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Abstract

The present investigation is concerned with thalyeis of the EFL textbook namely
Spotlight on English Book i the Algerian Middle School. The study has sei main
objectives that will be reached. The first aimasseek whether the textbook approaches the
theoretical framework of Byram’s model of ICC whistbuilt upon four dimensions that are
Knowledge, Attitudes, Skills, and Critical Culturavareness. As for the second objective, it
is to demonstrate through teachers’ answers thergxo which the textbook is effective in the
acquisition of the intercultural communicative &kilTo reach the objective above, we have
conducted an examination of the contents of thébaek in relation to the theoretical
framework of Byram’s model of (ICC). For the sakeallecting more information about the
efficiency of the textbook’ contents in teachingl acquiring (ICC), we have designed a
guestionnaire as a research technique. The latseradministered to 30 Middle School
teachers and it is used to reinforce the findingsuwr analysis to draw coherent conclusions.
The findings of both the textbook and the queséimanare obtained using the mixed
methods. The qualitative research is used withia tbxtbook analysis and within the
interpretation of the questionnaire’s results, @as the quantitative method, it is used to
describe the statistical findings of the reseangstiument. Our research findings reveal that
the four dimensions of Byram’s model of (ICC) areluded in the textbook. These
components are presented through different formstst tasks, pictures, maps, role plays,
and projects. However, the presence of these coemperdiffers from one dimension to
another. That is, the textbook has provided thenkeas with more opportunities where they
can develop their knowledge and raise their positattitudes of openness and curiosity
towards other cultures than the ones provided teetts their skills and critical cultural
awareness. Indeed, the teachers’ answers to thstigneaire have supported this point. In
addition to this, their answers show that the lediand the insufficient information about the
topics of the textbook as well as the tasks that wéh the intercultural dimension should be
varied and enriched to develop the learners’ intdiural communicative abilities.

Key Words: Byram’s model of (ICC), Knowledge, Attitudes, 3&jlCritical Cultural
Awareness.
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. General Introduction

Statement of the Problem

In a global and a complex world, the ability to commicate effectively becomes a
challenge. Globalization has created a small speubere individuals meet together in order
to express themselves and fulfil their basic neBdsuring the understanding of each others’
meanings is a difficult issue, even when both sglese and use the same language there cat
be misunderstandings due to cultural differencdse Tatter should be taken into account
before engaging in any interaction. The culturdledences do not exist only in every day
encounters, but also they can be incorporatedenghching/ learning process. When learners
are in front of various cultures, they are expedtedistinguish between the source culture
and the foreign ones.

The success of any educational program dependsecavailability and efficiency of its
materials. The most frequently used one is thebt®&. The latter is considered as an
important means that guides learners to develoip tlognitive abilities. Using textbooks in
language teaching helps learners to see the wiid @lifferent perspectives and this what
Cortazzi and Jin (1999) have argued when they edithat textbooks serve various and
multiple functions among them a teacher, a mapsaurce and a trainer. For this reason, the
design of any textbook syllabus should balance éetwthe teaching/ learning of language
and culture to support the learners’ basic cultarad intercultural needs, and this is what
Janet Rivers (2010) has claimed when she says:

Intercultural language teaching and learning i$ed#int from teaching language
that focuses on language without reference to wmyltand also different from
approaches that teach language and culture selyafeden each other and which
primarily transmit information about a culture.ifivolves the focusing of language,
culture and learning into a single educative apgrodt begins with the idea that
language, culture and learning are fundamentallierielated and places this
interrelationship at the centre of the learningcpss.

According to Byram, et al (2002: 10) the aims démultural language teaching are:

» To give learners intercultural competence as welirgguistic competence;
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» To prepare them for interaction with people of othdtures;

* To enable them to understand and accept people dttvr cultures as individuals
with other distinctive perspectives, values andavedurs, and

* To help them to see that such interaction is aitleimg experience.

Intercultural Communicative Competence facilitatése use of the language
appropriately and develops the learners’ awarenéske specific meanings and values of
others. Teaching learners other cultures creatésesn the need to discover them, understand
them, accept them and thus compare them with dvair culture. Consequently, they will be
able to understand the relationships that existiéeh these cultures and will come to learn
different ways of interpreting the world.

Aims and Significance of the Study

Our research work has two main aims. The first &rno investigate the teaching of
Intercultural Communicative Competence (ICC) in figerian Middle School, as for the
second one is to find an answer regarding theieffoy of the textbook in developing the
learners’ intercultural communicative skills andghto test the validity of our hypotheses.

The importance of (ICC) as being an importardtda for successful interactions
between different cultures motivates us as reseedb go further for the sake of finding out
its implementation in ELT programs mainly the Elektbooks. In our study, we tend to know
the position it occupies in _Spotligh@oncerning the reason behind the choice of thenskec
year level of the Middle School, is the curiosity know whether ICC is taught from the
beginning of the learning/ teaching process. Intauy the second year level is a stage where
pupils begin to realize the cultural differencesAmen the native and the foreign cultures.

A range of intercultural communicative educationdels have been proposed by
researchers worldwide (Byram, 1997; Deardorff, 208@itzberg, 2000; Spitzberg and
Changnon, 2009 and Stier, 2006). The most exhausthd influential model is that of

Michael Byram, whose model incorporates holistigyliistic and intercultural competence
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and has clear, practical, and ethical objectivesdi®, 1997). In other words, the teaching of
ICC according to Byram is not an easy issue buterab complex one because it doesn't
involve only the recognition of self and the othmut it needs the acquisition and the
development of certain savoirs. In addition to tHRAyram’s model (1997) of ICC sets
objectives and ways of assessing, teaching andajerg such ability and this is what Byram
and his colleagues (2002) have mentioned in theicl@a “Developing the Intercultural
Dimension in Language Teaching: A Practical Introtlon for Teachers
Many researchers in Algeria and abroad have disduaad investigated the topic of
“Intercultural Communicative Competericén the Algerian context, the researchers have
investigated the teaching of Intercultural Commatiie Competence in the third year
Secondary School and the fourth year Middle Sch@uir investigation focuses on the
Second year Middle School (MS) and it will be basedByram’s model of Intercultural
Communicative Competence which includes four intkucal dimensions that are essentially
important in teaching /learning a language that Er@wledge, Skills, Attitudes and Critical
Cultural Awareness.
Research Questions and Hypotheses
The present investigation aims at finding answetse following questions:
1. Does the textbook_ Spotlight 2adopt Byram’'s model of Intercultural
Communicative Competence?
2. Is the textbook Spotlight2ffective to develop the intercultural communicativ
skills?
And in attempt to answer them, we advance two vmgrkiypotheses:
H1: The textbook follows Byram’s model of ICChdt is to say, it includes the four
dimensions.
H2: The textbook is effective to the developmeftthe learners’ intercultural

communicative skills.
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Research Techniques and Methodology

The present work will rely on the four dimensionfsByram’s model of ICC. This
theoretical framework will be used in the analysishe corpus of our investigation. To reach
the objectives of our work, we have chosen as eareB methodology the mixed methods
that are: quantitative and qualitative methods. Tdrener will help us to get statistical
findings from the questionnaire. As for the latiewill be used to describe the contents of the
textbook as well as the interpretation of the nssaf the questionnaire which is used as a
research tool and it is administered to Middle $theachers in Tizi-Ouzou.

Structure of the Dissertation

Our work will follow the IMRAD method. That is, gtarts with an introduction which
gives an overview of the issue of the investigatgiressing its importance in language
teaching/learning. A Review of the Literature revsethe basic concepts and notions which
are essential to the scope of our investigatiomdidition to the introduction and the literature
review, the work will describe the methodology atgapfor the study of the textbook as well
as the research procedure for analyzing it andl#t@ gathering tool. Then, comes the results
and discussion displaying the findings sorted aotnf the analysis of the textbook and
discussing and interpreting them. The dissertaBods with a general conclusion which

summarizes the main research findings, presents slimections for future researches.
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[.1 Review of the Literature

In this section, important and basic concepts Wl introduced. These elements are
included in our research as they are elementaifturey language and culture, native, target
and foreign culture, communicative competence,rcofeural communicative competence,
intercultural awareness, intercultural sensitiahd cross-cultural communication.

I.1.1.Culture

Culture is a difficult concept to define. It is @ws regarded as the customs, beliefs,
behavior and artifacts that characterize a groug @ifzen society. Many definitions of culture
have been provided by scholars and anthropolodiaikure can be related to artifacts like
food, clothes, music, art, or literature, as it t@nrelated to beliefs, values and morals. The
anthropologist John H. Bodley (1994. 22) describelsure simply as'what people think,
make, and dofh other words, culture can be viewed as what pedphk (their beliefs, and
or moral systems of organization), what they deifttbehavior and their habits) and what
they make (their products and artifacts).

Sir Edward B. Tylor (1871:01) suggests th@ulture... is that complex whole which
includes knowledge, beliefs, arts, morals, lawt@ws, and any other capabilities and habits
acquired by [a human] as a member of societyn’this anthropological definition of culture,
Taylor views it as all what a group of people hagea shared model which is acquired and
transmitted socially by the individuals of a givenciety. These transmissible patterns,
according to Taylor are not born within individudlgt rather they are learned in their society
and thus distinguish them from others. For somersthiike Geertz (1973:89) culture is a
“historically transmitted pattern of meanings emieadin symbols, a system of inherited
conceptions expressed in a symbolic form by mehndich men communicate and develop
their knowledge about attitudes towards lifSimilarly, culture is viewed by Geertz as a
means used to communicate meaning and knowledgghwhpartially inherited and partially

learnt and acquired and thus, expressed in the édwalues, customs, traditions and societal
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rules.This idea is well mentioned by Byram who \8ewulture asthe beliefs and knowledge
which members of a social group share by virtutheir membership’(1997: 39). That is to
say, culture is the whole that characterizes aasgcoup of people and reflects their beliefs,
knowledge, attitudes and their experiences.

The complexity of culture refers to the fact thatinds both explicit and implicit
patterns. This notion is well explained by Weavd993) cultural icebergAccording to
Weaver, culture can be viewed as an iceberg, wirdgeabout one-seventh is visible, while a
large proportion of peoples ‘culturally-shaped kihexge’ is invisible, implicit and found
under water and this refers to the myths, moradiets, thoughts and patterns. As for the
visible part of culture, it refers to the subcownssly everyday interactions which according to
Weaver include what people hear, touch and see.

The notion of culture is characterized by its dyrsam That is to say, it is not a static
process, but rather it develops as being transbhésfiom one generation to another through
learning. In short, all the definitions providedtte term of culture refer in a given way to
various facets of human life that are, knowledgeljells, morals, laws, meaning, human
behavior, music, social relationships, history amhy other human qualities and aspects that
differentiate the human life from the one of anisaal

I.1.2. Language and Culture

Culture cannot exist without language. Both termesdeeply interrelated. Language is
shaped by culture, and the understanding of a giudtare and its people can be enhanced by
the knowledge of their language. Since culture specific set of ideas, practices, customs
and beliefs, language is a medium of expressingetigeas, practices, customs and beliefs,
Duranti (1997: 24) states that culture*s®emething learned, transmitted, passed down from
one generation to the next, through human actiafeen in the form of face-to-face
interaction, and, of course, through linguistic goomication”. Accordingly, culture is

transmitted and learned by individuals in a patéicenvironment through the medium of
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language. In addition to this, people who sharestimee culture and the same language, share
properly the same knowledge and rules of inference.

Language and culture are like a sheet of papetttsdcannot be separated. This idea
reflects the one of Bennett, et al (2003: 237) wladm that“the person who learns language
without culture risks becoming a fluent fool

In the language classroom, educators who plan Eggeurriculums should take into
account the presence of both language and cultrehworomotes and helps the learners’
understanding of their strong relationship and it Byram (1989:73) has claimed when
he says thatforeign language teachers should be foreign cutueachers”.In the same
context, Moloney and Harbon (2010: 281) claim ttreg aim of the context of language
classroom shoulthsk students to think and act appropriately witldrgrowing knowledge of
the culture within language”ln other terms, the instructional planning prepdtes learners
to collaborate in a global society to engage ifedént interactions with people from different
cultures. In addition, while teaching/ learningaaeign language, both the learner’s culture
and the other cultures are presented concurrefitiis involves the development of the
learner’s awareness towards how meaning is unaetstand how this or that language
reflects its culture (Liddicoat, et al, 2003).

In language teaching, Tam (2004: 21) notes thati§ings a foreign/second language is
not merely language teaching, but more importamtlyhe teaching of global cultures. In the
same vein Kramsch (1993:27) claims thit.language is seen as social practice, culture
becomes the very core of language teaching. Culiorédanguage teaching is not an
expendable fifth skill, tacked on, so to speakh#teaching of speaking, listening, reading
and writing”. For Kramsch, the learning of a foreign languageeasessarily accompanied
with the learning of its culture. Consequently,daage is determined by its culture and its
beliefs.The same idea is expressedBbywn who saythat“Learning a foreign language not

only reveals how other societies think and feelatwthey have experienced and value, and
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how they express themselves, it also providestarauimirror in which we can more clearly
see our own society’This means that language is not just used to conuatenpeoples’
beliefs and feelings but also a tool that refleitisir cultural features. The latter permits
individuals to develop the comparison skill of thewvn and the other cultures.

[.1.3. Source, Target and Foreign Cultures

Any language teaching material incorporates diffesailtures namely; source or native
culture, target cultures and foreign cultures. Boerce culturerefers to the home or the
native culture. That is, it deals with all what cicterizes one’s own culture in terms of
customs, behaviors, the life style, the practiced aroducts. In language teaching, the
inclusion of the learners’ culture has a positifiea on the learners’ integrity (Modiano,
2001). In other words, the use of the learnersall@ulture facilitates the teaching of second/
foreign language (S and FL).

Thetarget cultureis the culture underlying the language being ledrror instance, in
the Algerian context, the target culture is Engksiice our learners and pupils learned it at
schools. As for thdoreign culturesor the international cultures, they refer to aietgr of
cultures in English and non- English- speaking ¢toes. These categories have been
proposed by Cortazi and Jin (1999). Their framewsir&sses the importance of the inclusion
of these three categories of culture in EFL / E&ching materials mainly textbooks. In this
respect, McKay (2000) emphasises that languagditepeaterials should include a variety
of cultural elements in order to help learners tlgvan interest in language learning and to
foster learner motivation. Consequently, as podie®eterson and Coltrane (2003), language
classrooms should be environments where learnaemlage intercultural awareness in their
attempt to learn the language; namely, they shémlow how to address people, make
requests, and agree or disagree with someone wlhenesmber of the target language speech
community. Thereby, it could be possible for thenview the world from the perspective of

others.
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[.1.4. Communicative Competence

To communicate effectively in a language, this mnegua good understanding of certain
aspects of that language. A good understanding ifseramd helps its user to use the
appropriate language in an appropriate contexth®right purpose. The idea‘cbmpetence’
was originally derived from Chomsky’s distinctioattveen‘competenceand‘performance!
Chomsky’s idea is that language accuracy referg tinthe knowledge of the grammatical
structures. However, the rules of use are domiaa@t the rules of grammar. That is to say, a
competent speaker is the one who knows when, waede how to use the language in
concrete situations to achieve specific communieggoals (Hymes, 1972).

The termcommunicative competenaas first introduced by Hymes, who claims that a
competent user of a language uses the right lamguagts right context rather than the
knowledge and the production of correct and aceuggmmatical sentences. This what
Hymes refers to as thkinguistic and theCommunicative Competenc&he former is the
production and the understanding of grammaticallyert sentences, as for the latter, it refers
to the production and the understanding of sentetiw# are appropriate and acceptable to a
particular situation. Various theoretical models aammunicative competence have been
introduced. Among these frameworks, the one deeeldpy Canale and Swain (Canal and
Swain 1980: 28-31).Their model consists of four dom that are: Grammatical,
Sociolinguistic, Discourse and Strategic Competence

* Grammatical Competence:involves the knowledge of the grammatical rulesl an
forms of sentences that governs any written or aliatourse (lexical, morphological,
syntactical and phonological features).

« Sociolinguistic Competence:refers to the language user’s ability to produod a
understand the language in different social costenth as: the cultural conventions and their

meanings, politeness conventions, gestures, etc.
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* Discourse Competencerefers to the rules of coherence and cohesionckoeae
meaningful written or spoken texts. Coherence @adhieved through different means such
as repetition, progression, relevance of ideas, which enable a logical organization of
meaning. As for cohesion, it is achieved througk tse of pronouns, conjunctions,
synonyms, etc.

« Strategic Competence:it includes those techniques that are used to @afie any
meaningful oral and written texts that permit fbe tlanguage user to use, discover and
negotiate meanings under the respect of the culoamatexts. Strategic competence is the
ability of the user to manage any troubles encoedtan any verbal and non-verbal
communication for the sake of achieving his comroative goals and thus, enhance the
effectiveness of communication.

Communicative Competence focuses only on some daemgies that an individual has
to develop and it does not include the ones thatilshbe developed in intercultural situations
where different cultures come into contact. Thugm@unicative Competence can be
considered as just one aspect of the overall ca@npetan individual has on a language.

[.1.5. Intercultural Communicative Competence

The concept of ICC has known a wide range of difins and models that served as a
basis for different approaches as in educatiorc5&1005) describes ICC in FL education as
a set of abilities and skills to manage effectivahgd appropriately in different situations. He
defines it as:

a learner’s ability to cope with intercultural exigeces, the willingness to engage
with foreign culture, self-awareness and the abitd look upon oneself from the
outside, the ability to see the world through thieecs’ eyes, the ability to cope with
uncertainty, the ability to act as a cultural méatiathe ability to evaluate others’ point
of view, the ability to consciously use culturerld@ag skills and to read the cultural
context.

This dimension refers to the ability of interactiedfectively and appropriately in

various cultural situations. An effective commuinica depends on the respect of valued

rules, norms and expectations of the relationsbipveen individuals.
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Byram (2000) views a person who has Intercultu@h@unicative Competence as

[...] someone who is able to see relationships eetwdifferent cultures — both
internal and external to a society — and is able¢gliate, that is interpret each in terms
of the other, either for themselves or for otheope. It is also someone who has a
critical or analytical understanding of (parts tfgir own and other cultures — someone
who is conscious of their own perspective, of thaywn which their thinking is
culturally determined, rather than believing tHait understanding and perspective is
natural.

In the same vein, ICC provides an outside to osidm In other words, the outside of
other peoples’ culture including their behaviowapits, beliefs and so on opens doors to the
knowledge of oneself behaviour, habits, beliefssuch situations, individuals will be aware
of others’ values and start to accept other stgfelsehaving and other ways of thinking. In
this respect, afintercultural speaker’,according to Byram (2001:5) is someone who ‘has
willingness to relativise one’s own values, belefisl behaviours, not to assume that they are
the only possible and naturally correct ones, amdé¢ able to see how they might look from
the perspective of an outsider who has a diffesehbf values, beliefs and behaviours'.

In other words, an intercultural speaker is someuine is able to combine his linguistic
(the knowledge of the language spoken with its tioming system) and cultural knowledge
(the knowledge and the understanding of all whatatterizes the culture of that language in
terms of its perspectives, habits, beliefs, ew.interact with different interlocutors using a
foreign language.

The process of interculturality takes place withifrequent individual’s meeting with
different cultures through communication. In thisceunter, the individual experiences
obstacles in understanding the cultural differencedich leads him to face these
circumstances by developing a set of skills thatn to achieve his communicative goals.

In short, being intercultural communicative compéteneans to be able to interact
effectively (using linguistic and non-linguistics@urces) and appropriately with people from
other cultures using a foreign language. To futfils objective, a person has to overcome his

or her stereotypes and prior judgments regardirgaimer, to be empathic and ready to
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understand the other with his/ her differences, tantive a certain willingness to learn from
the other with the purpose of knowing oneself.

The incorporation of ICC in language teaching agatniing has become the concern of
researchers. Many scholars have mentioned its teapoe in contrast to the old teaching
system. According to Kramsch (1996:23-24), traddildanguage teachiripas favored facts
over meanings and has not enabled learners to wtaled foreign attitudes, values, and
mindsets”. The foreign language learner is viewed by Byram Zadate (1997:11) as an
intercultural speaker whocftosses frontiers, and who is to some extent aiacin the
transit of cultural property and symbolic valieShat is to say, an intercultural learner
functions in situations where at least two cultuaies involved, his/her own and another one,
he/ she must understand his/ her cultural systeimaadiate between these cultures.

[.1.6. Intercultural Awareness

Intercultural awareness can be defined as theabilia person to understand and to be
aware of his own culture and the foreign oneselp$ithe learners to accept the other without
discrimination or developing stereotypes and ngggtidgments. Consequently, they will be
able to see the world from different perspectiaeliist their behavior and ignore prejudices.

Intercultural skills require open attitudes towadiferent cultures and this is what the
Common European Frameworks of Reference for Larg(@gF, 2001:105) have mentioned
when defining intercultural skillas“the capacity to fulfil the role of cultural interediary
between one’s own culture and the foreign cultame to deal effectively with intercultural
misunderstanding and conflict situationdh this quotation, skills permit the learner tayp
the role of mediator who moves between two or maodds through the interpretation of the
other and the understanding of the self. In likedyablished situations, he needs to overcome
the differences and stereotypes in order to estalsiirong intercultural relationships without

barriers. Likewise, Byram(1997:06) has claimed thatEXperiencing the world from a
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different perspective leads to a new understandingne’s own experienceThat is to say,
the fact of learning about other cultures is ielittearning about one’s home culture.

Kramsch (1996:206) views culture d4a place of struggle between the learners’
meanings and those of native speake®he maintains that the encounter of the nativé a
the foreign cultures results in a new sphere wisatalled interculturality. The latter requires
a comparison between the native culture and tregorone which will be developed through
a set of attitudes and skills needed to cope withiatercultural encounter. She believes that
“understanding a foreign culture requires puttinigat culture in relation with one’s own”
(ibid).

[.1.7. Intercultural Sensitivity

Intercultural sensitivity can be defined as the @nass of the cultural differences and
similarities between people without judging theialue as being positive/negative,
wrong/right or true/false.According to Buoyant (498) “cultures can only be understood
relative to one another; there is no absolute staddof rightness of goodness that can be
applied to cultural behaviour; cultural differendc® neither good nor bad; it is just different”
(cited in Eric C. Thompson, 2012).

Intercultural sensitivity refers also to the acesge of others as they are, without
discrimination. It is important to view that peomee unique individuals and their beliefs,
language and behavior affect their way of interagivith others. Thus, every individual has
to be aware of these cultural differences and teevee that all people do not share one
common culture and this characterizes the variag&l; linguistic and religious groups and
shows their identities. In the same vein, develggimercultural sensitivity requires being
open-minded or non-judgemental in intercultural mders. In addition to that, it is the
avoidance of prior judgements about others and fr@ducts unless it is based on enough

evidence.
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Hammer, et al (2003: 422) point out that interaatsensitivity refers to theability to
discriminate and experience relevant cultural aefeces, in order for the individual to be
able to think and act in interculturally appropreatways’ Intercultural sensitivity will be
realised only if individuals get familiar with tHeasic cultural features and distinguish them
from their own ones in cross- cultural situatioltsenables the learners to develop a certain
competence which helps them to expect acting andngan the right way and thus avoiding
any misunderstanding or failure in unfamiliar amegxpected situations when communicating
across- cultures.

[.1.8. Cross-Cultural Communication

Cross cultural communication takes place betwe@aplpefrom different cultures. It is
distinguished from the Intracultural communicatiotnere people share the same culture
(Prosser, Michael H, 2012:01). Cross- cultural comication enables people to be aware of
the differences and the similarities and takin@ iatcount the cultural characteristics of the
involved cultures. It intends at minimising misurstandings and maximising peoples’
potential to create strong cross cultural relatigps According to Noesjirwan and Freestone
(1979:190), when people move to another cultureeyitake with them the taken-for-granted
meaning structure of their home culture. They cargichoose actions consistent with it, and
to interpret their own and their host’s actionstarms of it”. That is, the perception and the
interpretation of the other will be basically basedone’s own cultural patterns which will be
used in any interaction with the other. An effeetcross-cultural communication is based on
a set of competencies as they are suggested imByyraodel of Intercultural Communicative
Competence (1997) which involves: Knowledge, Attés, Skills of Interpreting and
Relating, Skills of Discovery and Interaction andtiCal Cultural Awareness (Wiseman and
Koster, 1993).

Cross- cultural communication helps people witHedént cultures and who perceive

the world differently to be sensitized to the partar patterns of meaning they are using,
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unless they risk to experience disorientation csumderstandings. In the context of foreign
language teaching, as Kramsch (1998:81) argtibse, cross-cultural approach seeks to
understand the Other on the other side of the hobgdearning his/her national language”.

The main purpose behind the teaching/ learning mgliEh or any given language as an
international one is to communicate effectively amgpropriately with those from other
cultures. As it is mentioned by Erling, et al (2D0O&nglish should therefore be taught as a

means of cross-cultural communication
[I. Methods and Materials

The section aims to describe the material whichsttutes the corpus of our research
work, namely the textbook. It also attempts at @néiag the analytical framework followed to
undertake our analysis which is Byram’s model o€J@nd describing the data collection
procedure, namely the questionnaire. The resulthefatter are obtained using the rule of
three (x= (y1L00)/z).

11.1.Corpus of the Study

Description of the Textbook_Spotlight 2

The textbook is entitle@potlight on English Book Twtt is designed by the Ministry

of National Education for the second year middlbost pupils. It fleshes out the new
syllabus that supports the Competency -Based Appr@@BA) adopted after the educational
reform.

a- Format

The textbook is of 125 pages. Its cover is of aldalor. It is written on it The Second
English Course book. We can see on it a red drageaanask of theatre scenes, an image of
word games, an image of British theatre and actdrsartoons (Dalton and Bouzid). In
addition to this, we find an image of the Englistiter Charles Dickens. The book cover also
includes an image of a smiling sticker, a phonetlb@nd a road sign containing the word

Hello.
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b- Content

Spotlight on English Book TwdSpotlight 2) contains five files namelgy Person’s

Profile, Language Games, Health, Cartoors)d Theatre Each file is divided into three
sequences; each one starts withten and Speaknd Discover the LanguageThe third
sequence includes two additional parts that &stening ScriptandLearn about CultureAs
it is mentioned in the Book Map, each file contdine sections that ar€iunctions-Notions
Language FormsPronunciation Learn about CulturendStrategies At the end of each file,
learners are expected @hecktheir progress and how well they can use the laggudorms
and functions that have been already learned. Aadilly, they are asked to work on projects
related to the topic of the file both individualand in groups. Project work supports the
Competency-Based Approach. This helps and guidesdes to improve their communicative
ability through writing remarks and comparing thewrks. Furthermore, each file contains a
specific part for the learners entitl&elf-assessmemnt which they assess themselves about
the knowledge they got from the content of the ditehe unit. Some break parts are included
in the coursebook which are eithekesor riddles and they are found at the bottom of the
pages of the book. By the end of the textbook, m& $ome basic rules and notions related to
the use of the right English form. These rulesareut Contractions, Spelling, Verb Forms,
and the conjugation of some verli® walk’ ‘to take’, ‘can’ and ‘must’'to different time
tenses.

I1.2. The Presentation of the Theoretical Framework

Our research will be based on Byram’s model whiololves four dimensions called
“savoirs”. Byram’s model of ICC aims at developitige interactional and intercultural
dimension in foreign language teaching and learniigse two dimensions can be developed
through the use of a set of cultural learning skiittitudes and knowledge in face to face and

concrete situations where two or more cultures comie a contact. Byram (1997) has
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mentioned in his articléDeveloping the Intercultural Dimension in Languageaching: A
Practical Introduction for Teachershat
[...] language teachers need for the intercultunadegision is not more knowledge of

other countries and cultures, but skills in promgtan atmosphere in the classroom
which allows learners to take risks in their thimkiand feeling. Such skills are best
developed in practice and in reflection on expeeMhey may find common ground in
this with teachers of other subjects and/or in rigkpart themselves in learning
experiences which involve risk and reflection.” The role of the language teacher is
therefore to develop skills, attitudes and awaremévalues just as much as to develop
knowledge of a particular culture or country.

In other words, Byram considers that a competeathter is the one who motivates his
learners by establishing apposite environmentuth atmosphere, learners can develop a set
of cultural abilities in which knowledge is just enof them. In addition, successful
intercultural teaching and learning is achieveauligh the realization of the four dimensions:
knowledge, skills, attitudes, and critical cultuealareness. These constitute Byram’s model
of ICC.

11.2.1. Knowledge “Savoir”

It refers to the intercultural speaker’'s awarersdssne’s and other cultures. In a sense,
it involves comprehending the various cultural eateristics (towns, language, routines, food
and drink, politics, values, beliefs and behaviofshe participated cultures.

The term has been defined by Byram as “knowlemfgeocial groups and their products
and practices in one’s own and one’s interlocutactsuntry” (Byram, 1997:51).So, Byram
considers that knowledge is the overall image abagiven culture, social group and all what
characterizes it for the purpose of developing mdkof an intercultural awareness and
avoiding misunderstandings that can lead to cdsfliinowledge helps learners to be aware
and get an idea about the learned cultures, asdghelated to all what describe, represent
and belong to them.

11.2.2. Attitude “Savoir Etre”

It refers to openness, willingness and curiosityaal learning the target language and

culture. Attitudes involve a kind of respect of @thess. In the case of the learning process,
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attitudes help the learners to welcome the othéiuras respectfully, find similarities and
accept differences. This fact leads them to be llamwith the learned cultures and
establishing a kind of relation. Byram (1997:50fimes this dimension asctiriosity and
openness, readiness to suspend disbelief about aitteres and belief about ones’ ownh
other words, attitudes offer opportunities for eas to establish relationships of equality.
Thus, create on them interest and desire to leamne @mbout the involved cultures. According
to the National Standards in Foreign Language BeucaProject (2006)“culturally
appropriate interaction occurs when two individuaagage in a reciprocal conversation
based on mutual understanding and an attitude ehopss”.Learners, then, should be open
to learn new things, know about others’ beliefs &atlues before encountering any given
culture and establishing any relationships of agual

11.2.3. Skills

They refer to the learned ability to do things aact appropriately in real life
experiences. According to Byram Skills, are of texels:

a. Skills of Interpreting and Relating “Savoir Comprendre”

They refer to the learner’'s ability to read and undemtany given product of the
foreign culture and explain the events related tso history by identifying the implicit
meanings. It is also the ability of the learnerrétate these events to his/her own culture.
Skills are defined by Byram dability to interpret a document or event from ahet culture,
to explain it and relate it to documents or eveintsn one’s own”(Byram, 1997: 52). In
Byram'’s definition, “Savoir Comprendre” gathers certain capacities that are listening,
observing, reading specific written and oral docoteeor events from target sources.
Meaningful tasks and documents help learners topneét, analyze and evaluate the events in
relation to their contexts which permit to reldtese documents to their own culture and thus,
achieving a change of perspectives.

b. Skills of Discovery and Interaction “Savoir Apprendre/ Faire”

28



They refer to the learner's capability to interambhd engage in face to face
conversations. This capacity permits learners ® the knowledge previously learned to
acquire a new one. As a result, they will be ablaige it in an effective and appropriate
communication and behave appropriately and suagdgssin intercultural situations.
According to Byram (1997:52) these skills refettie “Ability to acquire new knowledge of a
culture and cultural practices and the ability tperate knowledge, attitudes and skills under
the constraints of real-time communication and rat&ion”. In this respect, Darla. K
Deardroff (2006) mentions in her model or framewofkintercultural Competence that a
successful intercultural interaction is achievedodigh five essential elements that are,
Attitudes, Knowledge, Skills, Internal and Exterr@utcomes. According to her, internal
outcomes result from attitudes, knowledge and #iks sleveloped through the learning of
target cultural norms. The combination of suchitd leads to an internal outcome which
consists of adaptability (being familiar with thew culture and the adjustment of behavior),
flexibility (being able to change according to cinestances and using appropriate
communication styles and behaviors) and empatleydtility to consider others’ feelings and
leave the state of stereotypes). As for the laittes,demonstrated through communication and
interaction. Generally speaking, effective acqigsitof the intended skills gives access to
move from the individual level (attitudes) to imtetion level (outcomggDeardroff, 2006).

11.2.4. Critical Cultural Awareness “Savoir S'TEngage”

Critical cultural awareness is a vital step in By model of Intercultural
Communicative Competence in order to be intercallyrcompetent. According to him,
critical cultural awareness is distinguished asdéetre of his model of ICC (Byram, 1997).
This dimension provides the individual with the oppnity to consider others point of view
through the acceptance of their cultural modes iehd and being. Critical Cultural
Awareness can be raised through the comparisothanoialancing of cultural components of

the participated cultures with a kind of toleranBgram (1997:53) defines it as ttability to

29



evaluate, critically and on the basis of expliqitt@ria, perspectives, practices and products
in one’s own and other cultures and countries”

The combination of knowledge, skills and attituthedp the learner to develop critical
thinking about the target language and its cultlire fact of encountering a new intercultural
phenomenon makes the individual being aware ofdtfierent ideological perspectives and
thus developing on him/ her certain sensibilitymtanage these differences. The following

scheme will summarize all the components of Byramdslel of ICC.
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Byram (1997:73): Model of Intercultural Communie&iCompetence.

I1.3. Textbook Evaluation

The data were collected through a textbook evalnatn this concern, Hutchinson and
Waters (1987:96) note thatvaluating is a matter of judging the fitness ofreething for a
particular purpose”. Evaluation focuses mainly on the users of the tmdtbmaking
judgments about its effectiveness. In our case aeted to evaluate the material under study
in relation to Byram’s model of (ICC). Textbook évation“involves measuring the value or
(potential value) of a set of learning materigtextboold by making judgments about the

effect of the materialgtextbool{ on the people using them(Tomlinson and Masuhara,
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2004:11). To enrich our investigation and evalugtiwe tend to support our research with a
guestionnaire.

[1.4. Description of the Questionnaire

To conduct any investigation, researchers can wsgiety of research instruments and
tools to collect the needed information about thapic of research. The use of these research
procedures makes the whole work more realistic taeddata more reliable. In our study, a
questionnaire is used.

A guestionnaire is a list of items and questiora Hre written and administered with a
purpose of collecting data that will enrich a topfa particular domain. In Brown’s (2001:6)
words:“Questionnaires are any written instruments thaégent respondents with a series of
questions or instruments to which they are to resttter by writing out their answers or
selecting from among existing answe(€ited in Zoltan Ddrnei, 2003:6).

Our aim behind the use of such instrument is téecbkthe teachers’ views about the
intercultural information and the teaching of Im@tural Communicative Competence in the
English textbook Spotlight #or second year learners. It is addressed to 3fdMiSchool
teachers (second year) and contains 23 questioddfefent types: 15 Yes/No questions, 8
multiple choice questions, and2 open ended questidhis research instrument is divided
into two sections. The first one is about the TeaghPerceptions of the Intercultural
Information in _Spotlight 2 Its aim is to find out how teachers perceive awdluate the
textbook’ contents. As for the second sectiors albout The Teachers’ views about Learners’
Attitudes towards learning Native and Foreign Qw$u The goal of this section is to know
about learners’ appreciation towards the learninthe target, foreign and their culture. The
results are obtained through the use of the rutbrek, x= (y(1L00)/z.

Conclusion

This part is theoretical in issue and it is dividetb two parts. The first part highlighted

the importance of teaching Intercultural CommumieaCompetence, and the basic concepts
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and key notions that constitute and underly thimetision. In the second part, namely
Methods and Materials, we offered a detailed dpson of the material used to carry out this
work which is the textbook which constitutes thepes of the present study, the theoretical
framework of Byram’s model of ICC, and the datalexion procedure namely the

questionnaire. The presentation and the discussgithe results of our study are the central

concern of the next part.
I1l. Presentation of the Findings

This section is devoted for the presentation ofrésellts gathered from our examination
of the textbook in the light of Byram’s model of GCThe findings of the textbook evaluation
will be provided under the form of tables. In aduhtto this, the section will be accompanied
with the presentation of the results collected fiitve questionnaire in the form of tables and
pie charts. For the sake of clarity, the findinggh® questionnaire and the textbook will be
followed by some comments.

I1.L1. The Textbook Analysis according to Byram’'s Mode of Intercultural
Communicative Competence

I11.1.1. Knowledge

Textb
ook Files Examples

In this file, knowledge is presented in the form of
Pictures

-Photos on pp.9, 12, 13, 17and 21 of actors, séngad writers such as:
Djamila Arras, Louis Armstrong, Souad Massi, Chaiéckens, etc.

On p. 17, there are three cave paintings of thsillas
File One Biographies a_nd texts _ _

B - There is a text about Louis Armstrong (The Bigp8hon p.12.

Aj - Short biographies are given about Souad MassnaRdSebastian, Youssoy
Person’s N’Dour and Britney Spears on P.13.
Profile” - On p. 14 there is a small paragraph about Fdlithel Small Prince of Rai”.

- On p15, a short text about Pablo Picasso is given

- On p. 19 there is a small paragraph about Baylaidddine.

- On p21 six short paragraphs are given about narsignd the world: Chaabi,
Rap, Classical music, Hip hop, Rhythm and Blues.
Tasks

-Tasks two on p.9 aims at developing the learnemewledge by identifying
the pictures of famous people like Djamila Arrad aiim Carey who represent
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different cultures, two on p.14, task one on p.Isaat increasing the learners
discovery and knowledge about famous people’s datesplace of birth, two on
p.19 aims at motivating the learners’ interactiohick creates new knowledge by
getting new information about famous people andr timajor works from different
cultures.
Authentic descriptions

-A short description is entitled “Today’s Star, Mohed Fellag” on p.9.
Project

-The project on p.25 is about writing a famous peis profile.

In this file, knowledge is presented in the form o
Pictures

-Pages 30, 31, 32, 36, 37, 41and 42 present aaésaand pictures like places
from Edinburg and famous games like puzzles, vigames, Scrabble, Criss-cross,
etc.
Map

-On p. 36, a map of Edinburg the capital of Scatlenprovided.

File Two Texts
“Language -On p. 41 and 42, nine texts are given. The texts around the origin of
Games crosswords and other popular games.
Tasks
-The tasks four on p. 29, three on p30, in “Practiasks one and two on p.33
“Go forward” task three and four on p33 are abguibsyms and word games. They
aim at increasing the learners’ exchange and pgocepf a new knowledge through
the process of interaction. Also there is task ome. 41. Its goal is to increase the
learners’ knowledge about the crosswords game.
Project
-The project on p.47 is about making a short laggubhooklet choosing a
specific theme either about countries, clothespnatities, etc.
In this file, knowledge is presented in the form of
Pictures
-Pictures are presented in all the following pad#s:51, 52, 53, 55, 56, 60,
61, 62 and 65. They are caricatures, pictures pfesmedicines, signs with their
significance, some plants that relieve pain.
Tasks
. -The tasks: one on p. 50, four and five on p. 8@, &nd four on p.57, one on
f'le Thr"ee p.60, and four on p63 encourage the learners’ ewmhaof knowledge about
Health medicines and health problems like giving advigecfammon illnesses and the share
of ideas through pair and group works.
Project
-Learners are asked to write a medical guide irclvkiiey give helpful advice,
information about healthy food and exercises.
In this file knowledge is presented in the form of
Pictures and drawings
-In the three sequences from p.74 to 89 pictures dzawings are included
about the topic of the file. Pictures of the DatipiMickey mouse, Charlie are
Eile Four presented.
“Cartoons” Tasks

-The aim of tasks one on p. 75, three on p80 an@8is to increase and
develop the learners’ knowledge about cartoonsutiirdnteraction and comparisor
of their answers.

Project

-The learners are asked to make a strip of any kindartoon and theme

(comic one, adventure or horror one...).
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File Five
“Theatre”

In this file, knowledge is presented in the form of
Pictures

-On pp.96, 97,101,105,106 and 111 pictures of masksl in theatre, photos
of the comedian Hacen Al Hasani nicknamed “HassamouT, the novelist
Mohammed Dib, the American actor Clint Eastwoodmesented.
Texts

-There is a story of Djaha on p.102 through whedrters get informed of one

of the popular stories of their culture. As for pri07, learner read about a foreigh

character through Willy’s story.

-On p.111 the texts givenare about theatricalegenr
Tasks

-The following tasks one on p97, one “Go forward’ @ 102,0ne and five on
p.107 learners build new knowledge throughinteoacti

- Task three on p.9 aims at developing the learkemnvledge by identifying
the pictures of famous people who represent diftealtures.

Project
-On p.115, the project is about writing and staginglay from their choice
(comedy, drama, musical...).

Table 01: Knowledge in_Spotlight 2

This table shows that knowledge is presented throdifferent forms among them

pictures, texts, tasks and projects. All these sooambine and reflect either the learners’ own

or other cultures.

I11.1.2. Attitudes

Textb Examples
ook file
Attitudes are developed in
Texts and descriptions

-On p.10 there is a text about Jane Smith’s ltkeaim is to help the learners t¢
develop their acceptance of the way foreignerdatiee.

-The texts on p.13 are about stars from differesftuces. These texts give the
learners opportunity to welcome foreign celebriteasd accept the ones of their
culture.

-The text on p.14 is about the learners’ native SEaudel” that aims at
increasing their sense of acceptance.

File One -A short description is provided about Pablo Pioams p.15. Its aim is to help
“A the learners to develop their attitudes of cunosiind openness after having
Person’s accomplished the task.

Profile” -A short paragraph about the Algerian painter BBghieddine on p.19. It

aims at increasing the learners’ sense of operargsacceptance.
Tasks

-Task 3 on p.9 is about interviewing stars fronfadént cultures .It aims at
developing positive attitudes towards them.

-Task 1 on p. 10 aims at raising openness towagdothers’ life style and
behaviours.

-Task 1 on p.13; the learners are asked to be éribeofamous stars and
introduce themselves to the class using the infoomarovided. It aims at creating
familiar atmosphere with foreign stars.

-Task 1, 3 and 4 in “Practise” on pp.14, 15 andLE&rners develop curiosity

)

and acceptance of the singer of their culture Hatidee Small Prince of Rai” and
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“Baya Mahieddine”, openness and acceptance ofoifeggh painter Pablo Picasso.
-Task one on p21 promotes the learners’ sense mwipaoson of different
musical styles which creates their sense of acneetaf differences.

File Two
“Language
Games”

Attitudes are developed in
Texts

-On pp. 41, 42 are about the origin of crosswords @her games, to increast
the learners’ willingness of discovery and curipsit
Pictures

-"Go forward” on p.37.The learners are given foiatyres of famous places in
Scotland which creates their curiosity.
Tasks

-On p34, task 5 aims at developing the learnerghapss and acceptance (
diversity of answers and ideas when telling abbeirtives.

-The task on p42, aims at developing the curioaity discovery of other
games which create the learners’ acceptance @frdiites.

1%

=h

File Three
“Health”

Attitudes are developed in
Tasks

-Task four on p62 creates the learners’ curiosity acceptance of other's
advices about plants remedies when imagining thiwesaosts in a medical show on
TV.

-Task on p65 pushes the learners to discover thdasities in the way of
curing illnesses like headaches, sore throats gragéimer common illnesses which
create acceptance of diversity of ideas and advices

File
Four

“Cart
oons”

Attitudes are developed in
Tasks

-On p.75, task four, the learners are asked t&thinhree different things they
would like to do, then inviting their partners to them. It permits the learners to
accept and tolerate differences through the préaluct their own essays.

-Task 4 on p.77; the aim is to develop the leatngpenness and curiosity
when telling about their preferable country theyniwa visit.

-Task 4 on p. 80, 2, 3 and 4 on p. 82: the ainbigricourage the learners
sense of discovery and curiosity when writing alibatr lives and future plans.

File Five
“Theatre”

Attitudes are developed in
Tasks

-Task 5 on p. 100, is an interview with a famouathat learners choose. Itg
aim is to create curiosity and openness towarddéles.

-Task 5 on p.102 is about writing paragraphs alibatlearners’ mates to
encourage openness, acceptance and tolerancergfitiignents.

-Task 3on p103, learners are asked to make inteswath a foreign character
‘Jane Smith’. The aim of this task is develop tharhers’ curiosity and raise thei
sense of discovery.

Table 02: The Attitudes Developed in_Spotlight 2

The table above shows that raising the learneusiosity and openness can be

promoted through different tasks like interviewsyguction of written paragraphs, comparing

their answers about a specific topic. These typgeactivities create their acceptance of

diversity of ideas.
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111.1.3. Skills

Textb
ook File

Examples

File
One

“ A
Person’s
Profile”

Skills are developed in

-Task four on p.13: the learners are asked to lasnsvords from English to
the language they know. Its aim is to develop anléarners’ skill of discovery as
well as to relate these expressions to their ovitureu

-Task 2 in “Practise” on p. 14, learners are askadatch the people with their
countries and dates of birth. Its aim is to develwop learners’ skills of interaction
and discovery.

-Task one on p.17 in which learners are supposedatch every person like
(Walt Disney, M’hamed Issiakhem, Mohamed Dib, etdth his job like (a writer, a
film producer, a singer, etc.). Its aim is to irase the skills of relating and
discovery.

-Task 2 on p. 19 is a pair work. Learners are asgday the “Famous People
Game”, in which they link every famous person ligdouloud Feraoun, Bruce
Willis, Jim Carey, etc.) with the book he or sheoter (Le fils du pauvre, Harry
Potter, etc.) or a film he or she acted (The M@skjaguedon,etc). This pushes thg
learners to develop their skills of discovery amigiaction.

-Task one on p21 which is about relating the différkinds of music like
Chaabi, Hip Hop) to the learners’ own styles. Ttask aims at increasing the
learners’ sense of discovery, comparison and ictiera

File two
“Language
Games”

Skills are developed in

-On p.36 there is task one. In this task, the kx@rare provided with a map tqg
locate the places on the map of the city of Edighults purpose is to develop thé
learners’ skills of interpreting, relating and digering.

-Task 1 “Go forward” on p. 37 is about asking tharhers to draw a plan of
their town or an imaginary place and mentioningititeresting places on the plan,
This permits them to develop their skills of redgtiand discovery.

-In task one on p42 the learners enrich their bamkyd by getting new
information about famous games like (Flipper, SblabCriss-Cross, etc), and the
they are asked to mention other ones. This perinédm to compare these playing
games to promote their skill of interaction andhextge of experiences and ideas.

D

—

File Three
“Health”

Skills are developed in

-Tasks 1 on pp 50 and 53 are role plays which as#dhe learners’ skill of
interaction by playing the role of a doctor ancasignt.

-The main purpose of the tasks 2, 3, and 4 on is.6@ develop the learners’
skill of discovery by finding other names to thamts given. These tasks give birth t
new knowledge about other plants that can be usetkdicine.

- On pp. 65 and 66 learners build new knowledgeratading the colours
therapies. In this task, they are asked to giver then examples discussing them
with their classmates, this promotes interactioth discovery.

-The aim of task 4 on p. 67 is to increase thdsskil discovery of important
foreign events by writing sentences about some tevelates using the right verb
like: the London Underground (open), the electbalb (invent), penicillin
(discover), the atomic bomb (use), etc.

O
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File Four:
“Cartoons”

Skills are developed in
-Interactional skill is developed through task @mep.79 which is a role play.
-Two tasks are integrated on p. 80 “Go Forward” rid & that aim at

interpreting the same expressions in the leart@nguage. As for the second, its aim

is to interpret the cartoons which raise the lea'rakills of interpreting.

-Learners interpret the pictures included in tas& on p. 85 which reflects a
story, then they perform it. Its purpose is to depehe skills of relating and their
skill of interaction.

-On p. 89, learners learn about the publicatiotheffirst seven cartoon albums

which increases their skills of knowledge and disey. Then relate what they reac
and their previous knowledge to answer the question

File Five:

“Theatre”

Skills are developed in

-Tasks 1, 2 and 4 on p. 97, learners acquire neawletge through the use of
the information given to find questions. These sapkomote their interaction and
discovery skills. The first tasks, they are suppogeask questions about the place
given then relate the same structures to get irdbom about places in their towns
the fourth task, learners use the information nal fjuestions as for the fourth, the
find questions to the information given about OlitAardy.

-Learners in tasks 2 and 3 on p. 98 are askedrtorpethe play and imagine &
happy ending to it. This helps the learners to bgvéheir skills of discovery and
interaction.

-The tasks 2, 3 and 4 on p. 107are about continily’s story, writing an
end to it then perform it. The tasks develop thsséf discovery and interaction.

- “Learn about culture” on p. 111 is about thiealrgenres. The skill of
discovery is developed through the knowledge ofséhgenres. The task alsc
encourages interaction which is built through ieathese types of theatre to lool
for others and tell them to the class.

2S

Table 03: Skills in Spotlight 2

The results of this table show that Spotlightr@vides the learners with a set

of tasks where they can interpret pictures, testsmagine new endings for stories or role

plays. These activities help them to exchange thamwledge through interaction and

communication.

I11.1.4. Critical Cultural Awareness

Textb Examples
ook Files
File One Critical cultural awareness is developed in
“A -“Learn about culture” on p.21 is about comparinffjedent kinds of music
Person’s from the perspective of what they express. Its &@nto show the differences
Profile” between these styles and push the learners to ankikel of critical comparison and
being aware of the differences.
Critical cultural awareness is developed in
File Two -Task on p. 37 is about using the images of thet nmeresting places of
“Language | Edinburgh to draw a plan of the learners’ town dtage and mark places of
Games” interest. Its aim is to show differences and dgv@l@ritical comparison.

-Task on p. 42 is about games, this will permit lg@rners to compare the
games they know and use to play. This kind of #m& promotes a positive
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atmosphere and the acceptance of differences threognparing the learners’
preferable games.

File Three Critical cultural awareness is developed in
“Health” -The tasks on pp65 and 66 permit the learners napeaoce the remedies used
in different cultures. This raises their potentfal the acceptance of diversity
through the comparison of treatments of commorsées.

File Four Critical cultural awareness is developed in
“Cartoons” -Task 3 on p.82.The learners are asked to companedlassmates’ plans for|
the weekend. The aim is to raise the learnersitaloif evaluating.

-Task on p. 89, learners are provided with famartoons publications. This
permits them to read and compare the cartoonswdhdes in which they appeared.

Critical cultural awareness is developed in

-Task on p. 111 learners are asked to mention ogoerds in addition to the
File Five ones given. This helps them to demonstrate thamtpaf view about their and
“Theatre” foreign theatrical genres.

Table Four: Critical Cultural Awareness in_Spotlight 2
Critical Cultural Awareness is developed througé ititeresting topics incorporated in
the textbook that are music, health, cartoons, thedtre. These cultural elements help the
learners to compare the same cultural phenomentmnwtheir own culture and the other

ones.
I11.2. The Findings of the Questionnaire

This part deals with the presentation of the figdobtained from the questionnaire
addressed to teachers of English in the Middle 8ichis purpose is to get a clear idea about
how teachers evaluate and perceive the intercllaleanents and contents of Spotlight 2.
Their answers are vital for the validity of our @stigation, in a way they guide us to points
that seem important and they should be focusednoaddition to that, they will provide us
with an answer about the learners’ reaction tow#rddearning of other cultures besides their
own ones.

NB: The results obtained from the questionnaire mayeexcone hundred percent
because some of the respondents have selectedhmarene answer.

Section One: The Teachers’ Perceptions of the Inteultural Information in Spotlight 2

Q1: Is culture included in Spotlight?2
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Yes No Total
N 24 6 30
% 80% 20% 100%

Table 01: The Inclusion of Culture in_Spotlight 2

We notice from the results obtained titet majority of the respondents (80%)

agree on the fact that culture is included in gheltook.

Q2: If yes, does the textbook include a variety of unds?

Yes No Total
N 18 12 30
% 60% 40% 100%

Table 02: The Cultural Variation in the Textbook
From the data collected, we conclude 8pitlight 2ncludes a variety of cultures.
The latter has been validated through the respdsdeercentage which is of 60%.

Q3: Which cultural elements are included in the tew#s?

® Songs and
images

H Literature

46,66% .
Tarditions and

customs

FigureOl: The Cultural Elements Incorprated in the Textbook
From the figure above, we can say that the texthe@ mixture of different cultural
features (songs and images, literature, traditiand customs). In addition to that, a
considerable percentage of the respondents 26.68% hdded other features that the
textbook includes.
Q4: When interacting with your learners, do you notibat they have some prior

knowledge about foreign cultures?
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3,33%
Hm Yes

23,33% =No

Just a
little

Figure 02: The Learners’ Prior Knowledge about Forégn Cultures
From the results above we notice that there aferdiit points of view. 33.33% respond
with the ‘Yes’ option, 23.33% with ‘just a littlewhile others have preferred to be aside.
However, the highest percentage of these optiotiseione of the ‘No’ option which is of
40%. This answer can be justified and related edehrners’ level and background.
Q5: Do you think that the inclusion of various cuétarin the textbook facilitates the

learning process of the target language?

Yes No Total
N 7 23 30
% 23,33% 76,66% 100%

Table 03: The Effect of the Inclusion of Vaobus Cultures on the Learning
Process of the Target Language.
The results obtained for this question show tha thajority of the respondents
(76.66%) agree on the fact that different cultufasilitates the learning of the target
language.

Q6: Does the textbook help the learners to developlitercultural Communicative

Competence?

Yes No Total
N 14 16 30
% 46,66% 53,33% 100%

Table 04: Spotlighténd the Development of ICC
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From the answers of this question, a slight disagent can be noticed. According to
46.66%, the textbook helps the learners to acqtme intercultural communicative
competence, this answer can be related to the themserporated. However, according to
53.33% of teachers claim that Spotlighti@esn’t help in achieving this objective. It cam b
explained in terms of the insufficient informatiabout these topics and themes.

Q7: In your opinion, is culture given a prominent rolehe textbook?

Yes No Total
N 12 18 30
% 40% 60% 100%

Table 05: The Place of Culture in_ Spotlight 2

From the above results, we can extract two dispoaits of view. The first one reflects
40%, which supports the fact that culture is gi#snappropriate place. As for 60% of the
respondents, claim that culture has not given pmenge in the textbook.

Q8: How do you find the intercultural information ing textbook?

6,66%

H Varied
E Limited

Not varied

Figure 03: The Quality of the Intercultural Information in Spotlight 2
From the teachers’ answers, we notice that mosthem (73.33%) claim that the
intercultural information included in the textboake limited. This fact, according to these
teachers is due to the insufficient variation ie htercultural elements of the textbook.

Q9: Which skill is paid more attention in the textb@ok
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m |istening and
Speaking

® Reading and
Writing

= The four Skills

Figure 04: The Skills GivenrBminence in_Spotlight 2
The answers obtained from the teachers show th&8%3 confirm that the textbook

focuses on other skills in addition to the acqigsibf the four skills.

Q10: Are the learners aware of the cultural differenoetsveen the foreign cultures and
their own culture?

® Yes

= No

= Just a little

Figure 05: The Learners’ Awareness of the CulturalDifferences between the
Home Culture and the Foreign Ones

The results show that 63.33% of the respondenisentiat their learners are aware of
the cultural differences between the source andrathltures, but 26.66% of them do not
perceive the learners’ awareness towards the altifferences.

Q11: Does the incorporation of the learners’ nativeturel motivate the learners and

create a sense of curiosity and openness?

Yes No Total
N 8 22 30
% 23,33% 76,66% 100%

Table 06: The Influence of the Inclusion of NativeCulture on the Learners’

Motivation and Curiosity towards Other Cultures.




The results show the importance of the source ilta promoting the learners’
willingness to learn about target/foreign culturékis fact is well mentioned in this table, in
which 76.66% agreed on this point.

Q12: Are the learners given opportunities to relate tithay read or listen on foreign

cultures to their own culture?

Yes No Total
N 14 16 30
% 46,66% 53,33% 100%

Table 07: The Opportunities Provided to Learners toRelate what they Acquire
about Foreign Cultures to the Native One

From the table’s result, we notice that 53.33%eaichers answered that the textbook
doesn’t permit learners to develop their skills@hting foreign/ target culture to the source
one. In contrast, 46.66% claim that the textboak/les learners with this opportunity.

Q13: Do you think that teaching various cultures iniadd to the learners’ home

culture helps them develop the skills of interprgtirelating and comparing?

Figure 06: The Importance of the Inclusion of Variaus Cultures besides the
Learners’ Native Culture on the Development of theai Skills of Relating, Interpreting
and Comparing

The data obtained, show that all our respondegteeathat including a variety of
cultures additionally to the native one develogsldarners’ skills of relating, interpreting and
comparing. This notion helps the learners to comphem according to a given criteria or

phenomenon to extract the common and the distedétatures.
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Q14: Does the textbook promote the learner knowledféhe products and practices

of the target / foreign cultures and the nativesthe

Yes No Total
N 12 18 30
% 40% 60% 100%

Table 08: Spotlight 2and the Promotion of the Learners’ Knowledge of Nave and

Other Cultures

The table above shows that most teachers (60% dlzt the textbook provides the
learners with some features of others’ culturesiy thabits, and styles of living, etc. However,
40% of them contradict this fact.

Q15: Does the textbook help the learners increase #igiities to put in practice the

knowledge and the skills acquired?

Yes No Total
N 8 22 30
% 26,66% 73,33% 100%

Table 09: Spotlight 2and the Learners’ Practice of their Cultural Knowledge and
Abilities

The great majority of teachers (73.33%) claim ttieg textbook doesn't help the
learners to put in practice the knowledge leartedther words, it doesn’t contain sufficient
tasks where learners can engage in interactionsedheir learned knowledge.

Q16: Does the textbook give the learners the oppadstuioi evaluate what they have

learned about the home culture and the target one?

3,33%
® Yes
mNo

No answer

Figure 07: Spotlight 2and the Learners’ Development of the Skill of Evalation
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Most teachers (66.66%) reply that the coursebodadsuit help in the development of
the learners’ evaluation skill. On the other hawd, notice that 30% of them consider that
learners develop this skill through the tasks ipooated.

Q17: What kind of tasks that develop the learnersedctiltural Communicative

Competence?

® Role plays
B Group works
Individual

works
Figure08: The Tasks Incorporated in_Spotlight 2o Develop the Learners’ ICC

From the results of this question, 50% of the regpots have chosen the second
option, the latter refers to the option of ‘grouprks’. According to them, group work is the
one which helps the learners to develop their aotiéural communicative skills. In addition to
that, other respondents 36% have selected theofitgin of role plays.

Q18: Do you use other resources and materials to tedebhcultural Communicative

Competence such as videos, films, recordings...?

Yes No Total
N 23 7 30
% 76,66% 23,33% 100%

Table 10: The Teachers 'Use of Supplementary Resags to Teach ICC
Most respondents (76.66%) have affirmed their afsether materials in addition to
the textbook when teaching ICC such as data shadeps and other books.
Q19 What are the tricks do you usually use to exptai cultural differences for the

learner?
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= Examples

m Real life
situations

Comparison

Figure 09: The Teachers’ Tricks to Clarify the Culwral Differences

The figure above shows that the majority of teasl{0%) use to clarify the cultural
differences through comparison. The latter candezllas a way to put the involved cultures
in a common position to distinguish their simileagt and differences.

Q20: How do you manage the stereotypes and the presiditat learners get about

foreign cultures?

Ignore them | Explain and justify them Total
N 3 27 30
% 10% 90% 100%

Table 11: The Teachers’ Management of the LearnersStereotypes and Prejudices
about the Foreign Cultures

The results of this table show that almost all of cespondents (90%) do not ignore
raising discussions about clarifying the misintetations that learners get about others. These
clarifications help the learners to accept otheth their differences.

Q21: When teaching foreign cultures, do you focus mare o

3,33% o
0 u Similarities

23,33% m Differences

Both

Figure 10: The Teachers’ Focus when Teaching ForeigCultures
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From the results obtained, we notice #&66% of our respondents claim that
their main focus while teaching foreign culturesthe differences that exist between the
learned cultures.

Section Two: The Teachers’ Views about the Learnerdttitudes towards Native
and Foreign Cultures

Q22 Are the learners open minded and curious whamileg about foreign cultures?

Yes No Total
N 25 5 30
% 83,33% 16,66% 100%

Table 12: Spotlight 2and the Learners’ Openness towards Foreign Culture

From the results above, 83.33% of the respondéaits ¢that learning about foreign or
target cultures develop the learners’ skills ofiasity and openness. This percentage
illustrates the need to incorporate foreign cukute motivate the learners and create a
positive atmosphere.

Q23 From which culture do you get a strong apprearatrom the learners?

6,66%

® The native culture
® The target culture

Foreign cultures
® No answer

Figure 11: The Learners’ Appreciatiorof the Cultural Variation
From the results obtained, we affirm that the mbjoof the respondents (60%)
notice a strong appreciation from the learners wieanning about their culture. This fact

shows the learners’ willingness to learn more albloeir culture before any other ones.
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IV. Discussion

This section of the work is about the discussiath iaterpretation of the results obtained
from both the textbook evaluation and the questamen It will be divided into two parts. The
first is concerned with the discussion of the tewtb results relying on the framework
proposed by Byram. As for the second part, it otied to the analysis of the data collected
from the questionnaire.

IV.1. Discussion of the Results of the Textbook Angis in the Light of Byram’s
Framework of Intercultural Communicative Competence

This section is concerned with the discussion efriésults obtained from our analysis
of the textbook relying on Byram’s theoretical frawork of ICC. The intercultural
dimensions of the model are presented in the tektbounits in the form of texts,
conversations, biographies, pictures, tasks, piejand role plays.

IV.1. 1. Knowledge:Knowledge is one of the most important factors dimgdensions in
Byram’s model of (ICC). In this model, knowledgeeda't refer only to the knowledge of any
given culture but rather it involves the knowledgk social groups, their products and
practices. That is to say, according to Byram, Kedge involves not only the recognition
and the awareness of people that this or that reukist but rather it involves how these
cultures are different from us in terms of themgirces, beliefs, behaviors, etc.

In the five files constituting the textbook, knodtge is presented through different
pictures from the native, the foreign and the tagdtures. The aim of these pictures is to
increase the learners’ intercultural awarenesslfasmid other which are placed side by side
and this is what Kramsch (1996:206)has claitaederstanding a foreign culture requires
putting that culture in relation with one’s own”

In Spotlight 2 the native culture is manifested through refeesnio famous Algerian
characters. The latter are mostly based on acsomgers, comedians, and writers such as

Souad Massi, Djamila Arras, Al Anka, Hassan Al Hasend Mohamed Dib on pp9, 13, 21
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and 106. The native culture promotes the learrnecsll knowledge and awareness of their
own cultures. Widdowson (1998) in this contexttestahat the inclusion of materials from
the source or the native culture provides famiyawith the customs and preoccupation of
their community. Similarly,Ariza (2007) also pointait that every language teaching that
aims to be effective has to take the learnersucalinto account.

In addition to the source culture, the target aeltis represented through references to
famous British and American characters on pp 9, 12, and 106, such as the English
comedian Rowan Sebastian Atkinson “Mr Bean”, théentCharles Dickens, the American
singer Britney Spears, the singer Louis Armstraang] the American actor Clint Eastwood.
As for references to the international cultureythee mainly from countries such as Senegal
and Germany. These people are considered as thefamosus people known in the world
like the musician Beethoven and the Senegalesersivigussou N’'Dour. The inclusion of
foreign and target elements will both increase l#@ners’ knowledge and develop their
intercultural awareness of these famous characters.

The learners’ intercultural awareness can be deeeladhrough concrete pictures of
cities and different places such as pictures ofriost interesting places of Edinburgh in
Scotland on p37, a picture of the British theatder Majesty’s Theatre” on p96 and on p111
a picture of a Japanese theatre. Other manifessatibcultural representations are pictures of
cartoons and caricatures that represent instantdsternational cultures. Byram et al
(1994:55) have shown that “cultumurses should not only be historical, sociologioa
geographical, the image of a particular culture hashe founded in many different ways, like
stories and images either fantastic or realisticcg they refer to reality”That is, the notion
of culture can be presented through stories artdnei€ which incorporate the cultural features
of a given community. For instance, stories aresmmared as a means and a mirror that reflect

how a specific social group used to live, behawkthimk to solve their issues.
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Another way in which knowledge can be developethisugh topics which stimulate
the learners’ interests. The book under study pm@tes themes that aim at motivating the
learners by providing them with new and additioné&rmation. Among these topicslusic
Around the World on p21. On this page, learnersnl@dout music in different cultures (the
Chaabi, Rap, Classical music, Rhythm and BluesHipdop). As a result, they will be able
to distinguish foreign and local musical genred thast as well as increase their knowledge
about familiar/ and strange styles. Music mirrotsatvpeople have experienced and faced to
transmit it to others in order to make them awateheir perspectives. This goes with
Halverson’s view who says thdthe great achievements of people as reflectedchiar
history, social institutions, works of art, archatare, music and literaturg’1985:327).

Reading historical texts may aim at increasinglélaeners’ intercultural knowledge. For
instance, in file two “Language Games” learners pn@vided with texts on pp4l and 42
which are about the origin of crosswords and edéscriptive texts about some known games
such as Chess, Flipper, Puzzle, etc. The histogaofes is an international fact shared among
people and learners need to know about such fadiave new or additional information. In
addition to games, learners may also get “savdhrsjugh texts dealing with the history of
cartoons’ publications. As an illustration, on p@@rners are provided with the first seven
cartoon album among them, the Algerian album ZidBéazid, the European Zig et Puce and
the American album Lucky Luke. Curtain and Pesdl@94) in this concern, state that
incorporating elements of children’s literatureointhe foreign language instruction can
provide cultural knowledge to learners. Additiogaliexts on p65 about health problems can
be of interest for learners. This kind of learntegts raises the learners’ own comprehension
of their home culture and the target ones by diedoyg treatments of how to cure sicknesses
and understand the differences that can exist leetwaltures. In this context, Hinkel (2001)
claims that “inunderstanding the relationship between language @rture, it is important

to understand the idea that what is acceptable reyppate and expected in one’s behavior is
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culturally determined”.This means that every community or social group actording to its
culture, for this reason, it is preferable to avaiy stereotypes or negative judgments towards
the behaviors of any given social groups.

Besides, Spotlightdesigners have taken into account the integratiggopular themes
and topics that learners need to read to get a datken about their development and
significance. In our corpus, the last two topios af great importance because the learners at
this age need some topics that are in some way tows@nd entertaining. Cartoons, comics
and theatre are among the topics that aim bothtattaining and building a new knowledge.
At the end of each file, learners realize projeeksch aim at using the knowledge acquired
from a particular topic to produce their own wohk.the fourth file for example, learners
make a strip of a cartoon after they are givenupgs and tasks that are related to the topic of
the file.

The different tasks that learners are asked teeseivher individually or in groups help
them to develop their knowledge. The latter cabdné through interactions and comparison
of ideas. The best way where learners can sucdgssfiprove their interaction skill is
through playing games. This type of entertainmeotides learners with opportunities to
interact with each others through pair work adegtwhere they exchange their answers and
thus, create new knowledge. In Spotlightit®e second file entitletLanguage Games” for
instance, provides learners with this opportuniityleed, on pages 33 and 41, learners are
given some word games to do for the sake of deuajotneir knowledge about words and
their synonyms. As for page 41, they are askeatoptete the grid given by using the words
given.

IV.1. 2. Attitudes: Attitude is another component in Byram’s modellGC. The

attitudes of openness and curiosity are needednyngiven interaction especially if the
involved participants do not belong to same cultamel country. For this reason, the book

includes some tasks and texts which aim at makegléarners face other cultures with
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positive vision and acceptance of differenceshla tontext, many authors have noticed that
language and culture cannot be separated becaashing culture has importance in
developing positive attitudes towards the other sell Tavares and Cavalcanti (1996:19)
claim that‘the aim of teaching culture is to increase studeawareness and to develop their
curiosity towards the target culture and their ovinrelping them to make comparison among
cultures”.

As an illustration to the above quotation, on p8arhers are provided with a set of
musical styles including the ones of their own wdt (the Chaabi) and the ones of other
cultures(Rap, Classical music, Hip hop and Rhytimah Blues). Fredricks (2007) maintains
that learners are more likely to give positivetatte towards learning the target language if
the pedagogical material presented to them is nearéheir culture. That is to say, EFL
materials should balance between the learners’ceoaulture and other cultures unless
language teaching will be ineffective and may haggative influences on language learning
(Shafaei and Nejati, 2008).

The main aim of the activity on p 21 is to offeadeers the opportunity to compare
these various musical styles, accept and tolehetelifferences. Comparison is an effective
way that helps increasing the learners’ awarenefgeocial characters of other cultures.

Attitudes of openness and acceptance of the otkedeveloped through the task on p
13, where learners are asked to introduce thens&vihe class as one of the stars mentioned
and which mixes between the native (Souad Massi)tha foreign stars (Mr. Bean and the
Senegalese Youssou N’Dour). This task encouragesldarners to overcome negative
attitudes towards unknown people. In this activitgtly, learners develop their curiosity as
the task gives private information about these fagnpeople like their dates of birth and
nicknames. Secondly, it permits them to acceptrosirce they will put themselves in the
shoes of strangers. This is what helps them tokbtlea barriers that exist between the

different cultures.
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In Byram’ s definition of attitudes, he clearly ntiems that the fact of being open and
curious leads to leave all the stereotypes thatesom has toward others and also start to
believe on his own culture. On ppl4 and 19, we fexts about native stars, like the star
‘Faudel’ and the Algerian painter ‘Baya Mahieddinghe main aim of these texts is to
encourage the learners’ acceptance of the stanaraef their own culture.

In all the files of Spotlight 2learners enter in interactions through pair ardgroup
works. The purpose of these interactions is to jtera positive atmosphere while interacting
with each other and accept diversity of the clasesiadeas. For example on p82, learners
exchange ideas concerning their future plans ewkepally or in a written form. Through
these kinds of works (conversations and writteragaaphs) that learners produce, they are
encouraged to accept classmates’ diversity of idleascan be noticed when telling about
their lives and plans. In other words, it developgnness when interacting with each other.
The same goal has been developed on p 42 whetedtreers are expected to develop their
skill of discovery and curiosity when telling abaihieir preferable games. These kinds of
tasks facilitate the development of learners’ skill comparison which will result in the
acceptance of other answers and ideas during tieation process.

To develop empathy, learners could do an activity dreating an imaginary dialog
between persons belonging to another culture. Mgriéi dialog also helps students to develop
efficient communication skills. In the corpus ofr@iudy, dialogs take the form of interviews.
The use of such means helps the learners to uaddrgite reality behind the life, behavior
and beliefs of people. Interviews are considereéfi@etive means that can help to clarify any
misunderstandings. On pp9 and 100, learners aredatk make interviews with famous
people who are presented in three pictures amaozg the Algerian actress Djamila Arras
and Jim Cary. As for the activity on p100, learnams given a set of key words that they can
use to interview a foreign character of their cboiGhrough interviews, learners use the

knowledge they have and develop their curiosityldarn new things and this is what
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Camillery and Fenner (2000:154) claim when sayiiggtining knowledge usually happens

simultaneously with the ability to use this knowkednd develop attitudes related to. it”
IV.1. 3. Skills: To manage any knowledge and develop the attitudesled for

openness, curiosity and acceptance, learners me@ossess certain skills to succeed any
desired interaction. Skills help the learners tdarastand not only the foreign culture but also
provide them with a better understanding of themnaulture. Skills can be developed into
two types, as Byram has divided them istalls of interpreting and relatingind skills of
discovery and interactian

In Spotlight 2 the skills of interpreting and relating are deyed through some tasks
where learners use their prior knowledge to ratate their own culture or to the foreign one
or vice versa. For instance, through the famougpleegame on p 9 learners identify stars
from different cultures. This task promotes theiillsof relating which will be realized
through the classification of these stars accortieg culture and country. The main purpose
of such tasks is to encourage the learners to deubkir skills of interaction and discovery.
The same goal is developed in task two on the s@mge where the learners are provided with
pictures of stars to be identified. The skills oterpreting and relating can be achieved
through the ability of the learners to recognize tigures and relate them to their countries
and their professions.

In the textbook, learners are asked to interprastdealing with either foreign or native
culture. For example on p21, learners read abdtdrent styles of music in order to relate
what they have read to other styles they know.ISlof interpreting and relating are
considered as important abilities that learnersirieedevelop. Their importance provides the
learners with a deep understanding of their ownucel As Kramsch (1993: 238) notes
‘[flrom the clash between...the native culture ande.thrget culture, meanings that were
taken for granted are suddenly questioned, chadedngroblematizedTo illustrate this, on

p37, learners draw a plan of their town or villagel mention places of interest on the plan.
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This activity comes after they read about the edBng places of Edinburgh in Scotland. In
this kind of activities, learners develop theirliski comparison which helps them to notice
the differences and the similarities that can exighe level of the organizational structure of
both plan’s cities and towns.

Comparing the same behavior of the foreign culamd expressing it in the learners’
native culture helps them to be more aware of fprar target expressions. On p80, we find
five pictures of different exclamations such asnpenurt, learners are asked to express the
same expressions in the learners’ own languaggidh activities, intercultural sensitivity can
be developed. That is to say, the fact of beingrawé others’ use of everyday expressions
leads learners to be open minded to consider bestetdifferences should be respected not
criticized negatively. The same exercise structcae be found in the textbook, which
effectively develops the skills of interpreting arelating through translating words from
English to Arabic, French and Tamazight and thisosced in tasks on pp 13 and 101.

The skills of discovery and interaction involve tt@mbination of the prior knowledge
that learners got when they interpret the diffedaduments provided, then using it to interact
in real life encounters with their classmates toldoa new one. These skills have been
developed through the tasks of the textbook. Inymainthem, learners interact with each
other through the performance of role plays. Asllastration, on p98 learners are asked to
act the play after reading it and answering quaesti@bout it. Role plays are considered as
effective means that help the learners to adoptaaiaght various behaviors that are part of the
practical side of the reality of other culturesrdingh role plays, learners have much space to
bring their imagination and intelligence into fplay, thus, they achieve their communicative
purposes which are to communicate freely and flyentEnglish (Feng- Liu and Yun Ding,
2009).

To develop the skill of interaction, Spotlighthas included a set of tasks where the

learners are asked to produce their own paragraplth increase their skill of discovery. For
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instance, on pp98 and107 learners are asked te emdings for a play and a story. When
writing new endings, learners develop their imagomand improve their writing skills. The
aspect of reading and writing materials in Englisdn be regarded as an intercultural
communication where EFL learners will be able tedct the behavior of the people from the
target culture, thus cultivating their cultural aemess and consciousness (Weigiang Mao,
2009).

Another activity which promotes the learners’ erggagnts and participation is on p93.
This task turns around making a strip of a pretercartoon. In this regard, Clark (2000)
argues thatcartoons have the potential to promote thinkimgpgesses and discussion skills”.
Working collaboratively especially on an entertagitheme like ‘cartoon’ motivates learners
when discussing this type of issues, thus prontae tultural and intercultural awareness.

IV.1.4. Critical Cultural Awareness: The fourth dimension in Byram’s model is
Critical Cultural Awareness which is an importaktlisthat learners should acquire. This
ability permits them to understand the culturaliatawns, avoid prejudices and accept
otherness. In Robinson’s words (198Xpreign language study gives one the key to another
culture, leads to an awareness, understanding amsisvity toward other people and their
way of lifé (cited in Paige et al., 1999:66).

From our evaluation of the textbook examining timpartance given to this skill, we
notice that_Spotlight 2loesn’t provide enough tasks that help the leartemevelop this
ability. In other words, this dimension is much maleveloped between the learners through
their interactions to exchange their ideas and iops about a particular topic. As an
illustration to this point, on p 65 the task is abdiscussing and exchanging knowledge about
the remedies used. This kind of tasks allows thekers to develop their critical thinking and
comparison of their views about how to cure ill@ssshen finding the similarities and the
differences at the level of these remedies. As CHEB03: 149) stateintercultural

awareness develops when the language learner iseanfathe relationship between one’s
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own culture and the target culture, i.e. when tharher is aware of the similarities and
differences between the cultures”.

Critical cultural awareness is a crucial abilitathearners should develop because this
element encompasses the three previous dimensinogledge, skills and attitudes. Critical
cultural awareness allows the learners to use thdiural knowledge and develops on them
the skills of evaluation and openness to succe@uténcultural communication. According to
Byram and Fleming (1998:12), (ICC) consists of depmg the learners!.abilities to
understand different modes of thinking and liviag they are embodied in the language to be
learnt, and to reconcile or mediate between difiérenodes present in any specific
interaction”. This quotation reflects task two on p21.0n thiggave find that learners are
given five (5) types of music from the native ahd foreign cultures, and then they are asked
to read them in order to mention what these stglggess. Through this kind of questions,
learners indirectly evaluate and compare theseegesm the basis of some criteria that can be
at the level of their origins as well as what thisg to express.

In File Two “Go Forward” on p.37, the task allowstlearners to draw a plan of their
town. This kind of task will develop on them thalls&f comparison, and critical thinking to
select the places that exist in their town. Furtiae, on p. 42, a task about games aims at
developing on the learners the skill of comparigmtween the various games of foreign
cultures and the games of their native one.

In File Five, on p.111 the task is about the leewnknowledge of other universal
performances and theatrical genres. This helps ttoeidentify the records as they will be
able to interact and exchange their views withrtbigissmates.

IV.2. Discussion of the Results of the Questionnaar

To discuss the data obtained from the questionnaredivide this sub-section into two
parts. The first part is entitled The Teachers'cBptions of the Intercultural Information in

Spotlight 2It is concerned with the teachers’ opinions towatte incorporation of ICC in the
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textbook. The second part is under the name of Tidechers’ Views about the Learners’
Attitudes towards Native and Foreign Cultures. ithsaat gathering data from teachers to
know how learners perceive their and other cultures

IV.2.1. The Teachers’ Perceptions of the Interculttal Information in Spotlight 2 .

The results of this part of our questionnaire pdevan overall view about the textbook,
its contents and the tasks that are related tmteecultural communicative process.

From the answers obtained in the first question, nwéce that a large number of
teachers (80%) agree that culture is included iotlgit 2. From this result, we point out
that culture has its place in the textbook. Int fat the five files of the textbook there are
sections entitled “Learn about Culture”. In additio this, the incorporation of culture can be
noticed through the cultural features presenteth sisc images of celebrities and pictures of
cultural heritage on pp 9, 12, 13, 17 and 21, detbee texts about music around the world on
p21, etc. The importance of incorporating culturdeFL classes has been supported by many
authors among them Kitao (2000) who claims thathee culture helps learners to avoid
stereotypes and gives them the liking for the peapl that culture. In this context, the
benefits of studying culture are enormous becausenwearning about a given culture,
learners build a kind of relationship between tloeilture, the target and/ or the foreign ones
and thus accepting differences and ignoring stgpest However, 20% of teachers consider
that the textbook has not been given ‘culture’right place and this is may be due to the
insufficient cultural contents incorporated in te&tbook and due to the fact that the textbook
has just limited this concept in a single section.

As regards the second question about the variafionlture in the textbook, 60% of the
respondents agree that the textbook includes diifecultures (the Algerian, the British, the
American, etc). This is therefore a symbol of cdtwariation. Cortazzi and Jin (1999) state
that that second or foreign language textbooks lghoantain elements of the target culture.

Furthermore, Kramsh (1998:26) thinks tltite notion: one native speaker, one language,
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one national culture is [....] a fallaCy This means that, the aspect of ‘oneness’ cannot
survive by its own as it needs other elements tabésh a kind of relationship and thus
getting meaning. In other wordsne culture, one speaker and/or one languegenot stand
alone. The inclusion of various cultures in EFLtb®moks permits the learners to discover and
know more about the cultural norms of their own atiters. Consequently, they will be more
open towards the cultural differences, as wellhey will be able to succeed in their cross-
cultural communication that is an important elem#@vat shapes the value of the existing
cultures.

Concerning the third question about the intercaltetements included in the textbook,
we notice that the answers obtained are differiglainy teachers have chosen two or three
options and this is due to the fact that the texitbis a mixture of the suggested elements
(images, literature, traditions and customs). Iditash to this, some teachers (26.66%) have
added other elements in addition to the ones ajreaentioned which can represent the
intercultural dimension such as biographies, rigdigames, role plays. This variation in the
cultural elements will develop the learners’ opessnand intercultural awareness as they are
exposed to different cultural elements.

Regarding the fourth question analyzing the priaowledge of the learners about
foreign cultures, we come to receive different amswFor instance, some of the respondents
(33.33% ) affirm that during the interaction pragetheir learners possess extra information
about foreign cultures while others (63%) disagrBleis can be interpreted either, as an
indication of lack of motivation of the learners,ather words, their curiosity and willingness
to learn about foreign cultures before learningnthat schools influence positively or
negatively the interaction process with their teacfihe results can affect the development of
the learners’ cultural awareness as they don't leeaeigh cultural background about foreign
cultures and the intercultural communication wailf Or it can be related to the level of the

learners as being still younger to possess extoantation about other cultures.
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In analysing the responses of the fifth questionualithe influence of the cultural
variations on the learning process of the targeguage, it appears that a large number of the
respondents (76.66%) find that the incorporatiomasfous cultures in the textbook facilitates
and influences positively the learning of the laage which could bring about common
understanding and tolerance. Kitao (2000) alsoidens international understanding a benefit
of culture learning and gives some other reasong itvis important to include culture in
foreign language curriculums. He claims that stngysulture gives students a reason to study
the target language because understanding cultakeesnstudying foreign language more
meaningful. Studying culture is also useful forctdag students to understand their own
culture. Students’ world view is determined by tadues of their own culture. Wang (2008)
likewise, asserts thdforeign language teaching is foreign culture teawy and foreign
language teachers are foreign culture teachefGitéd in Byram, Morgan et al, 1994:73).
This means that language and culture are insegas®ments as culture is transmitted by
language and teachers cannot teach language witemlting its culture. The fact of teaching
learners foreign cultures opens doors to more &f'ecommunications and develop on them
awareness towards the existing cultural differermsesell as tolerance.

The results obtained from the sixth question camogrthe contribution of the textbook
content in the development and the acquisitiorC& show that the textbook doesn’t provide
the learners with enough opportunities as 53.33%®teachers agree on that while 46.66%
of the respondents agree on the fact that the dektlhelps the learners to develop their
intercultural communicative competence. So, thelte®f this question of our questionnaire
reveal that there is a slight disagreement aboetlvén Spotlight Zacilitates the development
of ICC or not. For that we can say that the inthucal elements included in the textbook
should be enriched to help the learners as we#ashers to reach the intended goal.

In the analysis of the seventh question about téiteis and the place kept for culture in

the textbook, 60% of teachers state that Spotligag2not given culture its right place, on the
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other hand, 40% of them say that culture is givapadrtance in the coursebook. Any EFL
textbook should include an important part for cidtas this latter is an important factor for a
successful teaching/learning of the target langubgarners need to learn about their native
and target/ foreign cultures to achieve a meaningftercultural communication.

The reply to the eighth question can be considasedontinuity to the previous one.
From the results obtained, we notice that 73.33%thef respondents believe that the
intercultural contents of Spotlight &e of a limited value. This idea is an indicatmnthe
lack of variation in its contents which will affetihe learners’ acquisition of intercultural
knowledge and awareness.

In the ninth question, we come to notice that soespondents (33.33%) think that they
focus more on the acquisition and the teachingramgnar besides the teaching of the four
skills. In the other side, we observe that theam#i(listening/ speaking and reading/writing)
have equal percentage which is of 23.33% which shdwat these skills are also of
remarkable importance in the learning/ teachinghef target culture. These four skills are
vital elements in the process of learning the talaygguage and they are used as a medium of
communication. For that, we notice that severakgdashich aimed at developing the four
skills are introduced in the files of Spotlightezher by focusing on the four or one/two of
them. The importance of these skills in buildingnoounicative competence is the central
concern of Us0-Juan and Martinez-Flor model (2006g latter has shown the essential role
of the four skills as a key factor in constructimgitten or spoken discourse to build
communication in multiple world cultures.

Regarding the answers of question ten concernifetirners’ awareness of the cultural
differences, we note that the majority of teach@3.33%) argue that their learners are
conscious of these cultural dissimilarities, andttthey are motivated and open to the
differences, and they have a positive view, aceegtaand willingness to learn more even

about what concerns the foreign cultures. Learrabgut cultural differences gives the
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learners a chance to understand their own cultureomparison with other cultures and
become more sensitive towards them.

Concerning the question about the influence ofothicing the native culture and the
learners’ openness towards the acquisition of kadgeé about other cultures, the result show
76.66% of our respondents believe that knowing natw@ut the home culture opens doors to
raise the learners’ sense of questioning aboutigioreultures. Intercultural awareness is
developed through a deep understanding of the ouibare, thus the learners can be able to
identify the differences and similarities betweéeit native culture and target and foreign
ones. Through this process, learners can succegdritercultural communication and avoid
any misunderstanding in their interactions withefgners. This also permits both learners and
teachers to share, discuss and evaluate the kngeviertjuired.

Concerning the twelfth question about the oppottesigiven in the textbook for the
learners to connect what they know about the tacgktires to their native one, we got two
different views. We notice that 53.33% of the teashhave chosen to answer with the “No”
option. This answer indicates that the tasks pexvith a way don’'t enable the learners to
develop this skill and relate what they listen aedd to both native and foreign cultures, on
the other hand, 46,66% of the respondents haveesadwvith the “Yes” option. The latter
can be justified by some tasks in which the learame asked to relate and compare the
products of their native culture to the ones o&fgn ones or vice versa.

Regarding the thirteenth question about the teathgews on the impact of the
inclusion of various cultures in EFL programs oe bparners, all our respondents agree that it
is an important factor that helps the learnerseeetbp interpreting, relating and comparing
skills. The variation of cultures permits learnewsunderstand their own culture by relating
and comparing the cultural knowledge acquired \iotleign cultures and raises their cultural

awareness and sensitivity towards the other cdtangl their own ones
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From the data of the fourteenth question, we obthi®0% from the respondents who
claim that the cultural knowledge included in Sigbtt 2 contributes in the learners’ evolution
and comprehension of all what characterizes thendeh cultures. The textbook presents
different cultures and introduces various cultwigiments that help learners to enhance their
background and awareness of these cultures angrdeafThis awareness will help them to
manage successfully any intercultural encounter.

Concerning the results of the fifteenth questioe, get 73% of the respondents who
have chosen the “No” option. From this result, waine that Spotlight 2offers few
opportunities for the learners to get involvedealrcommunication and making into practice
their knowledge and skills in improving their abds.

In the sixteenth question we received two differemgws. The majority of the
respondents (66.66%) have chosen the “No” optidnthA same time 30% have confirmed
that the opportunity of evaluation is included he textbook. According to Byram (1997), the
skills of discovery and evaluation help the leasrteridentify the differences and similarities
and then establish meaningful relationships. In, fdese skills lead the learners to develop
more their intercultural awareness by comparingr thative culture and foreign cultures.
Thus, they will be able to tolerate the differenegsl communicate successfully in their
intercultural encounters.

In question seventeen regarding the tasks thataakejor presence in Spotlight tbe
majority of our participants (50%) have selecteel $kecond answer which is “Group works”.
According to these teachers, “group works” are pheminent activities that develop the
learners’ ICC. In this context, Byram et al, (20®: maintains that:

An intercultural dimension involves learners in rahg their knowledge with each
other and discussing their opinions. There nedaetagreed rules for such discussions
based on an understanding of human rights andeefpeothers. Learners thus learn as

much from each other as from the teacher, compdhen own cultural context with
the unfamiliar contexts to which language learnirigpduces them.
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Besides, a considerable number of the respond@di86%6o) see that role plays have an
important status in_Spotlight 2s we can found several tasks in which the lesraee asked
to play roles interchangeably. Role plays will pégrthem to exchange ideas while using the
target language. In this context, Cortazzi and1988)say thattextbook in order to be
effective has to include role-plays, project wonkdaother activities which teach how to
analyze a cultural document, carry out an ethnotapesearch and identify cultural values
and perspectives encoded in the target cult(gqabdted in O’'Dowd, 2004:66

Concerning the eighteenth question about the escusees and materials that teachers
use additionally to Spotlight Zhe majority of the respondents (76.66%) state tifa¢n
teaching ICC they use supplementary materials #mer sources in addition to the textbook
to enhance the teaching process such as videps, fiecordings, images, songs and data
shows in case it is available. The use of authanaterials is probably intended to raise the
learners’ intercultural communicative competencd awareness as they are exposed to real
communicative situations in which the target largguas the medium. Furthermore, they can
develop more their discourse and strategic competefacing such real life interactions.

In analysing the responses to the nineteenth qureahbiout the teachers’ uses of tricks to
explain the cultural differences for the learnérsappears that 50% of the participants use
comparison to deal with these cultural diversity.the same time, we find that the same
percentage 23.33%has chosen the use of examplegeahtife situations to explain these
distinctions. Explaining the differences betweea Home culture and foreign ones is a key
element that diminishes misunderstandings anditigei$ the learning process to the learners.
This also develops the learners’ intercultural amass. According to the National Core for
Upper Secondary Schools (2003: 9the teaching of a foreign language should develop
students’ skills in intercultural communication atiteir knowledge and understanding of
target cultures. Students should also learn to ap@te the target culture and be able to

compare their own culture with the target cultures”
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Byram and Planet (2000: 189) claim tffabmparison makes the strange, the other
familiar, and makes the familiar, the self strang@nd therefore easier to reconsidei
other words, comparison provides and permits tam&rs to go beyond their own culture and
understand foreign cultures with their behaviour.

The results obtained from the twentieth questiomwsthat apart from 10% of teachers,
the remaining others 90% think that stereotypes pndr judgments of the learners
concerning the cultural features of foreign culsushould be explained and justified rather
than ignored. Stereotypes can be considered agedsarthat drive the intercultural
communication to fail. In this context, Byram, €{2002:21) claim that stereotyping:

...involves labeling or categorizing particular greugf people, usually in anegative
way, according to preconceived ideas or broad gdimations aboutthem — and then
assuming that all members of that group will tharid behaveidentically. ...Prejudice
occurs when someone pre-judices a particular gouglividual based on their own
stereotypical assumptions or ignorance.

Stereotypes and prejudices are common problemddaelhers and learners can face in
learning foreign languages and cultures. For thathers must manage this problem with
their learners to succeed their intercultural comitative process. In addition to that,
justifying the differences that exist between tharse, target and foreign cultures develops in
the learners a sense of openness and acceptative ather. Teachers by this fact help the
learners to adjust their behaviours and be awarhef prior-judgements that can lead to
conflicts.

In question twenty one, we get different views. Waice that the majority of the
teachers (46.66%) focus more on differences whachteg foreign cultures rather than on
similarities. Dissimilarities provide learners withe opportunity to compare target and
foreign cultures with the learners’ own one. Howevke teaching of both aspects should be
taken into account. The fact of comparing cultuaes identifying the differences as well

similarities leads the learners to be more conscand lets them develop more intercultural

awareness. This is well mentioned by the CEFR (2003 that state th&the intercultural
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awareness develops when the language learner iseanfathe relationship between one’s
own culture and the target culture, i.e. when tharher is aware of the similarities and
differences between the cultures”.

IV.2.2. Teachers’ Views about Learners’ Attitudes owards Native and Foreign
Cultures

From the results obtained from the question twénty, we observe that the majority of
our respondents (83.33%) agree on the opennesshanduriosity of their learners when
learning foreign cultures. As a result, the incogbon of various cultures in the textbook
makes the learning process meaningful and integestin a similar vein, highlighting
similarities and differences between the learnenture and target/ foreign cultures will help
the learners to discover the common and the diftei@atures that characterize each culture
with a kind of curiosity and tolerance. In the saroatext, Seely€1984: 31)claims that the
presence of native culture and other ohewill help them to understand both their culture
and the target culture, to have more positive adlits towards culture differences’

From the results of question twenty three, we ratiat the majority of the respondents
(60%) have answered that they get a strong appi@tittom their learners when learning
about their home culture. This fact can be expthimgthe willingness of the learners to know
all what characterises their own culture. In additio this, students’ local culture is their
starting point and all what students learn in thecess of learning a foreign language is
directly related to the students’ own culture. Byrg1989) in this concern, states that
“learners need first to understand their own cultbefore addressing the cultural values of
the target culturé That is, the learners’ own culture is consideasdthe basis upon which
they will be able to discover and accept otherurek and being aware of the cultural

differences that exist between them.
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Conclusion

This practical chapter of our dissertation presgnémd discussed the textbook’s
findings relying on Byram’s model of ICC, as wel the questionnaires’ results obtained
from the teachers who used the textbook. It wasaked that the latter incorporates the four
dimensions that constitute this model and thised ghown in the results and the discussion
sections. These four dimensions are incorporatethentextbook through different means
including pictures, maps, texts, tasks and projethe constituents of Byram’s model are
found in all the five files of the textbook, anduaers are given opportunities to develop their
knowledge over foreigners who represent other fselehaviours, and ways of dealing with
various phenomena with a kind of tolerance, cutyosind acceptance of differences.
Additionally, through the analysis of the textboele found that learners are provided with a
set of tasks where they can exchange their priomkadge to build a new one. This ability is
developed and increased through interactions amdnmzmication. All these findings are
maintained by the teachers’ answers, who sustainthie textbook provides the learners with
the above mentioned objectives, that are knowleggsitive attitudes towards the other,
skills of interpreting/ relating, skills of discawe and interaction and critical cultural
awareness. Furthermore, the results obtained fnense¢cond section show that learners have
a strong appreciation towards their native cultanel they are curious and open towards

learning about target and foreign ones.
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V. General Conclusion

The present work aims at investigating the Teagluhintercultural communicative
competence in the Algerian Middle School. It focusm the inclusion of the intercultural

dimension in the EFL textbook Spotlight on EngliBbok2 of the Second year Middle

School. Our dissertation is devoted to answer tagidoquestions that are at the same time its
objectives. The first aim refers to the idea of thlee the coursebook under study supports
Byram’s model of ICC. In other words, if it inclusléhe four dimensions namely Knowledge,
Skills, Attitudes and Critical Cultural Awareneshs for the second, it seeks to find out
through teachers’ views the efficiency of the texak in promoting the learners’ intercultural
communicative abilities.

For the collection and the analysis of the ddtthe research, we adopted the mixed
method which consists of quantitative and qualiatiesearches. The former has been used
for the data obtained from the questionnaire whschised as our research instrument. The
data of this technique are obtained from 30 Midsthool English teachers from different
regions of Tizi-Ouzou. As for the latter, it is dstor the analysis of the textbook against
Byram’s model of ICC, as well as with the interjtein of the results of the questionnaire.

Before summarising the final findings and offeridirections for further researches,
some limitations of the study can be noted. Degprefact that the results we reported can be
exploratory, but their generalizability and validiio other models concerning the teaching
and learning of ICC can be restricted.

The final outcomes of the research can be sumsthitzthe following points:

The textbook major focus is to increase the lea’ri@rowledge, raise positive attitudes
and acceptance of their culture and tolerate othdiffeerences. These two dimensions
(knowledge and attitudes) are well introduced ia tixtbook through texts, pictures, tasks,

projects, etc. This fact has been supported bytehehers’ answers in which these two
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dimensions have gained the biggest percentage wi60% to Knowledge and 76.66% to
Attitudes.

In addition to knowledge and attitudes, the texkbamorporates some tasks where
learners develop their Skills. The latter has bé®reloped through the interpretation of texts,
map or pictures of different behaviours and thdatireg them to their culture or vice versa.
Such skills are increased through interactions eebhiathe learners which promote their skills
of discovery and communication.

Critical Cultural Awareness is the dimension whinds the least presence in Spotlight 2
and this is shown in the results of the textbodksTTomponent has been generally developed
in the section entitled_earn about culture’'where learners read different cultural features
then comparing them with both cultures, the natind target ones.

However, according to teachers, these two last nismeas (Skills and Critical Cultural
Awareness) are insufficiently given prominence he textbook and this is what is shown
through 63.66% to Skills and 66.66% to Critical tQtdl Awareness.

From the answers of teachers to the quesdion regarding their perceptions of the
intercultural information in_Spotlight 2we come to conclude that even _if Spotlight 2
incorporates different cultures (the local and theeign/ target cultures), the intercultural
contents are limited. In addition to this, teachoudfure is needed because it develops certain
skills that are intercultural awareness and theeptemce of others with their differences.
Besides, the teachers’ answers prove that thedekthlone is unsatisfactory to improve the
learners’ intercultural communicative competencecsithey use some extra sources to
achieve the intended objective. As concerns th&stabat deal with the intercultural
dimension, a considerable number of teachers agrade fact of enriching them in a way
their learners will be able to relate the intengrdt elements of their culture to the foreign

ones or vice versa through comparison.
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In our view, despite the interesting topics introed in the files of the textbook, the
information and the tasks provided about thesecfo@re unsatisfactory. This may be
explained in terms of the learners’ level of Engled this stage.

Any research work certainly encounters certain ibesr that can prevent the
achievement of the objectives set. In our case,ntlagor obstacles are: limited time in
distributing the questionnaires, difficulties whetoving between regions and the refusal of
some teachers to complete the questionnaires.

Our recommendations for further researches imvestigate the practical side of
teaching ICC in classrooms using classroom obsenatinterviews and taking into account
the learners’ views. In addition, to suggest ustdaks for learners that help them to develop

their skills and critical cultural awareness.
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Appendices



Appendix 01

The Textbook’'s Activities which Aim at Developing he Dimensions of Byram’s
Framework

Task 3 0onp.9

The «Famous People »game.

Bring photos of famous people to the class. Worthwiher groups. Ask questions to identify
the man or the woman in the photo and answer them.

e.g. A: Is it a man or a woman?
B: It's a woman. /It's a man.
A: Is he/ she a painter...?

B: No, he/ she isn't.

A: What does he/ she do?

B: He/ She sings...

Task 1 on p.10:

1. Read the paragraph below, pick out the verbs aitd tix'em in your exercise-book.
The paragraph entitlé@ day in the life of Jane Smith”.

How many verbs are in this text?

How many things does Jane so alone? Write the wenpsur exercise-book.

How many things does Jane do with her friends?&/hié verbs in your exercise-book.
Now, give the infinitives of the verbs.

Listen to your teacher and say what sound you &ieidwe end of each verb.

Compare with their infinitives. What do you notice?

Look up the meaning of «with» in your dictionaryoW read these sentences:

©NOoO Ok WN

a. Jane is an actress witthue eyes and fair hair.
b. She acted witlBrian Holmes in many films.
9. Does with mean the same in ‘a’ and ‘b’? Explain.
Task 4 on p13
4.Now translate the following words into a languagel know (Arabic, Tamazight,
French)
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To audition / an introduction / to join / to tourd promote / a hit.

Tasks on p. 14:

Practice:
1. Putthese verbs in the past simple.
The paragraph is about Faudel «The Small Prinétsiof.
2. Work in pairs.
First, match the people with countries and datdsrt.
Then ask questions and answer them.
e.g. Pupil A: Where was EIl Anka born?
Pupil B: He was born in Algeria?
Pupil A: When was he born?

Pupil B: He was born in 1907

BOB FAIROUZ EL ANKA
MARLEY
ARLEY

FRANC
ALGERA E 1082
1907
LORIE STING LEBANON

JAMAIKA

1945

Task 3 on p.15

3. Ask questions about the underlined words.
e.g. what was picosso’s name ?



Pablo Picasso was born in 1881 in malaga. He w@gaaish painter, but also a sculptor
and ceramist. Very young, he showed exceptionatiartalents. In 1907, he painted <<les
Demoiselles d’Avignon>> and started the cubismqaeor movement.

Task 1 on pl7
1.Who’s who? Match the pairs

M’hamed Issiakhem a writer

Ray Charles a film producer
Walt Disney a painter
Charles Dickens a singer
Mohamed Dib a writer

Tasks on p19
2.Work in pairs and play the “famous people game

e.g. you: Who starred in Armageddon?

Your partner: | think it was Bruce Willis.

Films Books

Mouloud | Sister act Whoopie

Feraoun Goldberg

Bruce Chafika Tom Djamila

Willis Sawyer | Arras

Jim Carey| Armaguedon Harry | Mary
potter shelley

JK The mask Le fils dy Mark

Rowling pauvre Twain

4.Read about Baya and say how long ago these thaygsened.

e.g. we're in 2004. Baya was born 73years ago.

Baya Mahieddine was born in 1931 in Bordj-El- KiffaShe lived with her grandparents
because her parents died when she was 5. Shedgpainting very early. She exhibited her
first painting in Paris in 1947. She got marriedl dxad six children. She stopped painting
for some years. In 1963, she started painting agath took part in many national and
international exhibitions. She died on Novembéf, 11998.

Task 1 on p. 21:

MUSIC AROUND THE WORLD

Read about these kinds of music. What do they ezfire

There are five paragraphs entitled: CHAABI, RAP,ASSICAL MUSIC, RHYTHM and
BLUES and HIP HOP.

Do you know other styles of music? Do you like apgcial group? Talk about it.

Task 4 on p. 29:
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Work with a partner. Give him words and ask himgige the equivalents (synonyms), or
opposites (antonyms).

Task 3 on p.30:

Guess what it is! Work in groups (3 or 4 pupils)

Each pupil writes the name of an object on a sbiepaper. The other pupils ask questions:
e.g:Can you find it in this classroom? Can you write@an you eat it?..

(The first pupil to give the correct answer gepoant).

Tasks on p. 33

Practise

Task 1

Say a word and ask your partner to give you itsygmg antonym or definition.
Choose from this list:

Smart, calm, fast, sad, huge.

e.g.You: Could you give me the synonym of « huge »?
Your partner: | suggest «big».

Task 2:

Now, take turns with other words.

Go forward:

Task 1:

How many words can you make out of the word «stool»
Can you find:

-a preposition?

-a word meaning «also»?

-British slang for «lavatory»?

-that cannot be found?

-a small narrow opening (in a vending machine f@meple)?
-the capital of Norway?

Task 3:

Do you know other language games?
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Task 4

Now, work in pairs and make a game in the same whgose a word from which you can
make other words.

Task 5 on p.34

Work with your partner. Tell him about what you @bor couldn’t do when you were six.
e.g. When | was six, | couldn’t stay up after 0@, but | could watch TV on Thursdays.

Task one p37

1.draw a plan of your town/ village (or an imagiatace). Mark places of interest on the plan.
Write five sentences about the places on the map.

Task 1 on p. 41

Read about the origin of the crosswords, then datid if you want to.
Task on p. 42

Read more about games then answer the questions.

1-How many of these games do you know?

2-How many do you play?

3-Do you know any other games? Choose one andiexdaules.

Task 1 on p. 50

1. Pair work. Choose the right advice for healtblgbem. Then ask and answer.
e.g. pupil: I've got a terrible headache. What tdn?
Pupil 2: Youshouldtake some aspirin.
A headache: take some vitamin C/ Put some ointoiitt/ Take some aspirin.
Insomnia: Drink coffee/ Drink a large glass of wamik/ Drink orange juice
A backache: Get some exercise/ Take some vitamis€/ointment.
An insect bite: Put an anti-itch cream on it/Puw eyop on it/ Put a bandage.
Tasks on p.52:
4- Put each illness in the right box:
a headache/ a heart disease/ pneumonia
a stomachache/ an earache/ AIDS
a toothache/ high blood pressure/ a sore thraaildd cough/ a backache/ flu/ diabetes/obesity

SEIOUS ILLNESSES

5- Pair work. Here are some health tips. Ask arsivan.
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e.g.- why should | eat less fat?
-Because too much fat can cause obesity.

Task 1 on p53

1.Role play

Pupill. You're a patient and you’ve got a healtblgdem.

Pupil2. You're a doctor. Tell your partner what Beé must or mustn’t do.

Health problems Must or mustn’t

Tasks on p. 57
2-Pair work. Give advice to your partner.

e.g. Your partner: What should I do to feel calm?

4- Group work:
Do you do some of these actions regularly?

Name those you do.

Are there any other things you do for your healthihk of other ways to improve your
health.

Task 1 on p. 60
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1-Pair work. When did it happen? Ask and ansWese these verbsinvent, discover, create.
e.g. You: when was penicillin discovered?

Your partner: Penicillin was discovered in 1928.

Penicillin:1928| Ambulance: 1792

Insulin: 1921 | School for nurses: 1854

Aspirin: 1853 | Thermometer: 1626

Glasses:1280 | X-rays: 1895

Task 2 on p. 61

Role play. Find another way to explain how you aaa these home remedies.

e.g.-When you have a headache, soak a cloth invatiek and apply it on your head. It relieves
the pain.

- The cloth is soaked in cold water and appliedh@nhead and the pain is relieved.

Tasks on p.62:

2-Do you know how this kind of medication is callésgk your teacher of English, your
biology teacher or your parents.

3- Try to find more information about it.

4-lmagine you're a host in a medical show on TWe&some advice about other plants
remedies you know.

Task on p.65
GRANDMOTHER’S REMEDIES

You have a fever, a cold, a cough or flu? Try tHes®me remedies. But mind you, if they don’t
work after a short time, you should seek help. Gntloctor can tell you if your health
problems are serious and say what step shouldkba ta treat them seriously.

What do you do when you have a headache, a sarat thw any other common illness? Now,
say how much you know about home remedies. Wribeitaiinem.

Tasks on p.63
4- Can you find other inventions, discoveries @ations? Name them.

Tasks on p.75
1-Pair word. Practise inviting a friend, acceptorgefusing invitations.

e.g. “Would you like to go the theatre this aftemf®
-Yes, ooiinins NO, o

Tasks on p.80
3- Pair work. Here are some activities you can do.
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-Water the trees-do the shopping-take the dogawéit-repair my bike-do the washing up.
e.g. -Your partner: What are you going to do néxtiréday afternoon?

-You: I'm going to wash my dad'’s car. I'll be pdmr it, you know.

-Your partner: Cool! What are you going to do witle money?

-You: I'm going to buy a CD.

Make a similar conversation.

Tasks on p. 89

1-Name two famous cartoons.

2-Who are the authors of “Zid ya Bouzid”, “Superrhand “Asterix”?
3-Are these statements true or false? Correctt#tersent.

-Comics can make you laugh.

-Comics can make you angry.

-The “Yellow Kid” is the name of young child.

-Goscinny created only one cartoon.

-“Tintin” was published in France.

Task 4 on p.67

4. When did it happen? Write sentences.
e.g. the London underground was opened in 1863
-1863 The London underground (open)
-1826 The first photograph (take)
-1879 The electric bulb (invent) etc.
Tasks on p.97
1-Play the role. Ask and answer questions abogetpéaces.
e.g.-You: how far is the theatre?
-Your partner: It's 500 m from here.
-You: How long does it take to get there?
- Your partner: It will take about 15 minutes

Use this information:
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Stadium 3 kilometers| 1 hour
Swimming —| 2 kilometers| 40 minutes
pool
hospital 500 metres | 20 minutes
kindergarden 200 metres | 5 minutes

4- Pair work: think of three different things yowwd like to do. Then invite a partner to do
them with you.

Task4 onp.77:
Which country would you like to visit? What wouldy like to visit there?

Task 4 on p.80
Ask your friends about their plans for next sumimaidays.

Tasks on p. 82:
2- Say three things you're going to do and thresghyou’re not going to do for your birthday.
3-What are your classmates’ plans for the week&ul@around the class and find people who
are going to do these things.
Ask for further information.
e.g. —Are you going to go to the zoo this week end?

-Yes | am.

-Oh you are? Who are you going with? What twileyou go? How are you going there?
Compare the answers and say how many of your ciesmare going to do these things.

4. What are your plans for the future ? write aboud thhings you’re going to do next year

/ two things you’re not going to do next summewa fplaces you're going to visit soon.

Task 5 on p.100:

Write a questionnaire to interview a famous actor.

e.g. What’s your name

-Name —Nationality —Age —Occupatior]
—Home place —likes / dislikes —Place ¢
work —Favorite partner / author / musig¢/
film/ dish/ drink —Hobbies —Holiday —
Languages —Future plans

—n

Tasks on p.102

Practise:
Task 5:

Now write a small paragraph about your partner.
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Go forward

Read the following text then answer the questions.
1. Why was the man unhappy at the beginning ?
2. Why did he ask Djiha to help him?

3.How did Djiha help him ?

4. Why was the man happy in the end?

Tasks on p103

3. Make an interview with Jane Smith.
e.g. enjoy/ act

you: Miss smith do you enjoy acting ?
Miss smith: oh, yes, | love acting.

Tasks on p.107

Read willy’s story , then do the activities.

1. Answer the questions:

- Where did willy go to work ?

- Did he bring home what the farmer gave him?
- Why did the butter melt?

- How did willy’s mother react?

- Was willy very clever?

2.Continue the story on the same pattern. Use cues:
-paper bag/ milk
3.Find other cues and write an write an endindpéostory.

4.This is a very simple and easy story. Would tikstage it on a special occasion at
school? What part would you like to take? Why?

5.Pair work . Choose a cartoon you like and addpt iclass drama.

Tasks on p.111

Theatrical genres

The aim of theater was to show people their owit$and to make them laugh at
themselves. It was believed that people improvadisway.

So, the first objective was moral before it becanfell entertainment with its norms. In
Europe, the theater genre dates back to Greekdiesye

88



Have you ever heard about other records? Tellldssc

Appendix 02

Images Included inSpotlight on English Book Two
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The Questionnaire

This questionnaire is designed for the teacherth@fEnglish language in the Middle
School, for the purpose of collecting data aboeirtiiews on the teaching of Intercultural
Communicative Competence in the textbook of Splatlig. Please fill out the parts of the
questionnaire by putting a tick next to the appiatpranswers. Thank you very much for taking
the time to share your experiences and ideas. Ywomt is very important and greatly

appreciated.

I- The Teachers’ Perception of the Intercultural Information in Spotlight 2:

1- Is culture included in Spotlight 27?
Yes | Na |

2- If yes, does the textbook include a variety of uds?
Yes! | Nol |

» If yes, what are them?

3- Which intercultural elements are included in thaldeok?
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Songs and images Traditions and customs

Literature [ Others, specify

4- When interacting with your learners, do you noticat your learners have some prior

knowledge about foreign cultures?

Yes! | Nol |

5- Do you think that the inclusion of various culturigs the textbook facilitates the

learning process of the target language?

Yes! | Nol |

6- Does the textbook help the learners to be IntarilfCommunicative competent?
Yes| | Nol
7-In your opinion, is culture given a promineole in the textbook?
Yes| | Nol_|

8-How do you find the Intercultural informatiomthe textbook?
a- Varied b-Limited c- Not varied

9-Which skill is paid more attention in thettsok?

a- Listening and speaking
b- Reading and writing |

c- All of them![|

10- Are the learners aware of the cultural diffeenbetween the foreign cultures and theil

own culture?

Yes! | Nol |

11-Does the incorporation of the learners’ nativdute motivate them and create a sens

curiosity and openness?

Yes [ No |
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12-Are the learners given opportunities to relabatthey read or listen on foreign cultures to

their own culture?

Yes! | Nol |

13-Do you think that teaching various cultures dliion to the learners’ home culture helps

them to develop the skills of interpreting, relgtemd comparing?

Yes! | Nol |

14-Does the textbook promote the learners’ knowdedf the products and practices of the target

cultures and the native ones?
Yes [ Nol |

15- Does the textbook help the learners to incrahs@ abilities to put in practice the
knowledge and the skills acquired?

Yes [ No! |

16- Does the textbook give the learners the oppdytuo evaluate what they have learned

about the home culture and target one?
Yes L[| Nol |
17- What kind of tasks that develop the learner®@rcultural Communicative Competence?

a- Role plays L[| c-Individual works |

b- Group works [ d-Other, specify [ |

18- Do you use other resources and materials tchtdatercultural Communicative

Competence such as videos, films, recordings...?

Yes [] No!l |

» If yes, what are these resources?



» If No, why?

19- What are the tricks do you usually use to erplze cultural differences for the learners?

a- Examples [ c-Comparisanl

b- Real life situations || d-Others |

20- How do you manage the stereotypes and the diceg! that learners get about foreign

cultures?

a- Ignore them [ b- Explain and justify theim
21- When teaching foreign cultures, do you focusamom:

a- Similarities [ b-Differences |

III-Teachers’ view about Learners’ Attitudes towards reign and native Cultures:

22- Are the learners open-mi and curious when legrabout foreign cultures?
Yes| Nol_|
23- From which culture do you get a strong apptemigrom the learners?

a- The native culturée]

b- The target culture

c- Foreign cultures

Thank you for your help and feedback!

Image 59
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