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Abstract						 

 This study is mainly concerned with the investigation of the assessment of reading 
comprehension with the third year learners in secondary schools in Ain El Hammam in Tizi-
Ouzou. First, it tried to analyse the techniques and the strategies used in the class, in terms 
and baccalaureate exams to enhance the reading comprehension competencies in the 
learners. Second, it attempted to identify the main reasons of reading comprehension 
difficulties for the learners. Finally, it tried to check whether the reading comprehension 
activities provided by the New Prospect textbook effectively prepare the learners to the final 
exam in reading comprehension. The study was conducted based on the mixed method 
approach. Thus, a questionnaire was administered to EFL secondary school teachers in Ain 
El Hammam. In addition to two others, New Prospect textbook and a sample of a BAC exam 
analysis. Sphinx software was used for statistical data analysis while qualitative content 
analysis was used for the explanation and interpretation of the open ended questions of the 
questionnaire. The results of the research showed that the learners’ reading comprehension 
skills are assessed using multiple techniques, such as: a. asking comprehension question, b. 
true or false statements, c. asking a question about the type of the text, d. asking learners to 
find or give synonyms and opposites, e. asking learners to put ideas according to their 
occurrence in the text, f. asking the learners to summarise the general idea of the text, g. 
giving multiple choice questions to select the appropriate one, h. asking  learners to 
determine the author’s purpose and i. asking pupils to find word references in the text . 
Moreover, the factors that cause reading comprehension difficulties are linguistic weakness 
and lack of reading. And also the findings showed that the New Prospect reading 
comprehension activities effectively prepare the learners to the final exam in reading 
comprehension.  
 
Key words: Assessment, reading comprehension, reading comprehension techniques, reading 
comprehension difficulties. 
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General Introduction 

Statement of the Problem 

    In the last few years, with the development of the foreign language teaching agenda, 

and the need to get the greatest number of learners involved in the language teaching process and 

activity, The CBA, or the competency based approach method seemed to be among the strategic 

tools to activate the linguistic learning process in Algeria. The key word of this method, beside 

being learners centered and the teacher’s role who is the educational supervisor, is the concept of 

assessment in this approach. 

    In general, assessment refers to the process that allows teachers to gather information 

about learners’ knowledge, and skills. All teachers practise assessment in the classroom. In fact, 

it gives them a chance to analyse students’ improvement and understanding. Moreover, it permits 

them to decide how to help the learners to move forward, through showing them their weaknesses 

and strengths.  

    The review of other research works related to assessment shows that assessment is an 

important activity in the teaching and learning of foreign languages. Actually, the learners can be 

assessed in the four language skills, that is to say, speaking, listening, reading, and writing. 

Concerning the reading skill, the assessment of reading comprehension is one of the basic 

practices in the teaching/ learning process. It means that teachers need to evaluate the learners’ 

improvement in acquiring the reading comprehension skills and strategies. However, the task 

involves different techniques and methods to be used in order to measure the students’ progress. 

     According to Teixeira (2012) reading is a key language skill that has a significant 

place in the teaching and learning of foreign languages. It contributes in building vocabulary that 
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helps the readers to communicate easily with others, and improve other language skills. Since 

reading plays an important role in the teaching of foreign languages, it is necessary to make sure 

that the reading comprehension assessment is performed in an effective and proper way. In other 

words, it needs to be conducted in a valid and reliable manner so as to meet the learners’ reading 

needs and also to support the learning of language in general. 

    Indeed, reading comprehension is one of the essential skills in EFL learning. Therefore, 

teachers need to assess this skill accurately and adequately. In other words, accurate assessment 

of reading comprehension is necessary to know if the learners really acquire and improve their 

reading comprehension skills, but it is required to select instructional strategies to ensure the 

achievement of the goal. 

     In the Algerian school, all the baccalaureate exams and even the end of term exams in 

the English language in all streams, literary or scientific, include texts to be read and explored. 

Furthermore, all the questions of the first part in the English language exams turn around the text 

or at least are related to it. And more importantly, the large portion of the whole mark, which is 

twenty out of, is devoted for the reading section, including comprehension/ interpretation, 

vocabulary and many other text related issues. 

     Inasmuch as the reading comprehension skill contributes the major part of the 

baccalaureate examination which means a considerable part of the mark, the current research 

seeks to investigate the way the learners are assessed both during the school year and at the end 

of the course. That is, to focus both on the informal and the formal assessment of the learners’ 

reading comprehension during the course and at the end. 

Aims and Significance of the Study 
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    The main concern of this research is to investigate the assessment of reading comprehension in 

the Algerian secondary education, specifically, in third year classes, with reference to “New 

Prospects” textbook and to BAC exam. The main objective of the present work is to check 

whether the reading comprehension skills are assessed in a valid and reliable way. 

    Emphasising the main interpretive competence, that is reading, the present paper seeks 

to consider the topic of the assessment of the reading comprehension in relation to the language 

teaching approach, which is Competency Based Approach CBA. The latter is adopted by the 

Algerian educational system in the last decade. This approach is applied in the teaching of the 

English language. It focuses on helping the learners develop their skills and competencies to be 

good speakers, listeners, readers and writers. In addition, CBA trains the learners to deal with 

different tasks in the classroom and to deal with real life situations outside the classroom. Its aim 

is to develop the learners’ problem solving abilities to cope with problems in the school and out 

of school. 

    The overall aim of this investigation is to answer the questions which focus on 

identifying the activities and the tools that are used to assess reading comprehension, with 

reference to 3rd year secondary education, and also to detect whether these techniques used in the 

textbook prepare the learners to take an exam in the reading comprehension. In addition it seeks 

to identify the main reasons behind the learners’ difficulties in reading comprehension. 

Research Questions and Hypotheses  

     Considering the importance of reading comprehension assessment in EFL teaching and 

learning, the present investigation aims to answer the following research questions:  

1. How are the reading comprehension skills assessed both in the class and in the 

baccalaureate exam? 
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2. What are the factors that cause the learners’ reading comprehension difficulties?  

 

3. To what extent do the activities used in the reading section of the “New prospects” 

textbook prepare the learners for a final exam in reading comprehension? 

         Before doing the research and answering the above mentioned questions, the 

following hypotheses are advanced 

          H1: Reading comprehension skills are assessed focusing on reading comprehension 

questions. 

          H2: The linguistic weakness of the learners is the main reason behind the learners’ 

reading comprehension difficulties. 

          H3: The reading comprehension activities used in the textbook effectively prepare 

the    learners to a final exam in reading comprehension. 

 

Research Techniques and Methodology 

    To conduct the research, this work adopts the mixed method approach. It means that, it 

combines both quantitative and qualitative methodologies for the data collection procedures and 

analysis. It uses a questionnaire with both closed ended and open-ended questions, to be 

administered to the teachers of 3rd year secondary education in Ain El Hammam in Tizi-Ouzou. 

The teachers’ questionnaire aims at determining the tools and the activities that are used for the 

reading comprehension assessment and the factors that cause the learners’ reading 

comprehension failure. In addition to the questionnaire, the study adopts textbook analysis for the 

reading part of each unit in the “New prospects” textbook, and also the analysis of the reading 

section in a sample BAC exam. 
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Structure of the Dissertation 

     The dissertation is structured following the traditional complex design. It includes a 

general introduction, four chapters, and a general conclusion. 

     The introduction presents the field of research in general, the motives behind choosing 

the topic, the aims and the significance of the study, the research questions and hypotheses, 

research techniques and methodology, and the structure of the dissertation. The first chapter is 

concerned with the reviewing of the main theoretical issues related to both assessment and 

reading comprehension. Precisely, it attempts to clarify and describe the most important concepts 

related to the area of research. The second chapter is called “Research Design”. In fact, it 

introduces the research methodology, the data collection procedures and the analysis of the 

collected data by means of the teachers’ questionnaire, textbook analysis, and BAC test analysis. 

The third chapter is entitled “presentation of the Findings”. It is devoted for the presentation of 

the outcomes; this section uses visuals to display the quantitative data, and paragraphs to present 

the qualitative data. The fourth and the final chapter is “The discussion of the Findings”. It 

discusses the results of the study in relation to the first chapter and research questions. It tries to 

provide convincing answers to the research questions that are asked in the beginning of the 

research, and to confirm or reject the proposed hypotheses. 

The conclusion presents the general summary of the whole work. It concludes and sums up the 

different points seen through the dissertation. 
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Review of the Literature 

  Introduction 

    This section is theoretical and it tackles the issue of the assessment of reading 

comprehension skills. In fact, it is an attempt to clarify the main concepts related to the 

assessment of reading comprehension. It, then, consists of two parts. The first part is named 

assessment and explores the process of assessment, its importance in the teaching/ learning 

process and the reasons for assessing the learners. The second part is entitled Assessing 

reading comprehension. It explains the nature of reading comprehension, and the basic 

techniques that should be used to assess reading comprehension skills according to Frederick 

Davis.  

I. Assessment 

1.  Definition of Assessment 

       Walvoord (2010) defines assessment as “ the systematic collection of information 

about student learning, using the time, knowledge, expertise, and resources available, in 

order to inform decisions that affect the student learning”  (Walvoord, 2010:2). It means that 

assessment is a planned procedure with clear objectives for collecting data about how the 

learners acquire knowledge, and improve their skills i.e. how well students achieve the 

objectives and what factors can influence their learning. In the process, time, tools and 

learning experiences are all taken into account by the assessor, and then the results and the 

efforts of assessment are applied to support the students’ learning. Moreover, assessment is 

described by Huba and Freed (2000) in the following words 

Assessment is the process of gathering information from multiple and diverse 
sources in order to develop a deep understanding of what students know, understand 
and can do with their knowledge as a result of their educational experiences; the 
process culminates when assessment results are used to improve subsequent 
learning.(Huba and Freed, 2000:8) 
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From the previous definition, assessment is viewed as a method for examining the learners 

understanding relying on different activities that aim to improve the learning outcomes.  

     Assessment therefore, is a crucial tool for a successful teaching and learning. It 

refers to the set of activities used by teachers to measure students’ performance and progress. 

It involves collecting evidence and providing feedback to inform the learners to which extent 

their performance is good or bad, and how it can be improved. 

1.1 . Assessment, Evaluation, Test and Examination 

   Assessment, evaluation, test and examination are used to enhance the students’ 

learning. In education, the four terms “assessment”, “evaluation” and “test” are frequently 

used to refer to the same activity that is gathering information about the pupils’ learning. 

However, the distinctions between the four terms show that they are different in their nature. 

     Assessment is a continuous process of describing, collecting and interpreting 

information about the learners. It is conducted to give a feedback that seeks to improve the 

learning process. Evaluation according to Bachman (2004) “involves making an accurate 

judgement on the most important part of information, and gathering information for the 

purpose of which language assessments are used” (Bachman cited in Bachman and Palmer, 

2010:21). Moreover, Capel., et al (2006) explain evaluation as follows “the term evaluation is 

used to refer to the act of making judgements about quality and effectiveness…is used by 

teacher to provide evidence upon which sound evaluative judgements can be based” (Capel, 

et al., 2006:247). From the previous definitions evaluation is a process of observing and 

examining the learners’ achievement for the purpose of judging and determining their 

performance based on specific criteria. Concerning the test, Brown (2004) states “test is a 

method of measuring a person’s ability, knowledge or performance in a given domain” 

(Brown, 2004:3). In other words, a test is a set of techniques designed to measure the level of 

knowledge acquired by every learner in a particular language domain. In addition a test 
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provides a final score that determines the success or the failure of the student. As Regards 

examination, Richards and Schmidt (2010) define it as  

Any procedure for measuring ability, knowledge, or performance. An examination is 
normally administered summative or proficiency test usually administered by an 
institution or examination board. The terms “examination” and “test” can be used 
interchangeably as there seems to be no generally accepted agreement regarding the 
distinction between the two.  
                                                                    (Richards and Schmidt, 2010:207) 

In other words, an examination is like a test. It is designed to measure the learners’ knowledge 

and ability to know how they are good at something, and just like a test it results in a score 

that gives a final mark to decide on the success or the failure of the examined person. 

2. Types of Assessment 

     In the teaching and learning process, there exist many types of assessment that can 

be used differently for different purposes to enhance the pupils’ learning.  

2.1 . Diagnostic Assessment  

   Diagnostic assessment is a process of identifying weaknesses, strengths and 

problems in the students’ learning. Ecclestone (2012) defines the term diagnostic assessment 

as “an initial diagnosis and guidance designed to identify learners’ needs at the start of their 

programme” (Ecclestone, 2012:72). That is to say, diagnostic assessment is applied in the 

very beginning of the course to detect the learners’ necessities and needs. As cited in the 

article of Diagnostic Assessment in the Support of the Student Learning (2010) by Ontarion 

Ministry of Education, diagnostic assessment regularly occurs in the opening of the school 

year, unit, chapter, or semester. It used to discover what the learners already know and the 

difficulties they might face.  This type of assessment looks backwards rather than forwards 

because it intends to determine the level of the student. Furthermore, the information obtained 

from the diagnostic assessment are always useful to choose the appropriate assessment tools.  

     It is no secret that the primary purpose from using the diagnostic assessment is to 

diagnose the students’ area of weaknesses. In this regard, Black (1993) argues that diagnostic 
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assessment aims to diagnose students’ weaknesses (Black cited in Belli and Cowie, 2002:11). 

Moreover, it intends to regulate those weaknesses in the coming courses through the daily 

formative assessment.  

2.2 . Formative Assessment 

    Formative assessment is referred to as “Assessment for Learning”. It is an integral 

part of the teaching and learning process. It involves classroom interaction, questioning, 

structured classroom activities and feedback. Actually, it aims at helping students to reduce 

their gaps and improve their performances. 

    Black and William (1998) define formative assessment as “all the activities 

undertaken by teachers and/ or by their students, which provide information to be used as 

feedback to modify the teaching and learning activities in which they are engaged” (Black 

and William, 1998:2). That is to say, formative assessment takes place during the course to 

support the student learning. It also helps teachers to make necessary modifications and 

adjustments in the teaching process. Black and William (1998) in the above quotation insist 

on the role of both teacher and learners. That is, the teacher plays the role of the instructor, 

and the students are engaged in the process of learning through self and peer- assessment. 

    In fact, formative assessment provides an on-going process that helps the learners to 

evaluate and improve their performance so as to meet their needs in their learning process. In 

this context, Brown (2004) states “formative assessment evaluate student in the process of 

forming their competencies and skills with the goal of helping them to that growth process” 

(Brown, 2004:6). In brief, the main goal of formative assessment is the increasing of the 

students’ motivation and learning. 

2.3 .  Summative Assessment  

               Summative assessment is a type of assessment that is referred to as the “Assessment 

of Learning”. It is an evaluation of an individual learner at the end of the year or the course. It 
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takes the form of tests and examination that can be used for judgements or making decision 

on the students’ achievement such as the BAC and the BEM end of year examinations in the 

Algerian context. According to Wojtczak (2002) “summative assessment is testing which 

often occurs at the end of a term or course, used primarily to provide information about how 

much the student has learned and how well the course is taught” (Wojtczak cited in Harvey, 

2014). It can be evident from the previous definition that summative assessment is carried out 

at the end of the course and is considered to be the examination of the achievement of the 

learner. It is aimed to make judgements about the student’s learning and the instruction 

efficiency. 

    Brown (2004) argues “summative assessment aims to measure, or summarise, 

what a student has grasped, and typically occurs at the end of a course or unit of instruction, 

final exams in course and general proficiency exams are examples of summative assessment” 

(Brown, 2004:6). That is to say, after instructions, summative assessment takes place at the 

final stage in order to measure students’ proficiency. Hence, summative assessment is an end 

point that sums up the performance or the learning level of achievement. More importantly, it 

is implemented for the purpose of certification or admission to higher levels of education. 

2.4 . Self-Assessment 

    Self- assessment is a process by which students monitor, and evaluate the quality 

of their learning. In fact, it is a way to identify their strengths and weaknesses, and also the 

strategies that improve their understanding and skills. Falchikov (2005) defines self-

assessment as follows: “self-assessment is a way for students to become involved in assessing 

their own development and learning” (Falchikov cited in Frankland, 2007:121). It means that 

self-assessment is the appraisal or judgement by a student of his or her work or learning 

progress. 
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            Falchikov (2005) expands upon the above definition and she suggests the following 

points:  

 

� A way of introducing students to the concept of individual judgement. 

� Involving students in dialogue with teachers and peers. 

� Involving individual reflection about what constitutes good work. 

� Requiring learners to think about what they have learned so far, identifying gaps and 

ways in which these can be filled and take steps towards remediation. 

                                                                         (Falchikov cited in Frankland, 2007:121) 

 

That is to say, self-assessment plays an essential role in language learning. Firstly, it makes 

the learners evaluate and judge their achievements. Secondly, it is a way to develop students’ 

responsibility and activeness in the learning process through interacting with their teacher and 

classmates. Thirdly, it enhances self-consciousness about hard working to get good marks. 

And finally, it is a powerful tool for identifying gaps, and thinking about how to close those 

gaps with secondary school pupils before taking the final examination. 

The most important point in self-assessment is that it is not only useful for the 

learners to evaluate themselves and improve their understanding, but it also helps teachers in 

the teaching process. Indeed, it provides teachers with information about students’ 

expectations and needs, the difficulties they meet, how they find their learning progress, and 

what is their opinion about the course in general. 

2.5 . Peer Assessment  

  Peer assessment is a type of assessment that refers to the evaluation of student’s 

work, or learning process by his or her classmates. It involves observing, monitoring and 

making judgement about his or her performance. Wilson (2002) describes peer assessment as 
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“ the assessment of the work of others with equal status and usually has an element of 

mutuality” (Wilson cited in Steve Frankland, 2007:145). That is to say peer assessment is the 

process of assessing the product or the learning of the student by his or her peers owning the 

same status. 

   Actually, peer assessment like other types of assessment requires providing a 

feedback to the assessed one, since feedback plays an essential role in student’s motivation. 

Black et al (2004) find that students are likely to seek help and feedback from peers than from 

their teacher (Black et al., cited in Callahan., 2007:2). That is, learners prefer to receive help 

and judgement from their classmates rather than from their teachers. Because they have the 

same status and they are all learning. 

               In fact, engaging pupils in peer assessment has many recognisable benefits. First, it 

helps students to develop the sense of ownership and motivation, and then they rely on 

themselves not on their teacher. Second, it encourages deep learning through engaging in 

interaction with other learners and sharing knowledge. Third, it enhances critical thinking and 

skills by evaluating others’ works. Finally, it serves in improving social interaction and 

collaborative learning between the students since peer assessment occurs between more than 

one participant (Cheng & Warren, 2005; Noonan & Randy Ducan 2005 cited in Steve 

Frankland, 2007:145). 

  

3. Importance of Assessment and Reasons for Assessing Learners 

   Assessment is considered to be as a key component in the teaching and learning 

process. When it is properly used, it is beneficial for both teachers and learners. To begin with 

teachers, assessment allows them to know if their teaching is effective. It also offers them an 

opportunity to check the students’ learning so as to meet the learning objectives. Concerning 
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the students, assessment helps them to learn as it allows them to see how they progress, and 

also what they have understood and what they should improve. 

               All teachers practise assessment. They assess their learners for many important 

reasons, according to Brown (2003), McCallum and McCallister (1995) and Hill (2000) 

teachers assess learners for the following reasons: 

� To determine how well students have achieved the outcomes. 

� To diagnose learner difficulties. 

� To provide feedback to learners. 

� To determine which students are ready to progress to further learning. 

� To engage students to put effort into their learning. 

� To allocate marks or grades, either for the benefit of students or because the system 

requires it. 

� To report progress to parents or other interested parties. 

� To determine what things need to be revised or retaught. 

� To identify ways for improving teaching and students’ learning. (Brown, 2003; 

McCallum and McCallister, 1995; Hill, 2000 cited in Roy Killen, 2005:102) 

 

           From the above cited points, assessment is used for numerous motives; first, to identify 

what students know which means their strengths. Second, to determine students’ needs that is 

to say their weaknesses. Third, to make students know how well or bad they performed. 

Fourth, to make decisions on the students’ admission to the upper level. Fifth, to motivate the 

students to work harder. Sixth, to give the final marks and grades. Seventh, to communicate 

with the learners’ parents to give them information about their children progress and learning 

in general. Eighth, to select activities for revision and remedial works. Finally, it is used to 

monitor and improve both teaching and learning. 
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4. Assessing Learners within the Competency Based Approach  

   Competency based approach is one of the modern approaches, which was first 

introduced in the USA in the late 1960s. Then, it was developed through application to other 

professional educational programmes in the USA in 1970s, vocational training programmes in 

the UK and Germany in 1980s and vocational professional skills in Australia in 1990s .This 

approach was adopted by many countries in teaching EFL and Algeria is one of those 

countries. It was introduced to Algeria at the beginning of the 21st century since the Algerian 

authorities introduced reforms to the whole educational system.  

       Chelli (2001) argues that competency based approach is a very popular approach 

which focuses on measurable and useable knowledge skills and abilities (Chelli, 2001:1). That 

is to say, CBA is an approach to teaching that is based on some important aspects which are: 

First, the focus on knowledge of language. That is, to teach the learners how to use language 

to perform certain acts like teaching them how to apologise or request. Second, the emphasis 

on the skills, which means to teach the learners the four language skills; speaking, listening, 

reading, and writing to make them develop their competencies; receptive, interpretive, 

productive and interactive competencies. In addition to the importance of the ability that is to 

use the target language in the real life situations. 

    In fact, CBA is an approach implicated in teaching but it has roots in behaviourism 

and it shares some features with CLT. As both CBA and CLT seek to develop the 

communicative skills of the learners. Richards and Rodgers (2001) argue that the goal from 

implementing CBA is to allow the learners to become competent with demands of the world 

by teaching language not in isolation but in the language form required by the situation 

(Richards and Rodgers, 2001:143). It means that the primary purpose from applying this 
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approach is to develop the learners’ competencies to apply what they learn in the class to real 

life outside the classroom. Moreover, CBA aims at establishing the three competencies in 

learning: first, to interact orally in English. Second, to interpret authentic, oral or written 

documents. And finally, to produce simple, oral or written messages. This can happen through 

assessing the learners’ needs, involving the learners in the learning process, pushing them to 

rely on their pre-acquired experiences and make them use their own thinking strategies and 

cognitive skills. 

      Within the competency based approach, classroom assessment is regarded an 

integral part of teaching. Actually, it emphasises on assessing the learners’ progression in 

terms of knowledge and skills so as to perform certain tasks in the class and outside the class. 

That is to say, it insists on training pupils and putting them in authentic situations where they 

can put their knowledge into practice. Basically, with CBA more time is devoted to evaluate 

every learner skills by means of different types of assessment; self, peer, formative and 

summative assessment. Furthermore, it focuses both on the role of the teacher, who is the 

assessor, and the learner, who is the assessed. The teacher is required to assess the pupils’ 

work and see how well or bad they have performed. He/she has to correct the pupils’ mistakes 

and then give them feedback. Learners in their part should be engaged in the learning process 

as they are asked to show their understanding, knowledge, skills and abilities in the classroom 

activities, assessment tasks, tests and examinations. 

 

     In EFL classes, reading comprehension represents a significant skill. Thus, a well 

conducted assessment is required to insure the meeting of the learners’ needs. 

II. Assessing Reading Comprehension 

1. Definition of Reading 
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       Reading has been shown to be as an important component in foreign language 

learning. In general, it refers to the process that involves the reception and the interpretation 

of information. The concept of reading is defined by many scholars: Françoise Grellet (1981) 

defines reading as “an active skill that constantly involves, guessing, predicting, checking and 

asking oneself questions” (Grellet, 1981:8). That is to say, reading is a language skill that 

requires from the reader good thinking, guessing, predicting and asking oneself questions in 

order to get the information from the text. McNeil (1984) states “reading is an interactive 

process between the reader and text by which meaning is both found and created” (McNeil 

cited in Arena, 1990:84). Moreover, Anderson (2003) describes reading as “a process of 

readers’ combining information from a text and their own background to build meaning” 

(Anderson cited in the CATESOL Journal, 2004:13).  

In other words, reading is an interactive complex activity that involves a reader, a text and 

interaction between them. The text encodes the meaning by means of words, sentences, and 

paragraphs and then the reader decodes the meaning relying on his/ her knowledge and skills. 

1.1. Reading Techniques 

     Reading has got many types of techniques that a reader can use according to his or 

her purpose. 

1.1.1. Skimming 

     According to Brown (2004) “skimming is the process of rapid coverage of reading 

matter to determine its gist or main idea” (Brown, 2004:213). In the same sense Grabe and 

Stoller (2002) state “skimming is a specialized type of reading in which the reader reads 

quickly for a general understanding of the text and for the gist of the passage” (Grabe and 

Stoller, 2002:266). It means that skimming means reading quickly to get the general meaning 

of the passage, without looking at all the details. Besides, the purpose of skimming is to know 

what a text is about, and its overall message. 
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1.1.2. Scanning 

      Scanning is a speed reading technique used to look for specific information in the 

text. The process does not require reading everything in details. This means that the reader 

does not read all the text word by word, but he or she rather extracts specific information 

without reading all the passage. Williams (1996) argues that scanning occurs when a reader 

goes through a text very quickly in order to find a particular point of information (Williams, 

1996:100). So, when the reader scans a written text he or she goes rapidly through the text. 

1.1.3. Extensive Reading 

   Extensive reading is the reading of longer texts, for the purpose of getting 

information or just pleasure. Extensive reading is necessary for the improvement of reading 

skills and also language acquisition, Krashen (1993) argues that “reading is good for you. The 

research supports a strong conclusion…Reading is the only way we become good readers, 

develop a good writing style, an adequate vocabulary, advanced grammar, and the only way 

we become good spellers” (Krashen cited in Jacobs and Farrell, 101:2012). That is to say, 

extensive reading is an important technique that helps in developing both reading and the 

writing skills. Furthermore, it enhances good pronunciation especially aloud reading, so 

extensive reading is essential in language teaching. 

1.1.4. Intensive Reading 

     Intensive Reading is an activity that involves learners reading in details for specific 

purposes.  Learners are asked to read short text to extract specific information. Palmer (1968) 

argues: 

 Intensive reading tends to teach reading as set of component skills and usually 
refers to careful close reading …of shorter, more difficult foreign language texts 
with the goal of deeper detailed understanding. Texts are studied intensively in 
order to introduce and practice reading skills that are distinct. (Palmer cited in 
Thomas, 387:2009) 
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The above quotation means that intensive reading involves short texts and it helps students to 

acquire essential reading strategies and develop their comprehension. 

 

 

 

2. Reading Comprehension 

     Reading cannot be separated from comprehension since the primary purpose of the 

reading activity is to comprehend what is read. Moreover, reading without comprehending is 

useless. 

                Howell and Morehead (1993) define reading comprehension as follows: “reading 

comprehension is the act of combining information in a passage with prior knowledge in 

order to construct meaning” (Howell and Morehead 1993:182). That is to say, reading 

comprehension is the ability of getting the meaning from what has been read relying on both 

experiential background and information from the text. In the same sense Paris (2008) adds 

that “comprehension means making sense of words, connecting ideas between texts and prior 

knowledge, constructing and negotiating meaning in discussion with others” ( Paris, 2008:1). 

It means that the comprehension of a text requires the obtention of words meaning, the 

combination of the previous experience with the facts in the text, and also interacting 

information with others like teacher or classmates. 

       In addition, Grellet (1981) states that “reading comprehension means 

understanding a written text to extract the required information from it as efficiently as 

possible” (Grellet, 1981:182). Here, Grellet emphasises the importance of obtaining the 

required information from the passage. To Snow (2002), comprehension entails three 

elements which are:   

1. The reader who is doing the comprehending.  
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2. The text that is to be comprehended. 

3. The activity in which comprehension is a part. (Snow cited in Uraibe-Zarain, 2007:20) 

         In short, reading comprehension is the process of constructing meaning from a 

text based on background knowledge and information from the text. 

Flores et al (2004) argue that reading comprehension skills “is the mind’s ability to 

understand the ideas in the text and the message and purpose of the author” (Flores et al., 

2004:3). That is to say reading comprehension skills refers to the learners’ capacity to get the 

meaning of the text, decode the writer’s message and purpose. 

2.1. Reading Comprehension Assessment 

    Reading comprehension is a complex activity that involves the text, the reader and 

the activity of reading. Grellet (1981) argues that reading comprehension can be done as a 

class activity based on a variety exercises. That is to say, teaching reading comprehension 

basically requires some exercises to assess the learners’ understanding such as comprehension 

questions, word meaning, and summarising the general idea. According to Pressley (2002) as 

cited in the article entitled Key Issues in L2 Reading Development, good readers react for 

careful comprehension, and they actively engage in academic texts through multiple strategies 

that can be summarised in the identification of the important information in the text, making 

guesses about unknown words, following the text structure to guide the understanding and 

making interpretation as they read, summarising the main idea and reflecting on the 

information in the passage. (Grabe, n.d) 

      Assessment of reading comprehension requires measuring basic skills of the 

learners so as to check their understanding of the text and develop their comprehension 

abilities. In EFL classes, teachers should make sure that those skills are assessed in an 

effective way with clear and specific activities to foster the pupils’ reading comprehension 

skills. To deal with the issue of assessment of reading comprehension skills, the study relies 
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on Davis’ theory (1944). He suggests nine basic skills to be measured when assessing reading 

comprehension. They are as follows: 

1. Knowledge of word meanings and vocabulary.  

2. Ability to select the appropriate meaning of a word or phrase in the light of its 

particular contextual setting. 

3. Ability to follow the organization of a passage and to identify antecedents and 

references in it. 

4. Ability to select the main thought of a passage. 

5. Ability to answer questions that are specifically answered in a passage. 

6. Ability to answer questions that are answered in a passage but not in the words in 

which the question is asked. 

7. Ability to draw inferences from a passage about its contents. 

8. Ability to recognize the literary devices used in a passage and determine its tone and 

mood.  

9. Ability to determine a writer’s purpose, intent, and point of view, i.e., to draw 

inferences about a writer. (Davis cited in Afflerbach, et al., 2008:367). 

It means that to conduct a successful assessment of reading comprehension in the class and 

even in the exam, the task should be based on some techniques that aim at measuring 

fundamental skills of the learners. Those skills can be summarised as follows: first, testing the 

vocabulary knowledge of the learners which means asking them to give or find the meaning 

and the opposite of words found in the text. Second, asking the learners to answer questions 

that are directly or indirectly answered in the text such questions help to check the pupils’ 

comprehension of the passage. Third, asking the learners to summarise idea of the text and to 

draw a conclusion from the general understanding of the passage. Finally, asking the learners 

to identify the type of the text and the author’s purpose from writing the passage which helps 
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in determining the mood and the tone of the text; for instance,  is it a scientific text or a 

humour text and so on, is it written to sensitise, to inform, or to retell. 

 

 

2.2. Factors behind Reading Comprehension Difficulties  

2.2.1. Linguistic Weakness 

   This factor has to do with the lack of the readers’ knowledge of the EFL 

vocabulary. In fact, possessing a rich vocabulary is the basic aspect that enhances the 

readers’ comprehension of the linguistic texts since it enables them to recognise the printed 

words that construct texts and understand their whole meaning. Accordingly, Hoover and 

Coughs (1990) estimate that “there can be no reading comprehension without the ability to 

decipher or recognise words” (Cited in Nation, 2004:249). Furthermore, Campbell (1987) 

added “Linguistic difficulty would more affect the less advanced learners’ enjoyment of text 

and their development of fluent skills in the target language” (Campbell cited in Rezaei, et 

al., 2012:983). Said differently, lack of vocabulary effects negatively on learners’ 

comprehension. 

2.2.2. Lack of Reading  

    Many scholars in the field of reading comprehension stress the importance of the 

reading habits because of their significance in improving the EFL learners’ reading 

comprehension skills. According to Owusu-Acheaw (2014) “reading is an essential tool for 

knowledge transfer and the habit of reading is an academic activity that increases skills in 

reading comprehension strategies … Reading habits, therefore, play a very crucial role in 

enabling a person to achieve practical efficiency” (Owusu-Acheaw, 2014:6). Thus, the lack 

of reading has a negative impact on EFL reading comprehension performance. 

Conclusion: 
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      To sum up, this chapter has dealt with the review of the literature that shed light 

on the process of assessment and reading comprehension as well. It clarified the concept of 

assessment and some related issues like its types, assessment within the competency based 

approach, its importance and the reasons for assessing the learners. Moreover, it explored the 

concept of reading comprehension, the reading techniques and the skills that should be 

measured while assessing this skill. Therefore, teachers can use assessment while teaching 

reading comprehension so as to improve their leaners’ skills.       
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Research Design 

Introduction  

        This chapter is practical. It covers the research design and methodology applied 

to achieve the aims of  the study and answer the questions asked in the general introduction. 

First, it describes the setting of the investigation. Then, it presents the participants of the study 

who are the EFL secondary school teachers in Ain El Hammam. Next, it describes the corpus 

of the research which comprises the Algerian secondary school New Prospects (N.P) textbook 

and a sample of the baccalaureate exam in the English language (course exam 2015 foreign 

languages stream). After that, it explains the data collection procedures which consist of a 

questionnaire administered to secondary school teachers and a checklist. Finally, it explains 

the data analysis procedures. Since the research adopts the mixed method, the quantitative 

outcomes are analyzed using the statistical method relying on the Sphinx software, while the 

qualitative data are interpreted using the qualitative content analysis. 

1. Context of the Study  

1.1. Setting of the Research  

         As far as concerns the questionnaire, the investigation is conducted in a real 

context, that is, in four secondary schools in Ain El Hammam. The latter is a sub-urban area 

(chef lieu) located about 53 kilometers southeast of  Tizi-Ouzou. The research is carried out in 

Moustafa Ben Boulaid, Lycée des Jeunes Filles, Ould Brahim Mohand Arezki and Ouadia Ali 

secondary schools. All of these schools are mixed schools of general education for all streams 

(scientific, mathematic, technical math, foreign languages and literature and philosophy).   

1.2. The Participants  

        The participants in this research are EFL secondary school teachers in Ain El 

Hammam. The sample of respondents consists of fifteen (15) teachers who are teaching third 
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year classes in the current academic year (2015/2016) and used N.P textbook at least for one 

year. Thus, they were targeted with questionnaires that aim at gathering reliable results. 

1.3.   Corpus   

1.3.1. Description of New Prospects (2007) Textbook 

       A textbook is a teaching material that plays a significant role in EFL teaching and 

learning. Richards and Schmidt (2010) state “a textbook is a book on a specific subject used 

as a teaching/ learning guide, especially in a school or college. Textbooks for foreign 

language learning are often part of a graded series covering multiple skills (listening, 

reading, writing, speaking, speaking, grammar)” (Richards and Schmidt, 2010:595). It means 

that a textbook is a manual of instruction which deals with a given school subject; for 

instance, the subject of the English language. In EFL classes, this teaching material is 

necessary for the teaching and the learning of language skills such as reading, listening, 

speaking, writing, grammar and other language areas. In the Algerian context, textbooks are 

always designed by the educational authority which is the ministry of education. 

         N.P (2007) is the official textbook for teaching English as a foreign language in 

the Algerian secondary school for the third year learners. It is designed by the national 

curriculum committee of the ministry of education in 2007, as part of the educational reform. 

This teaching tool is planned to meet the requirements of the new approach (CBA) and its 

major aim is to develop the three main competencies of the learners: interactive, interpretive 

and productive.  

       N.P textbook consists of six units: unit one is Exploring the Past, unit two is Ill-

Gotten Gains Never Prospect, Unit three is Schools: Different and Alike, unit four is Safety 

First, unit five is We Are All a Family and unit six is It Is a Giant Leap for Mankind. Each 

unit contains two parts. The first part is Language Outcomes that is in itself divided into 

Listen and Consider and Read and Consider. These, according to the authors, aim at getting 
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the students internalise the thematic and linguistic tools that they need in the coming part of 

the unit and it ends with Take a Break. The second part is named Skills and Strategies 

Outcomes and  is concerned with structural and discursive aspects of the text. It begins with a 

section called Research and Report followed by two sequences: Listening and Speaking and 

Reading and writing, then by Project Outcomes, assessment and Time for… 

       The current study, deals with the reading texts included in the six units in “read 

and consider” part. It analyses those texts to check whether the Davis’ nine reading 

comprehension skills are assessed in every text for each unit. So, the texts are as follows: 

� Text 1: is about the ancient Egyptian civilisation. 

� Text 2:  speaks about social auditing and ethics in business. 

� Text 3: deals with the topic of education in the United States of America. 
 

� Text 4:  is an advertisement about the cooktop Toshiba’s brand. 
 

� Text 5: speaks about the impact of the collision with comets on the planet of earth. 
 

� Text 6: is entitled The Unicorn in the Garden. (See appendix C) 
 

1.3.2. Description of a Sample of a Baccalaureate Exam 
 

        In Algeria, the baccalaureate exam is a national and official exam designed by the 

ministry of education to assess third year secondary school pupils at the end of the course. It 

is a summative assessment that involves all the subjects like mathematics, Arabic, English, 

French and so on, that depends on the specialty of every learner. It generally takes place at the 

end of May or the beginning of June and determines whether the pupil will carry on his/ her 

studies at the university or no. The learners who pass this exam always get a certificate of 

success which gives them access to higher education. 

       The sample BAC that is used for the study is the exam of the year 2015 of the 

foreign languages stream (see appendix D). The exam includes two parts. The first part is 

entitled “Reading” and it comprises two sections. The first section is “Comprehension” and it 
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assesses the pupils’ comprehension of the text. The second section is “Text Exploration”. It 

contains activities in grammar, lexis, phonetics and other language issues. The second part is 

named “Written Expression”. It consists of two topics and the pupil has to choose only one. 

2. Data Collection Tools  

     In the field of social sciences there are several research methods. Those methods 

can be divided into three main categories: quantitative, qualitative, and mixed methods 

approaches. Quantitative research focuses on gathering numerical data and analysing them 

using statistical procedures. On the other hand, the qualitative research is defined by Creswell 

(2009) as follows: “in comparison to quantitative research, the qualitative inquiry employs 

different philosophical assumptions; strategies of inquiry; and methods of data collection, 

analysis and interpretation” (Creswell cited in Martella, et al., 2013:294). It means that 

unlike the quantitative method, the qualitative approach focuses on collecting non-numerical 

data which are more open to interpretation and the researchers have to give a meaning to the 

results.       In addition to the two methods, there is the mixed method approach which 

involves the combination of the quantitative and the qualitative research either at the 

collection or data analysis levels. 

       The study adopts the mixed method approach to be used for both gathering and 

analysing the outcome. The choice of this method serves the study as it allows collecting both 

numerical and non-numerical data. Therefore, for the completion of this work the following 

tools are selected: a questionnaire to be handed to teachers, textbook analysis of the reading 

texts in N.P textbook and a sample BAC exam analysis. 

2.1.  Questionnaire  

      A questionnaire is a tool used for gathering information about a particular issue. 

In the Longman Dictionary of Applied Linguistics (2010) it is defined as follows: “ a 

questionnaire is a set of questions on a topic designed to be answered by a 
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respondent…..Questionnaires are used in many branches of applied linguistics, such as 

language surveys, the study of attitudes and motivation, and in needs analysis” (Richards and 

Schmidt, 2010:478) . That is to say, a questionnaire is a research instrument that can be used 

in the field of social sciences, and it consists of a set of items or questions designed to collect 

both qualitative data such as attitudes and motivation and it is designed also to collect 

quantitative data such as numbers and statistics. Accordingly, the questions should be clearly 

asked, they can be either closed-ended questions or open-ended questions; closed-ended 

questions require from the respondents to choose the appropriate answer from the suggested 

ones while the open-ended questions make the respondents feel free to give their opinion and 

answer as they like. 

       The questionnaire that is used for this study is addressed to secondary school 

teachers in Ain El Hammam. It comprises closed-ended questions, open-ended questions and 

multiple choice questions where the respondents need to tick the right box to indicate the 

suitable answer. It mainly aims at determining the techniques that are used to assess reading 

comprehension and the factors that cause the pupils’ reading comprehension difficulties. In 

fact, it contains 25 items and it is divided into four sections. The first section is about the 

general information of the teachers, the second section is about the learners’ level and 

motivation to learn the English language, the third section deals with the assessment of the 

reading comprehension under the competency based approach and the last section is about the 

reasons that cause the reading comprehension difficulties. (See appendix A) 

2.2.  Checklist 

    A Checklist is a list of items used for the verification of something. According to 

S JHA (2014) checklist is used as an important tool for the research and it enables evaluation 

of subjects according to specific categories. In this study, a checklist is adopted as a tool to 

evaluate the six reading texts provided by N.P textbook and the reading section of a sample 
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BAC exam. The analysis is achieved relying on the checklist developed on the basis of Davis’ 

work (1944) as cited in Afflerbach (2008). It includes eight elements which  are considered as 

the basic reading comprehension skills that should be assessed by teachers. These elements 

are: a. Word meaning, b. identifying the references, c. Selecting the main thought, d. 

answering questions that are answered in the passage, e. answering questions that are not 

directly answered in the passage, f. drawing inferences, g. type of the text and  h. determining 

the writer’s purpose. They are included in a table (see appendix B). 

3. Data Analysis Procedures  

3.1.  Statistical Method 

   The method that is used to analyse the numerical data gathered through the closed-

ended questions is the statistical method. The data is calculated using a computer software 

named “Sphinx” (versiond’évaluation-V5), the version is downloaded from the following 

link: (https://www.4shared.com/rar/e47glLlq/Sphinx_Plus_2_V_5_2_.html). Sphinx is a 

French programme that helps in the analysis and the presentation of the results in fields like 

economy and social sciences. It is used through following three basic steps: first, creating a 

questionnaire. Then, entering the answers of the respondents. Finally, analysing the data, that 

is, it calculates the data then transfers them into different types of graphs or tables (Le Sphinx 

Développement, 2007). For the open ended questions the data is interpreted using the 

qualitative content analysis.  

3.2. Content Analysis    

    3.2.1. Qualitative Content Analysis 

    Qualitative content analysis (QCA) is a systematic technique used to describe 

and interpret the data collected via interviews and open-ended questions in a questionnaire 

such as opinions and point of views of the participants. Du Plooy (1997) argues “qualitative 

content analysis tends to be more critical in nature and can be used when we need to 
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penetrate the deeper layers of a message, such as in a semiological or narrative analysis” 

(Du Plooy, 1997:152). It means that QCA deals with non-numerical data that can be analysed 

in a critical way not by statistical methods. This method is based on the interpretation of the 

data. In this work, QCA is used to analyse the outcomes gathered via the open-ended 

questions of the questionnaire. 

3.2.2. Quantitative Content Analysis  

               Quantitative content analysis is a method used to describe the quantitative data. It 

allows the researcher to describe the written, spoken or visual data. Du Plooy (1997) states 

“Researchers use quantitative content analysis to quantify the degree to which a certain 

category or event occurs in a sample or population” (Du Plooy, 153:1997). That is to say, 

when the researcher uses the quantitative content analysis to analyse the data, he/she gets 

numerical results in the form of numbers or frequencies. This work adopts the quantitative 

content analysis to analyse the results obtained from the textbook analysis of the reading texts 

and BAC exam analysis by means of the checklist. The results are analysed and presented 

using the “Sphinx” software. It is used through following three basic steps: first, inserting the 

categories of the designed checklist. Then, entering the results of the analysis of the textbook 

and BAC exam. Finally, analysing the data, that is, it calculates the data then transfers them 

into tables. 

Conclusion 

  To sum up, this chapter has shed light on the research design and methodology 

used in the study. First, it has presented the context and the participants of the research. Then, 

it has clarified the data collection procedures which consist of a questionnaire for teachers, 

textbook analysis of the reading texts and BAC exam analysis. Finally, it has explained the 

data analysis procedures. The “sphinx” programme is used as a statistical method to find the 

percentages and present the findings of the closed-ended questions and the results obtained 
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from the quantitative content analysis while the qualitative content analysis is used to interpret 

the results of the open-ended questions.  

   The results that are collected from these data procedures will help to investigate 

the assessment of reading comprehension. Moreover, it will allow evaluating whether the 

reading comprehension skills are assessed in a valid way both in the “New Prospect” textbook 

and Baccalaureate exams. 
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Presentation of the Findings  

Introduction 

       This chapter is concerned with the findings of the investigation. It is divided into 

three parts. The first part deals with the analysis of the results collected through 

questionnaires that mainly aims at gathering information about the assessment of the reading 

comprehension skills and the reasons behind the learners’ reading comprehension difficulties. 

The second part displays the outcomes of the analysis of the six reading texts provided by the 

New Prospects (N.P) textbook. The third and the last part is devoted to the presentation of the 

results and BAC exam analysis. 

1. Presentation of the Results of the Questionnaire 

                  On May 24th, 2016, fifteen (15) questionnaires were distributed to teachers of 

English in Ain El Hammam. However, only fourteen (14) questionnaires were referred back 

and two of them lacked the answer to the last question. 

Section one: General information 

Question one: Gender 

Gender Male Female Total 

Number 2 12 14 

Percentage 14.3% 85.7% 100% 

Table 1: Teachers’ gender 

               The majority of the teachers, which is 85, 7%, are females and only 14.3 % from the 

total represents males.  

Question two: What academic qualification do you hold? 

 

 

 

License 

71, 4% 

Master 

21, 4% 

   Engineer 

7, 1% 
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Diagram 1: Teachers’ academic qualifications  

                Diagram 1 shows that most of the teachers have the licence degree (71.4%). On the 

other hand, 21. 4% from the total percentage hold the master degree. And only (7.1%) of them 

graduated from the teachers’ training college (ENS:Ecole Normale Supérieure). 

Question three: How long have you been working in the field of teaching? 

 One year 1-5 years 6-10 
years 

11-15 
years 

16-20 
years 

More than 
20 years 

Total 

Number 0 8 3 0 3 0 14  

Percentage 0.0% 57.% 21.4% 0.0% 21.4% 0.0% 100% 

Table 2: Teachers’ teaching experience 

              These results demonstrate that a large number teachers, which is (57. 1%), have a 

short experience in teaching for the category (1-5 years) and only (21. 4%) of them have 

along experience for the category of (16-20) years. 

Question four: How many third year classes are you teaching this year? 

              Seven teachers out of fourteen answer that they are teaching three (03) third year 

classes, six (06) of them say that they are teaching two (02) and only one (01) of them has 

four (04) third year classes.  

Question five: What is the average number of pupils in your classes? 

 20 – 25 26 – 30 31 – 35 36 – 40 More than 
41 

Total 

Number 3 7 4 0 0 14 

Percentage 21.4% 50% 28.6% 0.0% 0.0% 100% 

Table 3: The average number of pupils in the class 

              From the results, the highest percentage is the category between 26- 30 and then 31- 

35. This means that the large classes in Ain El Hammam are spread while the classes between    

20 – 25 represent only 21.4% from the total percentage. 
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Section two: Learners’ motivation and level 

Question six: Do you think that your learners are motivated to learn the English language? 

 
Diagram 2: Pupils’ motivation to learn the English language  

               The percentages shown in this diagram present that half of the teachers (50%) of 

them confirm that their learners are motivated to learn the English language and only (14.3%) 

of them answer that their learners are not motivated to learn English. 

Question seven: How do you find the output of your learners?  

 
Diagram 3: Learners’ output according to their teachers  

                The majority of the teachers (71.4%) find that the output of their learners is average 

and only a small percentage of them (28.6%) find that their pupils’ output is low. 

Question eight: Are you satisfied with your pupils’ achievement?  

 Yes No Total 

50,0%

14,3%

35,7%

Yes

No

Not all of them

71,4%

28,6%
High

Average

Low
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Number 6 8 14 

Percentage 57.1% 42.9% 100% 

Table 4: Teachers’ satisfaction about their learners’ achievement  

                  Teachers’ answers to this question demonstrate that more than half of the 

respondents (57.1%) are not satisfied with their learners’ achievement and the rest of them, 

which makes (42.9%), are satisfied with their learners achievement. 

Question nine: Which language skill do you think your learners master the most? 

 Reading Writing Speaking Listening Total 

Number 9 1 4 0 14 

Percentage  64.3% 7.1% 28.6% 0.0% 100% 

Table 5: The language skill the learners master the most 

              The table above shows that the language skill that the learners master the most is 

reading with (64.3%), and then comes the speaking skill with (28.6%). None of the teachers 

have answered that their learners master the listening skill. 

Section three: The teaching and the assessment of the reading 

comprehension skills within the competency based approach 

Question ten: In your opinion the competency based approach is: easy or complicated 

 
Diagram 4: Teachers’ opinion about the competency based approach 

                Twelve teachers making up (85.7%) claim that the competency based approach is 

complicated and only (14.3%) of them think that this approach is easy. 

14,3%

85,7%

Easy

Complicated
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Question eleven: To what extent do you apply it? 

                 Most of them claim that they do not often apply it because it is not easy to be 

applied to all of the learners and in loaded classes. 

Question twelve: Does the competency based approach emphasise the assessment of reading 

comprehension skills? 

 Yes  No Total 

Number 12 2 14 

Percentage 85.7% 14.3% 100% 

Table 6: The status of reading comprehension Assessment in CBA 

                  As shown in table 6, while (85.7%) of the total of the teachers think that the CBA 

emphasises on the assessment reading comprehension, (14.3%) remaining teachers think that 

it does not emphasise on assessing reading comprehension. 

Question thirteen: Do you think that the assessment of the reading comprehension is 

essential in teaching English as a foreign language? 

 Yes  No Total 

Number 14 0 14 

Percentage 100% 0.0% 100% 

Table 7: Teachers’ opinions whether the reading assessment is essential 

               As indicated in table 7 all the teachers think that the assessment of the reading 

comprehension is essential. 

              Most of them have justified their answers by the fact that the assessment of reading 

comprehension is important because it allows them to check their learners’ understanding of 

the text and collect information about their learning. Moreover, they apply the results to 

enhance their reading comprehension skills. 

Question fourteen: Do you assess your learners’ reading comprehension skills? 
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 Yes No Total 

Number 12 2 14 

Percentage 85.7% 14.3% 100% 

Table 8: Teachers’ practice of the assessment of reading comprehension 

             Table 8 depicts that the majority of the teachers (85.7%) assess the reading 

comprehension skills of their learners. 

Question fifteen: Is the time devoted to the reading comprehension assessment sufficient? 

        
 Yes No Total 

Number 2 12 14 

Percentage 14.3% 85.7% 100% 

Table 9: Time sufficiency to assess the reading comprehension skills of the learners 

            The results gathered in question fifteen show that (85.7%) of the respondents find 

that the time devoted for assessing reading comprehension is not sufficient.  

Question sixteen: What are the strategies that you use in the class when teaching reading 

comprehension? 

Strategies Number percentage 

Explaining in French, Arabic or Berber   6 10.5% 

Using the target language all the time   2 3.5% 

Asking learners to use dictionaries 10 17.5% 

Identifying important events and concepts in the text   8 14% 

Testing comprehension with questions    14 24.6% 

Giving students practice with new words 4 7% 

Asking students to summarise the general idea 8 14% 

Encouraging self-assessment 5 8.8% 

Other 0 0% 
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Total 57 100% 

Table 10: Reading comprehension strategies used by teachers 

            The above table represents the reading comprehension strategies that teachers use 

while teaching reading comprehension. All of the strategies are used; however, the ones that 

are mostly used by the informants are: a) the testing comprehension with questions, b) asking 

learners to use dictionaries, c) asking the learners to summarise the main idea of the text.  

Question seventeen: What are the tools that you use to assess the reading comprehension 

skills of your learners? 

          
Diagram 5: Tools used by teachers to assess reading comprehension 

             As diagram 5 demonstrates, the majority of the teachers (43.8%) use all the suggested 

tools which are; classroom activities, homework and tests. (37.5%) of them use classroom 

activities. (12.5%) use tests and (6.3%) use homework. 

Question eighteen: In tests and term exams, what are the techniques that you use to assess 

the reading comprehension skills of your learners?       

 

37,5%

6,3%

12,5%

43,8%

Classroom activities

Homework

Tests

All of them

14,7%

13,7%

12,6%

6,3%9,5%

11,6%

13,7%

4,2%

13,7%
Answering comprehension questions

True or false statements

Asking a question about the type of the text

Questions on the author's purpose

Multiple choice questions to select the appropriate one

Finding or giving synonyms and opposites

Putting ideas in the right order according to their occurrence in the text

Asking students to summarize the general idea

Words reference in the text
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Diagram 6: Techniques used to assess comprehension skills in test and term exams 

             In the diagram above, the percentage that shows the use of the technique of answering 

comprehension questions (14.7%) is shown to be bigger than other choices. That is to say, this 

technique is used by most of teachers. Then, comes the techniques of true or false statements 

and putting the idea in the right order according to their occurrence in the text with (13.7%). 

After that, asking a question about the type of the text with (12.6%). Next, giving or finding 

synonyms and opposites with (11.16%). The remaining techniques are used only by some 

teachers. 

Question nineteen: Are the activities that you use to assess reading comprehension in the 

term exams the same with those used in the baccalaureate exam? 

 Yes No Total 

Number 14 0 14 

Percentage 100% 0.0% 100% 

Table 11: Consistency of reading comprehension activities in term and BAC exams  

          The results in table 11 reveal that all of the teachers (100%) confirm that the activities 

that they use to assess reading comprehension in the term exams are the same with those used 

in the baccalaureate exam. 

Section four: the factors that influence positively or negatively the learners’ 

reading comprehension 

Question twenty: Do you think that your learners are motivated to practise reading 

comprehension?            

 Yes No Total 

Number 10 4 14 

Percentage 71.4% 28.6% 100% 

Table 12: Learners’ motivation to practice reading comprehension 
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             From table 12, (71.4%) of the teacher think that their learners are motivated to 

practise reading comprehension while only (28.6%) of the total percentage think that they are 

not motivated. 

 

Question twenty one: According to you, what are the factors that cause the students’ reading 

comprehension difficulties? 

 
Diagram 7: Factors causing reading comprehension difficulties 

           As illustrated in diagram 7, (64.3%) of the teachers confirm that the linguistic 

weakness is the main reason behind the learners’ reading comprehension difficulties. While 

(35.7%) find that the lack of reading is the main reason behind their learners’ comprehension 

difficulties. 

As far as concerns other factors one of the teachers argues that L1 reading skill interference is 

one of the reasons behind the EFL learners’ comprehension problems. 

Question twenty two: How can you help your learners when they do not understand while 

reading a text? 

             Most of the teachers argue that they can help their learners to understand the text 

through asking them to use the dictionary, explaining difficult words, using gestures, and 

asking the learners to read the passage step by step to direct them to the interesting 

information. 

64,3%

35,7%

Linguistic weakness

Lack of reading
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Question twenty three: Do you believe that text selection has an effect on the learners’ 

reading comprehension achievement? 

 

Table 13: The effect of text selection on the learners’ reading comprehension 
achievement 
             As illustrated in the above table, the majority of the teachers (92.9%) think that text 

selection has an effect on the learners reading comprehension achievement. 

Question twenty four: Do the reading comprehension activities of the “New prospects” 

textbook effectively prepare the learners’ for a baccalaureate exam in reading comprehension? 

       
 Diagram 8: Teachers’ opinion about the reading comprehension activities of the New 

prospects textbook 

               In diagram 8, most of the teachers (64.3%) think that N. P textbook prepares the 

learners for the baccalaureate exam to some extent. (35.7%) from the total percentage say that 

it effectively prepare them. 

Most of those who have said yes argue that the texts provided by the textbook are well-chosen 

and they prepare the learners well for the baccalaureate exam. 

Question twenty five: As a secondary school teacher, what would you suggest to 

improve the quality of the assessment of the reading comprehension skills? 

35,7%

64,3%

Yes

To some extent

No

Option Yes No Total 

Number 13 1 14 

percentage 92.9% 7.1% 100% 
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- Giving more importance to this skill.. 

- Selecting short motivating texts (attractive topics fitting the scientific, the sociological 

and technological development). 

- Using ICTs (information and communication technology) 

- Elaboration of supplementary activities aiming at the enrichment of the learners’ 

vocabulary. 

- Devoting more time to this sequence. 

- Reading extra-books. 

- Making presentations in the class about the books that are read by the pupils. 

 

              To sum up, the results collected from the questionnaires reveal that all participant 

teachers are aware of the importance of the assessment of reading comprehension skills and 

the majority of them practise it in their teaching process. They assess their learners through 

formative assessment relying on classroom activities and they assess them through summative 

assessment via tests. The results also show that the competency based approach emphasises 

on assessing learners’ comprehension skills and the informants use different techniques to 

assess reading comprehension. The techniques are represented in eight points: a) answering 

comprehension questions, b) true or false statements, c) asking a question about the type of 

the text, d) asking questions about the author’s purpose, e) giving multiple choice questions to 

select the appropriate one, f) finding or giving synonyms and opposites, g) asking the learners 

to put ideas in the right order according to their occurrence in the text, h) asking pupils to 

summarise the general idea and  i) asking pupils to find word references in the text. 

Concerning the factors that cause the pupils’ difficulties in reading comprehension, most of 

the informants think that linguistic weakness is the main reason behind the learners’ 

comprehension problems. Finally, the results reveal that most of the teachers agree that N.P 
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textbook prepares the learners for the baccalaureate exam reading comprehension because 

texts and types of the activities provided by N.P textbook are almost the same. So, learners are 

trained before the final exam. 

 

2. Presentation of the Results of New Prospects Textbook Analysis 

          The results of this part are reached from the analysis of six reading texts provided by 

N.P textbook. The analysis is achieved relying on a checklist developed on the basis of Davis’ 

work on the basic techniques to assess reading comprehension skills.  

         Texts 

 Techniques                

Text1 Text2 Text3 Text4 Text5 Text6 

a. Word meaning. 0 0 0 1 1 1 

b. Identifying the 
references. 

1 1 1 0 0 0 

c. Selecting the main 
thought 

1 1 1 0 0 0 

d. Asking questions that 
are answered in the 
passage. 

1 1 1 1 1 1  

e. Asking questions that 
are not directly answered 
in the passage. 

1 1 1 1 1 1 

f. Drawing inferences. 0 0 0 0 1 1 

g. Type of the text. 1 0 0 1 1 1 

h. Determining the writer’s 
purpose. 

0 0 0 0 1 0 

Total 5 4 4 4 6 5 

Table 14: Reading comprehension techniques used in six reading text in New Prospects 

textbook 

            The results of table 14 reveal that Davis’ techniques are used in the six reading texts of 

N.P textbook. Each technique is used at least once by one text; however, the combination of 

the 8 eight techniques is not found in any text of the six texts. Texts 1 and 5 include five 
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techniques, texts 2, 3 and 4 include 4 techniques and text 5 includes 6 techniques. The two 

techniques that are used by all of the texts are d and e which are asking questions that are 

directly answered in the text and asking questions that are not directed answered in the text. 

 

3. Presentation of the Results of a Sample of a Baccalaureate Exam 

Analysis 

           The results of this part are gathered from the analysis of the BAC exam given in June 

2015 to foreign languages stream. The analysis is achieved relying on a checklist developed 

on the basis of Davis’ work on the basic techniques to assess reading comprehension skills. 

Davis’ techniques to assess the learners’  
reading comprehension skills 

A sample of  BAC exam 

a. Word meaning. 1 

b. Identifying the references. 1 

c. Selecting the main thought. 0 

d. Asking questions that are answered in 
the passage. 

1 

e. Asking questions that are not directly 
answered in the passage. 

1 

f. Drawing inferences. 0 

g. Type of the text. 1 

h. Determining the writer’s purpose. 0 

Total 5 

Table 15: Reading comprehension techniques used baccalaureate exam foreign 
languages stream   
   
             The table above shows the five reading comprehension techniques used to assess the 

learners’ comprehension skills in the baccalaureate exam year 2015, foreign language stream. 

The techniques are: a) word meaning, b) identifying the references, c) answering questions 
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that are answered in the passage, d) answering questions that are not directly answered in the 

passage and e) type of the text. 

Conclusion: 

             This chapter provides the presentation of the results gathered from questionnaires 

administered to fifteen EFL secondary school teachers in Ail El Hammam, textbook and BAC 

exam analysis. The results show that the learners are assessed during the year and at the end 

of the course, that is to say, in the class and in the baccalaureate exam. They are actually 

assessed by means of different techniques and activities. As concerns the factors that impede 

the learners’ reading comprehension the outcomes of the questionnaire show that lack of 

reading and linguistic weakness are the two main reasons behind the learners’ reading 

comprehension difficulties. The findings also show that N.P textbook prepares the pupils well 

for the final exam in reading comprehension.  

The results are going to be clarified and interpreted in the following chapter which is devoted 

to the discussion of the findings. 
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Discussion of the Findings  

Introduction 

  This chapter is devoted to the discussion of the results of the study in relation to the 

research questions and the review of the literature presented in the first chapter. The findings 

are gathered from a questionnaire administered to EFL secondary school teachers in Ain El 

Hammam, New Prospects textbook and a sample baccalaureate exam analysis. The chapter 

comprises three main parts. The first part is devoted to the discussion of the results of the 

questionnaire of the teachers. The second part is concerned with the discussion of the 

outcomes reached from the analysis of six reading texts provided by New Prospects textbook. 

The third and the last part discusses the results of the BAC exam analysis. The two last parts 

are discussed according to Davis’ techniques for assessing reading comprehension skills. 

1. Discussion of the Questionnaire of the Teachers 

1.1 . Teachers’ Assessment of Reading Comprehension 

              From the findings of the questionnaire that investigates the assessment of reading 

comprehension with third year pupils in the secondary school, it appears that all of the 

participants are aware of the importance of the reading comprehension assessment. Moreover, 

the majority of them about (85.7%) assess their learners’ comprehension skills. In fact, there 

are many types: diagnostic, formative, summative, self and peer assessment. The results of 

this investigation reveal, the two prominent types of assessment that are mostly used by the 

informants which are formative and summative assessment. 

             Formative assessment which is referred to as the assessment for learning is practised 

by most of the participants relying on classroom activities, that is to say, most of the teachers 

continuously assess their learners in class through different activities about reading 

comprehension. According to Black and William (1998), formative assessment takes place in 
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everyday learning and it involves different activities undertaken by teachers to gather 

information about their learners and support the learning process. As the results show (37.5%) 

of the teachers, who are targeted by the investigation, rely on classroom activities to assess 

their learners’ reading comprehension, while (12.5%) of them use tests to assess their 

learners.  

              Tests are classified within summative assessment since they are used to measure the 

learners’ performance and level of knowledge so as to provide a final score. They always 

determine the success or the failure of pupils (see chapter 1). So, as the findings have shown 

many teachers prefer to use this tool of assessment to measure their pupils’ performance in 

reading comprehension. The majority of the participants about (43.8%) do not rely on one 

exclusive tool to assess their learners’ reading comprehension skills but they use multiple 

tools. Indeed, they think that a combination of effective means such as tests, classroom 

activities and homework help them better gather data about their learners and the use of a 

unique instrument cannot reach this goal.  

              As it is discussed above the two types of assessment that are widely used by the 

informants are formative and summative assessment and only few teachers mentioned the use 

of other types of assessment and only about (8.8%) of them encourage self- assessment. As 

concerns self-assessment Falchikov (2005) recommends using this type of assessment while 

teaching and she argues that “self-assessment is a way for students to become involved in 

assessing their own development and learning” (Falchikov cited in Frankland, 2007:121). It 

means that self- assessment is essential to raise learners’ awareness about their learning and it 

is a useful means to involve all of the learners in the learning process. In addition, it helps 

teachers in their teaching process as it provides them with information about their students’ 

expectations, needs, the difficulties they meet, how they find their learning progress, and what 

is their opinion about the course in general (see chapter 1). Moreover, Petty (2004) argues 
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“self-assessment encourages reflection and purposeful activity towards useful goals, as well 

as encouraging learners to become responsible for their own learning” (Petty, 2004: 322). 

This means that self-assessment is important to raise the learners’ reflective thinking and 

more importantly it makes pupils know about their achievements through giving them a 

chance to evaluate their own performance. 

              Competency based approach, which is the teaching method adopted by the Algerian 

schools to be applied in teaching English as a foreign language, stresses the importance of 

assessing learners in general and assessing their reading comprehension skills in particular. 

The majority of the teachers about (85.7%) of them have shown in their answers that CBA 

emphasises on the assessment of reading comprehension. Indeed, with CBA more time is 

devoted to evaluate every learner skills by means of different types of assessment; self, peer, 

formative and summative assessment. That is to say, the combination of the four basic types 

of assessment insures a successful teaching and learning. Furthermore, the focus is on both 

teacher and learner. Teachers assess their pupils’ work and see how well or bad they perform. 

They are asked to correct their pupils’ mistakes and then give them feedback. The learners in 

their part are engaged in the learning process as they are asked to show their understanding, 

knowledge, skills and abilities in the classroom activities, assessment tasks, tests and 

examinations. Therefore, reading comprehension assessment is an integral part in teaching. It 

is a systematic collection of information about the learners’ knowledge and understanding and 

the primary goal from classroom assessment is not to evaluate or classify the learners’ 

performance but to inform teachers and enhance learning. In fact, teachers conduct 

assessment not only by setting formal tests but also by making continuous classroom 

observation and applying instructional activities.  

1.2 . Davis’ Techniques Used to Assess Reading Comprehension Skills 
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         The findings of the investigation reveal that teachers use multiple techniques to assess 

their learners’ comprehension skills and most of them use Davis’ techniques. Their answers 

demonstrate that pupils are assessed by means of different techniques, basically through nine 

techniques: a. asking comprehension questions, b. true or false statements, c. asking a 

question about the type of the text, d. asking questions on the author’s purpose, e. providing 

learners with multiple choice questions to select the appropriate one, f. asking pupils to find 

or give synonyms and opposites, g. asking pupils to put ideas in the right order according to 

their occurrence in the text, h. asking learners to summarise the general idea of the passage 

and i. asking learners to identify word references in the text.  

              Accordingly, Davis (1944) (cited in Afflerbach,. et al. 2008) sets some basic 

techniques to deal with the assessment of reading comprehension. The techniques turn around 

eight important points: a. knowledge of word meaning and vocabulary, b. assessing pupils’ 

ability to identify word references in the passage, c. asking the learners to select the main idea 

discussed in the text, d. asking the learners to answer questions that are directly answered in 

the text, e. asking learners to answer questions that are not directly answered in the text,  f. 

assessing learners’ ability to draw inferences from the general understanding of the text,  g. 

asking pupils to identify the type of the text, h. asking pupils to determine the writers’ purpose 

from writing the text. The results have shown that every participant teacher uses at least five 

of the Davis’ techniques to assess their leaners’ reading comprehension skills and no one 

depends on one exclusive technique. This means that the respondents give importance to 

reading comprehension assessment and they are aware of the significance of the reading 

comprehension skills in teaching and learning English as a foreign language. Thus, they use 

multiple techniques to ensure a good and a reliable way to assess their pupils and help them in 

developing their comprehension skills. 
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           Therefore, teachers apply all of Davis’ techniques to assess their learners’ 

comprehension skills. Moreover, some of them use two other techniques which are not 

proposed by Davis. The two techniques are: providing pupils with multiple choice answers in 

order to select the appropriate one according to the text and asking pupils to order ideas 

according to their occurrence in the passage. This shows that teachers are innovative in their 

teaching practices and they know that assessing reading comprehension is important. So, they 

use several techniques to check the pupils’ understanding of texts. 

1.3.  Learners’ Motivation and Achievement  

            The findings of the research regarding the pupils’ motivation to study the English 

language have revealed that only half of the teachers think that their learners are motivated to 

learn the English language. These results demonstrate the attitudes of the learners towards the 

English language. Teachers can help their pupils by motivating them and making them 

interested in the English language learning. In other words, teachers can stimulate their pupils 

by giving them a special attention to make them involved in the learning process and 

encouraging them through different ways, for instance, praising them often, providing 

constructive feedback and trying to simplify all the difficulties that can be the main reason 

behind their negative attitudes toward the learning of the English language. Thus, learners’ 

motivation is essential to any successful learning, so teachers always try to know whether 

their learners like the subject or not. 

              Moreover, the results of the study have demonstrated that the majority of the teachers 

(71.4%) find that their learners’ output is average and only (28.6%) of them find that their 

pupils’ output is low. None of them said that their learners’ results are high. This means that 

the level of the learners in general is average and the results of the question on the pupils’ 

motivation are relatively consistent with the pupils’ output. Because only a few teachers think 

that their learners like the English language consequently their output is not high. Ravitch 
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(2003) argues that “motivation increases student effort to learn. Increased effort, in turn, 

raises academic achievement” (Ravitch, 2003:98). That is to say, the pupils’ output is directly 

related to their motivation and the more they are motivated the more they perform well. 

                Furthermore, assessment plays an important role in enhancing learners’ motivation 

to learn. Accordingly, Lorna (2003) argues  

Motivation is essential for the hard work of learning…Assessment can be 
motivator, not through      rewards or punishment, but by stimulating the 
intrinsic interest of students and providing them with the direction and 
confidence that they need to take risk.  
                                                                                      (Lorna, 2003:68).   
 

That is to say, pupils need motivation to work hard and assessment is essential to increase the 

motivation of the learners. This means that a well-designed and performed assessment raises 

learners eager and willing to study and motivated learners always get good results. Therefore, 

assessment, motivation and learners’ achievement are closely related. 

1.4. Reasons behind Pupils’ Reading Comprehension Difficulties 

             One of the purposes of the assessment of reading comprehension is to find out the 

reasons behind the learners’ difficulties so as to help them learn this skill. In fact, assessment 

makes the task easy for teachers to identify the difficulties and the problems that the learners 

encounter. As it is mentioned in the first chapter, reading comprehension difficulties are 

caused by two main factors which are lack of reading and linguistic weakness. 

   1.4.1. Linguistic Weakness 

               Relying on the findings of this investigation, it is noticed that the majority of the 

teachers (64.3%) consider that the linguistic weakness is the reason behind the EFL learners’ 

reading comprehension problems. This mainly shows that possessing a rich and fertile 

vocabulary enables the learners to identify the meaning of the words in isolation. Thus it 

serves in understanding the whole meaning of the text. As Hoover and Couphs (2004) argue 

“there can be no reading comprehension without the ability to decipher or recognise words” 
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(Hoover and Couphs Cited in Nation, 2004:249). In addition to this, Anjomshoa and 

Zamanian (2004) estimate that “there is an agreement among second language researchers 

that vocabulary knowledge is an important component in reading comprehension… 

Vocabulary knowledge plays an important role in reading comprehension. Reading a 

language and comprehending it require that one possess sufficient vocabulary” (Anjomshoa 

and Zamanian, 2004:91). Therefore, increasing EFL learners’ vocabulary knowledge and lexis 

is really important to improve their comprehension skills and get rid of their linguistic 

weakness which impedes their reading comprehension. 

1.4.2. Lack of Reading Practice 

              From the results of the research, (35.7%) of the informants estimate that their 

learners’ comprehension problems are caused by the lack of reading practice. This shows the 

necessity of developing the learners’ own reading habits and highlights their role in 

improving the EFL learners understanding of linguistic texts. Accordingly, Owusu-Acheaw 

(2014) estimates that being involved in extra reading plays a major role in acquiring 

knowledge, more importantly owning reading habits increases the reading comprehension 

skills of EFL pupils which facilitates for them comprehending shorter and longer texts written 

in the English language (Owusu, 2014:6). Furthermore, reading habits do not only improve 

the EFL reading comprehension skills of the learners, rather, they also determine their 

academic achievements to a great extent (Owusu, 2014:1). Therefore, reading habits and 

learners’ performances both in class and exams are closely interrelated and the more they read 

outside the school the more they improve their reading comprehension skills and perform 

well.  

             Moreover, one of the most important reading habits is extensive reading. It refers to 

the reading of longer texts for the purpose of getting information or just for pleasure. In fact, 

extensive reading is beneficial to EFL pupils and it is a useful technique to develop their 



 
 
 

                                                            52 
 

reading skills. Kalmane (2012) argues “extensive reading is meant for students to enjoy what 

they read and improve their general reading comprehension” (Kalmane, 2012:17). That is to 

say, extensive reading is not only meant for pleasure but also for academic purposes, since 

this technique is crucial in fostering the reading comprehension skills. 

                In addition to linguistic weakness and lack of reading, the results have revealed that 

one of the teachers has completed the empty place about other factors that can cause reading 

comprehension problems.  The informant has argued that L1 reading skill interference is one 

of the main raisons behind the students’ comprehension difficulties. The participant teacher 

thinks that the Berber or Arabic languages, which are the L1 of the learners in their context, 

obstruct the learners’ understanding of the texts in English. However, Torki, et al,. (2014) 

argue the opposite of the participant’s opinion, they estimate “ there is a common underlying 

cognitive ability between L1 and L2, and it implies we do not need to learn reading in L2 if 

we have a certain level of L1  reading ability …Transfer happens automatically” (Torki et al., 

2014:42). This means that L1 reading comprehension abilities of EFL learners have a positive 

effect on L2 reading comprehension skills and they help them to comprehend EFL passages, 

since L1 skills are transferred into L2 skills when dealing with EFL linguistic texts. 

Moreover, EFL pupils cannot learn to read in L2 if they do not possess certain reading skills 

in L1. Therefore, L1 reading skills of the EFL learners effect positively their reading skills in 

EFL and help in understanding written texts. 

1.3 Teachers’ Opinions about the New Prospect Textbook Reading 

Comprehension Activities  

       The results of the investigation have revealed that most of the teachers find that N.P 

reading comprehension activities well prepare the learners to the final exam in reading 

comprehension (BAC exam). Accordingly, most of them have justified their answers by 

the fact that the texts that are provided in the textbook are nearly the same as those given in 
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the BAC exam. Moreover, some of them have argued that the texts suggested by the 

existing units are good, helpful and they tackle interesting topics. Furthermore, some of 

them argued that the reading comprehension skills of pupils are practically assessed in the 

same manner in the textbook and BAC exam.  It means that the leaners are well trained 

before the final exam. 

1.4 Teachers’ Suggestions to Improve the Quality of Assessment of 

Reading Comprehension 

           The results of the study, concerning teachers’ proposals and suggestions to improve the 

quality of reading comprehension assessment, have revealed that many of the informants 

agree on the necessity. Some of them think that selecting short and motivating texts is useful. 

It means that the texts should address attractive topics fitting the scientific, the sociological 

and technological development. Some of them suggest teaching aloud reading because 

presently they are asked to teach silent reading. Thus they do not have an opportunity to 

assess the learners’ pronunciation and they argued that aloud reading attracts much more the 

pupils than the silent reading. Accordingly, Taisser (1998) estimates “ when reviewing the 

literature on the development of reading skills in a foreign language, we find that great 

emphasis has been placed on silent reading, whereas aloud reading is de-emphasised” 

(Taisser, 1998:283). This means that aloud reading is given less importance in EFL classes. 

Furthermore, Taisser (1998) argues “EFL teachers do not insist on a high standard when 

their students aloud, which results in poor reading skills overall” (Taisser, 1998:281). In 

other words, aloud reading is essential to enhance the EFL learners’ reading skills. 

              One of the teachers think  that using ICTs (Information communication technology) 

is helpful because it allows the integration of videos and pictures which help better understand 

the texts, in addition, teaching English using technology motivates and stimulates both of the 

learners and teachers. According to Davis and Tearle (1999) and Lemke and Coughlin (1998) 
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“ICTs have the potential to innovate, accelerate, enrich, and deepen skills, to motivate and 

engage students…as well as strengthening teaching and helping schools change” (Davis and 

Tearle (1999) and Lemke and Coughlin (1998) cited in Syed, n.d:2). This means that ICTs are 

useful and helpful in the field of education. They motivate the learners and they foster their 

language skills. 

            Following the results of the study about the teachers’ views about the improvement of 

the assessment of reading comprehension. One of the respondents considers that elaborating 

supplementary activities aiming at the enrichment of the learners’ vocabulary is good helping 

learners get rid of linguistic weaknesses in the English language and also for the improvement 

of the reading comprehension assessment.  Another one suggests to devote more time to 

assess reading comprehension. The respondent adds that teachers are given only two hours for 

each unit to deal with reading text and the time is not sufficient, thus they need more time to 

cover all the learners’ needs and assess them all one by one. One of the teachers thinks that 

encouraging extra reading is beneficial that is asking the learners to read texts, stories or even 

books in English helps them better cope with the reading comprehension skills. 

              Besides, one of the informants thinks that asking the learners to do oral presentations 

about the books that they read is effective. Accordingly, Brook and Wilson (2014) argue 

“oral presentations have been shown to be extremely with respect to improving learners’ L2 

skills, and increasing their autonomy” (Brook and Wilson, 2014:202).  It means that making 

presentations in the class involves the learners in the learning process and it makes them do 

much effort; therefore, this technique develops comprehension skills of pupils and the quality 

of the assessment as well. One of the teachers has suggested three points to improve the 

quality of reading comprehension assessment: first, providing students with convenient well-

structured materials and a variety of topics of current interest. Second, giving the opportunity 

to pupils to express themselves to develop their confidence and sense of power over the 
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language to be more creative. Finally, using more exercises to direct the pupils’ attention to 

certain features of the English language and providing them with a strategy for reading and 

understanding more difficult texts. 

 

2. Discussion of the Results of  New Prospect Textbook Analysis 

2.1 Davis’ Techniques Used in New Prospects Textbook to Assess 

Reading Comprehension Skills of Learners 

            The findings of the analysis of the six reading texts in N.P textbook, that aimed at 

checking whether the techniques proposed by Davis (1944 cited in Afflerbach,. et al. 2008) 

were used to assess the third year EFL leaners’ reading comprehension skills, have revealed 

that the different techniques that are used to assess reading comprehension skills of third year 

ELF learners are: a. word meaning, b. identifying the references in the text, c. selecting the 

main thought of the text, d. asking questions that are directly answered in the text, e. asking 

questions that are not directly answered in the text, f. asking leaners to draw inferences, g. 

asking a question about the type of the text, h. asking pupils to determine the writers’ purpose. 

             The results have shown that Davis’ (n.d) first technique asking learners about word 

meaning is used in three texts. In fact, asking learners to find or to give meaning or opposites 

of words is one of the basic techniques that is used to assess reading comprehension. 

Accordingly, Davis argues “knowledge of word meaning is basic to measurement of all other 

skills since to read at all one has to recognise words and understand their meaning” (Davis, 

n.d:236). That is to say, vocabulary knowledge and word meaning plays an important part in 

reading comprehension. Thus it is necessary to ask questions about word meaning to assess 

the learners’ vocabulary and their understanding of words. Moreover, understanding word 

meaning in isolation helps in understanding the general meaning of the text. 



 
 
 

                                                            56 
 

            From the results, the technique of identifying references is used in three texts in N.P 

textbook whereas in the other texts it is not found. Identifying references is mainly related to 

the understanding of the organisation of the passage that is cohesion of the text. Accordingly, 

Sally and Katie (2008) argue that cohesion is related to the extent to which elements of the 

texts such as words, sentences, paragraphs are linked to one another. This shows that the way 

to assess the learners understanding of the organisation of the text is asking them to look for 

the relationship between the items in the text. For example, asking them to who or what the 

underlined words refer in the text. And the technique is used in the N.P textbook. The learners 

are asked to find the word references in three texts. 

            The technique of selecting the main thought is also used only in three texts. Here the 

skill of skimming is always used to get the general idea of the text. The learners read the text 

from the beginning to the end so as to understand the main thought of the passage. Moreover, 

the technique of asking questions that are directly answered in the text is used in the six texts. 

So, the textbook focus on comprehension questions to assess the pupils’ understanding of the 

text. The technique of asking questions that are not directly answered in the text is also used 

in the six texts. The technique of drawing inferences is used only in two texts. In fact, learners 

are asked many questions in order to test their comprehension of the text and their ability to 

draw inferences from what they read. 

           The technique of asking a question about the type of the text is used in four texts.  This 

type of question generally is given in a form of multiple choice questions; for instance, the 

text is: a. Expository, b. Descriptive or c. Narrative.  Furthermore, the technique of asking a 

question about the authors’ purpose is used only in one text. In fact the purpose of the text 

cannot be cited in one particular part of the text, however, the learner can understand it based 

on some indicators. For example grammar is a good indicator to understand the author’s 
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purpose and also narrative tenses such as the past simple is generally used to entertain the 

reader.     

            Therefore, the technique that is used in all texts is asking comprehension question 

about the passage. Thus all the texts focus on asking questions to check the understanding of 

the learners. Accordingly, Richard and Park (2005) argue “the use of well-designed 

comprehension questions can be used to promote an understanding of a text” (Richard and 

Park, 2005:67). Said differently, asking reading comprehension questions to check the EFL 

learners’ understanding is useful to enhance the comprehending of text. It means that the 

technique of asking questions about the passage is important in assessing reading 

comprehension with EFL pupils, so it is used in the six reading texts in N.P textbook. 

 

3. Discussion of the Results of Baccalaureate  Exam Analysis 

3.1. Davis’ Techniques Used in Baccalaureate Exam to Assess Reading 

Comprehension Skills of Learners 

         The outcomes of the analysis of a sample baccalaureate exam, that aims at checking 

whether Davis’ techniques  (1944 cited in Afflerbach,. et al. 2008) were used to assess the 

third year EFL leaners’ reading comprehension skills in the final exam, have revealed that 

multiple techniques are used  to assess learners’ comprehension skills in BAC exam. In fact, 

the five of Davis’ techniques are used in the sample: a. word meaning, b. identifying 

references, c. asking questions that are directly answered in the text, d. asking questions that 

are not directly answered in the text, e. asking a question about the type of the text. Thus, the 

learners in this sample BAC exam are assessed on the basis of five techniques. 

           To sum up, the techniques that are used in N.P textbook and BAC exam are 

approximately the same. Moreover, all the techniques in the BAC exam are available in the 



 
 
 

                                                            58 
 

textbook. Therefore the learners are well trained and prepared to the final exam in reading 

comprehension since the beginning of the year. 

 

Conclusion 

        The chapter has discussed the data gathered from the teachers’ questionnaire, textbook 

and BAC exam analysis so as to answer the research questions of the investigation. All of the 

hypotheses supposed in the introduction are confirmed. The textbook and BAC exam analysis 

and informants’ answers show that reading comprehension skills of the learners are assessed 

in both class and BAC exam relying on multiple techniques: a. asking comprehension 

question, b. true or false statements, c. asking a question about the type of the text, d. asking 

learners to find or give synonyms and opposites, e. asking learners to put ideas according to 

their occurrence in the text, f. asking the learners to summarise the general idea of the text, g. 

giving multiple choice questions to select the appropriate one, h. asking the learners to 

determine the author’s purpose and i. asking pupils to find word references in the text.  

           With regard to the factors that cause reading comprehension difficulties for the leaners, 

the informants affirm that the major reasons that cause reading comprehension problems are 

both linguistic weakness and lack of reading. The participants’ answers, N.P textbook 

analysis and the comparison between the activities found in BAC exam and N.P textbook 

affirm that N.P textbook prepares effectively the learners to a final exam in reading 

comprehension.  
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General Conclusion 

   The study investigated the assessment of reading comprehension in teaching English 

as a foreign language with third year pupils in four secondary schools in Ain El Hammam in 

Tizi-Ouzou. Actually, it was intended to check whether the reading comprehension skills of 

third year ELF learners in the secondary school are assessed in a valid and reliable way during 

the school year and in the final exam. First, it aimed at analysing the techniques and the 

strategies used in the class, in the Baccalaureate and term exams to enhance the reading 

comprehension competencies in the learners. Second, it tried to identify the main reasons that 

cause reading comprehension difficulties of the learners. Finally, it tried to check whether the 

reading comprehension activities provided by the New Prospect textbook effectively prepare 

the learners to the final exam in reading comprehension.  

   The investigation attempted to bring some details about the process of assessment 

and precisely focused on reading comprehension as a significant skill in teaching English as a 

foreign language. The review of the study highlighted some theoretical issues related to 

assessment, its importance in the teaching and learning process and the reasons for assessing 

the learners. Furthermore, it explained the nature of reading comprehension and the basic 

techniques that should be used to assess reading comprehension skills of the EFL learners. 

             The research was conducted in the form of a case study and adopted the mixed 

method approach. Therefore, it combined both qualitative and quantitative research methods 

for data collection and analysis. In fact, the data were collected through three tools: a 

questionnaire was administered to EFL secondary school teachers in Ain El Hammam, New 

Prospect textbook analysis and a sample of the BAC exam (2015) analysis. For the sake of 

analysing quantitative data gathered from the closed ended questions of the questionnaire, the 

study adopted the statistical method relying on sphinx software. In addition to the statistical 

method, the qualitative and quantitative content analyses were used. The qualitative content 
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analysis was used to analyse and explain the open ended questions of the questionnaire and 

the quantitative content analysis was used to analyse the quantitative outcomes collected from 

textbook and BAC exam analysis. 

    The discussion of the findings of the teachers’ questionnaire, textbook and a sample 

BAC exam analysis provided answers to the research questions. The results showed that EFL 

secondary school teachers assess their learners’ reading comprehension skills relying on 

multiple techniques, such as: a. asking comprehension question, b. true or false statements, c. 

asking a question about the type of the text, d. asking learners to find or give synonyms and 

opposites, e. asking learners to put ideas according to their occurrence in the text, f. asking the 

learners to summarise the general idea of the text, g. giving multiple choice questions to select 

the appropriate one, h. asking  learners to determine the author’s purpose and i. asking pupils 

to find word references in the text. 

   Moreover, the outcomes demonstrated that the two main reasons that cause EFL 

learners’ reading comprehension difficulties are linguistic weakness, that is related to lack of 

vocabulary knowledge and lack of reading practices. Therefore, teachers are invited to adjust 

their teaching to help their leaners in overcoming these difficulties; for instance, by 

elaborating supplementary activities aiming at enriching the learners’ vocabulary, asking 

pupils to bring and use their dictionaries to learn more vocabulary items and encouraging 

extra reading outside the class to enhance their reading habits. 

    Furthermore, the results showed that the activities provided by N.P textbook 

effectively prepare the secondary third year learners to the final exam _BAC exam_ in 

reading comprehension. The texts and the activities used in N.P textbook are almost the same 

in the BAC exam and the learners’ reading comprehension skills are assessed in the same 

manner. So the learners are well trained and prepared through the school year. 
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    Actually, the research demonstrated that assessing reading comprehension is an 

important task that requires different techniques, tools and strategies that lead pupils to show 

their strengths and weaknesses, their needs and abilities. Moreover, it is through the 

continuous classroom assessment that teachers can collect information so as to adjust their 

teaching practices and help the learners to overcome the difficulties that they encounter in 

their learning process. Besides, using effective teaching of reading comprehension strategies 

can bring useful solutions to reading comprehension problems. For instance, teachers can 

explain through using easier vocabulary, ask the learners to use dictionaries and encourage 

further reading.  

 In the end, it is hoped that the findings of the research will pave the way to further 

researches interested in the same area of investigation.  
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Appendix A 

Questionnaire of the teachers 

   This questionnaire is addressed to EFL secondary school teachers in Ain El 

Hammam. It aims at gathering information about the assessment of reading comprehension. 

You are kindly requested to answer the following questions. Your answers are strictly 

anonymous and confidential. 

              Please tick the right box (es) to indicate your answer, and provide your own answers 

where it is needed.  

             Thank you for your collaboration. 

Section one: General information 

1. Gender:                     

      Male                                  Female 

2. What academic qualification do you hold?       

      License                              Master                Other  

3. How long have you been working in the field of teaching? 

      This is my first year          1-5 years             6-10 years       

            11-15 years                        16-20 years         More than20 years                            

4. How many third year classes are you teaching this year? 

………………………………………………………………………………………… 

5. What is the average number of pupils in your classes? 

            20-25                                26-30                     31-35 

            36-40                                More than 41 students      

Section two: Learners’ motivation and level 

6. Do you think that your learners are motivated to learn the English language?  
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            Yes                                   No                          Not all of them 
 
 

  
7. How do you find the output of your learners? 

            High                                 Average                                                 Low                    

8. Are you satisfied with your pupils’ achievement? 

       Yes                                    No                                        

9. Which language skill do you think your learners master the most? 

             Reading                             Writing                   Speaking       Listening 

Section three: The teaching and the assessment of reading comprehension skills within the 

competency based approach 

10. In your opinion the competency based approach is: 

  Easy                                 Complicated  

11. To what extent do you apply it while teaching?  

…………………………………………………………………………………………... 

12. Does the competency based approach emphasise the assessment of reading 

comprehension skills? 

         Yes                                  No 

13.  Do you think that the assessment of the reading comprehension is essential in 

teaching English as a foreign language? 

         Yes                                  No 

      Please explain why 

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………. 

14. Do you assess your learners’ reading comprehension skills? 
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   Yes                                  No 

 

15. Is the time devoted to the reading comprehension assessment sufficient? 

   Yes                                  No 

16.  What are the strategies that you use in the class when teaching reading 

comprehension? 

a.  Explaining in French, Arabic or Berber   

b.  Using the target language all the time   

c.  Asking learners to use dictionaries   

d.  Identifying important events and concepts in the text   

e.  Testing comprehension with questions    

f.   Giving students practice with new words 

g.  Asking students to summarise the general idea 

h.  Encouraging self-assessment 

i.  Other  

17.  What are the tools that you use to assess the reading comprehension skills of your 

learners? 

         Classroom activities                 Homework                       Tests                               

               All of them 

18.  In tests and term exams, what are the techniques that you use to assess the reading 

comprehension skills of your learners?       

a.  Answering comprehension questions 

b.  True or false statements                                                                             

c.  Asking a question about the type of the text 
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d.  Questions on the author’s purpose  

e.  Multiple choice questions to select the appropriate one                                                     

f.  Finding or giving synonyms and opposites                                                          

g.  Putting ideas in the right order according to their occurrence in the text  

h.  Asking students to summarize the general idea                       

a.  Words reference in the text 

19.  Are the activities that you use to assess reading comprehension in the term exams the 

same with those used in the baccalaureate exam? 

   Yes                                                 No 

Please justify your answer 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………. 

Section Four: The factors that influence positively or negatively learners’ reading 

comprehension 

20. Do you think that your learners are motivated to practise reading comprehension?        

 Yes                                                    No  

21.  According to you, what are the factors that cause the students’ reading comprehension 

difficulties? 

               Linguistic weakness                       Lack of reading 

             Other factors…………………………………………………………………………… 

22. How can you help your learners when they do not understand while reading a text? 

...........................................................................................................................................

...........................................................................................................................................
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...........................................................................................................................................

........................................................................................................................................... 

23. Do you believe that text selection has an effect on the learners’ reading comprehension 

achievement? 

   Yes                                                 No 

24.  Do the reading comprehension activities of the textbook “New prospects” well 

prepare the learners’ for the baccalaureate exam in reading comprehension? 

         Yes                                                  To some extent                      No 

Please justify your answer 

…………………………………………………………………………………………

…………………………………………………………………………………………

………………………………………………………………………………………… 

25.  As a secondary school teacher, what would you suggest to improve the quality of the 

assessment of the reading comprehension skills? 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

………………………………………………………………………………………… 

Thank you very much for your time and help. 
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Appendix B 

Checklist 

    The following checklist is developed on the basis of Davis’ work 1944 (Davis cited 

in Afflerbach, et al., 2008), where he sets some techniques to assess the learners’ 

comprehension skills. In this study, it is adopted to analyse six reading texts provided by N.P 

textbook and the reading part of a sample of BAC exam to check whether the learners’ 

reading comprehension skills are in a valid way. 

                 Texts 
 
Techniques 

Text1 Text2 Text3 Text4 Text5 Text6 

a. Word meaning.       

b. Identifying the 
references. 

      

c. Selecting the main 
thought 

      

d. Asking questions that are 
answered in the passage. 

      

e. Asking questions that are 
not directly answered in the 
passage. 

      

f. Drawing inferences.       

g. Type of the text.       

h. Determining the writer’s 
purpose. 
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Davis’ techniques to assess the learners’  
reading comprehension skills 
 

A sample of  BAC exam 

a. Word meaning.  

b. Identifying the references.  

c. Selecting the main thought.  

d. Asking questions that are answered in the 
passage. 

 

e. Asking questions that are not directly 
answered in the passage. 

 

f. Drawing inferences.  

g. Type of the text.  

h. Determining the writer’s purpose.  
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Appendix c 
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Appendix D 
 
BAC Exam  
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