position towards the

guestion.

Q09 In case of noise (in the classroom), do your Ehdhsiguage teacher’s gestures help you
get the message?

Yes No Not always Total
N 42 34 24 100
% 42% 34% 24% 100%

Table 8: Impact of Teachers’ Kinesics on Classroom Noise

A considerable amount of the respoigleas illustrated in table 8, agree that

teachers’ body language help them get the meseaggse of noise in the classroom.

Accordingly, in some cases kinesics substituteshia’ verbal language. However thirty-

four percent of the pupils do not find body langaidglpful when the class is noisy; and

(24%) reply that in case of noise teachers’ gestare not always helpful. Therefore, the

%




utility of gestures in case of noise depends onlgumapacity to decode their teachers’ body

language.
Q10: Order the following items (1, 2 and 3).Your Engllahguage teacher use gestures to

a) Regulate conversations; i.e. giving turns, enogingainteractions...etc L]
b) Reflect emotional states; i.e. happiness, ang&wnahment, disappointment il
c) Improve the pupils’ comprehension; by illustratiegplaining, paraphrasing...ef |

50
40
30
20 I
z -
0 [ |
c-a-b c-b-a a-b-c Oth('er No answer
ordering
EN 41 16 10 23 10
m%| 41,00% 16,00% 10,00% 23,00% 10%

Diagram 8: Reasons of Using Body Language in Langga Classes

Diagram 8 clearly shows that the mayooit the pupils, that is, 41 out of ninety
respondents- rank the reasons of their Englishulagg teachers’ use of body language in the
classroom as follows: to improve the pupils’ con@m®sion, to regulate conversations, to
reflect emotional states. The second ranking poggistarts with “improving the pupils’
comprehension” as well and this means that the neaison behind the use of kinesic
behaviour by English language teachers is cogni@®iker orderings refer to the pupils’
classifications of the answers a, b, ¢ and d treatldferent from the three frequent

classifications. Ten pupils did not provide anyvaesfor question 10.

Q11: All the gestures that your English language teaeh®loys in the classroom are
meaningful and relevant to the lesson.

Yes No Not always Total
N 44 20 36 100
% 44% 20% 36% 100%

Table 9: Relevance of Teachers’ Gestures




Fourtyfour out of one hundred pupils as illustrated inlé® answered that the gestu
of their English teachers in the classroom arevegleto his/her verbal message; and
shows that teachers are aware that speech andegastuan integratelystem that teachers
should employ to ensure a better understandiniyedf pupils. Thirty percent of tr
respondents said that their Engllanguagdeachers’ gestures are not always meaningfu
only twenty percent consider the kinesic behavaduheir English teachers as bei

meaningless and not relevant to the les

Q12-Which role do you prefer your Engli languagdeacher to play in the classroc

B A narrator M A comedian

Diagram 09: Pupils’ Preferred English Language Teacher.

From diagram 9 it ihighlighted that most answers favour the teachéus play the
role of a comedian in the classrc. This shows that pupils like teachers who make ¢
their bodymovement when explaining; and do not prefer teachers whesteady and narra
the lessoras a story. Thirl-three percent of the answeneweve, favor the teachers who
play the role of a narratin the classroom and this may be due to the pugitErent

learning styles.

Q13-How does your English teacher explain a difficutrad:




B Translation ® Making gesture

Diagram 10: EnglishLanguageTeachers’ Explanation of Difficult Words

More than half of the target pupils answered thairtEnglishlanguage teacher
explains a difficult word by using his/her body dmage. This means that their teact
replace explanation in the native language by exploitiregr kinesic behaviour. Fou-seven
percent, howevergspond that their Englilanguagdeacher translate the difficult word ir
another language in order to make it explicit; thesy be due to thlack of the appropriate
gesture or when words cannot be expressed usingldoduage (e.g. the case of abst

concepts).

Q14: According to you, the best way to explain diffidanguage items

60%

50%

40%
30%

20%

10%

o |

Verbal explanation Kinesic behaviour Translation

‘ "% 9% 51% 40%

Diagram 11: The More Effective Way to Explain Language Item:

Diagram 11 demonstrates that most pupils favokthesic behaviour over the vert
explanation and over translation in explaining lzexge items. This means that pu
understand more with body language. Fouercent however choose translation to en

their understanding of the language item and oimg percent opt for the verbal explanati

.




Q15: When teachers gesture in a classroom, this crpatetive relationship between them

and their pupils.

Yes No Not always Total
N 48 20 32 100
% 48% 20% 32% 100%

Table 10: Impact of Teachers’ Kinesics on Teacherpil Relationship

From the above table, it appears thatrtbprity of the target pupils agree that the

kinesic behaviour of their teachers of English #e@a good atmosphere with the pupils

which results in establishing a good teacher-pigbéitionship. Thirty-two percent said that it

is not always the case and only twenty percentad@®e any association between teachers’

kinesics and teacher-pupil relationship.

Q16: English teacher’s body language encourages yparticipate in the task.

Yes No Not always Total
N 53 21 26 100
% 53% 21% 26% 100%

Table 11: Impact of Teachers’ Kinesics on Pupils’ rticipation

Table 11 illustrates that most respotslagree that the body language of their English

language teachers encourage them to take par icldes by expressing their opinions and

participating in the tasks; hence there is a dirgletionship between Kinesics and pupils’

participation. Only twenty-six percent answered thachers’ kinesic behaviour does not

always promote their pupils’ participation and otviyenty-one percent deny any association

between Kinesics and the participation of pupil&nglish classes.

Q17: The gestures of your English language teachenaegdnis/her speech and order his/her

ideas.
Yes No Not always Total
N 56 22 22 100
% 56% 22% 22% 100%

Table 12: Impact of Kinesics on Teachers’ Speech @Qanisation

From table 12 it is shown that the majority of thails -that is fifty-six percent- agree

that the body language of their English languagelters provides their discourse with a




cohesive and coherent aspect des meaning making; and this organisation aidslgtg
follow and understand. Only twel-two percent refuse to associate kinesics to teat
speech organisation and other tw-two percent said that body language does not al

order their Englishdnguag teacher’s discourse.

Q18: According to you, who gestures mc

B Male teachers ® Female teachers

Diagram 12: Kinesics and Gender Difference

The above diagram shows that most of the targeils believe that female Englis
languagdeachers gesture more than male Endanguageeachers; and only thi-eight

percent believe the oppos

All'in all,the findings obtained from the questionnairMS pupils show that teachers
use differensemiotic mode when teaching Eglish and this promotes their pupi
understandingf the teachers’ messai as well as theimotivation to learn English. As far
teachers’ kinesics iNIS English language classes is concertiegl results reveal that pup
prefer the teachers who use their body movemerntgiclassroom because accordin
them this enhances their understanding, concemtratiotivation, memory retrieve
participation and Tllearnin¢. Another interesting findinthat supports what was observe(
the videoss that pupils believe that female English langui@gehers gesture more than nr

teachersn the middle school classro..

&



This result section presents the findiggmed from the video-recordings of teachers,
the interview for teachers and the questionnaigguuils. These findings are congruent;
because the answers of the participant teacheis aceordance with those of their pupils
and both are relevant to the data found in theogd@&hese results will be discussed in the
subsequent section, providing interpretation argagration, and aiming at finding solutions

to the research problems.

N



Discussion of the Findings



Introduction

This section aims to discuss the main results nbthfrom the three research
techniques: the video-recording, the interview tr@questionnaire that were used in order to
collect data which will bring answers for the resbaguestions and will check the accuracy
of the advanced hypotheses. It is divided intodlparts. Part one deals with multimodality
and English language teaching in MS classes. dudiges the results obtained from the first
section of the interview for teachers and the festtion of the questionnaire to pupils using
the concepts discussed in the literarture. Partisvdevoted to Kinesics and English teaching
in MS classes. It discusses the results obtaired the video-recordings of the MS English
language teachers, the results obtained from tendepart of the interview for teachers and
the second section of the questionnaire to pugilsguthe concepts reviewed in the literature.
And part three deals with gender differences andBvi§lish language teachers’ Kinesics

interpreted using concepts seen in the reviewtefdiure.

l. Multimodality and English Language Teaching in MS Qasses

1. Teachers’ Perception of Multimodality

All the participant teachers ignore wikitltimodality is and state that this is
the first time that they hear about this word. Tigority of the teachers, however,
practise multimodality in their English languagasdes without knowing that it exists
as a theory. The reasons found are that teachegsdfudifferent semiotic modes in
English language classes refers to their teachipgreence. Because language is not
the only means for communication and representdfiewitt, 2009: 14)teachers
gradually notice that pupils cannot always undestarough language alone and that
they have to think about finding new ways of teaghsuch as the use of body

movements, drawing, objects...etc to enhance th@ilglearning process.




Bezemer.J. et al ( 2012: 01) stated that peoplenasg/ resources to make meaning in
social interactions like writing, images, media...this indeed upholds the findings of the
investigation which reveal that English languagekers possess many resources when
teaching in the MS class. These are visual aid$) ag, pictures and objects; the textbook;
body language and miming; the English languagenétire language, the board and

drawing.

The resources that are often employetthéyarticipant teachers in their MS classes
are body language, drawing and obje¥i@n Leeuwen (2005: 04) argued that people are
given many semiotic resources and that the chdica®resource instead of the others
depends on their communicative purpose. This jastithe reasons provided by the teachers
who explained that the choice of a resource ovepther ones is due to the type of the
lesson; that is, grammar, vocabulary, communicadiwh role play, workshops and tutorials.
Accordingly, it depends on the interest of the €l@@mmunication that teachers employ one
resource instead of another one. Additionallys ifiound that the selection of the resources for
teaching is also due to the ability to use centagources in terms of the teachers’ skills on

one hand and the school means on the other hand.

Moreover, the feedback of the MS pupilsarms of understanding, motivation and
participation is different when employing many medad when using only one mode to
explain the English lesson. The reasons foundretethe more teachers vary the modes the
more pupils are attracted and the better outcohmgsget. This explains what was stated
previously by Bezemer. J. et al (2012) who claiat #|ach mode carries a partial meaning of
the message and once all the modes are put togethereaning of the whole message is
completed. That is, each of the resources usedamhers offers a part of the lesson’s
message and when combined with other resourcqaufils get the complete meaning of the

teachers’ message and their feedback will be aatsfy. All in all, the teachers of English




under investigation see that multimodality haswuied role in improving MS pupils’ learning
process and consequently they all favor its usddnclasses.

2. Learners’ Perception of Multimodality

The majority of the MS pupils participagiin the study see that their English language
teachers use speaking, writing and gesturing wkplaming. This means that teachers of
English employ many modes when explaining in MSs#s. Indeed, 58% of the target pupils
prefer to listen and observe their teachers asdinee time in order to understand; that is,
visual information is as important for the pupitsthe verbal one. Hence, learners need to
associate the verbal information with the nonvedra so as to get a richer meaning. Add to
this, 68% of the pupils believe that when varyihg tvays of teaching they become motivated
more to learn English because this variation stateg their attention. All this means that

learners are aware of the multiple modes theiteacuse in the classroom.

Actually, 54% of the target pupils mefo be active makers of meaning by creating
their own knowledge and not just consume what tteeichers provide them with in the class.
This supports the statement of Hodge & Krd€88) who said thatliteracy is more than
just a selection from existing resources. It iS\ay making signs”’Additionally, the
answers of the pupils reflect their awareness @itlaltimodal literacy which considers
learners as subjects who act in the society bygumml transforming the available resources

dynamically (Kress & Van Leeuwen, 1996).

Kinesicsand English Language Teaching in MS Classes

1. Teachers’ Attitudes towards their Kinesic Behaviour

Most of the participant teachersred body language as the use of the body; i.e.
gestures, facial expressions, hands...etc to exfgarhing points in the classroom. Although

the teachers did not know that body language ttieally called kinesics, they knew that it




is another code that can help teachers conveyriessage or feeling in the classroom and
that it helps teachers and their pupils to save @md energy. One female teacher
participating in the study said that in order tplein the word box for instance, teachers have
to shape the box with their hands so that learcensgyet the meaning of the word. Another
female teacher commentedf the actors use their body why not teachiehs fact, in one of

the video recorded lessons, a female teacher eepldhe adjective “terrible” to her MS4
pupils by crumpling her face and tightening herse§&2-T1-L3); and her kinesic behaviour
helped her pupils to get the adjective. This mehatsteachers of English know that kinesics
is an important teaching resource that should bd tshelp MS pupils in their TL

acquisition.

The majority of the participants underestigation always use their body in their
lessons. Most of them often use their body in taestoom on purpose. The reasons given by
the teachers are that the central purpose of ksn@gics is to explain ideas and ensure
pupils’ understanding of the teaching objectives;ampensate when an idea is not clear and
to make the pupils understand without using andtreguage. These explanations sustain
Hong & Gonzales’ claim thdgestures are part of teachers’ multiple strategt@at help
learners better understand the academic languageedsas the content presented in a
language classroom (2012: 1®jome teachers see that their use of kinesics sheuld
intentional as they plan before the lesson and kinoadvance when and which gestures to
use for each situation. In one recorded lessoarele teacher explained the verb ‘to wipe’ to
her MS3 pupils by miming the action of wiping, pteg her two clenched fists near her
closed eyes, frowning her face and miming cryinthver voice (A2-T3-L2). This
multimodal ensemble which includepantomimic gesture afacial expressionandvoice

helped the pupils to understand the verb ‘to wipe’.




Furthermore, the use of kinesics cacdnsidered as a remedy strategy in
communication; because in many cases, teachersmeheir kinesic behaviour to overcome

some lexical and grammatical shortcomings.

2. Learners’ Attitudes towards their English LanguageTeachers’ Kinesic

Behaviour

59% of the target pupils see that tteacher of English gestures when teaching. Add
to this, 44% of the pupils consider their Engliahduage teachers’ gestures in the classroom
as being relevant to their verbal message. Thisatsfteachers’ awareness that speech and
gesture are an integrated system (McNeill; 1992 should be employed in the classroom to
ensure a better understanding of their pupils.

Additionally, the study supports thatement thatthe place of the teacher’s body in
the classroom is comparable to that of a comediathe stag€Jorro, A. 2004 cited in Chloé
Frejaville, 2012: 22); because 61% of the targgilpdavour the teachers who act as
comedians in the classrooithis implies that pupils prefer to see their Erglesnguage
teacher acting, miming, and moving while deliverimg/her lesson; and that pupils do not
appreciate the teachers who are steady and n#reatesson as a story. For example, when a
male teacher was explaining a dialogue to his M&iilg, he was imitating the role of the
shopkeeper and that of the customer with his booyements in a comic manner. When he
said: “The shop-keeper is servinge mimed the action of serving/giving somethinighwhis
two hands; and then he mimed the voice of the fermastomer. All this made his pupils
enjoy the class, take part in the role play adésiand understand more.

64% of the MS pupils think that using tlaely when teaching is a characteristic of a
good language teacher. This indeed shows thae#nredrs are aware of the importance of

kinesics in language teaching and learning.




3. Functions of English Language Teachers’ Kinesics iMS Classes

3.1. Kinesics and Pupils’ Understanding

The majority of the participant teachsee that their kinesic behaviour promotes their
pupils’ understanding. Some of them ranked thdiogldetween teachers’ Kinesics and
pupils’ understanding up to sixty to seventy petcéo illustrate, a female teacher explained
the adjective “afraid” to her MS4 pupils by openimgy eyes, shaking her two hands and
uttering: ‘We are afrail (A2-T1-L3). This multimodal ensemble encompassjage hand
gestureand averbal messagéielped the pupils to understand the adjectiveaidfr
Moreover, the teachers explained that body langhatpes mainly when the pupils cannot get
the idea when explained through synonyms or byiqdgit in different examples. This can be
justified according to Jewitt et al (2013) in terofdhe modal constraints of particular modes.
That is, when teachers do not succeed in explathiegdea verbally they use their kinesic
resources to manage the situation. Furthermoregartecipants noticed also that their pupils
are lively and enthusiastic and follow more whes tibacher gestures and this improves their

understanding.

69% of the pupils understand more wietir English language teachers use body
movements; i.e. walking and moving while explainii§% of the MS pupils see that their
English language teachers’ body movements supipeirt inderstanding of language items.
This signifies that there is a direct link betwé@mesics and pupils’ TL learning. To
exemplify, when a female teacher explained the V&ribun” to her MS1 pupils, she
performed the action of running with her feet alahched fists (A2-T5-L1) and this helped

the pupils to get the verb ‘to run’.

The majority of the MS pupils see ttiet reason behind their teachers’ use of

kinesics in the classroom is to explain new vocatyuand when the tasks are complex. Said




differently, teachers use their bodies mainly fogmitive purposes; especially to explain
language items. This is in fact consistent witHiBflurst’'s (2011) assertion thatombining
speech, and gesture improves recognition accuradypsoduces faster task completion time

compared to speech only interfaces”.

3.2.Kinesics and Pupils’ Memory Retrieval

The study reveals that most of theliees associate their kinesic behaviour to pupils’
memory retrieval. They argued that pupils forgetdgoas soon as the lesson is over; whereas
when they explain them accompanied by a body momemeils recall the words easily.
Thus, body language sustains learning over a liomg &s pupils remember visual information
more than the verbal one. This corresponds tottteraent thatlearners generally acquire
and understand the non-verbal information before\tarbal oné(Sime, 2006 cited in
MacCafferty and Stam, 2008). Put differentie visual input of gestures affects learners’
memory retrieva(Kusanagi, 2005: 390); that is to say, the body enoents of the English
language teachers play a central role in the stoodghformation in the memories. To
illustrate, when MS1 pupils forgot the word “pleggbe teacher was trying to help them
remember it by joining his right and left hands &dving as a sign of politeness. At the end

the pupils remembered the word (A2- T2- L2).

3.3. Kinesics and Pupils’ Motivation

As stated previously in the literatunghen teachers succeed in their gestural
explanation, learners understand the new languagk and this may therefore increase
their motivation to learning’(Kusanagi, 2005: 391.his study supports this claim; since
58% of the target pupils are motivated to learnen@hnen their English language teachers
gesture in the classroom. This can be explaingdriact that when a teacher acts like a

comedian in the classroom using his/her body mowsnéis/her energy will affect the




learners by making them admire the lesson andhtiget language as well. In opposite, if the
teacher stands stable with no body movements dhnadethe lesson as a story, the learners
get bored and their process of learning the TL bellslow. Therefore, there is a direct

relationship between Kinesics and the motivatiopugdils in MS English classes.
3.4. Kinesics and Classroom Interaction

The entire participant teachers seettier kinesic behaviour contributes to the
process of classroom interaction. The argumentaged by some of the teachers are that
since body language motivates pupils to learn igliEh language classes this makes them
interact easily; this is on one hand. On the olfa@rd, since kinesics helps the pupils to
understand more; their understanding helps thelpe twonfident and to interact in the

classroom.

Similarly, 53% of the pupils think that thesea direct relationship between teachers’
Kinesics and their participation. For them, theyptahguage of their English language
teachers encourages them to take part in the lojasspressing their opinions and

participating in the tasks.

All this upholds Hong & Gonzales’ (2012: 15) clathat“kinesic behaviour is implicated in
interactional work like turn and floor regulatiofeedback elicitation, agreement
marking...increasing student talk and practice inThe... and directing student

participation To exemplify,when an MS2 pupil was hesitating to give an ansharteacher
nodded his head (up and down) while sayiypes; go oh The teacher’'s head motion
encouraged the pupil to carry on (A2-T4-L1). Anatimstance taken from the recorded

videos is when an MS2 pupil provided a brilliansaer and the teacher smiled and raised her
eyebrow while sayingGood! Very good ZohfgA2-T1-L2). This made the pupil happy and

encouraged her to participate during the wholeises$herefore, teachers can assist the




communication with their pupils thanks to body laage; because kinesics creates a
comfortable and interesting atmosphere which higsledearners to feel more comfortable,

more active and more willing to talk and commureaat English.

3.5. Kinesics and Pupils’ Concentration

Another aspect enhanced by kinesicsns@atration61% of the pupils manage to
concentrate in the classroom thanks to their Engéachers’ body movements; because
learners are often more attentive to what the &adbes than what s/he says. That is, when
teachers use gestures and facial expressions ..oam ghey create visual effects that invite
the pupils to follow and to stay focused during wiele class. This reinforces the statement
which announces that teacher’ Kinesic behaviowsptasignificant role ifidrawing
students’ attention to the teaching poirftiong & Gonzales, 2012: 15). Hence, there is a

direct link between kinesics and pupils’ concembrain MS English language classes.

3.6. Kinesics as Replacement of the Native Languag

Kinesics helps the English languagelers to avoid translation into the mother
tongue. Because language teachers are required nse¢ their mother tongue when teaching
English, an alternative way is to use gesturedeitidg the pupils guess the meaning that the
teacher intends to convey. This corresponds tgtditement which says that using the body in
language classes can replace teacher explanatiearirer’s native language, thus
maximizing the amount of L2 in the classroom (Eldheoladis et al. (2007). In one recorded
lesson, a female teacher chose to explain the‘tevipe’ to her MS3 pupils by miming the
action of wiping, placing her two clenched fistanber closed eyes, frowning her face and
miming crying with her voice rather than translgtthe word in the mother tongue (A2-T3-

L2).




Similarly, 51% of the pupils believe that body mment is the best way to explain language
items rather than translation. This means thatlpupiderstand more with body language.
More than 50% of the target pupils add that theiglish language teacher explains a difficult
word by using his/her body language. This meanistkiedr teachers replace explanation in the
native language by their kinesic behaviour. Indedicthis prove thatteachers’ gestures
enhance second language instruction for learn€Mbskowitz, 1976 cited in Spencer. D,
Kelly et al 2008) Said differently, teachers’ kinesics aids their M&rners to get the target

language; i.e. English.
3.7. Kinesics and Teacher-Pupil Relationship

Another advantage of kinesics is thahhances social interaction. In fact, 48% of the
target pupils believe that the kinesic behavioutheir teachers of English creates a good
atmosphere with the pupils and this leads to @stablgood teacher-pupil relationship. This
sustains the claim reviewed in the literature tlete key function of gestures is to build
positive relationships between the interlocutgfasanagi, 2005: 391The videos as well
illustrate this statement, as in most of the reedrgssons the pupils are motivated, focused,
and involved more in the class when the teachdesnkeep eye-contact and use praise
gestures such as thumb up gesture. Whereas whesattieer is steady and holds a neutral
face the pupils are bored and do not follow thehiess’ explanations. Thus, through using
body langage teachers think of the classroom a&ssopal or social space in which they

interact with students more closely.
3.8.Kinesics as Organizer of Teachers’ Discourse

The majority of the teachers’ body laage organizes their speech and makes it more
cohesive and coherent. This suppdtCafferty’s (2008: 139) claim th&Kinesics in

language classroom... provides teacher’s discoursie a/cohesive and coherent character




besides making meaningThe teachers’ arguments in favour of this fachat since body
movements co-occur with the verbal language so ohegr the spoken message and help the
teachers to deliver their speech smoothly. Congetyy@upils stay focused, follow the

teaching points effortlessly and their learningiteseck will be satisfactory.

Moreover66% of the pupils see that besides making meatieginesic behaviour of
their teachers of English plays a central role akimg their discourse cohesive and coherent.
This organisation of ideas in fact helps the pual®llow and understand better. This
provides evidence thagéstures are effective “paraphrasing” devices tdphaarify complex
or ambiguous language(Antes, 1996 cited in Kusanagi, 2005: 389). Tostitate, when an
MS1 pupil made a grammar mistake, his teacher ribtsehead and waved his index finger
while saying No, it is singulat (A2-T2-L2). Here, the teacher’s kinesic behaviour

corresponds with his verbal message and proviastbéek for the pupil.

3.9.The Cognitive, Affective and Organizational Functims of Teachers’

Kinesics

English language teachers use body mew&snn the classroom to improve the
pupils’ comprehension first then to regulate cosagons second and third to reflect
emotional states. That is to say, the main reasbimtd the use of kinesic behaviour by
teachers of English is cognitive. This indeed diedlustrates the claim thateachers
gesture more frequently to introduce new mateaaplaining vocabulary and grammar
(Beattie & Shovelton, 2000 cited in Elena Nicolaglisal, 2007)An example elicited from
the videos shows that when a female teacher uttbeederb “to sleep” to her MS1 pupils,
she put her two joint hands under her cheek argkditer eyes (A2-T5-L3). Thanks to this

kinesic behaviour, the pupils understood the mepairihe verb ‘to sleep’.




Besides, the participant teachers erpteCognitive functionof kinesics by
reporting that body movements elucidate the variedsage and help the pupils to store the
information in their memories for a long time. Srtbeir teachers’ gestures enhance the
comprehension of the message either by illustratiogds or ideas, emphasizing important
words or marking contrasts and comparisg8sne. D, 2008), MS pupils understand and
learn English mordn one recorded lesson, the teacher gave the dppadsipside (i.e.

upright) by joining her two hands and directingrthiorward (A2-T1-L1).

As far as thaffective functionis concerned, most of the pupils are affected and
interested in the movements of their teachers lischelps in establishing intimate
relationship between the pupil and the teachers Wakes appeal to the claims which state
that“when teachers communicate with their learnerss thay influence the learners’
affective state’(Kusanagi, 2003and that bne key function of gestures is to build positive

relationships between the interlocutgkusanagi, 2005: 391).

As concerns tloeganizational function teachers’ body language helps them to be
organized and ordered in the classroom on one lzamtit organizes the work of the pupils
by showing them the beginning and the end of taskihe other hand. This organization
creates a sense of shared social, physical, symbolic, aextah space’(Hong & Gonzales,

2012: 15)that“assist positive interaction between interactan(dcCafferty, 2002).

Gender Differences and MS English Language Teachérkinesics

As stated in the previous sections, eltst & Hopkins (2002) have found that women
gesture more than men. The present study provesbthe statement.
First, most of the participant teachers see thatfe teachers gesture more than their male

colleagues.




Second, 62% of the middle school pupils think featale English language teachers use
gesture more than male teachers. This is consisidniNicoladis’ claim thatwomen
gesture more than men in their L2, as is the caseI use(Elena NICOLADIS et al, 2007).
Third, another argument found in the study is thate teachers are more authoritative so
they do not need to use lots of body movementsaoage the class.

Finally, the assertion thatrfen display less emotion through smiling due teasiaed rules
that require them to remain emotionally neutfidhll, 1984)is justified in the participant
teachers’ argument thatale teachers are calm, not talkative and do fteh enove in the

class; rather, they prefer to stay steady whilesdehg their lesson.

In sum, in middle school classes,Ehglish language teachers under investigation
employmany modeswhen teaching to make sure that their pupils wtdad the teaching
points. As far as the learners are concerned ttiay $ound that most of the pupils prefer the
teachers who vary the modes when explaining bedaissenhances their understanding and
motivation to learn English. Add to this, the paigant teachers use théiody language
when teaching English in MS classes. The reasawepted by the participant teachers and
their pupils are that kinesics enhances the congm®bn, motivation and concentration of the
pupils; sustains the storage of information in ipninds; contributes to the process of
classroom interaction; replaces some explanatiotisel native language, organizes the lesson
and builds positive relationships between teacaedspupils. Finally, female teachers gesture

more than male teachers in MS English languagsetas

To end up with, the discussion isecshows that the results of the three research
techniques: video recording, interview and questaire are congruent as they all present
solid arguments which support the three main hygs®h set at the beginning and answer the

research questions.




General Conclusion



The present master dissertation hasstigated teachers’ kinesics in MS English
language classes. It has focused on the analysiyesitires, facial expressions, gaze, head
motion and body posture using a Social Semiotictivhaldal Approach. It has also dealt with
gender differences to figure out whether male EBhglanguage teachers use their kinesic
behaviour in the same way as their female colleague

Using a Social Semiotic Multimodal Appah (Jewitt, 2009) and working with a
kinesic framework, the study tried to shed lighttla role of teachers’ kinesics in promoting
their pupils’ learning process. We hypothesized wizen MS English language teachers use
body language intentionally and instructively tliagilitate and enhance their pupils’
understanding of the teaching materials. Hencehera’ Kinesic behaviour improves the
quality of teaching and yields positive learningammes. Indeed, the results obtained in the

study proved the accuracy of the advances hypathese

Our dissertation has targeted two méijedaiives. The first objective is to examine the
impact of kinesics on the teaching efficiency in M8glish classes and to see whether it
enables pupils to better comprehend the teachintgrials and better learn the target
language. The second objective is to look intopbssibility of gender differences; that is,
investigating the way male and female English lagguteachers use their kinesic behaviour.

To conduct the investigation, we adopkdided Methods Research. We combined
between quantitative and qualitative methods fda @allection and data analysis. The data
consisted of a manually transcribed corpus of 28hes extracted from fifteen videotapes of
five filmed MS English language teachers; manutiiynscribed interviews conducted with
four participant teachers and data obtained froerfmmdred questionnaires administered to
MS pupils.

For the quantitative part, we used statisticalkpge for the social sciences to

generate statistical data in order to facilitate #imalysis of questionnaire data. And for the




qualitative part, we interpreted and explainedrdsilts obtained from the videos by adopting
a social semiotic multimodal approach alongsidénadic framework; and we interpreted the
results of the interview by using content analysis.

The social semiotic multimodal analysis of theedd revealed that all the teachers of
English under investigation use their body movementthe MS class as a resource for
English language teaching. Their use of kinesigstentional and instructive as they employ
the different kinesic resources: gestures, facigdr&ssions, gaze, head motion and body
posture purposefully to make their message compsghie to MS pupils. The analysis also
showed that each of the kinesic resources caraescplar meaning in different classroom
situations, and each one displays different mod&radances. When all these kinesic
resources are organised with other semiotic ressurhey are designed into multimodal
ensembles. Each element in the ensemble carrie®folre meaning only; and when all the
elements are combined together the whole meaniegristructed and easily transmitted to
pupils. Add to this, the analysis of the videosHer reported that female teachers use their
body movements more than male teachers.

The content analysis of the interviews demonstrdbhat all the participant teachers
are aware of the importance of multimodality in @mting MS pupils’ learning process; and
the proof is that they all teach using differentd@® such as realia, writing, drawing, singing,
gesturing...etc. Moreover, the analysis focused eruge of a particular mode which is body
language, and revealed that the participants useskis in the MS class for the following
educational purposes: enhancing pupils’ comprebansi the teaching points, sustaining
pupils’ storage of information, overcoming teachésical limitations, promoting classroom
interaction, organizing the flow of the lesson, aaplacing pupils’ native language.

The SPSS analysis of the questionnaires showednribtigg than half of the MS pupils

understand more and many of them are motivated wherteachers of English vary the




modes when teaching. The analysis focused onlyherkinesic mode and reported that the
majority of MS pupils understand more, concentratere, are motivated more, and
participate more when their teachers gesture ifi§inglasses. The findings have shown that
a great number of MS pupils save the informatiortheir memories better thanks to the
kinesic behaviour of their teachers. The analyiss eevealed that a considerable amount of
MS pupils build positive relationship with theiraghers thanks to teachers’ body language.
Additionally, the majority of the pupils reporteldat their female English language teachers
gesture more than male teachers.

In brief, the results of the study are in line wilbwitt's (2009) conception of
multimodality and do support the social semiot&dition; as the investigation shows that
kinesics is a significant semiotic resource thaiusth be taken into account when teaching
English for MS learners. The majority of the papants under investigation always use their
body in their lessons. Most of them often use theady movements in the classroom for three
main purposes: cognitive, organizational and aiffectn the cognitive function, the feedback
of the MS pupils in terms of understanding, coniun, target language learning and
memory retrieval is satisfactory when teachersarplsing their body movements. As far as
the organizational function is concerned, kinesioders teachers’ discourse and organizes
classroom interaction; and this creates a comflatatmosphere that encourages learners to
learn English. As for the affective function, bodgnguage improves teacher-pupil
relationship and makes the pupils motivated, isteck and more willing to learn the target
language. Hence, because the teachers employrtesikiresources alongside other semiotic
resources in English language classes and theifspget positive learning outcomes; this
means that both teachers and their learners ane ak#he crucial role that multimodality in

general and kinesics in particular plays in langueducation.




Our study has hopefully contributed to the fieldnodiltimodality by shedding light
on a significant but neglected semiotic mode; kicsesThis study may pave the way for
future research investigating many other modes fgkaple use to communicate in different

social contexts; notably other nonverbal componsuth as Proxemics and Chronemics.
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Appendix 2: Corpus

1- Transcription of the Videos

Teacher 01

Lesson 01

Duration of the video: 18:22mn DateMarch 12th, 2015.
Hour: 08h-09h Number of pupils: 27
Males: 19 Females08

Level: 4" year middle school TeacheFemale

Title of the lesson Revision. File Four “Then and Now".

- 03:30mn.The class was correcting an activity then a pupsheered: “...the horse whpthe teacher raises her
two palms and frowns her mouth so as to say “I tmow”.

-03:38mn. All the class was screaming when the teacher afsketie justification of an answer provided by a
pupil. Then, the teacher cried: “Slowly, and rajserr hand!” When she uttered “slowly” she raised bowered
her left hand three times repeatedly; and wherugieeed “raise” she raised her index finger.

- 06:46mn.When the teacher said “No, it's the opposite” stessed her two hands.

-06:54mn.When the teacher asked: “Why did they paint arémal the walls upside down? She put her right
hand on her left hand.

-07:14mn When the teacher said: “In the past of courdee”mut her right hand behind her back.

-07:50mn. The teacher gave the opposite of upside (i.egbprby joining her two hands and directing them
forward.

-10:12mn.When the teacher saition the horse back” she points with her right hankdr back.

-12:21mn.When a pupil was providing an answer the teachsrneading her head to encourage him to carry
on.

-12:27mnWhen the teacher asked her pupil “What is repetatee here?” she raised her index and middle
fingers.

-12:50mn. A pupil provided a wrong answer, and then the teaglaved her right hand so as to say: “It is not
exactly this you should think again”.

-14:31mn.A pupil raised his hand to answer then he wenttliréo write it on the board. Here, the teacher
points to her mouth with her index finger while ey “say it first.”

-15:28mn.When a pupil was writing an answer on the boarel télacher asked him to underline the verb and at
the same time she drew a line with her thumb adéxriinger.

- 16:19mn.The teacher was explaining an activity, and tHensaid: “After or after that both are correct.”
Meanwhile, she rubs her right index finger with kedt index finger so as to say “both”.

-16:24mn When the teacher said: “He smoke a cigarettef,rsitmed the action of smoking with her middle and
index fingers.

-16:59mn The teacher said: “The clothes smell good”. Wéles uttered “clothes” she points to her clothes,
when she uttered smell she points to her nosehgittindex finger and when she uttered “good” shdeva
thumb up gesture.




-17:40mn.When the teacher was explaining a pupil was laggpkimough a window which was opened. Then,
the teacher was angry and ordered him: “jump! Jimganwhile she made the action of jumping with iand
and arm.

-18:12mn The teacher explained: “Give up means stop” drideasame time she crossed her two hands by
putting them in a parallel horizontal position.

Teacher 01

Lesson 02

Duration of the video: 28:37mn DateApril 06th, 2015.
Hour: 08h-09h Number of pupils: 29
Males: 16 Femalesl13

Level: 2" year middle school TeacheEemale

Title of the lesson Food. Lesson two: Practise.

-0:43mn.The teacher shows a picture of Garlic and askegbtipils to name it. When a pupil replied: “Onion”,
the teacher nods her head from right to left andewdner index finger while saying: “No! It's notion”. When
another pupil answers: “Garlic”, the teacher smélad raises her eyebrow while saying “Good! Vergdjo
Zohra. It's garlic.”

-01:57mn The teacher shows a picture of onion. When al peplied: “It's onion”, the teacher nods her head
from up to down and points with her index fingehtr eyes while saying: “Now, you see the diffeegnc

-02:15mn The teacher was explaining and then suddenlyshis with her index finger to her mouth by
hitting it repeatedly while saying “Melissa, yourewing gum, please!”

-04:23mnThe teacher shows a picture of pepper. When stie“$he colour that we find here in Algeria is fus
the green one”, she points with her index fingethoground repeatedly. The teacher waved or bethher
hand while saying: “from time to time we can firigktred one”.

-04:30mn A pupil raises his hand and said: “Misses, ittari Mexico”. The teacher was surprised; she widens
her eyes, raises her eyebrow and curls back hethmchile saying: “Ahhh! | don’t know. I'm not suréll
check Rayan ok”. Then she smiles while lookingeatgupil as a sign of pride.

- 05:18mn The teacher said: “This pepper is not sweet. Wioeneat it, it hurts your tongue”. When she utlere
“hurts” she opens and closes her hand (finger®ategly. And when she uttered “tongue” she pomtser
tongue with her index finger.

-06:23mn The teacher raises her hand while saying: “Ydsergour hand”.

-11:35mnThe teacher asked the pupils to read the lisb@d fon the board. When she said: “Now, the fifth
one.” She raised her hand and moved the five flgemean number five.

-12:13mn The teacher cries: “Touati! Follow” while poinginwith her hand to the board.

-13:27mnThe teacher said: “Now I'm going to give you foad you are going to classify them in the right
column; it means, does it belong to vegetablefyits, to dairy products...etc and meanwhile she ligding
with her fingers.

- 13:49mnWhen correcting the activity, a pupil asked: “wkspear?” The teacher took an artificial (plastic)
pear and showed it to her pupil while saying: “Tikis pear.”

-16:23mnThe teacher took a plastic watermelon (just ag)itleen she asked: “And the one which is yellow and
rounded, how do we call it?” while gesturing witkrtwo hands making a ball.

-17:05mn.The teacher showed a plastic tangerine and sBiepéat all together” pointing to the whole class
with her two hands making half a circle or an arch.

-24:00mnThe teacher shows a picture of mushrooms and ‘8&fab’s got a good memory? And she points to
her head with her index finger.
89 |




- 27:34mnFor the homework, the teacher took a handout auntathe different parts of the body. Each time
she mentions an organ in the face: the eyes, the, maouth, tongue, ears; she points to it withitdex finger.

Teacher 01

Lesson 03

Duration of the video: 23:35mn DateApril 06th, 2015.
Hour: 09h-10h Number of pupils: 27
Males: 11 Femalesl16

Level: 4" year middle school TeacheFemale

Title of the lesson Food. Lesson two: Practise.p.145

-01:11mnThe teacher was listing with her left index finged her right fingers when naming the persons that
are on the beach: Bill, the father, Kathy, uncle,Joother, uncle Charles, aunt Mary and Lucy.

-01:37mnThe teacher asked: “What was uncle Charles daintp® beach yesterday? Then, she points with her
right hand to a book on a table while ordering: 8kat the picture.”

-01:45mn When the teacher said: “Yesterday” she pointh Wir thumb behind her.

-02:00mn When the teacher said: “The mother was havinigeseream” she mimed the action of eating ice-
cream with her clenched fist and her mouth.

- 03:39mnThe teacher asked: “... all these people were dadtigities. What Happened suddenly?” when she
uttered “suddenly” she opens her two palms an@saitsem.

-04:26mnWhen she said: “The mother was screaming” Sheexplar palm and placed it near her mouth so as
to scream.

-05:04mnThe teacher said: “The actions took a certair timthe past but suddenly they were stopped” when
she uttered “took a certain time” she puts herpaims in a parallel position. When she uttered {thst” she
puts the two palms behind her back. And when stegad “suddenly” she raised her hands fastly.

-05:50mn When the teacher explained: “So we're going ®tug tenses: past simple and past continuous” she
raises two fingers the index and the middle to ssggumber two.

-07:19mn The teacher explained: “Awful means terrible gobd at all”. When she uttered “terrible” she
crumpled her face and tightened her eyes.

- 07:35mnThe teacher said: “A fly dived into my cup of cedf while miming the action of diving with her
right arm and hand.

-07:43mnThe teacher asked: “What is a fly? A pupil replied’est voler” the teacher said: “not to fly” whi
making the action of flying with her two hands ardhs.

-08:04mn The teacher draws a cup of coffee and an arrgimglinto it.

-08:34mnWhen the teacher asked: “Do you know what is am®@\ts where we cook cakes...and so on” she
draws a square with her index finger to suggesnav

-08:56mnThe teacher mimed the action of slipping with legy fo explain the verb “to slip”.

-09:29mnThe teacher said: “I break my sun glasses” whkingeoff her glasses; and miming the action of
breaking with her two clenched fists.

-09:56mn The teacher points to the light of the room viigln hand while closing and opening them repeatedly
to explain the word “light”.

-10:39mn The teacher said: “We are afraid” while openieg &yes and shaking her two hands.




-11:18mn The teacher asked her pupils: “Put the verbs éatvbrackets in the correct form” while making
brackets with her two index fingers.

-14:46mnWhen a pupil made a mistake the teacher tightengyes and grits her teeth (i.e. she frowns her
face).

-14:59mn The teacher said: “It's a short action” while ing her index finger and her thumb in a parallel
position and narrowing them.

Teacher 02

Lesson 01

Duration of the video: 47:30mn DateApril 12th, 2015.
Hour: 09h-10h Number of pupils: 21
Males: 11 Femalesl16

Level: 1st year middle school TeacheMale

Title of the lesson File 05, sequence: one, lesson: two. How much i@

-01:58mn. The teacher said: “Ok! All together you repeatdlaée” and at the same time he made an arch with
his two hands and direct it to the whole class eam‘all’.

-04:01mn The teacher explained: “Food is every thing wea@d put in our stomach” while pointing with his
left hand to his belly.

-04:47mn When the teacher said: “What did the woman bgterday” he points with his right thumb behind
his back to refer to yesterday.

- 05:53mn. The teacher said: “Now, | draw the picture then y@member the dialogue” when he uttered
“remember” he placed his index finger near his haad moves it by making a kind of circles repeated|

- 07:06mnWhen the teacher asked his pupils: “Is it a nigvihg?” he made a thumb up gesture.

- 08:00mn. The teacher said: “She has got money and she fiads When he uttered “money” he taped his
pocket with his right hand and when he uttered “wahe put his hand on his chest.

-09:33mn When the teacher said: “Tell me what she buystubs his thumb and index finger.

-10:35mn When the teacher said: “The shop-keeper is sgi¥ia mimed the action of serving/ giving
something with his two hands.

-10:50mn.When the teacher said: “How much is that, pleake!put his hands inside his pocket then he took it
off.

-11:27mn.When the teacher said: “Thank you. Good bye!"disad his right hand and waved it.

-13:07mn When the teacher explained the word “nearly” lawad his hand from the right to the left while
bending down his lips.

-13:42mn “How many grams in one pound? Less than oneddlmore”. When he uttered “less” he lowered his
hand and when he uttered “more” he raised his hand.

-14:49mn.The teacher said: “The customer is going to payili’ when he uttered “bill” he draws a rectangle
with his left and right index fingers.

-16:06mn. The teacher asked: “How much is one kilo of patatoow?” when he uttered “now” he points his
index finger to the ground.

-18:51mn.When the teacher explained the word “half’ he ndrttee action of cutting something into half by
crossing his right hand against his left hand.




-23:53mn The teacher asked a pupil to read the number\&b&n the pupil answered: “thirty-hundred” the
teacher joints his two hands, places them neanbisth and makes a sad face so as to say “comecasg!.

-28:20mn When the teacher said: “I am the shop-keepeguténis hand on his chest.

- 29:44mn The teacher made a thumb up gesture while sdgmad” when a pupil played the dialogue well.
-30:29mn When the teacher said: “Loudly please!” he raisischand then he touched his throat.

-33:05mn When the teacher said: “Now, shut your bookstriimed the action of shutting with his two hands.
-36:05mn When the teacher said: “Don’t open your booksased his index finger.

-39:00mn When the pupils were screaming the teacher maideeaout gesture.

-40:09mn When the teacher articulated the letter “0” hiatgd his thumb and index finger to make a cireld a
when he articulated the letter “s” he draws a Wiech resembles to the letter ‘s’ with his indexger.

Teacher 02

Lesson 02

Duration of the video: 47:30mn DateApril 12th, 2015.
Hour: 09h-10h Number of pupils: 21
Males: 11 Femalesl16

Level: 1st year middle school TeacheMale

Title of the lesson File 05, sequence: one, lesson: two. How much i@

-02:18mn.The teacher asked his pupils: “Remind me of thiodige that we saw last time” while pointing to his
head with his right index finger and narrowing &jes.

-02:49mn. The teacher explains: “The customer was a womdrttee shopkeeper was a man”. When he uttered
“man” he points with his right thumb and index fexgand his left thumb and index finger to his mawthraw a
moustache.

-03:15mn. A pupil was answering quietly then the teacherhpsithand near his ear so as to say: “speak up!”

-03:17mn A pupil answered “Can it help you” and the teaateds his head to mean no. Then he points to
himself with his index finger so as to say “I".

-03:25mn.When the pupils forgot the word “please”, the teaowvas trying to help them remember it by joining
his right and left hands and bowing as a sign difgo@ss.

- 04:09mnThe teacher asked his pupils: “Do you like pota®davhen the pupils answered “yes” the teacher
replies but they are very very and here he rubbisx finger and his thumb to help the pupils fthd adjective
“expensive”.

-04:27mnThe teacher adds: “Whereas in the past they wamecheap” when he uttered the word “past” he
pointed with his thumb behind his back.

- 05:14mn.When the teacher asked the pupils: “How much mateghe pay?” he helped them to understand
the question “how much” by rubbing his index finged his thumb then counting his fingers.

-05:24mn. A pupil answered: “one hundred and fifty” then teacher narrowed his right eye and pinched his
lips then he said “no”.

-07:40mn.The teacher explainetiThis is what we call a pair work”. When he uttetld word “pair” he raised
his index and middle finger.

-08:09mn A pupil said “I want two kilos of sugar” then theacher stopped her and drew a square with His rig
and left index fingers to help her find the wordget”.




-09:39mn A teacher directs his gaze towards a pupil andtpeo his mouth with his index finger while
chewing so as to order him “throw you chewing gum.”

-09:34mn. The teacher points to his ear with his index finghile ordering his pupils “listen!”

-10:13mn. The teacher points to his mouth with his thumb @ammhed the action of drinking to help the pupils
understand the words: bottle and mineral water.

-11:13mn.The pupils couldn’t understand the meaning of tlebthus the teacher drew a bottle on the board.

-13:08mn.The teacher asked the pupils: “who can repeatitile making a kind of a circle many times with
his index finger.

-13:12mn.The teacher raised and lowered his hand repeatddly saying “loudly please!”
-13:33mn The teacher points to his mouth while askingphigils: “articulate please!”

-15:48mn.The teacher joints his right and left hands theopened them slowly while ordering his pupils
“open your books on page104”

-16:31mn.The teacher draws a picture of a jar to help h@lpguess its meaning.

-19:08mnThe teacher asked his pupils: “Give me a ruleag®#®’ while making the action of underlining with
his thumb and index finger joint together.

-23:29mn The teacher crossed his lips with his index firggeas to say “stop talking”.
-25:16mn.The teacher raised his two hands and arms neahbidders to mean “I don’t know”.

-29:59mn The teacher looked up, raised his two palmssigraof praying then he kissed his palms so aayo s
“thanks God for that” when a pupil stood up to eiihe answer on the board.

-30:32mnThe teacher asked his pupils: “have you under§toatiile pointing to his head with his index finger
-31:27mn The teacher jointed his two hands while sayilygu‘shut your exercise book”.
-32:39mn. The teacher asked his pupils “You cross your amvisfe crossing his arms.

-33:50mnWhan a pupil answered: “There are two bananasteeher replied: “You have to put glasses” and
at the same time he points to his glasses witintiex finger.

-35:57mn When the teacher said: “There are three” he daisee fingers: the thumb, index and the middle
fingers.

-37:32mnThe teacher raised his palm as a sign of stopevgaiying: “wait a minute”.

-39:18mn.One pupil answered: “There are one pear”, thertigheher nods his head and raises his index finger
while saying “No, it is singular”.

-40:29mn The teacher raised his two arms and made anaatiethis two hands while saying: “How many
pupils are there in the classroom?” Then when los:dd his classroom” he points his index fingette
ground.

-41:11mn The teacher orders the class: “Let’s count” whileving his right arm and hand forward towards the
pupils.

-41:22mn The teacher directs his index finger towards gilpdho came just to answer while saying: “You're
right, twenty one pupils.”

-41:29mn The teacher said: “There are exactly twenty-amglg’ while making a circle with his thumb and
index fingers to refer to the adjective ‘exactly’.




-42:30mn A pupil answered: “There are three tomatoes” tierteacher made two circles with his two hands
and placed them on his eyes without uttering a vgords to say “you should put glasses becausedhefeur”.

-42:41mn All the pupils raised their hands to correct mhistake then the teacher crossed his two arms utitho
uttering a word so as to say “stop screaming”.

-43:05mnWhen the teacher said: “You were not listeningg nods his head and points with his index finger to
his ear.

-44:15mn The teacher explained: “We can eat it” and hafsdb his mouth with his five fingers joint togeth

-46:14mn In order to explain the word “meat” the teachi@iches his left hand and mimed the action of cgttin
meat with a knife with his right hand.

-46:19mn.To refer to “mutton” the teacher used his two latdmake horns then he placed them in the right
and left sides of his head.

-47:12mn When the teacher said: “You split it with youas$mate”, he mimed the action of breaking
something with his two hands.

Teacher 02

Lesson 03

Duration of the video: 31:39mn DateApril 12th, 2015.
Hour: 14:30h-15:30h Number pfipils: 11
Males: 05 Females06

Level: 4th year middle school TeacheMale

Title of the lesson Tutorials

-01:52mnThe teacher informs his pupils: “Tomorrow you’'llMeaa test if God wants to”. When he utters “God”
he points with is index finger to the roof.

-04:27mn.The teacher was explaining an activity about craesde: When he uttered the word “cross” he drew
a horizontal line with his hand, and when he uttéree word “down” he drew a vertical line with Hiand.

-05:38mnWhen the teacher said: “From time to time” he diéhis head to the right side then to the lef¢.sid

- 07:17mnThe teacher lists the language items: adverbs,myns, adjectives, possessive pronouns and at the
same he counts his fingers.

-10:28mn The teacher explained the word “wings” by mimiakihe action of flying with his two arms.

- 12:36mn. The teacher opens his right palm and raisestit tfeeputs his left index finger on his mouth while
saying “Stop!”

- 18:59mn When the teacher said “I don't know where ithg’raised his two hands and shrugs his shoulders at
the same time.

-22:39mn When the teacher utters the word “bees” he mithedhction of flying with his thumb and index
finger joined together, mimed the sound “zzzzzzheh he licked his index finger to refer to “honey”

-28:37mn.When the teacher said: “These are teeth andsh@ngue” he points to his teeth then to his tongue
with his index finger.

-28:57mn When the teacher said: “epiglottis” he shakesrdex finger repeatedly while pointing inside his
mouth.

-31:21mn The teacher was listing different jewelries. Wieruttered earrings, bracelets, ring he pointsto
ear, arm, and finger respectively with his indergér.




-31:35mn The teacher said: “Good bye everybody” and astme time he waved his right hand.

Teacher 03

Lesson 01

Duration of the video: 37:44mn DateApril 05th, 2015.
Hour: 14:30h-15:30h Number piipils: 30
Males: 16 Femalesl4

Level: 3rd year middle school TeacheFemale

Title of the lesson Comparing

-01:17mn When a pupil was answering to a question thergihpils were making noise. Here the teacher
widens her eyes and directs her gaze towards thahe making the sound “chut!”

-01:26mn A pupil answered: “Algeria is smaller than Tuaisihen the teacher frowns her face while saying:
“smaller?!”

-01:41mn “Algeria larger than Tunisia” the teacher poinigh her pen to her ear while tightening her ey@s s
as to say: “I didn’t hear you well, do you mindrépeat!”

-2:24mn.When the teacher said: “It's too long!” she plabed two hands in a horizontal parallel position.

-02:27mn.When the teacher said: “There are three adjectitish do not accept the suffix ‘er” she raised

three fingers: the middle, the index and the thumb.

-03:33mn. The teacher cries: “Zohir! Is it the time for eat?” while widening her eyes and directing her gaze
towards the pupil.

-06:44mn.When the teacher said: “I see you then” she difeetsndex finger to the pupils by making a kind of
a circle to refer to the future.

-06:48mn The teacher explains: “Now we are speaking abomtparison” she put her two hands in a parallel
position then she starts raising one over the dthegfer to ‘comparing’.

-08:02mn When the teacher said: “Tipaza is situated intbst of Algiers” she directs her left hand to e
side.

-08:04mn.The teacher adds: “It is about six-hundred kiloe&twhile waving her hand to mean “nearly”

-08:12mn The teacher asked: “which is further than theei2hand at the same time she distanced her right
hand from her fixed left hand to refer to ‘distance

-08:49mn.When the teacher said: “Now we are going to seepewatives with long adjectives” she put her left
and right index fingers in a horizontal parallekjion suggesting the word ‘long’.

-08:52mn The teacher said: “Large is a short adjectivel anthe same time she narrowed the distance betwee
her left and right index fingers that she put imoaizontal parallel position.

-09:12mn The teacher said: “Always the same what aboubthers are you asleep?” and she mimed the action
of sleeping by putting her two hands joint togetineder her left cheek.

-10:18mn. The teacher asked: “What costs too much moneyReAsame time she rubbed her thumb and her
index finger.

-11:10mn.The teacher points to her ring with her index finten she took it out of her ...finger while saying:
“This is a ring".




-12:19mn. When the teacher said: “Can you hold it in yoan?& she put her hand on her ear by frowning her
face.

-13:55mn When the teacher told her pupils: “ Imagine thia test she put her index finger near her hedd an
started turning it.

-17:26mn.The teacher asked her pupils: “more + adjectiviean tequals what?” and when a pupil answered:
“Superlative” the teacher held her hips loweredéyabrows and tightened her lips as a sign of gisapment.

-17:45mn.The teacher directed her gaze to a pupil who waldmg noise and at the same time she was
explaining a language structure.

Teacher 03

Lesson 02

Duration of the video: 43:23mn DateApril 08th, 2015.
Hour: 11h-12h Number of pupils: 31
Males: 19 Females12

Level: 3rd year middle school TeacheFemale

Title of the lesson

- 00:16mn.The teacher saidThe last lesson was about comparing two items whiking her index and
middle finger to suggest number two.

-01:41mn When the teacher explained: “the list of shojeetives is very very long” she put her two handai
vertical parallel position.

-02:51mn.The teacher explained: “Because it is more thegetletters” and at the same time she raised her
thumb, index and middle fingers to refer to the benthree.

-03:51mn. The teacher points to a pupil with her hand dfterlater raised his hand to answer.

-04:02mn The teacher asked a pupil: “what do | have tdenfiist?” while miming the action of writing with
her right hand.

-05:26mn The teacher nods her head and says: “Very gagldéh a pupil answered to her question.

-06:06mn.The teacher was revising/reviewing a grammar rtlk her pupils then when she starts listing she
raised her thumb to refer to rule number one, gienraised her index finger to mean rule numberameshe
finally raised her middle finger to refer to rulember three.

-06:29mn. The teacher explained: “Good and bad are antonyhgé crossing her right index finger against
her left index finger.

-06:51mn.The teacher asked: “We use the adjective far fat@hwhile distancing her right and left index
fingers to refer to distance.

-06:61mn When a pupil provided a wrong answer the teasbetched her head closed her eyes and clenched
her jaw so as to say: “Oh Godness! What's this?

-09:03mn.When the teacher said: “Somehow you are right"veéreed her two hands to refer to ‘perhaps’.
-09:27mn The teacher explains: “This table is dirty” whilgpressing disgust with her face.

-09:43mn. The teacher adds: “It is the opposite of cledhvakile opening and closing her five right fingers
repeatedly to mean ‘clean’.

-10:37mn The teacher said “We ask the question with whiiflevturning her right hand 90°.




-11:05mn When the teacher asked her pupils: “Don’t youaster something about that?” She points with her
right hand to her head.

-11:24mn. When the teacher explained the verb ‘to wipe’simaed the action of wiping by placing her two
clenched fists near her closed eyes and mimedgwyith her voice.

-15:51mn When the teacher said: “Japan is more populdizu Algeria” she raised her right hand in a vettica
position when uttering ‘more’.

-18:02mn The teacher asked her pupils: “A comparativebtaioed by mingling what and what?” while
miming the action of mingling with her two hands.

-18:12mn When the teacher told her pupil: “just put agtie subject” she withdraws her left hand and arm to
the left side.

-16:05mn.When the teacher asked a pupil for clarificatiba stood in front of her and crossed her arms as a
sign of waiting.

-21:40mn The teacher asked her pupils: “Can your ear ib®awhile tapping her ear with her hand and
frowning her face.

-26:59mn The teacher points with a pen to her head wisikéng her pupil to concentrate.

-27:25mnThe teacher reacts to an answer provided by hal. papm!” while frowning her face and opening
her eyes.

-28:24mn.The teacher explained: “These are earrings” whibping her earrings with a pen
- 28:45mn. The teacher ordered her pupil: “Come here!” whibkinting to the pupil with her hand.
- 32:58mn When the teacher said: “From now on” she poirite her pen forward referring to the future.

-34:17mn.The teacher directs her gaze towards a pupil wdwdsup and points with her index finger to the
pupil’s chair without uttering a word so as to s&@ome back to your place and sit down”.

-35:50mn The teacher asked her pupil to erase a letténeboard but the pupil did not understand here the
teacher mimed the action of erasing with her hamtthe pupil got the word.

-39:26mn The teacher asked: “Your pinafore where is it? @hen the pupil did not get the message the
teacher points to her pinafore with her thumb anx finger.

-42:35mn.When the teacher explained the adjective ‘strohg’exposed/ showed the muscle of her upper arm.

Teacher 04

Lesson 01

Duration of the video: 37:44mn DateMarch 15th, 2015.
Hour: 10h-11h Number of pupils: 26
Males: 10 Females16

Level: 2" year middle school Teacheklale

Title of the lesson File three: Health. Series of activities:

-01:10mn, the teacher points to a pupil with his index &ngvhen asking him “how often do you wash your
hands?”

-01:47mn, a pupil wanted to provide an answer and the &ractises his thumb while saying “No, no, just a
minute”

- 02:10mnwhen a pupil gives a wrong answer the teacher hizdsead from right to left and waves his index
finger (from right to left) while saying “no, nophdo you but how often does she”




-02:27mn, the teacher said: “thé'sentence with | and you” he uses his thumb ta tefaumber 1 “and the
second with she” he opens his index finger to reféhe number two.

-03:00mn when a student started answering, she was hegitatd here the teacher nods his head (up and
down) to encourage her to continue while sayings,;'g® on”

-03:02mnwhen the same pupil was trying to answer, hersolase interrupted her. Here, the teacher points to
the pupil with his palm opened so as to say stdpeasame time he frowned his eyebrows and piniises
mouth.

-04:46mn the teacher shakes his hand (palm) and bended biswnouth so as to say maybe for an answer
provided by a pupil (I take a shower two times @) da

- 05:08mn.Instead of saying come here (to the board) thehtraused his hand.

- 08:32mn.When a pupil was writing a question on the botd teacher asked him to add the question mark
while drawing a question mark with his index finger

-08:37mn The teacher asked a pupil: “How often do yodtgohairdresser? Then he made a pair of scissors
with his index and middle finger while pointing & hair.

-08:52mn When a pupil answers: “Two times a day”. The besdrown his face and narrowed his eyebrows
while saying: “Two times a day?! It's impossible.”

-08:58mn.When the teacher said: “Maybe three times a mootliihmee times a day” he raises three fingers: the
thumb, the index and the middle finger.

-17:20mn.The teacher said: “Not do you” while waving higéx finger from left to right.

- 21:19mn The teacher explained: “She washes clothes withshing machine” while miming the action of
washing with his two clenched fists.

- 22:16mn.The teacher explained: “How often do you phone ymarents?” while miming the action of phoning
by placing his hand near his ear.

-25:32mn. The teacher explained: “she sweeps the flour” byimj the action of sweeping with his two hands.

-26:01mn.To explain the word “stairs” the teacher drew stain the board then he explained “upstairs” with hi
hand up and “downstairs” with his hand down.

-28:11mn When a pupil raised his hand and asked: “Monsséluvous plait qu’est ce que ca veut dire nails?”
the teacher showed his nails with his index finger.

-33:28mn.When the teacher said: “I clean my shoes” he mithedaction of cleaning with his hand and shoe.

-33:36mn.When he said: “I clean the black board” he mintesldaction of cleaning with his clenched fist going
up and down repeatedly.

-34:37mn When a pupil wonders: “Sir! How we clean windoivef computer?” the teacher replied: “No, no
this is a window” while pointing to the window dfe classroom.

-36:01mn The teacher called the name of a pupil then tpwith his index finger to the board so as tg: sa
“come to the board and write the answer”.

-37:30mn When the teacher said:” we don’'t have enough tkiehe points to his watch.

Teacher 04

Lesson02




Duration of the video: 37:44mn DateMarch 15th, 2015.

Hour: 13:30h-14:30h Number piipils: 25
Males: 14 Femalesll
Level: 4th year middle school Teacheklale

Title of the lesson File Four. Tenses.

-01:27mn When the teacher said: “I do in the past” he fsoirith his thumb behind his back to refer to ‘the
past.

-07:31mn When a pupil provided an answer, the teacher @aiseindex finger from left to right so as to say:
“No, you're answer is wrong”.

-35:18mn.When the teacher asked a pupil to wait a minutediets to her with his palm opened.

Teacher 04

Lesson03

Duration of the video: 24:15mn DateApril 05th, 2015.
Hour: 10h-11h Number of pupils: 26
Males: 10 Femalesl16

Level: 2" year middle school TeacheNlale

Title of the lesson File Three: Discoveries, Medicines, Scientists

-02:04mn.The teacher explains the word Penicillin by mimihg action of injection with his thumb and index
finger.

-02:10mn When the teacher uttered the word ‘glasses’hb&ved his glasses to the pupils.

-02:29mn The teacher said: “You have to use the verb @iscor invent or create” and at the same time he wa
listing with his thumb, index and middle fingers.

-05:07mn When the teacher said: “Just a minute” he pairtis hid palm opened to his pupils.

-08:25mn.When the teacher said: “They did not exist befdre’pointed with his hand behind his back to refer
to the past.

-08:27mn The teacher added: “Not discovered ok” while wa\viis index finger.

Teacher 05

Lesson 01

Duration of the video: 37:44mn DateMarch 12", 2015.
Hour: 09:00h-10:00h Number of pupils: 13
Males: 07 Females06

Level: 1*year middle school TeacheFemale

Title of the lesson A TD session (series of exercises)

-00:01mn to 00:17mn.The teacher was explaining the different persormah@uns. When she said: “I play” she
points with her index finger to herself; when sh&ls“He plays” she points to a male pupil; wher shid: “She
Plays” she points to a female pupil; when she s#itk play” she points to herself and to the whdéess and
when she said: “They play” she points with her tbusehind her back.

-00:18mn. The teacher said: “Now negative” while waving whtér index finger from the left to right.

-00:58mn.When the teacher said: “yes, | play football” sioels her head from up to down to mean yes.




-When the teacher said:” No, | don't play tennis&siods her head from left to right
-When the teacher said “running” she performedattt®n of running with her feet and hands.
-When she said “good”, she used a thumb up gesture.

- 02:55mn The teacher told her pupil: “You are here to @rivhile miming the action of writing with his righ
hand.

-03:18mn. The teacher said: “You are going to speak Engfishass” while pointing to her mouth with her
index finger.

-04:21mn.The teacher said: “Every Sunday, Monday and Wetingswhile listing with her thumb, index and
middle fingers

-07:49mn.When the pupils were screaming the teacher punbex finger on her mouth while saying: “Chut!”
-10:14mn When the teacher said: “I'm a pupil” she pointedherself with her two hands.

-10:27mn When the teacher said: “I have blue eyes” shatpaiith her two index fingers to her eyes and when
she said: “l have long hair” she pointed with heo hands to her hair.

-12:14mn. The teacher ordered her pupils: “Shut your exerb@ok” while closing her two hands.

-13:21mn When the pupils were providing correct answeestédacher was nodding her head and smiling at the
same time as a sign of satisfaction.

Teacher 05

Lesson 02

Duration of the video: 21:29mn DateMarch 16", 2015.
Hour: 08:00h-0900h Number of pupils: 22
Males: 09 Females12

Level: 3¢ year middle school TeacheFemale

Title of the lesson Series of exercises.
-00:36mn The teacher ordered a pupil: “Stand up” whilérd her right hand up.

-01:57mn The teacher was helping a pupil to find the verditch’ by placing her two index fingers near her
eyes.

-02:17mn The teacher mimed the action of phoning withrigdt hand to help her pupil find the word
‘telephone’.

-02:32mn When the teacher said: “The plane was landing’aimed the action of landing with her right hand
and arm.

-02:47mn The teacher mimed the action of crashing withtiverclenched fists.

-03:15mn.When the teacher said: “The children were playisigg raised her two clenched fists and started
dancing.

-11:01mn The teacher was helping her pupils to find thdvpress’ while miming the action of pressing an
alarm.

-11:48mn The teacher ordered a pupil to listen while pgttier index finger on her ear.

- 12:06mn When the teacher said: “The trees fell down acths street” she mimed the action of falling down
with her two hands.
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-12:11mn.When the teacher said: “The wind was blowing sitghshe was hitting repeatedly with her
clenched fist to refer to the adverb “strongly”.

-13:16mn. The teacher said: “It takes a long time” whileriig to her watch with his index finger

Teacher 05

Lesson 03

Duration of the video: 14:27mn DateApril 08", 2015,
Hour: 08:00h-09:00h Number of pupils: 18
Males: 08 Females10

Level: 39 year middle school TeacheFemale

Title of the lesson Series of exercises.

-00:04mn The teacher asked her pupils: “what did you dooilidiays” and at the same time she narrowed her
eyebrows and turned her right hand 90°.

-00:23mn When the teacher said: “Just sleeping and wachifi” she mimed the action of sleeping with her
hand and cheek.

-00:53mn.When a pupil answered correctly the teacher smilleitt saying: “Good!”.
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2- The Interview of teachers

Introduction

This interview is part of a study conthd to get a degree of Master in English. Actyahg theme of
our dissertation is: “MS English Language Teachkisesics and Gender DifferencésMultimodal
Approach”. In fact, multimodality is a theory ofromunication and social semiotics which claims thaaning
is constructed and transmitted using more tharsen@otic mode or channel of communication. Multiralitg
in education suggests that teachers possess diffgossibilities in the construction of a lessod #mese
potentials, or what is referred to in social sem®#as modes, are concreticized in several ways.dthese
ways is the use of body language or what is teeltigiceferred to as Kinesics. This particular sttidgn
investigates the manner in which MS English languagchers construct their lesson through the Useio
body language and to see whether their kinesicvieliaenhances their pupils’ learning of the tardgeguage
(English). Therefore, we thank you for participgtin our study by letting us film some of your less and we
kindly ask you to take part in this interview whiakil help us analyze our data. Thank you very mfgrhyour

collaboration and for your precious time.

The Questions

I/- Teacher’s profile

1- What is your mother tongue?

2- How long have you been teaching English?

3- What level/class (es) do you teach?

II/- Multimodality Theory

4- How many resources does a language teacher pagisesgeaching English?

5-Do you make use of these resourcés®s, which ones do you often use and why?

6-Is the feedback (understanding, participation antivation) of the pupils the same when relying oofyone
resource and when varying the resources?

7- Have you ever heard about multimodaity

8- If yes, what is it and how is it important to teagf® If no, how did you know that teachers posseasy
resources and that they should use them when teghi

I/-Kinesics

9-What do you know about body language (kinesics)?

10-Do you use your body when teaching? Why?

11-Do you use your body (kinesic behaviour) intentlyn@n purpose) or randomly (aimlessly)?
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12-Do gestures help you compensate for your lexicattshmings, delimit grammatical difficulties, aral t
manage problems relating to fluency?

13-Usually, do your students follow the gestures {fmat make when explaining?
14-According to you, does teacher’s body language reeéhe pupils’ understanding?

15-Do you agree that body language sustains learbinge@rners) over long periods of time; i.e. gessunelp
learners to save the information in their memory eall it back easily when required?

16-Do teachers’ gestures contribute to the procestaséroom interaction?

17-The kinesic behaviour of teachers in language ass fall under three categories: cognitive, affecand
organizational. Could you explain relying on yoMperience?

18-Do you think that by using the body in languagests teachers can replace explanation in the native
language and thus maximize the amount of L2 ircthssroom?

19-Some researchers found that Kinesics provides ¢eaatiiscourse with a cohesive and coherent aseaute
it regulates and organizes the spoken languaget tghgou think?

20- With whom do you use gestures (body languagelpmeith ', 2", 39 or 4" year pupils and why?

21-According to you, who gestures more: male teactiefsmale teachers and why?

1.1.Transcription of the Interviews

Interview 01
Duration of the audiotape:41:11mn Date June 02, 2015.
Hour: 09h- 10h Setiira classroom in Middle school Kerkache.

Teacher: Female

After introducing the research topic and answgetmsome clarifications the participant teacheepted to
take part in the interview.

The Questions
I/- Teacher’s profile
Q01 What is your mother tongue?
- Itis Berber.
QO02: How long have you been teaching English?
- Well, I've been teaching English for more than ttyetwo years.
QO03- What level/class (es) do you teach?
- For this year | taught third year and fourth y&aour classes for MS three and one MS four.
II/- Multimodality Theory
QO04: How many resources does a language teacher pess when teaching English?

- It depends on teachers every teacher has his opnoagh has his or her own preferences for me epreéll
first of all | focus on the school book | mean tissny first resource ok | cannot work without ght the ah of
course as you have seen or you saw | use gestarearl | very often use gestures in transmittingsagss to
my pupils ah sometimes | mime sometimes | justfasil expressions | draw | mime singing | don'vea
nice voice so | just mime ok to transmit my messagen’t think all the teachers do the same ok simes |
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use the native language when | think that the thisrabove the level of my learners. These are myopal
resources.

QO05: a) Do you make use of these resources?

- Yes, | mean very often not usually. When | giiesson | use these resources.

b) Which ones do you often use and why?

- l usually use gestures, drawings and objectsitBwappens that | give some exercises to my kvaras
individual work | mean for these lessons mainlyphd use much of my resources | just give them the
instructions and let them do the work. So it depgen the lesson, the class is it a lesson or askork But
when transmitting a new idea a new theme | uswldly mean | draw when I'm talking about treesifatance
well I mean I’'m not a good drawer when | know thaan draw the thing | just draw it ok when | shattit’s
above my skills | use other resources mainly badshiow that someone is wiping | just do this okadirse at
the beginning | had difficulties with my pupils lean they just took me as a clown if you want betwiagerted
commas, because it was something new especially Whet them as first year students .

QO6: Is the feedback (understanding, participatiorand motivation) of the pupils the same when relying
only on one resource and when varying the resources

- Of course no, ah the more we use different ressuthe more pupils are attracted. | mean eveshh®ne you
know in class we have shy pupils even if they atelligent but they cannot participate so | fealtithey are
more attracted and they recognize more.

QO07: Have you ever heard about multimodality?

-Ah! | mean the term multimodality ah! | mean hathethis is the first time | have heard, the praothat |
asked you the question ok but even though | dikimiw multimodality what it was | used it.

QO08: How did you know that teachers possess manyseurces and that they should use them when
teaching?

-I mean through my experience you know my expegdaaot that long but neither it is short ok | mélarough
my experience | got that the pupils not always usid@d through language of course | mean talkireypapil
of ten or eleven saying that the monkey he dodswtv what is a monkey first of all ok even if weptadin that
it is an animal but there are many many animalsamkhave to mime ok | knew that | have to mimeplavious
years they used pictures ah! I'm honest I'm admylwell | cannot spent two hours time searchimgpfotures
and bringing them with me. Sometimes | noticed thgitpupils did not grasped the majority of the peinhave
taught them ah the day before so | have to repeaté to find a new way ok so | come to deducelthave to
use my body so | use it ok | use drawing | medrafipens | draw on the board it happens | just niimeén fact
an actress in the class ok | try to be an actresgyiclass mime the theme ok | mean this comesigiiro
experience through time and | mean through triaériz day we learn something new the day we doaitrle
something it's a lost day.

IlI/-Kinesics
QO09: What do you know about body language (kinesiy®

-Well ok what | know ah! What | know that or whatriew?
-Ok in education | know that body language helpsnaim a great deal | mean to a great extent thdgpapen
the teachers transmit their message in savingitireaving energy | mean their energy and that eif thupils
ok. If the actors use their body why not teachleas's it ok.

Q10: a) Do you use your body when teaching?
-Ok most of the time.
b) Why?
- To save time, to save energy to get sure thaptipds have grasped what | wanted mainly to ge¢ $mean to
be sure that my pupils got what | wanted them to ge

Q11-Do you use your body (kinesic behaviour) intemnally (on purpose) or randomly (aimlessly)?
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-No on purpose | do it on purpose. Most of the tlimenot going to say usually but most of the titrdo it on
purpose ok | don't use my body just like no no ¢ itson purpose ok.

Q12: Do gestures help you compensate for your legicshortcomings and delimit grammatical difficulties?

-Yes when searching for a term you know we are msaad sometimes we lose our vocabulary whether we
want it or no ok and so gestures, facial expressimatp to overcome these problems to a very fangxt

Q13: Usually, do your students follow the gesturethat you make when explaining?

-Most of them | mean the ones who are interestelddrclass you know we are in middle class these ar
unfortunately pupils that are here because theplaliged to be here this is a reality. This lazpitsido not like
remedial work workshop why? because I'm just gitim my desk mainly when amm I'm very tired | jgste
them a series of exercises and they do it andweecorrect. They dislike this kind of lessons | mélaey like
me when I'm in front of the class making gesturésmenand...| mean they do everything they can juse® me
standing up in front of them.

Q14: According to you, does teacher’s body languagmhance the pupils’ understanding?
-To a very far extent. Perhaps up to sixty to sgvparcent.

Q15: Do you agree that body language sustains leang (by learners) over long periods of time; i.e.
gestures help learners to save the information irheir memory and call it back easily when required?

-Well, for this question | just answer in the fallimg way | mean this helps the pupils if they sttirey
memorize the gesture with the right word in Englisih unfortunately not all of them do that why?éan ah
they store the gestures with their native languatgertunately | mean most of them | mean fortunatbére is a
good amount of pupils who store the informationdam gestures miming with the right word in Engkshthey
recall it easily. | add something else, the progres are too heavy they cannot grasp all what we thiem and
we do not have enough time to ah ah how shall itsaly to practice we move from a new theme towa theme
before practicing the first new thing learnt ashbuld be you know and this is why we find diffiges in
teaching.

Q16: Do teachers’ gestures contribute to the proce®f classroom interaction?

-Yes, | mean when | give a new subject and | erglaihrough body gestures | feel that the pupitssged the
idea grasped the theme. Interaction, | just told yome pupil interact mainly when | explain throuugidy
language through gestures and so on they inteaadydut it is not the case with everyone unfoatiahy.

Q17: The kinesic behaviour of teachers in languagdassroom fall under three categories: cognitive,
affective and organizational. Could you explain reting on your experience?

-The kinesic behaviour help pupils yes it helpsttore, some of them are affected by the gestusathey ah!
ah! they interact ok. Organizational ah! to orgartizeir work yes | mean they know which one thegitavith
which one they end with yes it helps | mean thdéuges help | mean what is first what is second .

Q18: Do you think that by using the body in languag classes teachers can replace explanation in the
native language and thus maximize the amount of L& the classroom?

-Yes to some extent but providing that | mean pugét enough language enough vocabulary what deahrby
this? | mean this ah! it helps | cannot say thetreoy it helps | mean Body language helps to a ¥argxtent in
getting the target language. But it cannot helphaltime | mean from time to time we cannot fihd &h! the
right gesture the appropriate gesture in ordeat@ ¢$ime in order to save energy we just use thigenguage
we cannot do without | mean the native language pktsonally | cannot do without | use the nativegizage
mainly with first and second level with the begirsges because most of them hate teachers who atadkyin
English in class.

Q19: Some researchers found that Kinesics providesacher’s discourse with a cohesive and coherent
aspect hence it regulates and organizes the spokanguage. What do you think?

-The body language is never useless and cannateakaimlessly ok it is useful and it should be Usedome
aim ok. Now, ah! perhaps yes it organizes and It Mihink that it's the contrary it's the spokeariguage that
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organizes and regulates the amm! the body langoacmuse the body language goes hand in hand with
language of course | cannot express somethingmythody if | do not express it with my tongue irctfak |
mean | have to choose my body gestures accordingab I'm talking about | cannot talk about someart® is
sad and using someone who is smiling ok | cannpotts ah! | went to ah! wedding party and | haid face ok
it cannot go hand in hand ok if | went to a weddiagty this means that | was happy | was excitatisanon
and so forth ok the teachers should use the rigétiuges the right body language when they deal avithrtain
theme the body gestures the body movements shauig the topic should marry the language we aiérigl
about yes.

Q20: With whom do you use gestures (body languagejore; with 1%, 2", 3% or 4" year pupils and why?

-Ahh! Perhaps with the first and the second morgavbecause the ah! it is a new language for therbdlieve
me | used it with the fourth year students thisryelay because ah! it was a special class | medéneitlass |
had just three pupils who got a certain level iglih the majority of them didn’t know the ah! basso | had
to use | mean every time | taught them something Ingad to mime | had to do gestures | had to ugdatdy
but mainly logically ah! most of the time | use imydy with first year when talking about the jobs tifferent
jobs I just mime | just do the same as a buildeirfstance.

Q21: According to you, who gestures more: male tehers or female teachers and why?

-Ah! | don’t know haha | have never attended alteagiven by ah! Ah! but if | remember well | atted a
conference given by a male teacher he used gestarésnean he was in front of us the teachersseel ah! |
supposed he uses gestures even with his pupilekd Wtake this ah! example | think both of tharee
gestures but | don't know | have a female colleaghe doesn’t use gestures so | cannot answer tigistipn |
cannot give a definite answer because | didn'ndtidlasses given by male and female teachers wdzat tell
you is that | do gestures | personally very oftea gestures with my pupils | think both of themtihe sexes
use gestures ok it depends.

Interview 02
Duration of the audiotape: 15:26mn Date June 02 2015.
Hour: 12h- 12:30h Setting:classroom in Middle school Lotfi.

Teacher: Male

After introducing the research topic and answgetmsome clarifications the participant teacheepted to
take part in the interview.

The Questions
I/- Teacher’s profile
QO01: What is your mother tongue?
- | was born here so my mother tongue is Kabyle ok.
QO02: How long have you been teaching English?

I've been teaching English for more than twentyenyears.

QO03- What level/class (es) do you teach?
- Ok, this year most of the time ok | was given 4am now most of the case.
II/- Multimodality Theory
QO04: How many resources does a language teacher pess when teaching English?
-0k, I think that there are a lot of resources. 8times | have taken from US from American prograsmme
have to take something which is important ok | hewvase English but not all the time because Iktivere are
a lot of things in the US programmes we cannottiiem ok because our society is different from tineefican

society ok that's all. We don’t have the meansde visual resources just only sometimes picturds an
sometimes book ok that'’s all.
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QO05: a) Do you make use of any resource?

- You know we have books or pictures ok sometimesveho ask my learners to bring something fronrthei
home.

b) Which ones do you often use and why?
- The most important ok is our book the textbook’shall.

QO6: Is the feedback (understanding, participatiorand motivation) of the pupils the same when relying
only on one resource and when varying the resources

- Sometimes we have only some groups most of timerséive ok they take part you know they try to
understand they try to participate but the othetsaball ok most of them are girls but sometimes gan find
boys ok.

QO07: Have you ever heard about multimodality?
- Multimodality | have never heard about, but | ursi@nd now exactly what does it mean | think youvkno

Q08: How did you know that teachers possess manyseurces and that they should use them when
teaching?

-because we have a lot of meetings with our inggeao sometimes they have shown us other meanisngau
like visual means for example or ok but they ang/wxpensive we cannot buy them for example atcichey
cannot afford they cannot buy them for us and veisy expensive to buy them by myself it's not plolssok
more than | think two hundred thousand dinars. 8awan’t have a lot of means just the textbook, kipgaand
sometimes we use grammar to make them understdradgdahem to give them something to do at homgstha
all.

I/-Kinesics
QO09: What do you know about body language (kinesiy2

- Body language | think you know to explain espeyiiie grammatical points to the pupils to know and
to understand the secret of the language.

Q10: a) Do you use your body when teaching?
- Sometimes | use them; gestures and movements airgomething.
b) Why?
- To help my students understand what | mean.

Q11-Do you use your body (kinesic behaviour) inteidnally (on purpose) or randomly (aimlessly)?

- luse itjust to compensate when something is lgatrso | have to use gestures to make the
transmitting but sometimes we cannot use movemeatsannot use gestures ok so | use it on purpose.

Q12: Do gestures help you compensate for your legicshortcomings and delimit grammatical difficulties?
- Yes, they help me they help me a lot.
Q13: Usually, do your students follow the gesturethat you make when explaining?

- Yes most of them they follow the gestures wherelthem when | try to explain yah they follow and
they are attracted when | use gestures right.

Q14: According to you, does teacher’s body languagmhance the pupils’ understanding?

- Sometimes you know some of them are interested Wirgrto explain something more some of them
are not interested so just the best ones thep tpderstand more and they are interested sowesity
or twenty-five percent.
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Q15: Do you agree that body language sustains leang (by learners) over long periods of time; i.e.
gestures help learners to save the information irheir memory and call it back easily when required?

- Ok gestures help them to save the information butknow sometimes gestures help just only the best
ones because they are interested but the othefdsm.gestures help students store new vocabulary.

Q16: Do teachers’ gestures contribute to the proceof classroom interaction?

- Ok when | use you know it helps you know it helpigito motivate and to understand what | want
yah.

Q17: The kinesic behaviour of teachers in languagdassroom fall under three categories: cognitive,
affective and organizational. Could you explain reling on your experience?

- For organizational reasons because when | give fobeexample something ok | try to make it clearer
but sometimes they don’t understand so | try witbther way another possibility another means to
make it clearer because when | have got just acigegory ok | mean five or ten they have understood
the others they haven’t understood | try to expitaonce again and | use the other means you know
like gesture to make it clear for everybody. Far #ffective | use gestures to show my face for gtam
when | look at someone when there is noise witBaying anything just look at him it's ok. For the
cognitive function it makes them understand.

Q18: Do you think that by using the body in languag classes teachers can replace explanation in the
native language and thus maximize the amount of Lid the classroom?

- No no no by using the body language in languagesekteachers cannot replace explanation
sometimes when something is not clear when the vgomdt clear we have to use our mother language
sometimes we are obliged to use our mother tongue.

*Alright but if you have to choose between two podsiities translating the word or using
gestures?

- No | think it's better to use gestures yes.

Q19: Some researchers found that Kinesics providesacher’s discourse with a cohesive and coherent
aspect hence it regulates and organizes the spokamguage. What do you think?

- Ok the gestures they help sometimes just onlyXample to explain in special situation but it ddesn
help us all the time they help us in special situret when it's not clear that for example someheft
they haven't understood so we have to use this éirgesture but we use them for few situations.

Q20: With whom do you use gestures (body languagejore; with 1%, 2", 3% or 4" year pupils and why?

- I think just only for the first and the second sdimes the third but the fourth they don’t need hesea
they have seen they have learned English beforghaychave a good level better than the others you
know so the first they need but the others no.d8dhie beginners.

Q21: According to you, who gestures more: male tehers or female teachers and why?

- Ok, I think male teachers ok but ah! Male teaclyarts | think you know | have never seen the other
teachers you know my colleagues | have never $ean teaching you know but anyway | think we use
gestures more than female ok.

Interview 03
Duration of the audiotape: 20:50mn DateJune 0%, 2015.
Hour: 10:30h- 1130h Settingclassroom in Middle school Latfi

Teacher: Female

After introducing the research topic and answgetmsome clarifications the participant teacheepted to
take part in the interview.

The Questions
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I/- Teacher’s profile
Q01 What is your mother tongue?
- Well, my mother tongue is Berber.
QO02: How long have you been teaching English?
- Eleven years.
QO03- What level/class (es) do you teach?
- Well, this year it's first year and fourth year.
II/- Multimodality Theory
QO04: How many resources does a language teacher pess when teaching English?
- Ok, let me see. First we have the board we'vedktbhbok and some visual aids like pictures andrso o
QO05: a) Do you make use of these resources?
- Infact yes, and well | use extra others even. &ty those ones.
b) Which ones do you often use and why?

- Well, amm | like to use the data-show baeslere they really see what I'm talking about kpaw with
the video you have, you can stimulate and tardg¢h@lcompetencies; well two of them ah! like Irstey ok ah!
and they will in the way learn speaking also aatkb use recorded audios in order to ah! and afseowhat |
use much is body language.

QO6: Is the feedback (understanding, participatiorand motivation) of the pupils the same when relying
only on one resource and when varying the resources

- No, I don't like the feedback when | use only ofbe more you vary your resources the more you have
better result. | noticed when | explain somethiegoally not only they find a hard time catching theaning
grasping the meaning and keeping it stored buttakse is no long memory captedness there thegf@g soon
as they go through the door.

QO07: Have you ever heard about multimodality?
- Honestly no, no idea.

QO08: How did you know that teachers possess manyseurces and that they should use them when
teaching?

-Well, as | said I'm eleven years experience soticed gradually that when | speak using only waoisie
students do not follow some others are just slegpintheir tables they don't follow you. When Irstal to
move ok to wake them up | like | catch their intentand they understand more. And then | havelthite to
avoid using the mother tongue and find a replacé¢mepick one. | cannot use the data-show evegiesiday
so for instance | draw on the board and most ofithe using my hands using my facials using a fahimgs
ah! gestures and well the code of body languagergéy and | get it better | get a better underdiag of the
students.

IlI/-Kinesics
QO09: What do you know about body language (kinesiy®

-Well, actually ah! kinesics | didn’t know it is lkd kinesics ah! | know what is body language lsbl&now
it's like ah! another language it's a code that belp you convey your message or your feeling inryeal life
in our everyday life and also while teaching. Sames, in order to convey the idea or to teach faR the
word in English you can make the learners guessigening by using your hands if you wanna ah! lgetord
box you have to shape the box they have to seleathén your hands as they can get the word you want

109




Q10: a) Do you use your body when teaching?
- Ohyalldoalot. Yes of course.
b) Why?

-Well, ah! it depends on the situations. Sometimexmder to explain a word or ah! an idease sometimes my
whole body, dancing if it's needed ok. So to explaglly dance you show your beliynd you shake your hips
and in other situations to impose ah! silence somast you don't need to shout it's a very bad thimghout at
students to make them calm just cross your armg khark at their faces don’t give them eye contact! they
will oh my God! something is wrong and ah! | cagamize and manage the classroom using gestures usin
hands so for instance let’s correct the exercistherboard so all the way you're showing the bdsedause
some students at the beginning they don’t getsthigence let’s correct they do not know first yeray, you
know, very beginners in the language they are arescthat they do not understand. So you manage the
classroom with body language you explain and yawsyour feeling also of disagreement of happinessabse
of what they did or ah! ok something like that.

Q11-Do you use your body (kinesic behaviour) inteidnally (on purpose) or randomly (aimlessly)?

-Well in fact | use it intentionally. A teacher hiasplan before the lesson so | know that I'm goexglain a
word so of course I'm amm picturing the situatiom Imagining beforehand before the lesson how athesam
| going to explain the word so of course it’s irtienally but of course sometime we have to imprevisa
student asks the meaning of a word and you doninadranslate it in your mother tongue you have to
improvise with your gestures. Not everyone is adgdmawer to be easier to draw the thing sometimeset
words are abstract so you have just to improvistuges and here it's randomly. But basically, itstrioe it
should be it ought to be intentionally because s@preparing your lesson.

Q12: Do gestures help you compensate for your lesicshortcomings and delimit grammatical difficulties?

-Of course, sometime we lose the truck of time ahideas sometimes even if you are prepared yaefdahe
word that you need to use in that situation antbats of hesitating and saying amm let see you eglace this
gap of memory loss with gestures and here the stwd# understand the idea and will not notice the
shortcoming you have ah! in grammar it facilitates understanding of some rules like in presenabse well
in French wherever there is an “s” it is plural amdnglish it's the opposite so it must be a hédnitthem so it
is the plural and you show the gesture with yourdhso when it is plural you lose the “s” and whésmonly me
show yourself this is another gesture so | neet’aso it helps in grammar too. It helps everywhiréact.

Q13: Usually, do your students follow the gesturethat you make when explaining?

-Oh yah! | realized recently that when you speathatit gestures ah! you lose them either becaugefdiaé
bored or because they don’t understand. So firatld&éarning should be ah! ah! student-centeregiogohave to
speak less but at the same time you should bede guid a facilitator how on earth are you gointatdlitate if
you don’t speak use your hands use gestures akdér o ah! this method is more of ah! asking amsiagering
you ask the pupil and make him speak let him sgesakinteraction so definitely it's a good thing.

Q14: According to you, does teacher’s body languagsmhance the pupils’ understanding?

-Yes of course. Ah! well sometimes if you explaiward they do not get it they still don’t get ifladspecially
ah! it depends on the level they can give a synoafthe word they don’t get it they place this wamdan
example they still don’t get it so the last chaaod you don’t wanna translate it's to amm ah!gmsstures in
order to make them you know it attracts them madnemwyou feel alive yourself they are alive theytlvdy wake
up they are enthusiasm they look at you eventii@beginning they do not care about what you ayeng but
following your hands they will go in the bath amllédw you and you have better results.

Q15: Do you agree that body language sustains leang (by learners) over long periods of time; i.e.
gestures help learners to save the information irheir memory and call it back easily when required?

-Yes, | personally express that. Sometimes whespllaén a word and spend hard time to explain it/ tfogget it
as soon as they go out of the classroom how dowRrThey come and ask me misses please can yondemi
me what's the meaning of that word and | spenttidteminutes explaining it and putting it in difert
sentences whereas when | explain it accompanieddg®sture and ah! Ah! you know everything is inghie
face the look the ah! nose the hands the whole bwalway you walk even if they tend to forget theravthen
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they remember the gesture they tell me you knoveesisit the beginning | forget it then | remembéehed
gesture and then | remembered the word.

Q16: Do teachers’ gestures contribute to the procef classroom interaction?

-Yes, | think in many ways so amm first of all irder to when you explain you use gestures so shoné
second when you want to convey a message witheatképg for instance when they are doing an exetasee
them some freedom to talk between them in ordehéwe ideas in order to correct in themselveswalsmn it's
time to correct, | do a time-out they all know wisa time-out they see it in sport | don't needpeak and then
before | start talking every student come backisoh her place so it saves time at the same timevtiting the
correction on the board and ok going back to teerhneed six students three to read the questioes to
answer and three of course to write on the boaritiskis the case when there is six questions snwisay
three with my hands I’'m pointing to ok you and yand you; so you have you who gonna ask the questiian
three here when you ask the first one you thereaymuver the third is gonna write on the board émes
happens with the third fourth and so on to use ashnstudents as | can.

Q17: The kinesic behaviour of teachers in languagdassroom fall under three categories: cognitive,
affective and organizational. Could you explain reling on your experience?

-0k, I'm gonna try. So amm cognitive we alreadylspabout it it's when you convey the informationemhyou
teach actually using gestures using your face ggas your hand the way you stand in order to shemta
word this is the cognitive part. They will learndatiney will keep in mind and store in the long meyn@rm
store the words. Affective it's the relationshif tintimate relationship between the student andetaeher. So
as far as I'm concerned when the students do samgetlad in the class: they do not write with thieeos or
they do not try or they are just being mistressamething like that | cross my eyes you know llie t cross
my eyes this means I'm angry careful in one monyentll have troubles | don’t need to scream I'm nistng
verbal ways | don't threaten my students | justalhis funny when you cross your eyes but it conthgsdea
careful sit down do what you have to do otherwise gonna have problems ok for instance when I'mditey
on my feet steady and | cross my hands it means kima’m mad this is not what | accepted from yeareful
ok when I | noticed that my students do not likeewh put my hands behind my back oh my God thecpoian
is here hello so ah amm and when | of course wheyntry they give correct answers or even wrongttey
tried | give them praise by thumb up this is anotiesture and you are brilliant like this with nigders they
like it and they know that I'm happy because of tihay did I'm proud of them and if so they enjegrning
and they learn at the end.

Q18: Do you think that by using the body in languag classes teachers can replace explanation in the
native language and thus maximize the amount of Lix the classroom?

-First of all we are required not to use the motbegue as much as possible avoid it it's like fitbidden but
sometimes what to do when you have no other ogtiowell fortunately body language save that in otde
give up or give the definition or the meaning ie thother tongue why don’t you use your body in pide
explain it you use your hands or ah! Amm! you ¢t tvord into pieces you show the gestures with yaumds
like err! slices of the word and when they combimese slices they get the final word thanks to estgres.

Q19: Some researchers found that Kinesics provideésacher’s discourse with a cohesive and coherent
aspect hence it regulates and organizes the spokanguage. What do you think?

-Sometimes when you are explaining something yaa mmumerating, it makes you steady and stableun y
brain in your mind well there are three ways ohgsiish for instance in grammar and you go withrythumb
one here you are organizing yourself unconsciofiigliyof all you use wish with ah! with ah! ‘could’s a
desire for yourself and second you use wish withuld’ it's a desire for someone else and when ugng
gestures you are organizing yourself ah! it helps yot to forget, it helps you to be ordered arghoized in
your speech and when you are organizing your spgedamasy for them to follow you and understandiyo
point. It's better than to say wish can be usedh wiesent to have present regret you use the ipgstesto oh
my God! what'’s that and for past regret you usé padect and you know students whenever they tegees
they fake out and you lose them. So it's bettard®e gestures and everything it helps.

Q20: With whom do you use gestures (body languagejore; with 1%, 2", 3¢ or 4™ year pupils and why?

-Well as far as I'm concerned | noticed that | nemdse them more with beginners first and secowlitlae
more you go up in the level the more they have dggghey have background or vocabulary and whenryou
to explain with gestures they tell you ah it’s this know it thank you. Apart from the case when yourself
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get a new word and to introduce it and they doknotv it of course and you need to use the bodydagg in
order to convey the idea. So mostly beginners wgtaied more with gestures than the third and foytrs.

Q21: According to you, who gestures more: male tehers or female teachers and why?

-I think female do more. Because ah! First of ‘afi & female and | do it a lot and if | compare nif/te my
male colleagues they never do it they are steadythey have amm! This habit to stand up at the dod face
the students and they are quite and calm and dé¢lieespeech they are like bossy in the class Isecanly their
voice can manage the whole middle school hahahey @b not need to shout or to yield or to anytlsagh!
amm! as far as I’'m concerned | think women find enfind it more attractive even to catch and capeithe
awareness of the students in order to get whathyean, to understand.

Interview 04
Duration of the audiotape: 10:02mn DateJune 0%, 2015.
Hour: 12:30h- 1300h Setting:classroom in Middle school Babouche.

Teacher: Male

After introducing the research topic and answgetoisome clarifications the participant teacheeated to
take part in the interview.

The Questions
I/- Teacher’s profile
Q01 What is your mother tongue?
- Well, my mother tongue is Berber or Tamazight.
QO02: How long have you been teaching English?
- I've been teaching for twenty-eight years.
QO03- What level/class (es) do you teach?
- | teach the second and the fourth years.
II/- Multimodality Theory
QO04: How many resources does a language teacher pess when teaching English?

-Well | use many resources. | think about six aresewe have ah! we usually use gestures sometira@sray
and magazine pictures sometimes we bring objectsaely songs.

QO05: a) Do you make use of these resources?

- Yes, | do.
b) Which ones do you often use and why?

- | usually use gestures, drawings and object

QO6: Is the feedback (understanding, participatiorand motivation) of the pupils the same when relying
only on one resource and when varying the resources

- | think variation is always good for the studemtsihderstand something.
QO07: Have you ever heard about multimodality?
- No, not yet it is the first time | hear this word.

QO08: How did you know that teachers possess manyseurces and that they should use them when
teaching?
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-Well, | just discovered them when | used to warkhe class that's all not knowledge.
IlI/-Kinesics
QO09: What do you know about body language (kinesiy®

-It is the use of our body to explain somethinghia classroom; to use gestures and also all thevimmlr of the
teacher in the class and of course we use fagmkssions.

Q10: a) Do you use your body when teaching?
- Ohyayal! yes of course | do. | think | do themtha# time with the students and for every lesson.
b) Why?
- In order to make the students understand mofeeiclassroom without referring this to another
language or to their native language to ArabicrenEh.

Q11-Do you use your body (kinesic behaviour) intemnally (on purpose) or randomly (aimlessly)?

- Ohno of course | have a purpose it's to make theemnts understand, understand more without using
another language this is the purpose.

Q12: Do gestures help you compensate for your lesicshortcomings and delimit grammatical difficulties?

- Yes, yes of course yes | do especially when theoless very difficult or when the words are difficu
when the words are new so we have to use gestufasial expressions and we have to repeat this for
many times and maybe for a long time. Sometimeg dlo@’'t understand a word just from the first time
so you have to do it again and again the next tessdor the remediate lessons.

Q13: Usually, do your students follow the gesturethat you make when explaining?

- Of course they do, they do much and sometimesahejnterested and attracted they prefer to see me
moving rather than just sitting and talking to thike a robot.

Q14: According to you, does teacher’s body languagmhance the pupils’ understanding?

- |l think yes, yes it helps much. And especiallytfor teachers beginners.

Q15: Do you agree that body language sustains leang (by learners) over long periods of time; i.e.
gestures help learners to save the information irheir memory and call it back easily when required?

- Yes I think. | think it helps the student to remamivhen they see the teacher’s gestures sometimes.
They store the information for a long time.

Q16: Do teachers’ gestures contribute to the proceof classroom interaction?

- Yes, | think much, | think when the students untierd more or they understand the explanation there
is more interaction between the students.

Q17: The kinesic behaviour of teachers in languagdassroom fall under three categories: cognitive,
affective and organizational. Could you explain reling on your experience?

- | think using gestures ah! pupils understand mackthey are more interested and the teachers find
themselves very organized.

Q18: Do you think that by using the body in languag classes teachers can replace explanation in the
native language and thus maximize the amount of L the classroom?

- Yes, of course it helps to explain when using gestyou explain what you mean so you don't need to
refer to another language.

Q19: Some researchers found that Kinesics providésacher’s discourse with a cohesive and coherent
aspect hence it regulates and organizes the spokamguage. What do you think?
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- This is what we said before. | think yes | thinistban make the teacher organize his lesson aridiexp
it more and then the students understand. The &&dhill be good.

Q20: With whom do you use gestures (body languagejore; with 1%, 2%, 3¢ or 4" year pupils and why?

- For the first and second yes, especially for trat ind second years and even the third year. For
beginners because they don’t have much knowledgigesodon’t know many words ah! it's a new
language. So you have to help them with gesturésaan with other resources | think gesture is also
resource no? Ah! Yes, so it is a resource.

Q21: According to you, who gestures more: male tehers or female teachers and why?

- Ahlltis a difficult question hahaha! Why | sayffaiult because you have to ask the female and the
males at the same time and they will answer, ghthk the females. Ah! well I'll explain it morergie
the females talk much inside or outside the clagarof course they use gestures more than the male
teacher.
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3- The Questionnaire to Pupils

Teaching English through Gestures

We kindly ask you to help us by answering thisstionnaire which is part of our investigatiemducted to
get a degree of Master in English. Thus, this itsan@st so there are no "right" or "wrong" answBather, we
are interested in your personal opinion. And siyme do not need to write your name; so please yive
answers sincerely because this will guaranteeubeess of the study. Thank you very much for yaalp h

I/- Participant Profile

1-Gender:

a) -Male |:| b) - Femalelj

2- Grade level:

a)-1year| ] b) - 2"year| | c)-3vear[ | d) —4"year [ ]
3- What is your mother tongue?
a)-Kabyle| | b) - Arabic[ |

Il/- Multimodality Theory

4-During English lessons, teachers usually explaiough:

a) Speaking

b) Writing

c) Gesturing

d) Using all the modes simultaneously

5-When is it much easier to understand?

a) Listening to your teacher while watching him/her
b) Just by listening to him/her

6-You understand more when your teacher explaindemin different ways; i.e. (drawing, singing, \wrif,
mimicking...etc)

a) Yes[ ] byNo [ ] c) Not always|:|

7-You are motivated, amused and you enjoy the lessme when the teacher uses many ways besides sgeaki
to transmit a massage:

a) True[ ] b) Falsq | c) Not always [ |

8- How should a learner be in the classroom?

a) A passive receiver of teacher’s discourse.
b) An active and critical learner, i.e. producing youmoideas by criticizing what is given to yo
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lll/- Body Language (Kinesics)
1- During English language classes, you understan@ mvben

a)- The teacher is sitting in his/her desk withoutvermens
b)-The teacher is in front of you walking and movhig/her body
¢)- It does not matter whether the teacher is mowingot

02- Does your English language teacher use gestuttbe iclassroom?

a) Yes[ | b)No[ ] c) Not always| |

03- The gestures that your English language teaclesringhe classroom help you to understand language
items.

Strongly disagree | Disagree Neither agree nor | Strongly agree Agree
disagree

04- Order the following statements 1, 2, 3 and 4. ivenglish language teacher uses gestures to:

a) Explain new vocabulary ( introducing new material)

b) Narrate (stories, anecdotes...etc)

c) Order you to do something(to go out, to keep quigtt).

d) For task complexity (giving hints that help studettt solve problems)

05- A good language teacher is a teacher who usdsehispdy (hands, head, face...etc) when explaining.

a) True[ ] b) False| | c) Not necessar{ |

06- Students concentrate and understand the lessawin@n their English language teacher uses gestures

a) True [ ] b) False [ ] c) Not always [ |

07- Students are motivated and enjoy the lesson mbemheir English language teacher gestures.

a) True[ | b) False[ ] c) Notalways | |

08- Students remember the lesson when their Englisfjlage teacher gestures than when the teachenaloes
gesture. (When you go home you still remember sofniee teacher’s gestures)

Strongly disagree | Disagree Neither agree nor | Strongly agree Agree
disagree

09 In case of noise (in the classroom), do your Bhdanguage teacher’s gestures help you get tissage?

a) Yes |:| b) No |:| ¢) Not always|:|

116



10- Order the following items (1, 2 and 3).Your Engliahguage teacher use gestures to:

a) Regulate conversations; i.e. giving turns, enagiagainteractions...etc
b) Reflect emotional states; i.e. happiness, angésnshment, disappointment ...etc
c¢) Improve the pupils’ comprehension; by illustratiegplaining, paraphrasing...etc

11- All the gestures that your English language teaehaploys in the classroom are meaningful and releta
the lesson.

a) True |:| b) False|:| s¢metimes|:|

12- Which role do you prefer your English languagebes to play in the classroom?

a) A narrator of a story.
b) A comedian on a stage.

13- How does your English language teacher explaiffiaudt word?

a) - By translating it to another language; i.e. Araliapyle or French. E|
b) - By making a gesture with his hands, face, eyeg] hesc

14- According to you, the best way to explain difficlainguage items is

a)-To provide excessive verbal explanation

b)-To make use of the kinesic behaviour

c)-To translate from English to other language

15- When teachers gesture in a classroom, this crpatdsve relationship between them and their mupil

a)Yes [ ] b)No [ ] c) Maybe [ ]

16- English language teacher’s body language encosingmeto speak up or participate in the task.

a) True|:| b) False|:| c) Sometimes|:|

17-The gestures of your English language teachemizgdis/her speech and order his/her ideas.

a) True[_| b) False[ | c)Maybe [ ]

18- According to you, who gestures more:

a) Male English teachers
b) Female English teachers

Thank You
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