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Abstract

This study seeks to investigate the developmenkeafmer's autonomy in the Algerian
secondary school through the project-based apprimaleinguage learning .To reach this end,
second year English language learners in secorstaugols of Maatkas have been taken as a
case study. . It aims at checking whether autoniontgnguage learning is developed through
project work in Algerian English language class€ke research relies on Benson’'s and
Voller's theory (1997) on learner autonomy anddhe of project work presented by Legutke
and Thomas (1991). The investigation is based emtixed method research .It combines a
guestionnaire administered to second year Engaslguage learners and English language
teachers of secondary schools of Maatkas as we#l alassroom observation. The study
combines between qualitative and quantitative noettoo the interpretation of the data. It
uses statistical package for social sciences (SRB®)e analysis of statistical data whereas
qualitative content analysis is used for the intetgdion of qualitative data. The results have
revealed that second year English language leawfesecondary schools of Maatkas do
project work. Also, the results show that EFL |lemsnare autonomous when preparing their
project to some extent only.

Keywords : Learner’s autonomy, Project Work, English languiegeners
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General Introduction



» Statement of the Problem

Recently, there was a shift in the field of Englislnguage Teaching (ELT) in the
Algerian school concerning the approaches adopiethdet the needs of the learners in
particular and those of the society as a whole.sTHLT in Algerian secondary school has
gone through different methods such as: Grammanrslation Method, audio-lingual Method
and lately, the Competency-Based Approach (CBA)s Hpproach occurred because of the

need to develop and foster learner autonomy bylmgnup with it the task of Project work.

CBA is a new approach used in the Algerian Edunatiprogram after the reformation
of the curricula in the academic year 2002/20G3miajor aim is to make learners take part in
the learning process and give their opportunityind answers to questions encountered in
real life situations, and decision making. Saidedldntly, CBA represents a change from the
passive learner seen as empty recipients waitingetdilled by the teacher into the active
learner’s constructers of their own knowledges lkmown as the shift from Teacher-Centered
Paradigm to Learner-Centered Paradigm. To achigesetaims, CBA introduced new tasks
such as Project work which is considered as learaeiered activity and the backbone of this
approach. Project work involves the learner in gmeeience that pushes him to get out of his
chair by applying the knowledge acquired during tiné in real life situations. During the
project realization, each learner has a specifsk t@ accomplish in a limited time and
organized way. So, all these practices make himporesble, raise his self-esteem, and foster

his autonomy in language learning.

A brief glance at the literature reveals that leasnautonomy in education particularly
in English as a Foreign Language (EFL) context jairegect work have been the concern of
many studies from different perspectives both atrtational and international level. While,

Bassou Abderahmane (2008) investigated the peacfiautonomous learning when working



collaboratively on the project, Khira Hadi (201&ms to discover whether or not pupils
attending English Language in secondary schooles@y to take on an autonomous language
learning, Chieko Onozawo (2010) explores autonompanguage learning by examining its
definition ,how to foster it and its effects. Oretbther hand Adela Turloiu and ina Sif
Stefansdottir (2011) investigated how learner aotoycan be implemented in the classroom.
Yet, Onozawa (2010), Norlida and Yaakub (2004) n¢d(2009) emphasized on the positive
effect of learners autonomy on the process of lagguearning.

As for the project, it has  been invedtgafrom different perspectives like the work of
Aimeur Rosa (2011)which dealt with the implemeinotatof project based learning in
Algerian secondary school syllabuses and textbotdsif Fragoulis (2009) purports to
provide practitionerswith a tool for effectively implementing projectded learning in
foreign language contexts. Many works have beemdwected on project by evaluating

textbooks.

From this overview of the literature, it becomesaclthat no study endeavored to tackle
the issue of developing learner autonomy througijept work. This is the reason why the
present study seeks to fill this gap by checkingtiver project work develops the autonomy

of second year EFL learners in Maatkas second&igyos.

* Aims and Significance of the Study

The overall aims of our research are to investigahether second year English
language learners in secondary schools of Maa#aéyrdo project work and if this latter
develops their autonomy. The significance of thigdg lies in the following points: recent
studies in the field of language teaching and legrmamely in EFL context emphasize
learner’s autonomy as the main purpose of eduatimogram .Thus, the learning of EFL

can be considered as being inefficient if it is based on leaner's autonomy and learner



centered approach. Indeed, acting autonomously meaessary condition for successful
learners. Hence, constructivism brings out projeotk as a task so as to develop leaner’s

autonomy.

The main objectives of our research are to chegdtgérian EFL pupils enrolled in the
field of foreign languages in secondary schooldvVialatkas really prepare project work, if
project work helps EFL pupils to develop their auttimy and to which extent. This study
would be the first attempt to tackle this issuetta level of the English Department at

Mouloud Mammeri University.

* Research Questions and Hypotheses

The work has been framed with two important questio order to achieve our objectives.

Q1- Do the Algerian EFL pupils in Secondary schaafisMaatkas actually prepare project

work?

Q2- To what extent does project work help EFL leesrio develop autonomy?

The following hypotheses are developed as an atteorgredict the result of the research.
Hpl- EFL pupils in the Algerian secondary schodlMaatkas prepare projects

Hp2-EFL pupils in the Algerian secondary school#afatkas do not prepare projects
Hp3-Project work helps EFL learners to develop aotoy.

Hp4-Project work does not help EFL learners to tigvautonomy.
+ Research Techniques and Methodology

The present study intends to investigate the dewedmt of learners’ autonomy in the

Algerian secondary schools through project-Basegrégch to language learning. For this

3



end, it adopts Benson and Voller(1997) as a theoryearner autonomy in addition to the
characteristics of project work presented by Legutkd Thomas (1991). Besides, it opts for a
mixed method approach combining quantitative andlitive methods for both data
collection and data analysis. A questionnaire andlassroom observation serve as
methodological tools. A questionnaire was admingsteto (15) English language teachers
and (60) second year English language learneddlediin the field of foreign languages, as
well as a classroom observation in three seconslargols of Maatkas. These are secondary
schools of LAADLANI AMAR, MOUZARINE SAID and NOUVEAJ LYCEE SOUK EL

TENNINE.

The pupils’ questionnaire contains questions alibat experience of doing project
work and performing presentations in the fronttdit classmates and whether it helps them
to overcome linguistics problems and become aut@usm Concerning teacher’s
questionnaire, it contains questions from diffeneetspectives; it means about the process of
doing the project also about the final work. In ifidd to their views and opinions if project

work helps pupils to be autonomous.

« Structure of the Dissertation

The overall structure of this dissertatimiows the traditional simple model which
consists of a “General Introduction”, four chapteaad a “General Conclusion”. The first
chapter is named “Review of the Literature”. Itiezvs the main theoretical concepts related
to the topic as well as the theoretical framewanilerlying the research. The second chapter
is named “Research Design and Methodology”, ittsthy presenting the procedures of data
collection, which consist of a classroom observadad questionnaires distributed to second
year English language learners in secondary schoblMaatkas and English language

teachers. Then, it presents the procedures of aladdysis. The third chapter is entitled



“Presentation of the Findings”. It provides a dethiaccount of the results of the gathered
data from a questionnaire and a classroom observats for the fourth chapter, it is labeled
“Discussion of the Findings». It endeavors to iptet the results that bring an answer to the
research questions set out at the onset of thestigedion as well as confirm or refute the

hypotheses. Finally, the “General Conclusion” suimshe main points of the study.



Chapter 1. Review of the Literature



Introduction

This chapter includes the review of theréture that is designed to review the major
works related to learner autonomy in language lagrand project work. It is composed of
three main parts. First, we introduce construativislearner-centred approach and
competency based approach (CBA henceforth) to Eggueaching since they are the main
approaches that favoured learner autonomy by imgahéimg projects in the curricula.

Then, we account to review key words related tosbudy “learner autonomy” and “project”.
The third part undertakes theories to be used mregearch which consist of Bensons’ and
Voller's theory (1997) to learner autonomy. In dduh to the characteristics of project work

presented by Legutke and Thomas (1991).

I. The Main Approaches to Learner Autonomy

[.1. Constructivism

Constructivism is a theory of learning that expdaithe nature of knowledge and
learning. According to constructivists, knowledgenot received passively but it is something
constructed by the man himself. In this sense, €4h€91) claims Knowledge cannot be
taught but must be constructed by the learnéited in Benson, 2001:42).It means that

knowledge is something constructed by the learner.

In addition, constructivism provides leais with the opportunity to construct
knowledge and new meaning from authentic experenagher than from repetition and
memorization. It claims that learning occurs tlgiouusing experience. In this sense,
Dewey(1938:39) sayd ‘have taken for granted the soundness of the jplie¢hat education
in order to accomplish its ends both for the indial learner and for society must be based
upon experience--which is always the actual lifpeglence of some individual ‘in other

words, experience is vital in education in ordeatsomplish the need of the individual and



society. In the constructivists view, learners dtioparticipate in the formation of their
knowledge rather than waiting for their teachertramsfer the knowledge. Constructivism
emphasizes the way of learning rather the oneamhieg and encourages learner’s autonomy
by integrating a project work as a task that hédasners to be autonomous in their learning
process. Said differently, the constructivists lgfttyproject work as a means or a technique in
order to help learners to be autonomous in thearnieg process. The approach of

constructivism exists on two types:

[.1.1.Social Constructivism

Social constructivism is a theory of learningttftuses on the role of the society in
the construction of the knowledge; it means tharrmg is social activity that learners
develop through peering, group work and interactah others. It gives the opportunity for
learners to compare and share ideas with othersg usuthentic tasks. In the view of
constructivists,Glasersfled (1989) stresses theortance of the learner as an active agent
and responsible of his learning process, contrarthé previous theories where the learner
plays a passive role and the responsibility resatdg on the teacher .Social constructivism
asserts that students learn though discoveringhbsnselves instead of passively receiving
lectures. To support this idea, Bruner (1966) dhgs “...students would better learn and
retain concepts, they discover on their own instefgassively through rote learning and

lectures” (cited in Bassou: 2007:45).

[.1.2. Cognitive Constructivism
Cognitive constructivism is another dimension ofstouctivism which is developed by
John Piaget (1977) who emphases the importancéeofirtental capacity, that is to say

knowledge is personal. The important issue is #aath individual is active in the learning



process, not passively absorbing whatever happens,each person may construct very

different understandings after interacting with faene objects in the same environment.
1.2. The Competency -Based Approach

CBA is an educational approach that emerged in1H£0 in the United States of
America. It is an approach that describes the kadge, skills and behaviors that learners
posses at the end of the course .In this conteixhaRls (2001:141) states that it is an
approach which (...) refers to an educational movement that advodafening educational
goals in terms of precise measure descriptionsnofMedge, skills and behaviors students
should posses at the end of a course stutifafis approach is a learner centered approach in
the sense that the learner is an active participatite learning process. Put differently, the
learner participates in the construction of his Wieolge; this makes CBA a social
constructivist approach. The application of thenpples of CBA in language learning is
labeled competency Based Language Teaching (CBILTargets how to use language in
concrete contexts rather than to know about theviedge. In addition, this approach aims to
establish learners competencies so that they camfoupractice what has been acquired at
the inside to the outside of classroom. In thipees Docking (1994:16) states that CB13
designed not around the notion of subject knowldalgearound the notion of competencies.
The focus moves what students know about languagéat they can do with it"CBLT

serves as a bridge between school and real lileh#ips learners to become autonomous.

The activities suggested by CBLT are realldvtaisks that are linked to the field of the
work As Richards and Rodgers (2001:14) say, thkstasay be related to any domain of
life”. CBA integrates project as a task so as to helmé&s to be autonomous. So,CBA and
project work are strongly related . In other wongi®ject work puts into practice the

theoretical principles of CBA, which is to devel@arners’ autonomy.



|.3. Learner- Centered Approach

Over the last decades, there has been a chanige waty of teaching and learning EFL.
This shift is due to the adaptation of the new rmdshin education which are based on learner
centred approach. This shift occurred because efted to develop learner autonomy. It
seeks to help learners to be more responsible ath@mous in various situations .In this
regard, developing a learner-centred approach megjfiom educators to accept that learning
happens through experience. To support this vienewB (2008) considers that the general
aim for student centred classroom is for studemigain independent mind and the ability to
make decisions about their lifelong learning.

In the traditional teacher centred approach, the efadeaching neglects learner during
their learning process. However, the learner cdrapgroach encourages the learner to be an
active agent in which learning is at the centespomsible for his learning. At the same time,
the role of the teacher has changed from one ofrémsmitter of knowledge to the one who
guides and facilitates the way of learning forrieat thus to be autonomous. In this area, John
(2007) claims that in a learner-centered classletumers are independent i.e. they do not rely
all the time on their teacher. In this sense, F@®0I05:38) says that learner-centred approach
“seeks to develop learners’ autonomy and self aguraknt by laying claim for the necessities
to redefine the role of both learner and teachende the argument of a methodology centred
on the learner”.Moreover, learner -centered approach encouragesdes involvement and
motivation through providing individual learningrasphere. That is, learners are offered the
opportunity to plan for their study, negotiate aessvin a meaningful interaction. This way of
learning allows them to take charge and make dewssin the learning process. As Nunan

(2004:8) states:



A learner centered classroom is one in which stisderere actively involved in their own
learning process. This involvement has two dimerssidirst, students take charge of their own
learning process, including making decision, pland so forth; the other is to maximize the
classroom time for students’ interactive activities

More importantly, learner-centered approach enamgalearners to be able to use the
knowledge of language inside and outside the aassr In fact, when they take part in
different activities, students develop their autogo At the same time, engaging learners in

pair or group works give them opportunity to takeuge of their own learning.

ll. Project Work and Learner Autonomy

II.1. Project Work

Project work (PW) is an individual, pair or groupnk in which learners apply what
they acquired during a unit. The concept has recedifferent definitions.

Haines (1989) claims that project includes an aging topic which develops a variety
of skills like social, computing, problem-solvinignguage skills as well as communicative
skills instead of a specific language task. Whereagutke and Thomas (1991) define project
work as ‘a theme and task-centred mode of teaching and ilgruhich results from a joint
process of negotiation between all participdr(tgted in Aimeur, 2011: 9), in the sense that
project results from a common agreement or disoanssetween the members of the group.
Other definitions were provided such as the on&lathan (1998:373) saying thagroject
work enables the gradual development of autonortty pvogressively greater responsibility
being taken by learners’it. means that project work is one of the technigihes fosters the
development of leaner autonomy since it helps tteetake responsibility over their learning.

As for Stoller (2002), she defines projaesta natural extension of what is already taken
place in class”(cited in Fragoulis, 2009:113). Another definitiaras provided by Hedge
(1993) who sees project as an activity that integrahe different language skills. In this

context, she claims that project is:

10



An extended task which usually integrates languskgbs work through a number of activities.
These activities combine in working towards an adrgoal and may include planning, the
gathering of information through reading, listeniigerviewing, etc., discussion of the
information, problem solving, oral or written refing and display (cited in Aimeur, 2011: 9).

It means that project work is a task which integréeguage skills through various activities
such as planning, the collecting of data, and disioun of the information, problem solving,

oral or written reporting and display.

11.2. Skills Development though Project Work

Project work is a task that helps learners to dgvelifferent skills which pave the
way to develop their autonomy while learning. Clotleation and communication can be
developed from project. Doing presentation in thentf of their classmates help them to
develop their speaking as well as their responsdsland self confidence on themselves are
developed. In addition, problem solving is a skt can also be developed through project
work since it pushes learners to think about tHges. So they gain higher order thinking
that bring up critical thinking which is a fundantainskill to learner autonomy; learn how to
select materials that are needed for the work.cheay for the information helps learners to

develop their computing skills (Fragoulis, 2009).

11.3. Learner Autonomy in Language Learning

11.3. 1. Definitions of Autonomy

There are many terms that are close in meaningutonamy, but they are not
synonymes.Among the term, there are: ‘self-instomct 'self-directed’, self-access, and
‘distance learning’ (Shanghais, 2012).

Self-instruction: It refers to the situation in which learners undke language study
without the help of teachers. In this context, Disin( 1987 ) says that self —instruction

refers to'learning without the direct control of the teachcited in Shanghais, 2012:560).

11



Self-direction: It refers to the process where learners assuraponsibilities for
making decisions of their learning.

Self-access refers to‘learning from materials and facilities that are ganized to
facilitate learning; self —instruction in using the materials{Dicknson ,1987 :11) .

Distance learning It is a way of organizing learners in order ttoal them to take
charge over their learning.

One of the earliest and most frequently cited nigdins of autonomy is found in
Holec's (1981:3) he says that“is the ability to take charge of one's own leargj and to
take charge of one's own learning is to have, amchald, the responsibility for all the
decisions concerning all aspects of this learning”

Then, according to Benson and Voller (1997:2)

Learners naturally exercise a degree of control tveir learning independently of our
efforts to encourage them. If this is the casetefirsy autonomy may essentially be a
guestion of helping learners to develop behaviaral psychological characteristics that
come more or less naturally to them. He adds ttesitgr control “cannot be achieved by
each individual acting alone according to his ardwen preferences.

The definition above extends the base of Holed aslds the necessity of the other’s
help in language learning. This kind of autonomtaasning might range from activities in
the Classroom which provide students chances tosgsherhat they want to learn, or let them
to participate in out-of-class project work througélf-access center or by peer-working

(Sinclair, 1999).

Sinclair (1999:310) summarizes Holec and Bensomshions into a term of “self-
directness”. According to her surve\gne view is that autonomy in language learning is
principally concerned with providing learners wikuations and opportunities for exercising
a degree of independence”.

Another definition provided by Nunan (2000), hetedtia “principally, autonomous

learners are able to self determine the overalkediron of their learning process, exercise
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freedom of choice in relation to learning resourcasd activities” €ited in Cheiko,
2010:127).

Ur (1996) regards autonomy as one of the threeestafjthe process of learning skill.
She defines the process of learning skill by mezna three stages_ course of instruction:
“verbalization, automation and autonomy”, and exariefly that at the last stage learners
continue to use the skill on their own, becomingfipient and creative. This means that the
learners are autonomous.

Another definition of learner autonomy was put fard/ by Jeffries (1990) who views it
as “ learning in which an individual or group ofdeners study on their own, possibly for a
part or parts of a course without direct intervamtifrom a tutor. This can involve learners in
taking greater responsibility for what they learr(Jeffries, 1990: 35). Said differently,
learners have to take charge of their learning gs®cwithout direct intervention from

instructor.

Little (1991: 4) declares that learner autonasya capacity-for detachment, Critical
reflection, decision-making and independent actidhe learner will develop a particular
kind of psychological relation to be process andteat of his learning”.In relation to the
psychological relation, Little (ibid) continuespur capacity for self-instruction probably
develops out of our experience of learning in iatéion with others: in order to teach
ourselves, we must create an internal substitutehe interaction of home or classroom”.
The capacity for autonomy will be displayed bothha way the learner learns and in the way
he or she transfers what has been learned to wanhtext.

Benson (2001) adds thatonomyis about people taking more control over theirgive
individually and collectively. Autonomy ifearningis about people taking more control over
their learning in classrooms and outside thens #hkout people taking more control over the

purposes for which they learn languages and thes wayhich they learn them.
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11.3.2. Defining Learner Autonomy

Learner autonomy has become a central topic infigh@ of language learning. The
word autonomy has been studied over 20 years amtiden given a great consideration in the
field of education, namely in language learningsTts due to the shift frommnian as the
product of the society to man as producer of the sgety” (Holec, 1981: 1). It means that a

man is viewed as an active agent who construct&rosvledge rather than a passive one.
11.3.3. Levels of Learner Autonomy

Littlewood (1999) distinguishes between two levadlautonomy:

11.3.3.1. Proactive Autonomy

It controls the direction of activity. In “Proacévautonomy”, learners determine
objectives, select methods and techniques and aealhat they have acquired.
To support this idea Littlewood (1999) claims thetactive autonomy:

..... regulates the direction of activity as well s activity itself ....the key  words are
action words: learners are able to take chargéaf bwn learning and determine their
objectives, select methods and techniques and aealshat has been acquired (cited in
Benson, 2001:43).

It means the ability of learners to take chargetldir own learning, determine their

objectives, select methods and technique and eeallzat has been acquired.
11.3.3.2. Reactive Autonomy

It manages the activity once the dimttias been set. “Reactive” autonomy enables
learners to organize their sources autonomoustyder to reach their goals. It is the kind of
activity that pushes learners to learn vocabulatlaut being pushed.

Littlewood(1999) says of reactive autonomy that it

..... regulates the activity once the direction hasnbset...the kind of autonomy which does
not create its own direction, but once a directitms been initiated, enables learners to
organize their resources autonomously in order gacht to reach their goal.( cited in
Benson,2011:43).
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[1.4. Autonomous Classroom

Nunan (1996) presents a picture of what an autongnotassroom looks like. He
claims that generally, in non autonomous classrabm teacher or the institution makes all
the decisions about what and when it will be taughtontrast, in an autonomous classroom,
decisions regarding the content and classroom naithbe made with much reference to the
students (cited in Balacikanli, 2010). Said diffgfg, in an autonomous class, learners should

take part or be involved in the decision makingaawning the content and so on.
11.5. Behaviors of Autonomous Learners

Omaggio (1978) provided details of the behaviorbaihg autonomous learners with
regard to good language learners. Autonomous leamhecide on their learning styles and
strategies; take an active approach to the leartaisig at hand. It means that they decide on
the direction of their learning process and they\ailling to take risks, i.e., to communicate
in the target language at all costs. Indeed, tmey'good guessetas they attend to form as
well as to content, that is, place importance auescy as well as appropriacy.They develop
the target language into a separate referencensyaiel are “willing to revise and reject
hypotheses and rules that do not apply. to solve problem and draw conclusions; angeha

a tolerant and outgoing approach to the targetuagg (cited in Wenden1998).

Both Little (1991) and Sinclair (1999) ieske that critical reflection in the process of
learning process is necessary and it can be shemgd by learning training or learning
strategy education. Autonomous language learnesonoe degree are successful learners,
who are good at understanding their own learnigpst methods, and practicing appropriate
strategies at appropriate phases. Little (19990EBeves thatthe most successful learners
are autonomous and they accept responsibility heirtlearning; they constantly reflect on
what they are learning, why they are learning, htwy are learning, and with what degree
of success”.
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[1l. Theoretical Framework

Our work relies on Benson and Voller (198®ory on learner autonomy. Their studies
are concerned with four versions of learner autontmat consist in “technical, psychological
social and political versions”. In addition to tblearacteristics of project work that are seen

by Legutke and Thomas (1991) as a strategy to dp\earner autonomy.

l11.1. Benson Contribution to Learner Autonomy

» Technical version of learner autonomy
Benson (1997:19) refers to technical versioritae act of learning language outside
the framework of an educational institution andhwiit the intervention of a teacher3aid
differently; it is the act of learning outside ttlassroom without the help of the teacher.
» Psychological version of learner autonomy
According to Benson and Voller (1997), it is theaeity which permits the learners to
be responsible in their learning process. In thelpslogical version, autonomy is defined as
“a construct of attitudes and abilities which allolegarners to take more responsibility for
their own learning” (Benson, 1997: 19). This version, associated wibhstructivism,
focuses on the inner transformation of the indigldoehaviours, personality and attitudes, in
order to take charge of their own learning. It eséd on Constructivist principles which
emphasize self-awareness, self regulation confelenauthentic and real learning
Environments, negotiation and social mediation thedrole of the teacher as a facilitator.
» Social version of learner autonomy
It is the ability to interact and collaborate hwibthers; this version stresses the
importance of interaction between members (leajngvsas to develop their capacities to

construct their knowledge and responsibility toamde learners’ autonomy.
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> Political version of learner autonomy

It is the version that emphasizes learners’ contnegr the content and process of
learning. It is the conditions that permit learnwsmake decision over their learning for
instance, freedom to choose the topic and the nboferoject work.

[11.2. Legutke and Thomas 1997 (Characteristics oproject work)

In this section, we present the characteristigsrofect work according to Legutke and

Thomas (1991).
» Themes do not derive exclusively from academic digdines but from

social life

Through projects, students improve their communieatkills. They have opportunity
to choose topics that derive from real life. TH®ice makes their learning authentic and self
directed. This control over content of their leamis crucial element in the development of
autonomy (Benson, 2001: 99).

> Experiential learning involves discussion, experim&ation, reflection, and

application of insights
When learners imply the action to pl#mey face the problem of thinking about
practical activities which help them to increaseitteritical thiking.Making decisions about
the content of learning encourages learners tonbactive participants since their ideas and
decisions are based on the action for which theyesponsible (Benson, 2001: 90).
» There is a jointly constructed and negotiated planof action, which
undergoes change
Project work is an organized activity with a finptoduct. In project-learning
environments, many activities must be considere@&nvplanning project work such as
resources of information, social arrangements, rg@leoutcomes and schedule restriction.

(legutke and Thomas, 1991).
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> Project learning is investigative
Project work is not an easy task where learnerk woisolation outside the classroom
and present final product at the end of the Coudtsis. an activity that develops in cycles
going from abstract ideas, to experience (Leguticeehomas, 1991)
» Project learning is learner-centred
Learner-centeredness lies not only on the fact ldeners choose the topics of their
projects, but also on the fact that through thenkea’ ability to choose or select methods,
techniques and materials to achieve their aimgeBravork allows learners to discover their
strengths, interests and talents.
> It requires cooperative abilities of small groups
In carrying out the tasks involved in fireject, group members are responsible for their
learning group. Learners may have their own indigldourposes and set their own individual
goals; however, decisions about content are depérarethe situation of learning, call for
cooperative learning, and have social consequefiBasson, 2001). In classroom, learners
cannot ignore their classmates’ and teacher’'sastey and need to discuss the content of their
project within the group and also with the wholassl.
» Product is as important as process
In traditional teaching, the product ingglia change in cognition, whereas in project
work the product involves changes not only in th¥ledge base, but changes in skills .The
final product of the project reflects the way leemview themselves and the world, and it is
discussed among the members of the group ( Legui#terhomas 1991).
> Itinvolves an interdisciplinary approach to learning
Legutke and Thomas (1991) stress the tldat teachers from different subjects have to

ask their learners to prepare project work. Theyiom that in project work, learners develop
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and acquire not only accademic but also capaditigisdo not have a direct relation with the
main topic.
» Teachers and learners assume multiple roles
According to Legutke and Thomas (1994¢, teacher may take various roles which
can be that of manager, researcher, facilitatatjgi@ant, and the learner that of manager,
researcher, teacher, writer. It means that leaindtss case are active agents.

> Learners are partners who contribute to the contentand process of

learning (open, process-oriented curriculum)

Learners contribute or participate in making decisi concerning the content,
procedures and the final results of the researtihitgc Besides, collaboration and negotiation
among the members of the group, when sharing idewb experiences about project
implementation are communicative opportunitiesdocial interaction and language learning
(Benson, 2001).

> Project work assumes self-direction and learner awnomy

In project work, the teacher acts as a facilitdguide) and control over learning is

shifted to the learners. Teachers give an apprepreavironment where learners take

responsibility and independence for their learning.
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Conclusion

The chapter has reviewed the different literatueésted to learner autonomy and project
work. It consists of three sections. The first aeals with the main approaches that
encourage autonomy in language learning which anstouctivism, learner centred approach
and CBA. The second section contains the main @isaelated to our study which are
learner autonomy and project work. Finally, in 1ast section; we develop the theory of
Benson and Voller (1997) on learner autonomy aatidhLegutke and Thomas (1991) on the

characteristics of PW.
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Chapter 2: Research Design



Introduction

The present chapter is methodological. It describhestechniques and procedures of
data collection and data analysis used in our rekea order to fulfil our aim which is to find
out if learners who do project work are encourafgetde autonomous and responsible in the
process of their learning. Then, to show if thedtheses are confirmed or refuted. The
research design is composed of two sections. Tse dne is labelled procedures of data
collection; it describes the context of the invgastion .It, then, presents the participants who
took part in our research. Furthermore, it explaivesprocedures followed for data collection
which consist of questionnaires administered toosdcyear English language pupils of
secondary schools of Maatkas Tizi Ouzou and quasdioe for teachers as well as classroom
observation. The second section is called procedwfedata analysis; it explains the
procedures of data analysis. While numerical date subjected to a statistical analysis using
the Statistical Package for Social Sciences (SH88)qualitative data elicited from open-
ended questions of a questionnaire and a classrolservation are analysed through

Qualitative Content Analysis (QCA).

. Procedures of Data Collection

|.1. Context of the Investigation

The investigation took place in a real contexthree different secondary schools of
Maatkas. These are secondary schools of LAADLANMAR, MOUZARIN SAID and

NOUVEAU LYCEE SOUK EL TENINE in Tizi-Ouzou.
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|.2. Participants

1.2.1.Pupils

The population involved in our study is sixty J@upils out of ninety (90) chosen
randomly from three foreign language classes irthihee secondary schools of Maatkas,
Tizi Ouzou labeled: LAADLANI AMAR, MOUZARIN SAID ad Nouveau LYCEE SOUK
EL-TENINE. The choice of second year FL classes m@sdone at random; it was for the
fact that FL classes are the ones which deal widjept in the English module so as to

improve their language abilities such as commuimnah the target language.

|.2.2.Teachers

English language teachers of the first, secomfithind year at three secondary schools
of Maatkas Tizi Ouzou. Fifteen teachers are thal fwdpulation used to investigate this study.
Their experience varies from one another.

For the sake of empirically investigating theussddressed in our research, we have
opted for questionnaires and classroom observa®rdata collection instruments. The
questionnaires were distributed for sixty Englishduage learners of second year and fifteen
teachers of English language. Also, a classroorerghtion took place from March 6. 2016 to
March 17 and from April, 10 to April 21.We have ebged three English language teachers.
Due to the time limitations, we have managed todoech only twelve (12) observations

instead of eighteen (18).

|.3.Questionnaire

Generally speaking, the questionnaire is a datdeatan tool that is used to collect
information about particular issues from a targetug in a short period of time. As Brown

(2001) defines a questionnaire as any written that contains a series of questions and
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statements which the respondents answer eitheg tiseir own words or choosing answers

from those they are provided with.

l. 3.1.Description of Pupils’ Questionnaire

The questionnaire is administered to sixty (60) ilsupf second year of the three
secondary schools of Maatkas enrolled in the fadfldoreign languages stream. It aims at
finding out whether projects work helps them torpote their autonomy. The structure of the
guestionnaire is a mixture of close-ended questiand open ended ones where the
participants have to tick in the appropriate anst@. The questionnaire is composed of
seventeen (17) questions and it consists of twéiossc The questionnaire is developed

according to the theoretical framework.

1.3.2.Description of Teachers Questionnaire

Teachers’ questionnaire aims at checking whethahigrs contribute to foster learner
autonomy through doing project work. A questionaas distributed to fifteen (15) Teachers
of English of three secondary schools of Maatkd® questionnaire is made of eighteen (18)
guestions which are divided into three categoridese ended questions which contain
answers from which the respondents can choosepped indeed questions where teachers

are asked to give their answers.

[.4.Classroom Observation

The second research technique that thgy sises is classroom observation relying on
our theoretical framework. In fact, the classrodmsearvation allows verifying whether project
work helps to foster learners’ autonomy by noticirigthis experience goes with the
characteristics of project work described in Legusind Thomas (1991) . In our investigation
we use classroom observation by developing a cis¢ak eight (08) items to be observed,

the items are related to characteristics of PW. ®hservations were conducted in three
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different secondary schools of Maatkas. Three @3jlish language teachers accepted to
attend their classes. These teachers work in sacpsdhools LaadlaniAmar, Mouzarin Said
and Nouveau lycée of Souk E Tenine. The observairocess took place from March 6.
2016 to March 17 and from April, 10 to April 21. ®to time limitations, we have managed
to conduct only twelve (12) observations insteadighteen (18).

The classroom observation is important for ourdopi this sense, Cohen (1997) argues that
behaviours such as exercise of autonomy are eabiberved or more observed using

classroom observation (cited in Bassou 2008).

ll. Procedures of Data Analysis

II.1. Statistical Package for Social Sciences (SPSS)

For the sake of the analysis of the quantitativa dallected through questionnaires, the
obtained data are interpreted by means of a compugram labelled the statistical package
for social sciences (SPSS). It is a tool used @asaciences in order to describe the statistical
analysis. In other words, SPSS is a system commoség in the social sciences which
analyses data from almost any type of file; e.gnanc, binary, date. The results can be

transformed into tables, charts, diagrams and dniatos.

11.2. Qualitative Content Analysis

Qualitative content analysis (QCA) is a procedia ts used by qualitative researchers
to analyze the data. In this study, it is useddscdbe and interpret open ended questions of
the questionnaires and classroom observation .4sedr by Zoltan(2007:34"qualitative
research involves data collection procedures thesutts primarily in open ended non

numerical data which is then analyzed primarilyfmn statistical method”.
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Conclusion

This chapter has shed light on the research deditre study. It has presented the
data collection procedures which are the questiomrfar both teachers and pupils and
classroom observation. It has described the dabysia procedures which consist of SPSS
for the analysis of quantitative data and QCA fbe tinterpretation of the open ended
questions of the questionnaire as well as the rdass observation. The results obtained from

these procedures will show whether pupils devéber autonomy through project work.
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Chapter 3: Presentation of the Findings



Introduction

This chapter is empirical. It presents the results obtained from sixty (60)
questionnaires administered to second year English language learners in three different
secondary schools of Maatkas.Also, fifteen (15) questionnaires distributed to English
language teachers in addition to Classroom observation done in the aforementioned secondary
schools. The aim of this chapter is to show whether second year English language learners of
secondary schools of Maatkas develop their autonomy through doing project work. The
findings are presented by percentages and displayed in bar charts, sectors and tables. This
chapter 1s organised into three sections. The first section is devoted to the presentation of the
findings of pupils questionnaire, the second section deals with presentation of the results
obtained from teachers questionnaire, whereas the third section reports the results from the

classroom observation that deals in secondary schools of Maatkas.

I. Presentation of the Results of the Pupils’ Questionnaire

I.1. Results of Section One: Project as a Process

The first section of the questionnaire is about project as a process, i.e the way pupils

prepare for the project.

QO1: “Do you prepare project work?”

120,0 %
100,0
80,0
60,0
40,0
20,0
0,0

MYes

Diagram 01: Project Assignment
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As highlighted in diagram 1,the entire participants (100%) confirm that they do project work.

Q02: “You prepare the project:”

%
80,0

70,0 5 ¢

60,0
50,0
40,0
30,0

20,0 -
10,0 -
0.0 - L67% |

Alone In collaboration Relying on friends
with the members
of the group

Diagram 02: The Way Learners perform Project Work

As the participants are asked about how they prepare the project, the diagram indicates
that the majority of respondents that corresponds to (71.7%) tend to do project in
collaboration with the members of the group”. While (21.7%) claim that they prepare the

project “alone” and only ( 6.7%) rely on their friends.
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Q03: “What do you use to collect information for the assigned project?”

1,0 -
(]
0,5 -
1.70% 5% 0°
l — -~ -_—
0,0 . . . . .
X ) & . >
& & & c\& F
& ° & S oV
A\ <9 & &%%

Diagram 03: Source of Information for the Assigned Project

The diagram represents a multi choice diagram to figure out the different sources that
learners use to seek for information for their research. From the diagram above, we notice that
“Internet” with( 96.7%) is the source that learners make use of each time, “books” represents
30% , “journals”( 1.70%,) then come “encyclopedias” with (5%) in the last position
“magazines”( 0%).

Q04: When you collect information for your assigned project:

80,0
60,0
40,0
20,0 -
0,0 - . =3.3%_, .
family member myself family member
helps me does it for me

Diagram 04: Learners’ Involvement in Doing the Project at Home

As underscored in the bar chart above, the majority of the participants (66%) do their
research “alone”, (30%) of them receives help from family members whereas (3.3%) of the
respondents say that they rely on a member of their family to do everything for them.
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QO05: “Do you go to cyber space to gather information for your project?”

100,0 %
80,0
60,0
40,0
20,0

0,0 -

8.3%

no

yes

Diagram 05: Pupils Online Information Gathering

The bar chart above shows that 91.7% of the participants do go to cyber space’s to

collect information for the assigned project, whereas 8.3% recognize not to do.
Q06: “If yes, how do you make the research?”

a. I do it myself
b.

c.  The cyberspace owner do the research for me

The cyberspace owner helps me to do the research

50,0 o
40,0
30,0 -
20,0 31 .70/}
10,0 ﬂ 33%
0,0 - - T —
myself cyber space cyber space no answer
helps me owner do it
for me

Diagram 06: Learners' Involvement in Doing the Research Using the
Internet

The results gathered in question( 6) show that 38.3% of the respondents who go to the

cyber spaces do research themselves, 36.7% get help by the cyber space owner, whereas

29



21.7% rely completely on the cyber space owner to do it for them, and 3.3% didn’t answer to

this question.

QO07: “Does your teacher help you while preparing the project?”
y Py

80,0 %
60,0

40,0 -

20,0 -

0,0 -

no yes

Diagram 07: Teacher’s Help in Doing the Project

The bar chart above demonstrates that 58.3% of learners say that teachers help them

while preparing the project and 41.7% do not help them in this process.

QO08: “If yes, how?”

Categories Answers Percentages
Teachers gives us Key ideas 20 33.33%
Teachers provide us with 10 16.66%
references
Teachers give us the outline to 5 8.33%
follow
Total 35 58.32%

Table 01: The Way Teachers Help Pupils in the Process of the Project
The aim of this question is to know the way teachers help their pupils to do the project.
Different answers were provided; some of them declare that teacher gives them with the key
ideas about the topic. Yet, others say that they provide them with the references related to the

research. Giving the outline to follow was another answer from the respondents.
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Q09: “Do you reformulate or summarize the information you get in your

own words?”

50,0/

40,0 -

30,0

20,0

A EE

o | | o 00%

always usually sometimes rarely never

Diagram 08: Learners’ Treatment of the Information

As underscored in the diagram above, 41.7% of the participants use to summarize and
reformulate the information gathered for their research, 23.3% do it usually, 23.3% do it but

sometimes, while 1.7% rarely summarize and reformulate the data, 10% of them never do it.

I.2. The Result of Section Two: Project as product

Q10: “Do you present the work once finished?”

100,0°
80,0
60,0
40,0

20,0
 6.7%
0,0 ;
no yes

Diagram 09: Project Presentation

The results of this question reveal that the majority of the learners; that is, 93.3%
present their work once finished. A small group of the participants 6.7% do not present the
project.
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Q11: “When you present the project, you make use of”’:

Data show

a.
b. Pictures

c. Video recordings
d. Others
%
50,0 1 41.7%
40,0 -
30,0 -
1150 16.7% 15°
20,0 A, 117%
0,0 T T T T f
data pictures videos others no
show answer

Diagram10: Materials Used in the Presentation of the Project

The collected data shows that the majority of pupils which stands for 41.7% use
“picture” as a material in their presentation, 16.7% use “video recordings”, 15% use “data
show” and 11.7 % bring others materials. 15% of the respondents have not answered this

question.

Q12:*“Do you look for the meaning of the new words?”

5%
4
0,0 - . . .

no yes no answer

Diagram 11: Looking for the New Words
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The diagram above shows that 88.3% of the participants look at the pronunciation of the
new words encountered in their research, whereas 6.7% do not. 5% of the respondents didn’t
provide an answer to this question.

Q13: “when you present the project
a. Youread from the paper

b. You speak spontaneously

%
100,0
0
38.3°
50,0
5%
0,0 A T T 1

read from speak no answer
the paper  spontanously

Diagram 12: The way of presenting the project

As underscored in the diagram above, 56.7% of the participants read from the paper
when presenting the project, however 38.3% speak spontaneously. 5% of the pupils have not

answered the question.
Q14: “Does the experience of project work help you to overcome some

linguistic problems?”

% 7332
80,0 -
60,0 -
40,0 -
20,0 -
0,0 T f
no V(‘ﬁ

Diagram 13: Benefits of the Experience of Performing Project Work
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As indicated in diagram (17), the majority of the pupils; that is, 73.3% confirm that
doing project helps them to overcome some linguistic problems, while 26.7% say that the

experience does not overcome some linguistic problems.

Q15: “Do you feel any improvement in your Oral, written as well as

communication skills?”

3.3% 11.7%

\ B

= yes

no answer

Diagram 14: Pupils improvement in their oral written and

communication skill

As presented in diagram (14), 85% of the informants feel improvement in their oral,
written as well as communication skills, but 11.7% of them do not see any improvement.

Unfortunately 3.3% of the respondents have not answered this question.

Q16: “In situations where you are obstructed, do you try to overcome

your limitations or do you give up and wait for the teacher?”

Categories Answers Percentages
I try to overcome the 22 36.66%
situation alone
I try but sometimes I need 27 45%,
teachers’ help
I wait for the teacher 11 18.33%
Total 60 100%

Table 02: Pupils’Reaction Towards an Obstructed Situation
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The majority of the respondents try to overcome their limitation but sometimes they
need teachers’ help, whereas the other claim that they try alone to overcome the situation

whenever they are blocked and only few of them wait for the teacher to help them.

Q17: “How do you find the experience of performing presentations in front

of your classmates?”

Categories Answers Percentages
Interesting 47 78.33%
Not interesting 13 21.66%
Total 60 100%

Table 03: Pupils’ Attitudes Towards the Oral Presentation

As indicated above, from the answers gathered from the 60 participants, we notice that
the majority of the participant found the experience of presenting orally the project interesting

and fruitful. However, the minority of them found it not interesting and difficult.

Q18: Presenting project has a great impact on your learning experience and

independence.

3.3% [1.7%

Hstrongly agree
Hagree
disagree

no answer

Diagram 15: The Impact of Presenting Project on Learners
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The results gathered in question 18 shows that the majority of respondents 58.3% and
36.7% confirm that presenting project has an impact on their learning experience and

independence, however 3.3 % disconfirm it. 1.7% has not provided answer to the question.

I1. Presentation of the Results of Teachers’ Questionnaire
QO01. Do you think that the project works included in the syllabus help

students to be autonomous and independent learners?

%
100,0

50,0

0,0 - T {
no yes

Diagram16: Teachers Attitudes Towards the Project Included in the

Syllabus

The diagram above represents the attitudes of the teachers towards the projects
included in the syllabus. It shows that the majority of teachers (80%) have a positive attitude
towards those projects while 20% of the teachers think that project included in the syllabus do
not help learners to be independent and autonomous.

Q02: Do you ask pupils to do the project:

a. Individually
b. In pairs

c. In groups
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%
60,0 -

40,0 -

20,0 -

0,0 T T 1
individually in pairs in groups

Diagram17: The Way of Doing Project

The results mentioned in the diagram above demonstrate that 53.3% of the teachers ask
their pupils to work in groups (collaboratively) while doing the project, 40% of them ask them

to do it in pairs whereas 6.7% of the teachers ask their pupils to do the project individually.

QO03: Do you give your learners opportunity or freedom to choose the topic

of the project?

%
50,0
40,0
30,0
20,0
10,0
0,0

no yes no answer

Diagram 18: Freedom to Choose the Topic of the Project

As understood in the bar chart above , 46.7% of the teachers do not give the
opportunity to the learners to choose the topic and 46.7% of them give the freedom to their
learners to choose alone the topic of their research. 6.7% of the teachers have not provided

any answer to the question.
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QO04: How are the groups formed?

%
100,0
0,0 T {
By the By the
Teacher Learners
Themselves

Diagram19: The Group Formation

As understood in the diagram above, the majority of the groups are formed by the

teachers and 40% of the teacher let the responsibility to their pupils to form their groups.

QO05: How do you divide the work?

%

55,0 -

50,0 -

45,0 -

40,0 T f
i assign to every ilet them devided
pupil within the it themselves

group specific tasks

Diagram 20: The Division of the Work by the Teacher

As understood in the diagram above, 53.3% of the teachers assign to every pupil within
the group a specific task and 46.7% give responsibility to the learners to divide the tasks

themselves.
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Q06: Do you give the learner the evaluation grid to follow or to correct

their works?

%
100,0

50,0

0,0 -

no yes

Diagram 21: The Project Evaluation Grid

The diagram above shows that the majority of the teachers 73.3% do not give an evaluation
grid to their pupils, while 26.7% of them give the opportunity to their pupils to evaluate

themselves.

QO07: what interest you most?

%
80,0 -
60,0 -
40,0 -
o,
20,0 - o b 6.76%
0,0 T T T 1
thepocess the both no answer
product

Diagram 22: Teachers’ Conception on the Project

The presented diagram demonstrates that the process that interest teacher, 73.3% of
them interest for both, the project as a process and as a product while 13.3% are interested on

the product, 6.7 on the process. 6.7% of teachers have not provided answers.
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QO08: Justify your answers of the above question.

Categories answers | percentages
Process helps me to follow the progression
1 6.76%
Of the work.
Product helps me to assess the information gathered
2 13.33%
Thus the product as the final work.
Process and product are both important since it helps the
Teacher to remind learners about the work and to follow
. . 11 73.33%
Its progression and at the end the product permits the
Teacher to evaluate the project.
Total 14 93.42%

Table 04: Justification of Teachers’ Interest

The table illustrates the teacher’s conceptions on the project work. The majority of teachers
73.33% assert that “process and product are both important since it helps the teacher to
remind learners about the work and to follow its progression and at the end the product
permits the teacher to evaluate the project.”Others13.33% hold that “product helps me to
assess the information gathered thus the product as a final work”.6.7% of the teachers

2

affirmed that “process helps me to follow the progression of the work.

Q09: Do you ask learners to present the project orally?

100.0 2
00,0 73.3%
50,0 -
20%
6.7%
o
0,0 . . .
no yes no answer

Diagram 23: Oral Presentation of the Project
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The diagram above demonstrates that the majority of the teachers ask their pupils to
perform their works orally, 20% do not ask for the oral presentation. 6.7% of the participants

have not responded.

Q10: do you feel that your learners are responsible and confident when

presenting their works?

%
100,0
60%
50,0 33.3%
o
0,0 a T T T
no yes no answer

Diagram 24: Teachers’ Attitude Towards their Pupils

The results above show that 60% of the teachers feel their pupils are confident and
responsible when presenting their works orally, whereas 6.7% don’t feel them responsible.

33.3% of the respondents have not answered.
Q11: Does your role when assigning projects consist of that of:

a. Facilitator
b. Manager
¢. Guide

d. Researcher

%
60,0

40,0
20,0
0,0 -

facilitator manager guide researcher

Diagram 25: The Role of the Teacher
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The above diagram indicates that (53.3%) of teachers act as facilitators,(26.7%) act as

managers,(13.3) their roles consist of a guides and(6.7) of them are researchers.

Q12: Is there any interaction between the pupils while presenting?

%
80,0 -
60,0 -
40,0 -
2007 6.7%,
0,0 T r i
No Yes No answer

Diagram 26: The Interaction between Pupils while Presenting Project

Work

The above diagram indicates that the majority of the teachers 66.7% reveal that there
is interaction between their pupils. 26.7% affirm that their pupils do not interact between them

whereas 6.7% of the respondents have not answered.

Q13: Does project work give you opportunity to develop learners’

autonomy?
% °
100,0 - 8¢
50,0 -
13.3%
0,0 . .
no yes

Diagram 27: The Development of Learners’ Autonomy through Project

Work
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The diagram above shows that the majority of the respondents (86.7%) find that
project work develops learner’s autonomy, but the other participants 13.3% says that PW does

not develop learner autonomy.

Q14: If yes, how does Project Work give the Opportunity to Develop

Learner Autonomy?

Categories Answers | Percentages

Doing PW motivates learners to work collaboratively

4 26.66 %
And do research by themselves
Having the opportunity to plan, organize, present and

3 20 %
do their research alone
Make learners discover new language points and

6 40 %
knowledge that are not included in the syllabus

Total 13 88.66 %

Table 05: The Role of Project Work in Developing Learner Autonomy

The results highlighted in the table above show that the majority of the
respondents, that is 40% point out that project work” makes learners to discover new
language points and knowledge that are not included in the syllabus”. Other participants
26.66% stated that” doing project work motivates learners to work collaboratively and do a
research by themselves”.20% of them assert that project work” gives the opportunity to plan,

’

organize, present and do the research alone.’
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IT1.Results of the Classroom Observation

Observed Items

G
01

G
02

G
03

G
04

G
05

06

07

08

09

10

11

12

Pupils
project
collaboratively

prepare

Topics’ Project are
derived from real
life context

Pupils choose the
topic by themselves

Pupils interact with
their classmates

Pupils and teachers
assume various

roles

Pupils speak
spontaneously
when  presenting

their work

Pupils read from
the shift of the
paper their work

Teacher  evaluate
the project at the

end
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Conclusion

This chapter presented the results obtained from the questionnaires answered by
Second year English language learners schools of Maatkas and English teachers as well as a
classroom observation. The results were represented in terms of bar chart, sectors and tables.
The tools we used allow us to gather a considerable amount of data that will be clarified and

interpreted in the following chapter.
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Chapter 4: Discussion of the Findings



Introduction

This chapter is devoted to the discussiotheffindings of our research obtained from the
two research tools: the questionnaire and the rdass observation that were used to collect
data in order to provide answers to the researdstmns asked in the introduction. The
results are interpreted in relation to the literatpresented in the first chapter. This chapter is
divided into two parts; the first part is devoteml discussing both teachers and pupils’
questionnaires whereas the second part is designdibcuss the results obtained from the

classroom observation.

I. Discussion of Results of Pupils and Teachers’ Quéstnaires

l.1. Pupils Preparation of Project Work

From the results displayed in the previous chajiteyppears that pupils of secondary
schools of Maatkas Tizi Ouzou prepare PW. In féoet, results show that all the participants
(100%) affirm that they do PW (see diagram 01)adiition, to the results obtained from
teachers’ questionnaire (see diagraml17), we ntii@ethe majority of the teachers (53.3%)
ask their pupils to do their project in groupgn€idering that working in groups is one of
the important characteristics of PW provided by ut&g and Thomas (1991)Pfoject work
requires cooperative abilities of small grotp# means that PW is more effective when
learners cooperate with each other.According tad¢bkalts mentioned in the previous chapter;
we notice that all the participants do PW. It metat both teachers and pupils are aware of
importance of PW which creates a warm atmospheieanand outside the classroom. This

technique gives the opportunity to share and exgphadeas between the members of the

group.
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|.2.The Role of Project work in Developing LearnersAutonomy

Learner’s autonomy is the ability to take resgpbitities over their learning process. It is
manifested through interaction, self confidenceyal as the freedom to choose the topic.

The interaction between pupils presented in thgscoom. In fact, interaction between
learners is developed thanks to PW while workinjaboratively. The collaboration and
autonomy are highly related to the basis of thaltesit is noticed that pupils do their projects
in collaboration with others. This means that pai@te highly encouraged to demonstrate
their responsibilities and capacities since theyehiae opportunities to work with others. In
this context, Adela and Ina (2011:13) sayéraction in the classroom directly influences th
learners’ learning process’Thus, interaction is one of the crucial aspectschiievelops
learner’s autonomy as mentioned in Bensons’ seeedion of autonomy where he emphases
the importance of interaction between members ®fgtioup in order to develop their abilities
to participate in the construction of their knowged Thus, to enhance their autonomy in
learning process. As it is noticed in the resuli§,7% of teachers affirm that there is
interaction between the groups who present the wandktheir classmates. Concerning pupil’s
questionnaire, 85% of them assert that they imprin# oral and communication skills
through project work which shows that there isratéon between them.

As regards self confidence, it is a fundaraeaspect of learner's autonomy. The
findings show that the majority of teachers claihatt PW raises self confidence and
responsibility in their learners, especially whileesenting their work (See diagram 24).Also
The majority of the learners (see table 03) say tha experience of performing PW is
interesting. Indeed, one of the participants destafPW is an interesting task since it allows
us get self confidence”This idea was stressed by Benson and Voller (LB9@Fsychological

version of learner autonomy (see review chapter).
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Another point which helps learners to be autonomisuthe one associated to the
political version provided by Benson (2001) whehne, stresses the importance of making
decision in the learning process. Giving learnbesahoice or the freedom to choose the topic
on which they are going to work, planning theirjpots and decide on the content to include
in the project is an essential element to develbpirtautonomy. As declared by
Balcikanli(2010:91) “....to contribute to the development of learnet@omy in language
classrooms, it is vital that students be involvednaking decision about their own leaning”
(Balgiklan, 2010:91). In addition, Skehan (1998yssthat learners should be active agents in
project planning such as the choice of the topiorter to enhance their autonomy. In the
case of the second year English language learoekéaatkas Tizi-ouzou, the results indicate
that (46.7%) of teachers give the opportunity teirtipupils to choose the topic of their PW
and the same result (46.7%) of them do not protheé learners with the choice of their
work.

The majority of teachers (80%) have positive adiits towards the PWs’ included in
the syllabus arguing that the topics are derivenfrreal- life contexts such as internet
technology and television what motivate pupils iscdver new knowledge and push them to
do the research. In contrast, a minority of teagl@ve a negative attitude towards projects
arguing that pupils use plagiarism from the Interiidis factor, according to these teachers,
hinders pupils from developing their self -relianead responsibility, thus autonomy.
According to the results obtained from pupils’ di@wmaire, (41.7%) of the participants do
not copy and paste from the internet. They alwaysa summarize the information in their
own words. From these findings, we can say learmdrs reformulate the data have high
level in English language.

Teachers agree that PW helps the development ofdes autonomy due to the fact

that learners take a part and charge on the praddsarning. One of the participants says:
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“Project work, enables learners to develop theiroaoimy by making their own research,
using their own way in gathering, organizing aneégenting the final product’Another one
adds Through the Project Work the learners discover mewcepts and language points that
are not included in the syllabusThe data collected from teachers’ questionnaie Iséaown
that (86.66%) of the participants affirm that PWaisechnique which helps the development

of learner autonomy.

[.3.The Role of the Teacher

Autonomous learning does not mean to get rid ot¢laeher but the role of the teacher
in the classroom is still vital as s/he facilitategiides and advises his/her learners to
accomplish their process of learning in a succéssfd effective way. The saying goégou
can bring the horse to water but you cannot maka krink”. Besides, CBA favours
discovery learning, in that the teacher facilitattes way of learning rather than transmitting
knowledge to learners as he used to do in the guevwinethods. From the reformation of the
curricula, there was a shift from teacher- basede#oner based or what is called learner
centeredness there was the appearance of PW whash based on the principles of
constructivism. In fact, the role of both teachansl learners has changed. The teacher helps
learners to be more responsible and autonomous.r8hdts obtained from our research
indicate that teachers and learners exchange &ralas. The majority of teachers (53.3%)
act as facilitators see diagram (25). From theemf@ntioned results, we understand that the
balance has shifted from the teacher as the atyhofrithe classroom to the teacher as a
facilitator; helps and guides his pupils and therer as the key agent in the learning process
that takes an active role rather than a passive bmehis sense, Galileo affirmed the
importance of autonomy sayingy6éu cannot teach a man anything; you can Hefp find it
within himself.”(Cited in Benson 2001). Chieko (2010:135) ptits:foster autonomy, there

is a need to adopt a somewhat non-traditional teagistyle, often described as a facilitator
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style” .Besides, the results obtained from the secosar ¥ENnglish language learners of
Maatkas show that teachers guide and provide pugils with help. This is clear in diagram
(7) which indicates that the majority (58.3%) oé tteachers help their learners by providing
them with key ideas, whereas others give them titéne to follow (see table 01).These
results go with the findings of Bassou Abedrahm&@08) who found that project work
develops autonomy focusing on the role of the teadh the learning process. Besides,
teachers help their learners in the classroom bingithem only the key ideas to develop
their research. This point confirms what has be&id sn the teacher in an autonomous
classroom whose role consists of that of an orchdésader who just guides and facilitates the
way to his learners learn that success in leardegends as much on the pupils as on the
teacher. Moreover, constructivist views affirm ttta learning process should be constructed
by learners themselves rather than by the teanh@der to develop their language autonomy.
The necessity of the teachers’ help for their leesns deduced from the results shown
in the table (02) where the majority of the pupitrm their need of the teacher to overcome
obstructed situations when presenting their wotksthis sense, one of the participants
declares: I'always try to resolve my problems but sometinte=ed teachers’ help’Another
one says‘teacher helps me to overcome the obstructed sanat From the two cases, we
deduce that to be autonomous doesn’t mean thatig need the teacher at all. As declared
by Chieko (2010:135)geople can develop autonomy through experience tiwéhteachers’
help as an adviser”. According to the findings obtained from teachegaestionnaire, we
notice that the majority of them help their puditsdivide their works and assign to each
group a specific task to do and only the minoritytheem let their pupils divide their work
alone. Still in this result, teachers’ help is impat which confirms what has been said in the

review of the literature about the teachers’ haelp classroom which encourages autonomy.
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l.4. Skills Development through Project Work

|.4.1. During the Process

Project Work helps learner to develop imporemd different skills that pave the way
toward autonomy in language learning. That is 4y saring, the learning process, learners
learn how to be responsible through working in gso(collaboratively) which helps them to
improve their social skill through the interactiaetion within the group. The point which is
stressed by social constructivism is that learnsi@ social activity developed by learners
through group work and interaction with others;itlemgnitive abilities will be developed
through searching for information using differeatisces and means to collect data as well as
to discover new vocabulary and to solve their lagguproblems already encountered. The
results obtained from pupils’ questionnaire havewshthat (88.3%) of the participants look
for the meaning of the new words encountered dutimgr research. Moreover, their
computing skill will be developed through the effee use of the internet to accomplish their
works. In this regard Fragoulis (2009:114) puts: their computer skills improved, mainly,
the ability to use the internet to search for imi@tion”. Internet in nowadays is a means the
most used by many pupils because it provides thiina lot of information in a short period
of time .unlike the others, sources such as bomgksnals, magazines and encyclopaedias
which are less used but they still necessary antegable for some pupils. In our case, the
data gathered from the questionnaire distributegtmpils, internet took the highest position
with (97.6%) as a source of information.

The findings show that only (38, 3%) of the infomtgrely on themselves to make the
research. According to the aforementioned reswlésunderstand that only pupils that have
the abilities to use the computer who do the reseby themselves. In addition, pupils use
books and journals to search for the informatiohjctv make them able to develop their

cognitive abilities. Moreover, during the procedstloe realisation of the project, pupils
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improve their language skills especially writindnelresults gathered about this fact show that
(41.7%) of the respondents use to summarize andwmefate the data collected to the work in
their own words.

Furthermore, Project work develops an interestikigj sowards learner's autonomy
which is critical thinking, since it pushes leaméo think altogether with the group members
about how to plan, organize and manage the worlersvito collect the data and which
information will fit their needs; then, it encouesgthe learners to be able to take decision and
to determine the method and materials such asstiata, pictures videos recording. This kind
of leaning makes learners able to develop a kirgutdnomy that is suggested by Littlewood
(1999) which is called “Proactive autonomy”. It meathat learners determine their

objectives, materials, techniques and evaluate thegthave acquired.

[.4.2.The Final Product

The final product which consists of the project auplished by the learners (final
work) is a crucial step in the work. In this stegwveral skills that pave the way to the learner
autonomy can be improved. Presenting the projedrant of their classmates and their
teacher in the target language allows the learteeracquire self confidence, a sense of

responsibility, communicative abilities and interan skill.

The data collected demonstrate that 73.3% of thehers ask for learners to present
their work. Presenting the work is a veritable eigee to develop their speaking. The data
gathered about this fact show that the majoritpuils (95%) affirm that presenting project
work has an impact on the improvement of Englistgleage and independence. Benson and
Voller in their psychological version of autonomgyghat autonomy is the ability that allows
learners to be responsible in their learning precés the case of second year English

Language learners of Maatkas Tizi Ouzou, we nofioen the results presented in the
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diagram (24) that the majority of teachers (60%#l féheir pupils are confident and
responsible while presenting their works, a pdatt promotes autonomy. In contrast, (6.7%)
do not feel them confident and responsible, whef@28%) of teachers have not answered.

Furthermore, interaction is an aspect of sociaktroictivism that has brought PW as a
strategy to develop learner autonomy through argain atmosphere where learners interact
meaningfully between the group members and theassthates while presenting the work.
That is to say, exchange, share ideas, communitetegeen the classmates and teacher.
Without interaction in the class pupils cannot depeheir communication skill .As a result
their learning autonomously will be hindered sitioey are incapable to speak independently
in front of an audience. Littlewood (1999) putstliims sense‘Learners cannot be prepared
for communication unless their classroom experienteo, include forms of interaction in
which they participate autonomously to the develapnof the discourse{cited in Bassou,
2007: 124)On the same point, the majority of the teachersagechat there is interaction in
their classes. The data gathered from the pupilggstionnaire show that after the
accomplishment of the project work, the majoritytleé informants feel improvements in their
oral, as well as communication skills.

The process and the product are two steps in thksason of the project work.
Actually, the data obtained from teachers’ questaore show that the majority of the
participants (73.3%) give more importance to botlocpss and product. One of the
respondents argues thatgady attention to the process because it helpsoni@lbw, to assess
the evolution of the work and lalso pay attentionthie product to assess the information
gathered by the pupils”.

While (13.3%) of the respondents are interestettheénproduct and (6.76%) give importance
to the process. In addition, (6.76%) of teachergehaot provided answers. From these

findings, we conclude that teachers are interestéue project
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[1. Classroom Observation

The second data collection tool we usedun research is classroom observation.
Twelve (12) attendances have been assured witle tmeign language classes of three
different secondary schools of Maatkas Tizi ouZbue use of this tool is very beneficial to
our study. It helps us to confirm or refute theemsh hypotheses, since it permitted us to
observe the data in a natural setting. The obdenstscheme or checklist we have used
contains (8) items. In this section, we are gomdiscuss the results in a detailed manner.

Encouraging doing project work in collaboration lwibthers is an important aspect
which has a great impact on the language learnimgess. Indeed, Legutke and Thomas
(1991) emphasize the importance of working in geowich call for social interaction and
independence so as to reach autonomous learninthedrasis of the results, it is noticed that
the twelve (12) groups do the project work collaimely; in each group there was four or
five members .This means that teachers encourageels working in collaboration with
others. This result confirms the once obtained fpupils’ questionnaire. Working in groups
calls for social interaction and independence stoasach autonomous learning. Moreover,
we notice that all the topics presented by theethffit groups are derived from real life
context; topics are not exclusively academic buived from the learners’ everyday life such
as technology, television, internet, social netwtfidce book”. This makes learners more
motivated and willing to do the research then gham the opportunity to present interesting
themes and express their opinions about it. Indéexse everyday life topics help pupils to
acquire the knowledge they need and encounterirife situations. Then, a clear interaction
between the majority of groups is noticed from éhessults (G02, G03, G04, G0O7 G09, G10,
G11, G12) and their classmates including sometimeseacher who asks questions or guides
the group in order to create interactional situaio his classroom. Indeed the teachers tried

to involve everybody by asking questions to thodeowdo not participate and create
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interaction among them by comparing their answérbkis reflects the principle of
constructivism, that is, the learners are given épportunity to construct argument and
discuss. This allows pupils to feel free to exptbssnselves and, then helps them to create an
interactional atmosphere which brings other slglleh as critical thinking, self confidence
and independence, especially when there are cactwadviews, From the observations, we
notice that foreign languages classes are notaadgd classes; it gives much time for pupils
to present their work.

Another aspect was observed in the different ctasse notice the exchange of roles
between the teacher and the group who presentdhe m all the presentations observed, the
teacher takes the role of facilitator who internvemarely and asks questions at the end in
order to create an environment where learnerstliea responsibility over their own work in
order to push them toward autonomy. However, thene some members in different groups
who have difficulties to take the floor to speakirderact with others. Generally, we deduced

that the majority of the group members assumereiffieroles as well as the teachers.

Speaking spontaneously in the front of the audieara® keeping an eye contact with
them is an important behavior which shows to clagemand teacher a self confidence, and a
sense of responsibility toward the task perforntedse behaviors will attract them to listen
and react .The majority of the groups (G1, G2, G8, G07, G08, G10, and G11) speak
spontaneously with the use of different materialshsas groups (G03, G05, G09, and G12)
who speak spontaneously with the use of differeatenials such as pictures, data show and
sometimes video recording that attract the attentibtheir classmates. They ask questions,
and respond to their mates’ feedback. At the dntieopresentation they respond to the the
questions asked by both the teacher and classima@®viding different explanations which

help them to improve their speaking as well as camnoation in English language. The
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result confirm that majority e of the informant$¢8) of them feel improvement in the oral as

well as communication skills. These results distonthe results of pupil’s questionnaire.

As regards the seventh item; this relates to regitheir work from the papers. From the
observations we have conducted with foreign languagsses in three secondary schools of
Maatkas Tizi ouzou, we observed only the minoritpuopils (04 groups) who read from the

shift of papers.

As regards the last item observed which consisttherway the teacher evaluates the
work at the end of the presentation, we notice thatteacher gives the same mark to the
whole group. This way, the teacher uses to mark|¢laeners is interesting because it
encourages and helps to develop collaborative wankispushes each of the member to give
his best in the work. That is to say, make each bezrfeel himself responsible toward the
group to which he belongs; the teacher pushesdamérs to help one another to realize
something collaboratively in order to share the esanjectives. The use of different sources
of information and materials has an impact on #aler evaluation of the work. Hence, this

way of evaluating PW can contribute to the develeptof learners’ autonomy.

Conclusion

This section permitted us to interpret the resoiltieachers and pupils’ questionnaire as
well as classroom observation concerning developgagner’ autonomy in the Algerian
secondary school through project based approat@mguage learning. The discussion of the
gathered data from the questionnaires and classrobservation answer the research
questions stated in the general introduction amdirco the first hypothesis which claims that
EFL pupils in Algerian secondary schools of Maatkarepare project. Concerning the third
hypothesis, project work helps EFL learners to tgvautonomy to some extent only. This
hypothesis is conformed but only at certain degree.
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General Conclusion



General conclusion

Learner autonomy is an important area of resedrah hlas been given a deserved
importance by researchers, psychologists and eahgcittis a goal of modern education.

This study has investigated the development afnkrs’ autonomy in the Algerian
secondary school through the project — based apiprtoalanguage learning. The study aimed
at cheeking whether autonomy in language learnsndeiveloped through project work in
Algerian English language classes. It has takeorskgear English learners in secondary

schools of Maatkas as a case to carry out the study

To investigate such an issue, the study has résefbllowing research questions:

Q1- Do the Algerian EFL pupils in Secondary schodidvimatkas actually prepare project

work?

Q2- To what extent does project work help EFL leasrterdevelop autonomy?

To bring an answer to the advanced researchiquosstt relied on Benson and Voller
(1997) theory of learner autonomy and Legutke ahdnias (1991) characteristics of project
work as theories basis.Additionally, it adopts edi methods research combining between
guantitative and qualitative procedures for bottadallection and data analysis. The study
relied on twelve observations that took place fritarch6.2016 to March 17 and from
April10.to April21.Moreover, another type of thetdawas drawn from a questionnaire
administered to sixty English learners of secondatyools of Maatkas and fifteen English
language teachers. The quantitative data emerged the questionnaire were processed
usig computer software known as SPSS.Whereas tilgative data emerged from the open-
ended questions of both of the questionnaire amadsobom observation were analysed
through Qualitative Content Analysis (QCAThe stuays attempted to shed light on the

project work as a technique that encourages learetred process and its effectiveness to
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develop learner autonomy. In the first chapter \meehhighlighted the different literatures

related to learner autonomy and project work.

The discussions of both the results of the questizas and classroom observation
have provided the answers to the research quesidranced in the study. Our research has
revealed that Algerian pupils enrolled in the fielidforeign languages in secondary schools
of Maatkas actually prepare projects. Also, thedigs show that EFL learners are

autonomous when preparing project work but at sedagree only.

As a final point, the study is significant becausebelieve that the implementation of
project work in the field of language learning isry important for developing learners’
independence and self confidence .It permits themxpress and share their thoughts in the
front of their classmates. Consequently, teacheesl o provide the opportunity for learners
to collaborate with each others in interactiontations, in which all the learners will have
the chance to participate and communicate in thgetdanguage in order to develop their
autonomy. We hope that the results we have reatmedgh this empirical investigation will

open opportunities for further research in thisaakestudy.
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Appendices



Appendix 1: Questionnaire for Pupils



Questionnaire for Pupils

This questionnaire is part of a research study thablves aroundieveloping learners’
autonomy in EFL context within project based appro&h to language learning Thus, you
are kindly requested to answer the following seguéstions. Your answers will be treated

anonymously, so please provide sincere responses.

Please put a cross (x) in the appropeiaibx to indicate your answers.

Thank yiouadvance for your collaboration

SECTION 1: Project as a process
QO01- Do you prepare projects work?

a. Yes [
b. No [J

Q02- you prepare the project:

a. Alone ]
b. in collaboration with the members of the group []

c. you rely on your friend to do everything ]

QO03- What do you use to collect information for theigeed project?

a. Internet L]
b. Encyclopedias [
c. Books ]
d. Journals [
e. Magazines ]

QO04- When | collect information for my assigned prajec

a. A member of my family helps me []
b. 1do it myself ]

c. A member of my family does it for nl_]
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QO05- Do you go to the cyber space to gather informdtoryour project?

a. Yes ]
b. No ]

QO06- If yes, how do you make the research?

a. | do it myself |
b. The cyberspace owner helps me to do the resed_h

c. The cyber space owner do the research for me []
QO07-does your teacher helps you while preparing tbgept?

a. Yes ]
b. No ]

QO08: If yes, how deos your teacher help you to predaeetoject?
Q09 Do you reformulate or summarize the informatiani get in your own words?

always
usually
sometimes

Rarely

® 20 T p
Oogdon

Never

SECTION 2: Project as a product (the final product)
Q10- Do you present the work once finished?

a. Yes []
b. No []

Q10 When you present the project, you make use of:

data show
pictures

Videos recording

a0 T p
O0 00

others

62



Q12- Do you look for the meaning of the new words?
a. Yes ]

b. No ]
Q13-When you present the project;

a. you Read from the paper []

b. | speak spontaneously ]

Q14- Does the experience of project work help you teroeme some linguistics

problems?
a. Yes ]
b. No ]

Q15- Do you feel any improvement in your oral, writ@hwell as communication skills?

a. Yes ]
b. No []

Q16- In situation where you are obstructed, do youdrgvercome your limitations or do

you give up and wait for the teacher?

Q17- How did you find the experience of performinggeetations in front of your

classmates?
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Q18: presenting project has a great impact on youniegrexperience and
independence

a. Strongly agree
b. Agree
C. Strongly disagree

O oOoog 0

d. disagree

Thank you for taking time to respond.
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Appendix 3: Classroom Observation



Questionnaire for teachers

This questionnaire is part of a research study thablves aroundieveloping learners’
autonomy in EFL context within project based appro&h to language learning Thus, you
are kindly requested to answer the following segéstions. Your answers will be treated

anonymously, so please provide sincere responses.

Please put a cross (x) in the appropeiaibx to indicate your answers.

Thank yiauadvance for the collaboration

QO01- Do you think that the project works included hetsyllabus help students to be

autonomous and independent learners?

a. Yes ]
b. No ]
Y 2 e e

QO02- Do you ask students to do the project,

a. Individually ]
b. In pairs ]
c. In groups ]

QO03- Do you give your learners opportunity or freedianthoose the topic of the project?

a. Yes ]
b. No ]
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QO04- How are the groups formed?

a. by the teacher ]
b. by the learners themselves[]

QO05- How do you divide the work?

a. | assign to every pupil within the group specifisks ]

b. Ilet them divide it themselves ]
QO06-Do you give the learner the evaluation grid tddal or to correct their works?

a. Yes ]
b. No []

QO07-What interest you most?

a. The project as a process 1]
b. The project as a product ( the final product) []
c. both [

Q09-Do you ask learners to present the project orally?

a. Yes ]
b. No L]

Q10 Do you feel your learners responsible and contidéhen presenting the works?

a. Yes ]
b. No ]

Q11-Does your role when assigning projects consishat of:

Facilitator
Manager
Guide

researcher

Qo T p
o0 d o
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Q12-Is there any interaction between the students vgndsenting?

a. Yes []
b. No []
c. Sometimes []

Q16-Learners improve their language abilities throughgzt work.

a. Agree
b. Partly agree []
]

c. Disagree

Q17-Does project work give you the opportunity to depdearners’ autonomy?

a. Yes
b. No
If yes,

10 TR

Thank you for taking the titoerespond
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Appendix 2: Questionnaire for Teachers



Classroom observation

Observed G |G |GG |G |G |G |G |G |G |G |G
ltems 0102 (03|04 (05 |06 |07 |08 |09 |10 |11 |12
Pupils prepare

project

collaboratively

Topics’ Project
are derived from

reallife context

Pupils  choose
the topic by
themselves
Pupils interact
with their
classmates
Pupils and

teachers assuni

various roles

e

Pupils read thei

work from the

paper

Pupils spealk
spontaneously
when presenting

their work

Teacher
evaluate the
project at the

end
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