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“The essence of schooling is a value — oriented ent  erprise”

Welsford (1994)



Abstract

The present research is an attemgvaluate the Algerian new reform-based
English Textbooks designed for Secondary Schooté&iln with regards to gender, race and
generation. Our particular interest in conductingagistér dissertation on these issues was
triggered by the function that school textbookseéhashowerful agents of socializatitint
can be argued that coursebooks, with all their@spbave the power of altering
students’opinions and beliefs on many socio-cultonaiters such as gender, race and
generation since the majority of classroom teachsrggrried out by the use of them.In
relation to this, critical theorists reject theinlahat schooling constitues a valu-neutral
process and argue that schools often operate métintent to reproduce the values and
privileges of the dominant culture (Darder, 19¥¢nce,school textbooks have effects on
students’cognitive and emotional formation. Therefoecent trends in English Language
Teaching (ELT) research necessitates the studgwkebooks and instructional materials
from various perspectives including their cultusalgial, and psychological qualities and
effects (Kramsch 2000). Gender, race and generasarpresented in school textbooks are
worth studying because students are exposed to marts and images effecting their
knowledge, perceptions and world views.

It is believed that by focusing on how @wers are portrayed in an EFL textbook , an
infinte number of messages or values are passéa sindentsSuch values, then, may turn
into stereotypical thinking of students towardsesthin society, inevitably building onto the
malpractices such as hatred, intolerance, or liegjtof others. Therefore, Our intention in the
research at hand is to unveil the way charactemsakee male, groups minorities and elders
are represented in the new manuals since one @iths of the latest reform is to promote

values and not demote them. To reach this aim,Satid Sadker's seven categories of



bia(invisibility, stereotypes, linguistic bias,uatfity, fragmentation, selectivity and cosmetic
bias) were used as our theoritical starting to stigate and explore the different forms of bias

that may be found in At the Crossroa@etting Througrand_New Prospectiesigned for S1,

S2 and S3 Respectively.

To realize our research,both gjtetive and qualitative analysis were performed.
Through content anlysis (CA) and critical discouasalysis (CDA) the results obtained have
displayed that the textbooks in question ardrtan being bias-free with regards to all the
aspects selected for evaluation. It has been fthetdthere is a significant tendency to
underrepresent females, ethnic groups and eldkeesinvisibility of these characters is
recorded both in text and illustrations. The firglirfurther show some stereotypes especially
concerning the aspects of occupations and pers@itsl Additionally,both quantitative and
qualitaive analysis have confirmed the presendbaxfe forms of bias (selectivity,
fragmentation, unreality, cosmetic bias). As faliguistic bias is concerned, it has been
observed that the authors of the textbooks haga bensitive in their use of language in the
portrayal of ethnic groups and elders. Furtheentitere is a remarkable tendency to use an
inclusive and neutral language in the descriptibnath genders.

On the basis of these findings ,we etonthe conclusion that that authors of the
textbooks were not guided by specific checklistg tvould prevent the production of biased
instructional materials. Hence, it is highly recoended for the Algerian Ministry of
Education to elaborate checklists for identifyingdjpecause, besides the overt role schools
play on students ‘mental development, there is afsonplicit and “covert message” that the
school endorses to students.

Key words : Textbooks evaluation, gender, race, generatiogisag bias, stereotypes,

content analysis, critical discourse analysis, @rddurriculum, socialization.
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General Introduction

This dissertation aims essentially to evaluateAlgerian new reform-based English
textbooks with regards to gender, race and gewoerdBiased on Sadker and Sadker's
categories of bias(2001)our intention, in the present research is to émarthe English

coursebooksfor the secondary school leveAt The Crossroads Getting Through and

New Prospectdesigned for S1, S2 and S3 respectively to deternvhether they contain

any of these forms of bias. Many scholars argue@dextbooks are important agents of
socialization thatrhay affect students’ attitudes and dispositionsatoe themselves, other
people and societyfNdura, 2003:1). Therefore, our motivation in doting this research is
grounded, in the main, on the power and role cdeheewly designed manuals as well as the
potential impact of the issues under investigatinrthe socialization of Algerian learners.

A crucial position textbooks hold in t#eaching and learning process is
unquestionable.This is particularly true in Algerdere all the instructions are based upon
Ministry of Education approved textbooks which melthe didactic and social objectives to
be achieved. As a matter of fact, the paramounbmapce attached to these textbooks is due
to the fact that they create the foundation ofsrlasm activities and provide knowledge about
the subject matter. In this respect, Dick Allrigh991) expresses well the value of textbooks
when he depicts a lesson as arteraction between three elements: teachers, ka@rand
materials and this interaction leads to optimalreiag” (Allright cited in Grace, 1995:3).

More importantly, textbooks also contain knowled@®ut the world in general as Kabira and
Masingila (1997) claim Writers of textbooks create a human world in whHedrners learn

about what people do and how they relate to onetemntd (Kabira and Masingila, 1997:3).

1

! Sadker and Sadker’s categories of bias In Genide:lBom Colonial America to Today’s Classrooms)P0

2 Coursebook and textbook are used through outiiserdation to mean the same thing.



In view of the “protean role” that textbooks perfom any teaching and learning
situation, textbook evaluation has become an inapbidimension in English language
learning. Consequently, in the last few decadesht®k evaluation has stimulated the
interest of many authors. The number of publishedtkerand investigations in the field
between the 1970’s - 2000’s reflects the importattached to it by scholars. From this
standpoint, our study is a simple attempt to cbate to the bulk of investigations carried out
in the area of textbook evaluation. Our focus wit be on purely academic aspects of the
textbooks, but on the representation of humaniogiat The latter may affect students’self—
image, their perceptions of others and the worlgeineral. Hence, the representation of
gender, race and generation deserves serious eocaisih.

It goes without saying that conducting reseamnchihe latest English textbooks that
were designed after the new reform was launche8eptember 2001would be helpful in
gaining new insights in the field of textbook ewation and also contribute to the process of
evaluating the quality of the new manuals. Though teform has just been completed,the
textbooks have already received the attention afyna@ademics in the country.

However, it has been observed that this enthusiagvaluating these manuals
focuses chiefly on the way skills are fleshed th#, attitudes of teachers towards the way
they are streamed, their compliance with the proagna and so on and so forth. In this
respect, Zahoric claims thantst studies of textbooks are focused on texthmiert :
general content, cognitive processing, clarityeneistingness and readabilitfZahoric cited
in Ndura, 2003). Instead, our study, purposes ¢éalbaway from the evaluation of these
aspects by concentrating on the issues of gerals,and generation. Our research therefore,
falls within what is called sociolinguistic studiest there are didactic implications. In other
words, the aspects under investigation are toge lartent the concern of sociolinguistics, yet

its findings in these areas can contribute larg¢elyur understanding of how important they



are in any educational system, since thagrfificantly affect students’ development of
knowledge and their perceptions of self and oth@gshfeld cited in Ndura, 2003).

Furthermore, recently it has been largely acknogaeldamong sociolinguists and
educationists that schools are sources of experieypevhich social values and attitudes are
transmitted with textbooks acting as agents oftilaissmission. To highlight this point
(Freeman and McElhinny, 1996) state strongly tlsatiool textbooks constitute an important
tool that presents educational materials of schaslshe primary socializing institutions
where students start to understand their sociahiity relative to each other and to
institutions (Freeman and McElhinny cited in Flinders et al,£Q08).

Being fundamental issues of sociahidty “social identies include cultural or ethnic
membership identity, gender identity, sexual oagah identity, social class identity age
identity, disability identity or proffesional idetyt’ (TingToomy, 1999:28) and gained more
attention than the other subcategories, justdigsimpetus in investigating the representation
of gender, race and age(generation). More impadytantthe Algerian context, according to
the CERIST (Centre de Recherche sur I'lnformatieshiique ) Dissertation Abstract
database, no study of this kind has been reporfteetefore, this research will be a starting
point in filling this knowledge gap.

As gender permeates our everyday life and affaatgerceptions of others
(Chavez, 2001), the issue of language and genddrd@me an enthusiastic area of research
for many scholars :the field of language and gender has become otteeahost lively,
sophisticated and interdisciplinary areas of lingic inquiry’ (Pillars and Whelehan
2004:2). Many scholars, among them, Romaine (12990) one of the leading figures in the
field of language and gender, gives a detailedyasabn the influence of gender in our daily
life.According to her, gender is indeed a commuinegprocess based on clues or indexes

like physical appearance, fashion styles, behawaodrlanguage. Those indexes give



important means for us to identify others and dueseas women or men and they may vary
in communities and cultures. Owing to the imporeaatgender, indeed growing attention on
the topic is found in the area of academic reseagecially in the field of language learning
and teaching process since in this process leaanenggarded as social and cultural beings
with feeling and identities that should be takeio iconsideration by educational practitioners
(Byran and Grundy cited in Ndura, 2003) to ensyotntal learning.

Hence, this dissertation approaches how gendenigeyed by the Algerian
Secondary School English textbooks from a femipgstpective on the one hand and from
the angle of a latent or hidden curriculum on ttieeohand, since it has been reported that :
“English language textbooks are of additional impode since learners are required to use
their content frequently, which can affect theinscious as well as their subcons@bdu
(Zografou cited in Sunderland, 2006:23).

The racial issue is no less ingoatr In Cunningsworth’s wordsgénder
differences are not the only area of possible dhisicration or unflattering portrayal”
(1995:19) He further claims that it is also illuminatingltok at materials to see how
coursebooks represent various people accordirtietodthnic origin. Indeed, questions of
“racial equality”, “harrasment” and discriminatitilve become a familiar part of late
twentieth centry life (Gillborn, 1990:1). Thus, thace issue” is at the center of education
since it has the opportunity and obligation to malsgnificant contribution towards the

creation of a more just society as it is claimed_agey :

Schools can not solve the probtEhnacism in societies, but they should surely
not contribute to it, to the extent they do. Thexenot a simple or doctrinaire
solution to the problem but the teaching professtan make a much larger
contribution than they do at the pres@racey cited in Gillborn1990:1).



The concept and construct of “race”islimfly and profoundly connected to the issues
of culture and identity which are at the core @& #&igerian new reform — based curriculum.
Hence, racial representation also deserves to dmmierd sinceSchool textbooks...transmit
and disseminate societal knowledge, including ooe/s and other group&illborn,

1990:7).

The last but not least important esthat will be tackled in our investigation is the
generational issue. The representation of chasattderms of generations should hold our
attention. This is so in a context like ours; Algewhere English is not taught solely as a
foreign language, but also as a carrier of valureages and beliefs of the target culture that
are not necessarily similar to that of the learmarslutchinson claims thatextbooks are not
simply the daily tools of the language teacher,tiieyan embodiment of value@iutchinson
cited in Dominguez, 2003:3).

All'in all, the issues we have selected for in\gegtiion are ethical issues, of great
importance for the education of today’s Algeriaarteers and the citizen of the Algeria of
tommorow: “the facts, interpretations and values taught taaiosl children will largely
determine the character of tomorrow's citizehfyitz cited in Edin, 2007:16), issues that are
strongly related to values such as respect, taterasitizenship, openness and understanding
that are foregrounded in the Middle and Secondahp8l English syllabuses,whereby
English is no longer restricted to the understamdind usage of the target language. Students
acquire competencies in English as a tool for iegrother skills as well. Critical thinking,
creativity and communication skills are consideradttial for helping learners to appreciate
the pleasure of learning to learn as syllabusesdiaat:

L’enseignement de [|'Anglais implique non seulemehacquisition de

compétences linguistiques et de communication, egaéement des compétences

transversales d’ordre méthodologiques, technolagiqulturel, social chez I'éléve
telles que le développement d'un esprit critiquel’abalyse, I'attachement a nos

valeurs nationales, le respect de valeurs unidessdlasées sur le respect et
I'ouverture sur le monde” (Third Year CurriculunQ@?:3).
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According to the above-mentionedtqtion, it is clear that with the new reform,
the Algerian educational system has the objectivedlacating learners who will be aware of
the global values in general and the basic val@ifsetr society in particular. Morever,
language learning is not merely a linguistic systemiearners to express ideas, transmit
information and communicate with one another. Havepresenting English should reflect
social values, customs and beliefs and not onlydeel for instructional purposes.
Furthermore,acquiring English is a way to develmplearner’s personality in all its
dimensions as well as a way of personal enrichroktite Algerian learners as citizens of
their country and the global village.In sum, Enlgles a foreign and additional language
should be viewed as &Frm of symbolic medium which carries social antural

knowledge® (Weedon and Baxter cited in O’Brein et al, 2009:178)

1.0bjectives of the Study

The present research has the fatigwbjectives :
- To investigate through content analysis (CA) antical discourse analysis
(CDA) and by using pre-set categories (Sadker auk& s categories of bias), gender, racial
and generational representations in the Englisbr&kry School textbooks currently being
used in order to determine :
- Gender bias
- To check whether the languasged in the textbooks is sexist and discriminatory

against women or is rather neutral and represhatsmo sexes in an equal way.

Although the attention of tla@guage planner is usually focused on describing
and eliminating linguistic sexism at the word le\an attempt should be made to
examine the issue at sentence and discourse leaelenst to draw the language
users’ attention to the fact that eliminating sexis not a matter of replacing
sexist terms with non-sexist ones (Pauwels citédiils, 2008:15).
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As Pauwels directs our attention to the issue stuay seeks to repair this omission by
approaching sexism at the word, sentence(grammeriiiacourse level.

- It analyses racial bias

- It examines the generatioragd gnd conflicts as they are reflected in the
textbooks.

- Ageism : like racism and sexiare more or less the same in the sense that they

involve discrimination.

2.Statement of the Issue and Hypothesis

The general objective of this dissertation is tplese how gender, race and
generartion are represented in EFL textbooks geAa. In other words, the study examines
the ways in which the new reform official goalsvafues such as tolerance, respect, openess
and understanding are promoted or demoted in thiesebooks : These include the gender
and racial ideologies, gender roles conveyethbyextbooks, the possible struggle between
traditional or sexist discourse and what might &kéed “new gender discourse” and
generational conflicts and gaps. These two resaprektions entail the general goal of the
study : Do the English textbooks carry out any farfnbias in terms of gender, race and
generation ? Does the way the generational issh@ndled in these manuals widen the
generational gap and reinforce generational cdafc is it the opposite? In order to find out
answers to this raised problematic, the two maj@stjons are supported by these sub-
guestions that will guide our discussion

- Do the newly designed textbooks reflect or meetriew social and pedagogical
expectations of the reform in terms of the repreg@mns of gender, race and generation ?
Given the fact that one of the primary objectivéthes reform is to promote values such as

tolerance, solidarity, respect to others and opesnne



- How are gender roles depicted in the textbooks ?

- Do the content and illustrations of the seled¢gdbooks reflect sexist attitudes ?

- Do the designers of these textbooks take intosidanation the different
guidelines put forward by theorists to avoid gerate racial biases ?

- How are various ethnic groups depicted ?

- In what way and to what extent will cultural biagpact students‘achievements?

- What effective mechanisms are provided by theeAin Ministry of Education
for ensuring the production of bias—free textbo®ks
In order to answer the above stated questionsnitlashape our study, these hypotheses are
advanced :

- The representation of gender and gender roldsnglish textbooks reflect the
development of Algerian society towards equalitintsen women and men.

- Even though the review of literature has reve#had the bulk of EFL textbooks
are “perniciously biased” we hypothesis that theation now is changing, thanks to the
elaboration of guidelines that reject all formas.

To answer all these questions, our analysis wilidlied on Sadker and Sadker’ s categories

of bias (1995) that will be explained thoroughlytle course of this dissertation.

3. The Scope of the Present Research

The analysis of gender, race and generation idkperian English Secondary
School textbooks is a broad topic. Therefore, imiportant to outline the scope of our study.

The determination of the relationship between ext the users of textbooks
(learners and teachers) inside the classroom srigkthe scope of this research. In other
terms, we are not going to address the questitilwwftextbooks are perceived and used by

teachers and learners from gender, race and gemepatrspectives.



Some of the aspects of the atioie process that include learners’ pedagogy,
classroom interaction that may affect learnerskana a strong link with the issues under
investigation are overlooked. For example, teacterd to give boys more attention in the
classroom than girls (Sadker and Sadker, 2008) falere often ask questions which require
advanced reasoning skills than are female (Ibid).

This research does not examine other factors infing inequalities between
groups. In other words, it does not examine therggiction of gender, race and age, which
has been shown to be significant in prior studiesd cited in Pilcher andWhelehan,
2004:34).

The study also does not investigate how studenke mmeaning from the images
and text contained within the textbooks. The asgiomps that the images and words
contained within the textbooks do help to constaactial reality and that students are affected
by them. However, this assumption is not testatisistudy.

Namely, this research work is confined to gendmial and generational

representations withiAt The CrossroadsGetting Through andNew Prospectsdy

analyzing the content and messages contained wékirand illustrations. Bearing in mind
what Daniel Stufflbeam saidife most important purpose of evaluation is ngirtmve but to
improveé, our aspiring goal in this magistér dissertatisto carry out an evaluation that
would be fruitful in improving the quality of EFlextbooks in Algeria by producing findings
that may help textbooks’ authors, teachers ancestisdo be aware of the different forms of

bias that may have negative impact on the learners.



4.Research Methodology
In the current section,we are gdimgive a brief outline of our methodology that
will be applied to realise our research. This ise&ploratory analytical research based on the

content analysis (CA) and a critical discourse ysial(CDA) ofAt The Crossroads Getting

Through andNew Prospectsdesigned for SE1, SE2 ans SE3 in Algeria. A cdraealysis

of illustrations and text will be performed. Accorg to Merriam-Webster'Online Dictionary
content analysigs an ‘analysis of the manifest and latent content of dybaf communicated
material (as a book or film) through a classifi@atj tabulation, and evaluation of its key
symbols and themes in order to ascertain its mepm@ind probable effett The content
analysis of the textbooks, through its tabulation &valuation of the illustarations and the
text would reveal messages contained within thébteks regarding the importance of
gender, race and generation with respect to peoplate in our society.

Critical discourse analysis(CDA) will laéso applied in this study. Researchers who
are interested in the relationship between language society use CDA to help them
describe, interpret, and explain such relationshipshe third chapter, our reseach

methodology will be detailed.

5.Structure of the Dissertation

In addition to the general introduction in which p@vide the motivation and
significance of the study, statement of the isswktaypothesis, the scope of the study and
research methodology design, our dissertation cisegptwo parts which are, in turn, divided
into chapters. The first part includes four chaptethe first three chapters are meant to go
over the previous literature review related toiiseies of gender, race and generation and the
fourth chapter details the research methodologg ts@nplement our study. As for the

second part, this consists of three chapters whereesults reached through our analysis of
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each issue and their discussion are reported.jraatieneral conclusion of our research is
given. It presents the summary of the main poihtsuo work and suggestions that would be
a source for further research in the area of teklavaluation as well as recommondations

that would help the improvement of school textbookslity.
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Part One

Literature Review and Methodology

Introduction

As it is pointed out in our introdwanti to the research, this theoritical part is didide
into four chapters; while the first three chaptespectively deal with the Literature Review
on the issues of gender,race and generation, tithfone details our Methodology. As its
name denotes, the Literaure Review is devoted @fsio looking back at our topic-related
previous works which revolve around gender, rackganeration theories. In general, three
common aims are pursued through out these chafiees.to clarify the basic terminology
that will be refered to all along our discussioreath issue that may be unfamiliar to the
reader; two,to elaborate Sadker and Sadker’s cagsgaf bias (1995) that are used as a
framework of analysis of bias in the Algerian Sestamy School textbooks and three, to
present previous works undertaken within the afeéextbook evaluation with regards to
gender, race and generartion.The fourth chaptérded in this part deals with the research
methodology adopted to put into practice our suritegonsists of a brief analysis of the
Secondary School English curriculum to elicit thaimpoints that stress the social and
cultural aspects of the new reform,alongside wittetiled description of the English
textbooks that will serve as the corpus of ourgtiore importantly, the research methods

of content analysis (CA) and critical discoursalgsis (CDA) will be fully discussed.
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Chapter One: Theoritical Issues on Gender

The issue of gender is one of the foci of our itigasion. The present chapter
will be totally devoted to it. Its main objectiieto explore how women and men are
portrayed in school textbooks. To begin with, diefgithe most crucial terms that are linked
to the gender issue can serve as a way to intratiegeoints with which our discussion is
concerened. Then, Sadker and Sadker's categort@a{1995) with respects to gender will
be presented.After, all along our discussion, timee points will be highlighted : Firstly,
What do we mean by gender studies and from whese they originated ? It seems to us that
answering this question will serve as a good stguioint to shed light on the representation
of gender in EFL textbooks. Then, we will provideaverview of the early days of the field
of language and gender and its development.Secondlyry to explain feminism which is a
central perspective for the study of gender andagkte the social learning theory, gender
identity and the traditional division of labournkgily, previous works done on the portrayal of
gender in textbooks will be reported and we wildl ep with the main points reached through

our discussion of the gender aspect.

1. The Definitions of Key Terms

A - Gender and Sex are twerms that are often conceived synonyms. However,
there is a clear—cut distinction between them. fEhm “sex”, which is taken to refer to
“differences between females and males that aradl@sbiology (Downes, 1998:203). By
contrast, gender is used to descrits®cially constructed categories based or $§exGrady
et al, 1996:549). So, sex is an objective bioldg@et and gender expresses subjective
cultural attitudes. Hence, we can define gerdenppososed to sex as a socio-cultural

specific set of characteristics that identifies sbeial behavior of women and men and the
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relationship between them. Thus, gender refersingbly to women and men but also to the
relationship between them, and the way this ratatigp is socially constructed.

B - Bias is defined asd'tendency to support or oppose a particular person
thing in an unfair way by allowing personal opingoto influence your judgemeht
(Cambridge Advanced Learners Dictionna2@03).

C - Gender stereotyping refers to the psychologicdtstiand behaviours that are
believed to occur with differential frequency irettwo gender groups....they are often used
in support for traditional sex roles (eg, womenraueses, men are construction workers) and
may serve as a socialization model for childreni§Enand Ember, 2003:11). In other terms,
gender stereotypes may be defined as the tendércgiven culture to assign particular
traits, characteristics and roles distinctly to vesnand men. The assumption behind
stereotyping is that the attributes of man applglkonen and those of woman to all women.

D - Gender roles is a sociological term borrowed ftheatre.It refers to the set of
behaviours,duties and expectations attached tgpgoty a particular social position
(Burr,1998:22). So we can put it diferently by seythat gender roles are behaviours,
attitudes, interests and skills that a culture whers appropriate for female and males and that
the genders are expected to fulfill, as a sociaktroict, gender roles are not fixed and can
thus change.

E - Biased language communicates inaccurately aboat ivineans to be male,
female, black or white, young or old it.reflects the same bias found in racism, sexasich
ageism (Maggio, 1996:6).

F - Sexist language promotes and maintains attitudesstereotype people

according to gender while assuming that male is\tdren—the significant gender (ibid:7).
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G - Non —sexist language treats all people equallyediner does not refer to a
person’s sex at all when it is irrelevant or refersnen and women in symmetrical ways”
(Maggio, 1996:6).

J -Androcentrism deriving from the Greek word for makndrocentrism literally
means a doctrine of male—centredness.Andrecemgictizes are those whereby the
experiences of men are assumed to be generalizetlare seen also to provide the objective
criteria through which women’s experiences canrgamized and evaluated (Piltcher and
Whelehan, 2004:1). An early use of the term “anentéc”was made by Charlotte Perkins

Gillman who subtitled her 1911 bo@wur Androcentric Culture . In feminist analysis, most

societies, historically and in the present, exhabitlirocentric tendencies whereby their
culture, knowledge, organizations and instituticeffect and reproduce the dominance and
power of men.As Smith writes with reference tomfedern western contethe problem is
not a special, unfortunate and accidental omissibthis or that field but a general,
orgnizational feature of our kind of socie{gmith cited in ibd)

K - Androgynous Greek word “andro” (male) and (gyenale, signifying
fluidity in the assignation of gender linked chaeaistics (Gamble,1998:152). Some
individuals, known as androgynous exhibit high lswa both masculine and feminine traits
(O’Brien, 2009:33).

L - Identity is “how people understand their relasibip to the world, how the
relationship is constructed across time and spaddyaw people understand their possibilities
for the future” (Norton, 1997:410). For Norton, idigy is a dynamic phenomenon and is
often context —bound.Collier claimed thaéntities are multiple,overlapping and

contextually constituted and negocia(#aid).
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2. Sadker and Sadker’s Categories of Bias

While a lot has been said and written down throtinghyears on bias in
instructional materials with the aim of eradicatihffom the school environment, it has been
observed that school textbooks are far from bies &d bias continues to permeate school
life (Sadker and Sadker, 2001, Sadker and Zitteter2@02). Neverthless, for the fourth
decade, activists and educators have continuetktdify and issue guidelines that would
improve significantly the quality of school textlk@o Indeed, many case studies all around
the globe have been conducted and a huge amouditérEture on the subject has been
reported and the striking conclusion reached asggneral or common pattern for the last
forty years. For example, it has been observedwbaten, group minorities and elders are
underepresented and stereotyped. Researchers mrélai have elaborated a set of categories
to detect and examine instructional materials fas Isensitivity.

As our evaluation oAt The Crossroads Getting Through, andNew Prospects

will be based on Myra Sadker and David Sadkerséaork (2001) whereby they had
developed a set of categories to assess instrattaaterials for bias(invisibility, linguistic
bias, stereotyping, selectivity or imbalance, ulinggdragmantation or isolation and cosmetic
bias), it seems to us crucial to justify our chaxtethese categories to serve as the theoritical
basis for our reserch. Being leading scholarseafiild of gender and schooling, Sadker and
Sadker have reached the same findings as otherchees as far as the bias that prevails in
instructional materials. What makes their workositstanding is the way that they give a
simple and thourough elaboration of each form ofdge bias.Even though, their discussion is
limited to the representation of gender bias; @rgued that these forms may be applied not
only to gender but also to other forms of bias kigeism and racism, which is pertinent to

our study. all the seven forms of bias can be also appliedther variables of social
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identity like race and age, ethnicity, religioncs class (Banks, 2001 cited in Ndura, 2003
:3). In the following, each form is thouroughlypdained :

a- Invisibility: refers to the omission of information regarding ahthe main
variables (Baker, 2001 cited in Ndura, 2003 ) thake up our individual and collective
cultural identity and of the influence that theyeexon our everyday life. Most previous
research done since the 1960’s has reported aototelative exclusion of a particular group
in school textbooks. For instance, the examinatiogender representation in textbooks
reflects the visibility of men versus the invisityilof women.

b- Stereotypes ‘A term taken from printing which denotes sometHirgd and
lacking in originality. In common usage the steypetcan be seen as ddeological
discursive strategy which demarcates an us/ therarity which functions to reinforce the
dominant discourse{Gamble, 1998:306). This concept was introduceal $ocial studies in
1922 when Limpman used to describe ttygital picture that comes to mind when thinking
about a particular group(Macrae et al 1946 cited in ibid ). It is the méamiliar form of
bias. A stereotype may be negative or positivdifjad or unjustified, accurate or
inaccurate.Yet, it is the negative, inacurate amdastified stereotypes that leave a bad
impression or “cause us most concern” (Schneided @én Worell et al 2002:90). In fact, a
stereotype is not only contained within individuatsnds, but also exists at a collective level.
For example, women are often depicted as emotmmiahd drivers and men as rational and
liking sport, elders as wise and weak.

c- Unreality: is another form of bias, where controversial topiics
discrimination, racism, exploitation, oppressiogxism, ageism and prejudices are veiled and
glossed over in favour of an idealistic world. Tteshnique is widely used to present a
distorted image of reality. By doing so; readees@wen a rosy picture of unpleasant facts

that are widespread in society.

17



d- Imbalance or Selectivity: This technique is applied for textbooks which
present only one side or one interpretation ofsane, situation or a group of people, avoiding
subtleties and complexities (Sadker and Sadker:238). The selection or imbalance of the
issues to be addressed ignores the different pointiew and rejects altogether the different
perspectives, and can thus leave the reader cahfuse

e- Cosmetic BiasThrough this form of bias, it is suggested th&dxd is bias free,
but beyond the attractive cover and pictures bitisadly persists. The “shiny cover” and
pictures mask the bias vis a vis a given grouis. lirgely used to minimize the impact of bias
that may be found in instructional materials byimggva good impression superficially.

f- Fragmentation and Isolation : According to Sadker and Sadker (2001), this
form of bias takes two forms. One, fragmentatioreegad when minority groups and women
may be isolated in the texts. Two, minority groupmiers and women may be portrayed as
interacting only with persons like themselves. Rragtation and isolation present non-

dominant groups as peripheral members of society.

g- Linguistic Bias :

Being a means of communication, language is alsangortant vehicle for
transmitting social values. Words in a language lwama powerful conveyor of bias, either in
overt or subtle ways (Mills, 2008:1). Linguisticaican be defined as the use of language as :
conveyor of biases and negative attitudes abowrtcplar group, the group can be either

racial, ethnic or gender and age - related.
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3. Gender

The academic study of gender has a relatively $hsitry.lts emergence goes
back to the late 1960’s with the birth of the worsemovement. Second wave feminfsts
drew attention to the way in which women’s expaces, interests and identities were totally
excluded (Pilcher and Whelehan, 2004:10). For ntstathe issue of gender was completely
overlooked in social sciences in general and imosagy in particular. The “people” it studied
were mainly men and the topics it focused on wepeets of the social world especially
significant for men, such as paid work and poli{iedcher and Whelehan, 2004:10).
Additionally, pre 1970’'s women were invisible, migrdepicted in their traditional roles as
wives and mothers within families. During this perithe inequalities and differences
between women and men were not regarded as anwsstley to be addressed. Until the
1970’s the study of gender in sociology grew oantts to the feminists who have severely
criticized sociology for its ignorance of women, #ton claims The sociology of pre1970’s
reflected, male bias, generating knowledge mosliegdge to men’s lives rather than to the
lives of women and to the society defined morediypéwWharton, 2005:4).

Also, psychology has been an area where gendarokss have been flourished.
Right from the beginning,there was what is knowsax studies”. There are many reasons
actually for its prominence.Firstpcial psychological studies of person perceptimwsthat
sex is especially salient in social groups. Ihis first thing people notice about others, and it
is one of the things we remember b&ssKe et al cited in Burr, 1998:123econdly, many
people hold beliefs that aspects of physiology suah and women for particular social roles.

Men’s body strength makes them better for manuoua and their greater height gives the
19

3 4s a term used to describe a new period of feshinollective political activism and militancy

which emerged in the late 1960s”. (Piltcher and lelen:2004 :144).
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impression that they would make good leaderseeple we look up to). Women’s
reproductive capacity and the caretaking tasks, (ergastfeeding, baby minding) that
accompany it make them seem suitable for othes ttbiat require gentleness and nurturance.
For more than a century, psychological researchsed on the universal, biologically-based
causes of behaviour i.e. sex and totally denieddba that human behaviour is multiply
determined i.e. has bio psychosocial determinants).

Until recent years, feminist psychologists, influed by the women*‘s movement
of the 1960’s and 1970’s started to pay attentiosocio -culturainfluences on the
psychologyof women. They used the word “gender” to descrigchological and social
aspects of behavioand social roles. Gradually the term “gender roteshe to replace the
older term “sex roles” gssychologists realized the extent to which soaia eultural
influences operated to move people ipéoticular roles (e.g. breadwinner, bread bakes)aA
result, the formal study of gender in psychologywatablished and a great number of
journals and articles appeared that have contmblatgely to the progress of gender studies.
For example, the first psychologies of women tegisofor graduate courses were published
in 1971. The journabex Rolepublished its first issue in 1975; Psychology of ém
Quarterly came next in 1977, followed by WomefBerapy in 1982.

Furthermore, in the field of English literaturegmven started to wonder about
their exclusion from the greatest works and onesdlquestions were raised, the search for
the answers was inevitable and this is what agtgge birth to what started to be known as
women studies. During the late 1960’s in the US famah the mid- to late 1970s in the UK,
women studies as a specialised area of acaderarestitoegan to develop, as well as rapidly
spreading elsewhere around the globe.

Last but not least, in the fieldsotiolinguistics, the relationship between gender

and language becomes a fascinating topic sinassititreal implication for our real lives.
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Sociolinguists as far as gender is concerned amglyr@ncerned with two aspects of the
representation and presentation of gender throamguiage. They can be divided in to two
categories: how the genders speak or write, andtheyare spoken or written about. As an
example of the first category, there exists cefiaims of language which are appropriate

only for use by men and other forms which only warman use. The second category which
is the focus of this study, applies to worteeand metls representations in language, which

have become a sociolinguistic target.

4. Gender and Language

The issue of gender and language has a long hisitmpired by the early
feminists who paved the way for recent academieaneh in the fieldthe women's
movement in the 1960’s triggered studies on womeledn linguistic settings(Cameroon,
1998:23), a large critical literature on the subjeas emerged. In its fourth decade (1970-
2000), the relationship between language and gestidldiascinates and receives growing
attention from scholars. Like sociolinguistics engral, the study of language and gender has
been always grounded in eliminating disadvantagehas been explained by various
scholars'Investigating and understanding language use axeci@l in eliminating
disadvantage because it is through language tHatiomships with others are negotiated and
social identities constructéd(ibid). Prior to the 1970’s, women were totaltwisible both in
psychological and sociological research, thisse déhe case in the field of sociolinguistics.
By the mid 1970’s things were turned up side dovith ¥he publication of three books, the

latter has continued to significantly influence istinguistic work :Male/Female Language

(Mary Ritchie Key,1975)L.anguage and Sex: Difference and Dominang@arrie Thorne

and Nancy Henley, 1975) and Robin Lakoff's remal&abanguage and Women’ Place

(1975)which is considered as a turning point in the fisdtause pre 1970’s sociolinguistic
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works had entirely ignored gender as a social sgidvioreover, during this period,
academic research was dominated by white maleswehe interested only in co-variation of
language and social class, age and ethnicity. 8fpsoach is known as “male” or “norm
approach” that sprung from the belief that men peable are the same thing.

As far as the relationship between language andeges concerned, a lot has
been written concerning the asymmetries betweanamis and men’s language.
Sociolinguists have approached language and gémherdifferent perspectives which are :
deficit, dominance, difference and the social casvist approach. The distinctions among
these approaches can be found in the way they pittenexplain the gender differences either
by social positions, power relations or culturgbestences.

According to the deficit framework which was a @weristic of earlier works in
the field. This approach is best-exemplified in @#K1975).In Language and Women’s
Place(1975), Lakoff raised the question of gender défees in speech. She identified her
objective as to understand what language use tdarstabout sexual inequalities. She
claimed to establish what is callédomen Languag@VL). She viewed women as using
language in ways that relegate them to subserstatus. In her analysis, women were seen as
hesitant to express their opinions and likely te isdges, intonational patterns, and tag
question formations to appear tentative and tocawonfrontation with others (Llamas,
Mullany and Stockwell; 2007:65). She describes (\&4 deficient, as conveying weakness,
uncertainty, and unimportance, in contrast to taadard or neutral language spoken by men.
She asserted that women’s language contributésioibferior status or to them being seen
as ‘the second séxn terms of Simone de Beauvoir. By not writingoalb men’s language,
Lakoff conveyed her perspective that men’s spegthd standard, and women’s speech less
acceptable. Although she assumed men as normaitve@men as deficient approach,

Lakoff realized that women could not easily solveit problems simply by adopting the
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speech style of men. According to her, women wteakpike men are criticized for not being
feminine, and women who use women'’s style of spepéire" ridiculed as unable to think
clearly, unable to take part in a serious discussioas less than fully humafLakoff cited

in Llamas et al, 2007:65)Vomen are presented to be disadvantaged, infamgulage users
and thus they speak powerless, uncertain, wealexaressively polite language whereas men
are implied to be the superior language userstamthhguage they use is considered to be the
norm ( Weatherall, 2002).

Regarding the dominance framework, the asymmaetfitEnguage use by women
and men are interpreted as the manifestationgafraarchal social ordetfamas et al,
2007:69. To put it differenetly,this approach sees worasran oppressed group and explains
linguistic differences in women’s and men’s speiecterms of men‘'s dominance and
women’s subordination. Those who have used thisainoéd to show how male dominance
is enacted through linguistic practiceZzsimerman and West put‘iloing power is often a
way of ‘doing gendér(Zimmerman and Wesgtited Llamas et al, 2007:67

In the framework of the difference or “two-culturadproach, which is offered as
an alternative to the deficit and dominance apgreagvomen and men constitute different
cultures and develop different speech styles ghlefcause of the early communication
patterns. Girls and boys are thought to play pradanily in single-sex groups and as a
result, they develop unigue communication patterrkeir own gender groups and cross-
gender miscommunication occurs (Talbot, 199%8)men begin to assert that they have a
different voice, a different psychology, and a eliéint experience of love, work and the
family from men(Humm cited in ibid).The advantage of the difference model is thatoted
women'’s talk to be examinexitside a framework of oppression or powerlessness

The language and gender research concerned wgh theee types of frameworks

has been recently criticized as deterministic aretmplified since the research mistreats
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gender as a fixed, unproblematic binary categoayeshacross cultures and a set of social and
cultural attributes and behaviors given to rathantperformed by males and females. It also
overlooks the interaction of gender with other eaitial factors such as social class, social
networks, age, social settings and educationaldrackd (Cameron, 1998 Eckert and
McConnell-Ginet, 1992).

The fourth and most recent and prevailing apprasethat is known as a “social
constructivist”. This approach challenges the itthed gender is static.In this framework
gender identity is seen as a social construct raffae as a given social category. As
Zimmerman and West put it a speaker should be agédoing gender” rather than statically
“being” a particular gender” (Zimmerman and WestdiinLlamas et al 2007:66)his idea
is also adopted by many authors like Suzan Rombamaeiaimed that gender is no longer
seen as static, but something that is accomplishtadk every time we spedkoid: 66).

The idea of gender as a social and a cultural oagag not an old one. The
understanding of gender as something performedme dad spread among sociolinguists by
the 1990’s. Actually; this altered definition ofrgier has also shifted the aims of the research
in the field of language and gender. Researchetssriield are no longer concerned with
showing how gender correlates with the use of lisigufeatures, yet their aim is to show
how speakers use the linguistic resources avaitaliteem to accomplish gender. Every time
we speak, we have to bring off being a woman angpai man.

All'in all, the early years of language and genm@search revolved around
English-speaking cultures and around white, middkscspeakers. More recently, researchers
have been encouraged to study the speech patfenmsren and men in a variety of cultures.

In the Maghrebin context, Fatima Sadiqui’s comprasitde bookWomen, Gender and

Language in Moroccois the best example. She deals with the relatiprisstween women,

language and gender in Morocco.
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Our analysis of the portrayal of gender in textl®bls applied feminism as a
framework. What constitutes feminism and its agtien to content analysis and critical

discourse analysis of gender is discussed in fl@ximg section.

5. Feminism

This section of literatureeviewsheds light on the theoritical framework of our
analysis of gender; feminism and its main typesotigh our discussion,we shall briefly
outline the general characteristics of the diffementations of feminism with a special
emphasis on liberal feminist theory since it hasrban instrumental factor in advocating
gender changes in the education sphere, particganger issues as reflected in school

textbooks.

5.a. Definition

Despite having a negative connotatfonmany people, feminisnsimply refers
to a “social movement whose basic goal is equality betwsen and women(Lorber, 2005
cited in Gamble, 1998:200). Other feminists putManrd similar definitions. Freedman
defines feminism as aktlief that women and men are inherently of equathv Because
most societies privilege men as a group, socialements are necessary to achieve equality
between women and nidibid). For his part, Gibbon (1999) goes deepedéfining
feminism, ‘feminism is a practice, a philosophy which challengocial arrangements
concerning male and female relative values, stgiasitions, roles, and opportunities
(Gibon cited in Piltcher and whelehan, 2004:4@minist theory, upon which the feminist
movement is based, is built upon the concept oéth&al worth of women and men and is
concerned with eliminating sexism in societies alhelviating the social injustice that results

from it.
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5.b. The Impetus of Feminism

Currently feminism is regarded as a social andipalimovement whose
objective is to strive for equality of rights, statand power for both women and men. It seeks
to change the traditional roles and images of wqrteeand sexism and attain equal rights for
women with men(Makenzie, 1993:156). It is basedhenbelief that women and men are
equal and should be equally valued as well as bgual rights. Feminism addresses, among
other gender-related issues, the question of wosrgrbordination to men. The feminist
theoritical framework, looks to how women’s subaation arose, why it is perpetuated and
how it might be changed (Aker, 1992:142). Femingstpue that differential valuing of each

sex must end so that equality can prevail.

5.c. Main Types of Feminism

Within the broad movement of feminism there areotes types of orientations.
While the general objective of feminism is the safaminists differ among themselves with
respect to their perceptions of the causes of wasrserbordinations as well as the solutions
to end it. (Makenziel993) classifies feminism iotdtural, ecofeminism, global, liberal, and
socialist and radical. Aker (1987) and Basow (1998jhe other hand, have categorized
femininsm into three main types, namely, liberakial and radical. This classification is the

one we adopt for its relevance to the context ofsbudy.

5.c.1. Socialist Feminism

Refered to as the dual systems theory becausdstsrthat neither capitalism nor
patriarchy alone can explain gender inequalitiesidist feminists therefore undrestand
gender in terms of the way the two systems, the@woic system and the system of gender
relations, interact with each other (Burr, 1998:30)ey argue that there are two different

systems of oppression. They emphasize the necessihanging the economic system as a
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precondition for establishing gender equality. Earaic oppression and sexist oppression are
both seen as fundamental and reinforcing each.ddeeithem, to understand properly
women'’s oppression, one must look at both the gediglesion of labour in the domestic

sphere as well as the paid work and how they dagecke(Ibid).

5.c.2. Radical Feminism

Radical feminism developed in relatiorthe radical civil rights movements of the
1960’s. Radical feminists place the concept of fipathy” at the centre of their discussion.
They claim that women as a class are and, prolziyys have been dominated and
controlled by men as a class, and thus this dommaind control pervades all aspects of their
lives (Burr, 1998:29). Their goal is to abolisass$ and gender inequality and create new
culture based on a more balanced synthesis of analéemale modes of power. As it is

asserted by Beasley 1999 :

Radical feminism describes sexymdression as the primary oppression for
Women and other forms of power @ften seen as stemming from patriarchy
(Social systems of male domingtiden as a group are considered
To be the beneficiaries of thystematic and systemic form of power.

(Beasley 1999 cited in Monro, 2005:35)

5.c.3. Liberal Feminism

Liberal feminism stems from eightéerand nineteenth-century thinking
concerning individual equal rights (Burr, 1998:26peral feminists focus upon gender
inequality caused by gender discrimination. Theytbe root of the problem as lying in the
way that children are socialized. They assumegdhstand boys are born with equal
potentials to develop a variety of skills and aigi§i and it is only through our child—rearing

practices and education practices that they leabetome typically feminine or masculine
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(Burr, 1998 :27).This idea was put forward by Simale Beauvoir in heThe Second Sex

“(1949), which is considered by many as “the Biblenodern western feminism (Ursula :
2009:7) where she claimed thaine is not born, but rather becomes a waim@id).
Liberal feminist’'s goal is to obtairrfwomen economic, political and social rights
equal to those of men within the existing systeemiism challenges traditional gender
orders of male dominance and female subordinalibay have a fundamental a role in

eliminating stereotyping in school textbooks.

a. Liberal Feminism and Education

Education has the capability of perpetuating inétyulaut it also has the power
to redress it. Liberal feminism scholarship hasdfee, potentially dramatic implications in
the field of education. It emphasizes the needkpmse and criticize possible male bias in
education theory and practice that might perpetinexclusion or subordination of women.
It is for this reason that liberal feminists haweb active in challenging sexism in schools.
They have concerned themselves with eradicatingtsestructional materials and
encouraging girls to pursue predominantly maleexareuch as those in science and

technology.

b. Liberal Feminism and Textbooks

Liberal feminism under the umbrella of feminism poses the need to expose and
criticise possible male bias in the schooling systieat might perpetuate the exclusion or
subordination of women in society (Hayes cited nsula : 2009:7 ). According to liberal
feminists, education is supposed to change atstuniiefs and values and bring about
gender equality. Within this framework, girls analyb are socialized into traditional attitudes
and orientations. This socialisation process cosvegden messages which function through

hidden curriculum in textbooks and affect learmezgatively. In order to remove barriers that
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prevent females and males from reaching their piadehberal feminists argue that it is only
through education that beliefs that reinforce iraity between women and men are
challenged.

Indeed, the struggle to eliminate gender sterestypéhe schooling sphere can
well be understood by looking back at the endeawbdieminists since the 1960’s to disclose
and do away with sexism in school textbooksak heen reported by many researchers that
female teachers were the first to notice sexigugiee and stereotypes in instructional
materials. This realization generates an awaresfeb® importance of carrying out research
to determine the types and extent of sexism irbte#s. According to Michel (1986) much
research was carried out worldwide on the issiugeatier prejudices, and the findings were
used to denounce sexism by putting in place afggiidelines that are used to produce
material that is free from gender—bias. Althouglany efforts were exerted in combating
sexism in school coursebooks, studies on gendexosyping show that it still exists.

Analyzing curiculum material to docemt gender stereotyping in textbooks is one of
the strategies used by liberal feminists to chgkeih As we have already pointed out, the

target of this research is the Secondary SchodisgnggxtbooksAt The Crossroads

Getting Through, andNew ProspectsAs many scholars have confirmed, EFL teaching

materials representations of gender affect learhets as language users and learners since
English has been depicted as “sexist” and assumaésnale is the norm.These represenations
can uncousciencly impact learners as they worlagsrits of socialization”. Such influence is
even greater when it comes to a context like cdligeria, where the learners first
language(s) and culture(s) could already be sedisasminating ones. As it is well stated by
P. Trudgill (1974) Sexism is an uncounscious cultural bias, expressadd reinforced by

the language people learn from childhéol the problem is not raised, sexist attitudest
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are held in the first culture(s) wil be reinforcaald maintained and considerd as something

natural and acceptable without being challengedesisted.

6. The Social Learning Theory and Gender Identity

Different authors have discussed the social legrtheory in relation to the
acquisition of gender identity. This theory emphasithe socialization impact of society on
the child. The idea of socialization or social feag can be traced back to the 1970’s and
1980’s. It refers tothe acquisition of social and cultural knowledgeéoegrome a competent
member in a community through learning from schimb&ractions with adults and other
activities’ (Goddad and Patterson citedRilcher and Whelehan, 2004:160).

Other authors have linked this process of so@tbn to language and proposed
what is known aslanguage socialization thedrwhich is defined as the practcie by which
children or novices to a community are socializethlio the language forms and through
language, to adopt the values, behaviours and prestof that community(Schiieffelin and
Ochs cited in Hinkel, 2005 :337) in all works deglwith LS. Through this definition we
realise that language socialization extends thraugtis life, underscores the importance of
understanding the process that learners experiarssgting outside the home like schools.
From the general social learning theory, as itesl#o textbooks, there are the modeling and
cognitive development approaches. Many authors teeeissed the application of the
modeling theory in relation to the portrayal of den According to the modeling theory,
which is used to analyze the impact of childremésetypes on curriculum materials, it is
suggested that children will pay attention , anplycattitudes of characters in textbooks and
other instructional materials. It is argued that $kelf-esteem, fears and aspirations of learners
are all influenced therefore by the extent to whitady identify with characters and situations
that they encounter in print. This becomes espgdiale when the readers become

emotionally involved with the characters.
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7. Literature Review on the Portrayal of Gender inTextbooks

For these four last decades, the study of instrnatimaterials from the gender
perspective has inspired scholars from variousl$igbedagogy, linguistics, social studies,
and feminist and critical studies. The massive bafdgsearch on the representation of
gender in school textbook expanded in the 1970sntthe second-wave feminist movement
called attention to the linguistic treatment of wvenamIn the same decade UNESCO also
launched a worldwide research programme to exgeneler bias in children’s literature and
instructional materials. The results were presemé&bwn with stereotypes! Eliminating
sexism from children’s literature and schaoextbookgMichel 1986). The programme
inspired numerous textbook analyses during thevoilg decades. Later on, as sexism could
be said to have taken on more implicit and indifeans, the concept itself came to be
understood as a problematic one (Mills 2008) aedrterest shifted from textbook content to
learner responses (Jones et al cited in)llaidd teacher mediation of gender biased texts
(Sunderland and Littossliti, 2002jowever, the issue of how gender is represented in
learning materials is still worth further studiespecially in foreign language textbooks, for

good reason. As Sunderland and Littosseliti pourt:

Foreign language textbooks casd®n as data worth examining for their gender
significance because they are characteristicalhgely populated with people who
are not only in social relationships with eacheotfibut who continually verbally
interact with each other ( Sunderland and Littags2)02:223)

From our review of the literature, we have founat tihe examination of
textbooks with regards to gender has been addrégsadalyzing both pictorial and text
portrayals of female and male characters. By paltpresentation we mean illustrations that
include pictures and other representations indhm fof drawings within textbooks. Text
portrayals are linked to the narration of contarthie textbook. It is suggested that either

visual or linguistic representations can unconssiliphave a drastic impact on the minds and
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imagination of the readers. For example, illustragi are important in forming images,
because people and especially children develogading skills, form impressions based on
the virtual presentation of ideas (Obura cited ke 1991). Many studies carried out on this
issue have concentrated either on one dimensibotbr Our present evaluation will deal
with linguistic as well as pictorial aspects.

It has also been observed that the great numbsudies on the representation of
gender in school textbooks has been based on d¢anrtalysis, as the method has the benefit
of producing quantitative data that is easy to kaadd provides results that can be compared
with those from other similar studies. On the ottend, content analysis has been criticised
for neglecting the textual context and ignoring tble of the readers as active participants in
the discourse process. The present study, ad ibevixplained in the chapter devoted to
research methodology, makes use of content angbygi€ombines it with a qualitative
analysis of discourse

More importantly, much of the pravsoworks undertaken on gender in textbooks
have strongly confirmed gender bias and the priojedf stereotypical views and beliefs,

especially for female characters, as pointed quidssey:

Virtually all of the studies conclude that textbediave not adequately reflected

the range of women'’s roles and occupations ingaéworld. In general, it seems
gender biased images remain strongly present imos¢bxtbooks throughout the

world (Jassey, 1998 cited in Jason et al, 2004:56).

Indeed, Textbooks within their images and words g@ytain messages about what the
dominant group (men) considers to be importantapptopriate. If the educational system
continually depicts women and men in stereotypicks, these images and the placement of
women within society are reinforced and perpetuétéahss and Arcuri, 1996). Maass and

Arcuri found that stereotypes are at least paytiatinsmitted via textbooks. Research

32



indicates thatrepeated and unreinforced exposure to a stimulllsaffect attitudes towards
the stimulus(Mackie et al cited in Ibid). Exposure effectaitieto be strongest when the
perceivers are unaware of their exposure (Burr8¥89. Hence, in order to counter gender
bias in textbooks, researchers have developedd sategories for analysis; singender-
biased materials have been reported to affect thitevation of students who go through the
textbooks (Treichler and Frank cited in Hinkel, 3(88).

Before moving on with our discussion on the catesg of bias that have been
selected for our analyses, the “Traditional divisad labour” which is thought to be the origin
of these forms of bias in society in general, andahool textbooks in particular, will be

discussed.

8. The Traditional Division of Labour

The cause of the gendered order and inequalitydmtwomen and men can be
considered using a bio historical analysis (Ben®3léted in Piltcher and Whelehan,
2004:30). Women'’s physical sex differences, paldityywomen’s reproductive activities of
pregnancy and lactation, are at least partiallpoasible for the gendered division of labour.
Women'’s tasks have historically included nursingd earing for children. These roles made it
difficult for women to perform tasks that requigeed, long uninterrupted periods of time, or
travel (Eagly et al, 2000cited in Ibid). Traditidlgawomen have not performed tasks such as
hunting large animals. Instead, they have beemgisks that can be performed
simultaneously while taking care of children, sashcooking, and weaving. This home-task
orientation probably led to women being associatgk the home.

Another biological factor which has influenced tendered division of labour
was men’s greater size. There were few paid jobstwiiere not reliant on physical strength.

Strength and size dictated which roles were appatgpfor men and women. Technology had
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not yet provided tools which would ameliorate ttrersgth or size limitations of the human
body.

The traditional gendered division of labour evol¥eain biological practicality,
since men were more mobile, stronger and biggervenage than women. Men did not have
the physical constraints of pregnancy and childbmbr were they responsible for feeding the
children. Women stayed at home and performed thsksvere associated with or near the
home; they raised the children. Men, on the otla@dhwent out into the world; they hunted,
they explored, and they protected their home. Tdemame warriors; they could better defend
their homes because they were bigger and strohgerntomen. Men would do the heavy
labour since they were physically more suited #ortile. This division of labour based on
biological differences went on for centuries. Bgédnders over time became associated with
characteristics of the roles they were assignede&eh has shown that people tend to assign
characteristics to others based upon the roleshthat (Pilcher, and Wheleh&04:30). If
people work in a certain job, they are viewed asritathe characteristics of that job, whether
or not they innately possessed those traits béfaveng that job.

In another argument that seeks to justify the gesttidivision of labour in
societies, naturalists claim that men and womernnduerently biologically differentSexis
determined by biologygenderrefers to the kinds of social relations commontyilaiited to
the differences between males and females (Rog witéhid). Proponents of the sex
difference viewpoint assert that biology determigesder. This argument is based on the
premise that, biologically, women do not have thma talents and abilities as men; therefore,
women will have different opportunities and cardben men. The sexes are fundamentally

different and social inequality is continually jdietd due to these natural differences.
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9. Sadker and Sadker’s Categories of Bias with Regis to Gender

In this part of literature, we turn our attenti@nthe seven categories of gender
bias that have been developed by Myra Sadker anii[3adker (2001) to assess
instructional materials. Indeed, these forms o$ leirist from picture books to college texts,
from brochures to official documents. Thereforestaeng this framework offers a useful

lesson for both teachers and students at all ictsdnal levels (Sadker and Sadker, 2001:13)

a. Invisibility : The Depiction of Frequency of Appearance of Characters

In this section the frequency ah#de and male characters’s appearance in
textbooks is discussed. Our discussion is basedhan constitutes a biased instructional
material in relation to the invisibility of characs.

Sadker and Sadker (2005) and Gossman (1994) anegaiimase researchers who
have reported on this aspect. According to the évyome of the features of a biased textbook
is when female characters appear less frequerdtyttieir male counterparts. Grossman
(1994) discusses “invisibility” of characters asasf the elements of gender-biased
textbooks. Invisibility is when certain groups arederrepresented or omited altogether
(Grossman, 1994.67) and, in this case, women sleye/n to be invisible.

One way to indicate the prominence of female ank rti@aracters in textbooks is
by the number of characters depicted in textbolbkes been reported that invisibility is
embeded in four main facets :protagonists, hisabfigures assuming protagonists’ roles or
being mentioned, female and male appearance is &ext illustrations.According to Michel
(1986), the depiction of female and male charagtetsrms of frequency of appearance can
indicate descriminatory attitudes towards girls amanen. This is demonstrated when
frequency of presentation of male characters ihdes illustration is greater than female

characters. On another level, according to SadkeiSadker (1995), it is the prominence
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given to the characters being narrated that tellstiaer or not a textbook is discriminatory. A
character can be considered a protagonist by ltkeengentral character in the story.

Most previous research done since the 1960’s pastexl of a total or relative
exclusion of a particular group in EFL school texdks. For example, the examination of
gender representation reflects the visibility ofmversus the invisibility of women.

Indeed, ESL (English as a Second Language) and(ERglish as a Foreign
Language) textbooks have been the target of extenagoing studies from a gender
perspective, which essentially aims at analyzing females and males are portrayed in
many areas of language. It has been commonly fthatdyender bias and sexism continue to
flourish in spite of the laws and guidelines thavé been put forward for more than forty
years. The fact that textbooks’ authors have ptesemore male than female characters is
well documented by a number of researchers. Tmedgdie, among others : Hartman and
Judd (1978),Porreca (1984 ), Gupta and Lee(199d)Holmqgvist (2006). Some significant
studies are selected since it is out of our reaaover all the countless research findings on
this issue.

The first pioneering study was carried loy Hartman and Judd (1978). They explored
the treatment of women in ESL materials. Some eirthbservations revealed that women
were often less visible than men. Also, illustraidound in the texts reinforced this aspect
since the majority of characters were mainly malbih reflect sexist attitudes and values.

Another study that was conducted ondBjzect was Porreca’s investigation (1984) on
how sexism manifests itself in ESL textbooks anthwihat consequences five years after
Hartman and Judd study. Porreca analyzed fiftednt&8books which had been bought in
the largest quantities by all the ESL centers aedged on (1) omission (the ratio of females

to males) in texts and illustrations, (2) the freqcy of male nouns to female ones, (3) female
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—exclusive masculine generic constructions. In eatbgory of her study, Porreca found that
there was evidence that sexism continued to floun€ESL textbooks.

Additionally, a study by Gupta aneel(1990) confirmed that the number of
characters depicted in EFL textbooks favours miadgacters. They observed that the
presentation of female and males characters inigEnggxtbooks used in Singapore primary
schools and found out that males accounted for Gfl8fi characters, and male characters
also spoke more than females. In addition maleseigo control topics.

More recent research was conducyeddimqvist (2006) who analyzed six EFL
textbooks used in the secondary and upper scho&@weden. Two texts had been in use
since the 1970’s and the other four texts wereighéd in 2004. Concerning the aspect of
invisibility, Holmquvist's findings showed that iflustrations, the majority of pictures
portrayed are males. One interesting findings destnated that the number of famous men
mentioned were four times higher than the numbéambus women. Holmqvist was
surprised by the results of the study becausedhdeay and gender roles in English textbooks
would reflect the progression of Swedish societyaias equality between women and men.
However, on the contrary, modern EFL textbooks stibw a tendency to promote males and
to diminish females.

Looking back over the research findings coveretthénliterature review from the
1970’s through to the 2000’s, indicates no gen@darice in the depiction of the frequency of
characters. It can be seen that males have beemmure visible in textbooks than females.
Men were more visible than women in most textbaakslyzed. Additionally; men were in
more stories, photographs, citations, and dialogdesn though it has been reported that
women are becoming more visible than in previousdes, the depictions of women are still

not as visible and prominent as depictions of nengress with respect to women'’s visibility
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in textbooks needs be made since the low visibiitwomen can have negative effects on

learners. Sunderland notes that:

If female learners are conscious of the femaleasttars in their course book as
relatively few,with limited roles, and are offendedienated, or made to feel
marginalized by this and subsequently demotivatas,is more likely to hinder
than facilitate their learning(Sunderland, 2006.86

b. Linguistic Bias

Language is a means of communication that refemt&al values, and thus an
important vehicle for transmitting ideas about mdisty and feminity. Language gives some
the power to dominatdénguage contributes to the domination of some gy others
(Fairclough cited in Mills 1995:4),order and soand so forth. Words in a language are
powerful tools that convey meanings through infeesnand overtones. Therefore, gender
bias can be portrayed through language by eithesalkspg or writing and this is usually done
in subtle ways (Mills, 2008:3). The way languagetiays and represents women has been a
core issue in the field of language and gender. &oensummarises well how women are
harmely injured by language when she writesiuage both reflects and constructs a
woman'’s status; it often casts her in an inferiouafavourable light (Romaine, 1999: 291).

In Eeminists Stylistics(1995) andLanguage and Sexisni2008, Sara Mills

explains how language can be discriminatory agaweshen. She detailed the different forms
that sexism can take. In the following section,ake going to discuss the issue of language

and sexism as far as the English language is coaddry taking Mill's books as references.

b.1. Language and Sexism

Language and sexism has been an issue keenly ddhyateminists since the

1960’s and is still today a sociolinguistic targetr aim in dealing with this aspect is to find
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out whether there is any manifestation of sexistiménAlgerian Secondary School English
textbooks. Our discussion will be led by makingerehce to the review of literature on the

subject and relying on Mill'tanguage and Sexisn{2008) and=eminists Stylistics(1995).

Based on her own experience as one of the leadmafsts and taking her bearings from the
previous research carried out in the field of laaggriand gender, Mills suggests two forms of
sexism that she defines as overt /direct sexismraticect sexism. According to her overt
sexism is clear and unambiguous; in other worgsthat type of sexism that feminists of the
previous decades had tried to combat. While intgsegism or, as it is also termed, “subtle
sexism” ‘can only be understood contextually in relatiothte interpretation of surrounding
utterance’ (Mills, 2008:1). It is of course this type of dem that is more difficult to see and
therefore there is an urgent need to tackle itedal] our aim in this research paper is to
analyse sexism in the reform-based textbooks, y&imy from a simple analysis of direct
sexism that should not be considered “banal”’, m#@essary step, to an analysis of “indirect
sexism” a more subtle form of contextualised sexism

Sexism has been defined differently by many sckatadifferent areas of
research. However the one which is often citedténdture reviews on the subject is the one
given by liberal feminists which states thaekism is the practices whereby someone
foregrounds gender when it is not the most safiesiure”(Vetterling-Braggin, 1981 cited in
Mills, 2008:3) This means that sexism can be regarded just astakaicaused by a lack of
awareness from the part of the speaker or writdrtians can be rectified simply by making
them aware of the mistake, rather than assumingdavidual basis of sexism (ibid). For her
part, Mills challenges this traditional conceptmisexism; since she feels that it has become
highly problematic. The initial idea of sexism asry systematic discrimination against
women and working for the benefit of all men hasdme old-fashioned.She defines sexist

language asthat language-use, conscious or unconscious opdihieof the speaker, which
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may alienate females (and males), and which may tieshe establishment of an environment
which is not conducive to communication and effectocial interactioris(Mills, 1995:3).
Furthermore, Mills claims that “sexism”, just likecism and other discriminatory
forms of language, stems from larger societal foreeder institutionalised inequalities of
power and, ultimately, therefore conflict over wiyates individuals the rights to certain
positions and resources (ibid). She adds that Egeyis not just a neutral vehicle which
represents reality but a site of struggle over waoehning.
Being aware of the complex nature of sexism, sheesw that sexism does not
only reside in isolated words or phrases that @exXposed objectively but it is also related to

the context as explained below by Deborah Cameron:

If we take it that no expression has a meaningpeddent of its linguistic and
non-linguistic context, we can plausibly explaie gexism of language by saying
that all speech events in patriarchal cultures lzesvpart of their context the power
relations that hold between women and men. Thisedaand heterogeneous
context is what makes expressions and utteranabte [to sexist interpretation.
(Cameroon, 2006:16)

As reflected by this quotation, recently, femirasalysis of sexism has shifted
from a simple analysis of “overt” sexism which ocwat the word level to an analysis of
indirect sexism which resides at the levels oteseres and discourséhé subtle and hence
more insidious discriminatory and exclusionary diskse that abourfdMills, 2008:7).

b.2. Overt Sexism and Indirect Sexism

Sometimes it is difficult to categorize some statais as being sexist
linguistically, simply because we do not possess<lFor this reason, currently we can not
speak of sexism in the way that feminists of théQl® and the1980’s did, since there has
been a shift of emphasis. While the original conadrfeminists was sexism at the linguistic

level, nowadays feminist linguists are much motergsted by another form of sexism which
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goes deeper i.e. discursive level. Sesism,as n@jass explain,and because of their
negative effects on women, these two forms aretyusisides of the same coin that will be

explained in later sections.

b.2.a. Types of Overt sexism

Analyzing sexism in the same way a®sd wave feminists have done since the
1960’s is undenaibly necessary but is perhapghedip of the iceberg. Their aim was to
draw attention to the way in which the use of darlanguage items seemed to be
discriminatory and cause offence to women, by ctingplists of such language items in
dictionaries and calling for people and institudo avoid such language use (Mills,
2008:38). This lexicographical work has been ohgmportance in highlighting overtly
sexist language, yet it has ignored that more sdbtm of*“contextualized sexismivhich
arose as a response to their anti-sex discrimyp#oguage campaigns and is difficult to
easily recognize.

Interest shown in “direct semishad actually produced a large amount of

literature on the subject. The most crucial andaiteng forms in which it manifests itself are

categorized and covered as follows:

A- Words and Meaning

1- Masculine Generic Constructions

2- Naming

3- Women as the Marked Form

4- Endearments and Diminutives

5- First names, Surnames and Titles

6- Semantic Derogation
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B- Processing

As its name denotes and from the above categanizatiis clear that direct
sexism resides in individual words that can beatiyeand easily identified. Below, we shall
give an account of how sexism is embedded in wandsmeaning (nouns, pronouns and

adjectives) as well as in verbs or processes.

1-Masculine Generic Constructions

Regarding their great significance, the use of samd pronouns in English has
been a core aspect in feminist discussion of tla¢ieaship between language and gender, as

Hellinger and Bussmann describe:

Personal nouns and pronounsve kaerged as a central issue in debates about
language and gender. In any language personal maunssitute a basic and
culturally significant lexical field. They are nestito communicate about the self
and others, they are used to identify people asithehls or as members of
various groups, and they may transmit positiveegative attitudes. In addition,
they contain schemata of, e.g. occupational aEts/and (proto- or stereotypical)
performers of such activities. On a psychologieakl, an appropriate use of
personal nouns may contribute towards the maintenahan individual's
identity, while inappropriate use, for example,ntiiying someone repeatedly
(either by mistake or by intention) by a false nalneusing derogatory or
discriminatory language, or by not addressing soraex all, may cause irritation,
anger or feelings of inferiority. (Hellinger and &mann cited in Mills, 2008:47).

Masculine generic constructions is a concephddfas a fixed expressions for
“all” that tend to be male. These are called “gasdmwhich imply that a word such as “he”is
used generally to refer to both females and mélesusually refered tas the ‘he-man”
language. There are also other “generics” like “inanankind” “businessman”. The use of
masculine generic language iBe prevalent use in referring to people as malgeneral
and to individuals when the sex of the person kawn or is irrelevarit(Lawrance and
Tshum, 1992 cited in ibid). When the sex of therabger in an illustartion is unknown,“he”or

“man” is used as a substitute. In many storiesteh®m “man’is also widely used as a generic
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term. “Man” is also used as a prefix in such exasls “man-power” or “man-hours”, or as
an affix in such examples as “craftsman”, “seamgodliceman”, “fireman”, “postman”,
“dustman”, “fisherman”...etc.In all of these cases generic nature of the term is often
undercut by the context, and is usually understmorkeferring only to males. This usage is
claime to be confusing by feminists and contribuitethe effect of asserting the markedeness
of female reference i.e.to the invisibility of felea within the language and within society at
large. This idea is not a new one, and can aldour®l in earlier feminist philosophical
writings. For example, Simone de Beauvoir noted ithanale dominated cultures, the term
man :

Represents both the positive and the neutral, iaslisated by the common use of

man to designate human beings in general; wheveasn represents only the

negative, defined by limiting criteria, withoutiprocity.

(Dedvoir, 1952 cited in Weather all, 2002:12)

Indeed, feminist’'s achievements in redressing tee af generic nouns and
pronouns have born fruit and we can now see thdtses-or example using ‘she/he’, ‘s/he’
and ‘they’ instead of ‘he’,and also replacing “maith “person” as in the examples

“chairperson”instead of “chairman”. Romaine (2080pgests that we need to look not only

at pronouns but at the number of times that maldfemales are referred to.

2-Naming

Starting from the point thad be named, carried valudswe look at why the
question of “naming” is usually raised whenevegiaage and sexism are dealt with. An
obvious way that gender-differentiated languagerefiects social hierarchies is through

naming conventionsyhich are often ways of referring to people andragsing them in
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interaction. Naming conventions have therefore lagrgeted by feminists for change as it is
asserted by Cameroon thatdny strands in the feminist critique of languageeh
specifically concerned themselves with represemta{iCameroon, 2006:12). In her book

entittedMan—Made Language(1980), Spender has been said to have pioneesed th

discussion and analysis of sexism in language bysiog on naming. She reported that many
words have negative connotations when they are tosedder to women. She gave the
example of “shrill” and “feisty”, usually used tepict a woman’s strong voice and
determination but both with negative connotatid@ise continues to say that; while one wants
to depict a male to mean the same thing other thdgsowith positive connotations are used.

She strongly argues that:

Names are essential for the eansbn of reality for without a name it is diffittu
to accept the existence of an object, an everlanfy. Naming is the means
whereby we attempt to order and structure the chadslux of existence which

would otherwise be an undifferentiated (Spendeddih Mills, 2008 :43).

3-Women as the Marked Form

In English the range of affixes dise refer to women has been amply documented.
Such affixes lead to a view of women as the dewmiafrom a male universal norm. The
female form is seen as the marked term and the asmakhe unmarked term. The different
affixes such as ‘lady’ and ‘-ess’, ‘-ette’, -enné-trix’ have connotations which the male
term does not; these connotations are generallygdésry and trivializing. Terms like ‘lady
poet’, ‘lady doctor suggest amateurism of the persvhom they are depicting (Mills,
1995:70). The terms ‘actress’, ‘authoress’, ‘hoste'stewardess’, ‘poetess’, ‘comedienne’,

‘aviatrix’ and so on also reflect a sense of latlseriousness about them, especially when
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they are compared with the male terms (actor vesst). Etymologically speaking, many of
these terms are diminutive forms of the male tehat is, ‘-ette’ can be seen to mean 'smaller
than’ or ‘less than’. Many feminist theorists arghat these terms should be avoided because
they have trivializing connotatiorithese terms which refer to women using an affixevier
fact always problematic: they never only denotesl fémale counterpart of a male referent,

but generally carried additional negative connotai$’ (Hellinger, 2006:59).

4-Semantic Derogation

There are many words in English wtiele a tendency to be derogatory towards
women. Schultz argues that thereassémantic derogation of women — a systematic gsoce
whereby words and phrases associated with womernie negatively inflectédSchultz,
cited in Mills, 2008:56). In this respect, Camerageports feminists have discovered that
many languages have an underlying semantic or granai rule where the male is positive
and the female negative, so that the tenets of ofeavinism are encoded into language”
(Cameroon cited in Mills, 1995:83)

There are terms which are etymolaifjjcconnected, but the scope of the female-
specific term is different from that of the malessjic term, being used to refer to someone
of lower status and frequently having an overl&gusl connotation. For example, the terms
‘courtesan’ and ‘courtier’ have meanings which sesenfiar apart that the original connection
will come as a surprise to many. The male termré&sned its meaning of someone attached
to court, but the female equivalent now has themmggof a sexual servant or prostitute.
‘Adventurer’ and ‘adventuress’ are similar in tlaatventuress has a sexual connotation, as do
the other female terms. This pattern is repeaeglintly in other pairs of gender-contrastive
terms such as these:

Male Female

Master mistress
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Sir madam
Bachelor spinster
Lord lady

In the cases of the terms like ‘master’ and ‘migfend ‘sir’ and ‘madam’, the male
term has retained its associations of power anstiges but while the female term can still
have this core meaning, it has acquired a sexuhhan-prestigious meaning. English is full
of such terms which have sexual connotations whey tire associated with women, and
have connotations of power and prestige when thepssociated with men.

Moreover, There are other words whigfler to women alone (‘skinny’, ‘bubbly’,
‘vivacious’, ‘pretty’, ‘voluptuous’, ‘tom boy’) whth seem to have no male equivalent. They
seem to have a derogatory effect simply becaugeatgegenerally used to refer to women.
Indeed, many feminists pointed out the psycholdgicat many women may experience
when they are addressed with such lalieésharm done does not need to be physical, but can

arise from a hostile verbal environmé&(Romaine: 1999:03).

5- Endearments and Diminutives

Endearments and diminutives have beammeeof the crucial areas of feminists’
debate on the relationship between language argkgelh has been found that certain
endearment terms, which may be used with affectian,also be used to demean. Men can
use a category of words to refer to their femakengas; for example, “my bird”, “my chick”,
which appear to be endearments, but which implyvaignce between women and cute small
animals. Similarly, there is a wide range of vogagifrequently used by men to and about
women —“doll”, “baby”, “chuck”,chick”, “duck”,“duck”, “hen”, “ pet”, “flower”, “petal”

and so on. These terms ca also be used to refeenobut less frequently and only in

particular contexts, such as an older woman toumger man, where a parent-child
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relationship seems to be invoked (i.e. the relatigminvolves unequal status ) (Mills, 1995
:68).

S“sweety”,

Also, there is a range of words sucthasey sweetheart”,”sugar”,
“cheesecake” used to refer to women more frequendiy men, which imply the referent is
something good to eat, available for consumptidrer&fore, feminist linguists have severely
criticized and rejected the usage of terms whieh apparently endearments but are applied
more frequently to women than men and in fact répce asymmetric patriarchal power

relations (ibid :89).

6- First names, Surnames and Titles

These words have also been the target of feminaisis of language. In English it
has been claimed that first names which are giwemomen tend to have diminutive forms
(for example, Debbie, Nikki, Maggie, Mandy), wheseaale names tend not to be seen as
diminutive.

Besides, surnames have displayedna ébmpossession of the woman by her husband
on marriage; and the traditional loss of name orriage has been fiercely debated by
feminists. Hellinger and Pauwels argue that theafiskee male’s surname after marriage,
together with the use of titlesvhich identify women in terms of their relationstopmen
(married or not married)... highlight their depenmay on the maleTibid).

More to the point, the use of titles for womengsi&ly fraught with difficulties,
because of the need to choose between ‘Mrs’ angsMwhere there is no equivalent
distinction between married and unmarried men). t€ha “Ms”"was introduced in the
1970’s, in the UK and US, in order to give womea ¢iption of choosing to represent
themselves as something other than married or uredakVhile Ms is still very much used
by feminists in Britain, and is widely available &s option on official forms and considered

neutral, for many it is often treated with somepscisn.

a7



Indeed, the use of such titles Mrs, Misd Ms are considered by feminists as sexist
because they denigrate females. They do not ordiifga person as a female, like the title
Mr which qualifies maleness, but specify is the femabrried or not. In fact, titles likdrs
andMissdo not mark women as femaleness in women but tfeegyambolic ‘as men’s
property and present their status as sex objegtanen are “available “or “not available “

according to whether they areivned by another male or rifRomaine,1999:300).

B- Processing

As we have seen so far, overissexanalysis has focused on pronouns, nouns and
adjectives. However, recently, verbs or procesags become the focus of feminist
discussion. (Free body and Baker cited in MillQ&0have found a set of verbs associated
with males in a subject positions like “work” “ansi/ and object position like play with and
for females like “hold on to”, “kiss”. It has beelserved that although there has been some
changes in overtly sexist usage in recent yeaespithcess of associating verbs with males or

females is still present in EFL school textbooksligy12008:69).

B.1. Transitivity

This concept is associated witlctdiel Halliday's work irSymitric Lingusitcs

from 1940 onwards.According to him, transitivity

Is the set of options whereby the speaker encadésgxperience’of the process of
the external world, and of the internal world o$ ltonsciousness, together with
the participants in these process and their atteraiacumstances; and it embodies
a very basic distinction of processes into two $yffese that are required as due
to an external cause, an agency other than thempersobject involved, and those

that are not involved (Halliday cited in Mlills, @8:70).

The study of transitivity is concerned with howians are represented : what

kind of actions appear in a text, who does themtangdhom they are done. When we make
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choices between different types of process ancbreift participants, between the different
roles participants might take, these decisions shi@vn syntactically through transitivity
choices.

Through his work, Hallidays has shown that by anialy patterns in transitivity
choice it is possible to make more general statésrayout the way characters or people view
their position in the world and their relationsotthers. To put it more explicitly, we can
deduce the extent to which a character is a pa%gistam” of circumstances, or is actively in
control of situations, and making decisions. Trawvity is one of the concerns of Feminists
Stylistics, as it is reflected through the literature; woraea always represented as victims
and recipient of male’s actiondn$tead of being represented as active and actpanu
others, they are very often represented as theieuis of other’s actions, in the object
position rather than the subject positigiMills, 2008:78). As the aim of this study is to
unveil the way women are treated and representtdekitextbooks, through the examination
of the grammatical function, we seek to shed lmhthe positions allocated to both genders
and the way they act in discourse sentences. Autaeamination of sentences was carried
out and the focus was on one position which igdle of the actor as a subject or as agents of

her or his own actions.

B.2. Reported Speech

Caldas-Coulthard cited in (Mills, 2008:88) arguesttthere is a tendency for the
speech of females to be represented in news repartdirect speech rather than in direct
speech. She suggests that, because of this latikeof quotation from women, women’s
statements are mediated by newspapers, which lefiels to evaluative statements being
made through the use of reporting words such agméhnd this actually reflects the
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invisibilty of women in language. Morever, wome anarginalized by being denied the role

of active agents (Weatherall, 2002:14).

b.2.b. Indirect Sexism

Overt sexism has been severely criticised by feshimguists and reforming
measures have been taken to get rid of the prgsdiat are associated with women.
Unfortunately, in spite of all these efforts to dmahthis “discriminatory form” of language,
recently, other forms or responses have emergadeaction to feminist interventions:
“political correctnessand “indirect sexisnor what Mills claims as the “ironising of sexism”.
In order to get a clear insight intbfs new sexisfrthe notion into “indirect sexism” will be
fully discussed, while “political correctness” wilbt be dealt with here since it is not a core
ISsue in our research work.

It has been observed by recent research in tieethak “new sexism” is usually
accompanied by either humour or irony and statesnesed to depict women are sexist and
discriminatory. Williamson refers to this type @xssm as “retro-sexism” because it seems to
be drawing on very outdated notions of sexual thfiee and male and female identity. She
states: fetro-sexism” is sexism with an alibi: it appearnsance past and present, “innocent”
and knowing, a conscious reference to another mather than an unconsciously driven part
of our owri (Williamson cited in Gill, 2007: 111). Thereforéndirect sexism” it is not
overtly stated, but occurs beyond the word lewelat the level of the phrase/sentence and at
the level of discourse. In the following, we stallalyze how sexism manifests indirectly at
the level of sentences by covering these areagdy made phrases, presuppositions and
inferences, metaphores, humour and jokes and edibocand connotations, then we move
our attention to the discoursal sexism and howaitifiests itselef through characters/roles,
fragmentations and focalizations.

1. Analysis at the Sentence Level
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a- Ready -Made Phrases

As stated previously, Englistul of words which demean and degrade women
and which seem to portray them as a negative “0tbex male norm. Also, in all languages,
we find preconstructed-phrases which convey sexéstnings. This is the case with proverbs
which have sexist messages underlying them. Preat set phrases are curious elements
because they are posed as commonsense knowledge is/incontestable (Mills, 1995:98).
For example, in the phras@ 'woman’s work is never dohehere is a sense in which the
message seems to be a natural state of affairs Mvisemsed, it is very difficult to reject it,
because it is presented in a form which is notgek the person using the phrase does not
claim responsibility for inventing it, but is sinyptalling upon pre-existing knowledge

(schemata) which assumes that such a phrase isn¢add true.

b- Presuppositions and Inferences

Presupposition can be defined as an ideastaitement which is necessary to
already know in order to make sense of a giverstant (Mills, 1995:169).0One way through
which sexism can be manifested is through presupmas and inferences. In fact, this
indirecteness is chosen to “mask” sexism and te the speaker the possibility of denying
their responsibility of being sexist (Mills, 200&ckert and McConnell-Ginet have also
analysed the functioning of presuppositions. Thrmyment that very often words such as
“director” presuppose a male referent and therefdren it is followed by the pronoun “she”,
there may be a feeling of disjuncture (Eckert araClghnell-Ginet, 2003). They go on to
argue that sometimes what we imply is more than wieamean and it is this implication of

words which may be based on sexist beliefs.
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c. Humour and Jokes

The other complex way through Vkhiedirect sexism can be manifested is
through humour, because once again it is not plestidocate sexism at the level of the
individual words used. It is a form of exaggeratwimereby women or men are trivialized.
This form of sexism may be disguised under the coffaumour, the reader or listener may
unwillingly participate in the perpetuation of teexism embedded in the text when s/he
laughs at the wit.

Many feministisave conducted research on humour and have shavmtdmen
are subjects of jokes by males. Humour often exagee certain features associated with a
group or draws on and plays with stereotypical kieogye for comic effect. It is used in a way
to reinforce unequal power relations,these typepkds also can help to create a sense of

solidarity amongst men, as Lakoff asserted:

Saying serious things in jesthboteates camaraderie and allows the speaker tc
avoid responsibility for anything controversialtire message. It’s just a joke, after
all-can’t you take a joke? In a light and camarigdepciety worse than being
racist or mean-spirited is not getting a joke oingeunable to take one (Lakoff,
1990:270).

Therefore, sexist jokes seem twfion as a way of affirming sexist views within
society without allowing for challenge or resistemegarding their indirect nature. To
respond and unveil this type of unjustified hummany measures have been proposed by
feminists to face it :

= Firstly, reject critically the jokes.
= Secondly, contest the presupposition of the jokes.

= |ronise the jokes for themeselves i.e to take mamperspective.
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d. Collocations and Connotations

In order to examine how sexismraf®s in a more complex way, we move on to
see how connotations and collocations of wordsigseel to demean women. Collocation is
concerned with the company that words keep (M20€)8:148). Research carried out in this
area has found that many words are not sexistandivn, yet when collocated or associated
they have a range of negative connotations. Irstugly, Romaine conducted research on this
element of sexism, when analyzing the 1995 Britigtional corpus for the collocation of
“spinster”; she found that the majority of the webllocating with this word have negative
connotations. She listed some of them to be gossmyy over-made up, ineffective, jealous.

She points out that:

This example shows how the coatans of words do not arise from words
themselves but from how they are used in conteRe fneaning of words are
constructed and maintained by patterns of collooatiCollocations transmit
cultural meanings and stereotypes which have hupltover time (Romaine,
2001:160).

Also, it has been reported that certain adjectigaded to collocate with male—referent nouns
(rich, poor, brave, short, pleased, happy) andrathid female referent nouns (angry,
beautiful, pretty, busy). The analysis of collooatis crucial in the way that women and men
are represented and perceived. Therefore, in apuspwe attempt to see whether the
company of words reflect and reveal sexist attisude

e. Metaphoris definedsimply as ‘a word or phrase which uses analogy to suggest
similarity in one respect between two thih@dills,1995:106). It is another element through
which sexism can be manifested at the level ofeseas. It is claimed by many feminists that

a metaphor works at the level of the phrase rdtiar at the level of isolated words

“metaphors are better regarded as systems of libhefas individual things”
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(Black in Orton cited in Mills, 1995:105). It hasdn found that metaphors are largely used to

depict women especially their sexuality and worketioforce stereotypical knowledge.

2. Analysis at the Discourse Level

As we have seen in section 1.4, in t8éQls and the 1980s, feminist concern with
language and gender fell broadly into one of twartips”;langueandparolein Sausserean
terms.Langue: Gender (bias ) in a language especially in thgliEh language as an abstract
system (with the focus on individual words ) gatolei.e; gender and language use (with
the focus on gender differences). By the 1990®& distinction between the two areas had
become less marked and both prongs in the stutingtiage and gender came under attack
from feminists, linguist and early post structigiaperspectives for mainly one reason : the
role of context or ‘situatedness’ as key to bothphoduction of a given utterance and its
interpretation was underestimated. One consequsrtbe breaking down of old question
boundaries is that the focus of research has dhiftéiscourse rather than language per se
“Seeing gender and language through a discourss heas in one way united the two
‘prongs’ of early feminist gender and language stu@Sunderland and Lilettitia, 2002:223)
and feminists were“no longer at ease” with the jmas analysis of sexist language. It is
assumed that identifying examples of sexism ig, sense, too easy, and taking a step further

I.e. analysis of discourse is inevitable as Toalams that:

Now no longer enough to accuséstef being coercive and describing ways in
which they manipulate the reader; it is necessafytlude a clear sense of how a
particular control-revealing, hegemony elicitingamipulative text might have
been constructed, so as to more nearly attaintéfessof being a non-
manipulative and non hegemonic textwe need to move to analysing ‘the subtle
and hence more insidious discriminatory and exchesly discourses that abound
(Toolan cited in Mills, 2008:7).

Indeed, in more recent works on langustkgender, the interests of feminists on the

concept of tliscoursé has been so tremendous. The intention of this@eds to shed light
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on the way linguist feminists have undertaken adgesd analysis focusing on the larger-scale
structures at the level of discourse i.e. aboveddhel of a sentence. However, before doing

so, defining “discourse” is crucial in leading aliscussion.

a. Discourse

Discourses in fact a highly contested term and new workst @ame continually
appearing. A basic, linguistic understandingliscourses “language above the sentence or
above the clausg€Stubbs cited in Rogers, 2004:5) and most amslggree that discourse
includes the idea aftretcheof text, spoken and written (though sometimes ¢ tis used
to refer only to speech. Brown and Yule wrote ttihé analysis of discourse is, necessarily,
the analysis of language in use. As such, it carbaagestricted to the description of linguistic
forms independent of the purposes or functionsiwthiese forms are designed to serve
human affaires(Brown and Yule cited in Sunderland and Lile#it2002:224 ). However,
from a different, ideological, social theory persipee (which is also of interest to many
linguists), discourse has been theorised as adbsucial practice (Fairclough 1992) arttié
sort of language used to construct some aspedadity from a particular perspective, for
example the liberal discourse of politi¢ggairclough 1999:63). In other wordsPiscourses
are seen as possible ways of representing the worlds larger systems of meaning that help
to make sense of the wdrlunderland 2006: 47).

Discourses can be durable over timom, the one hand, but may undergo
transformations on the other (Sunderland and ls#bigi, 2002 ). Sunderland (2006: 48)
points out that although discourses themselvesnatevisible, they can be recognised by
analysts through their linguistic manifestations‘twaces”. For example, in textbooks there
may be traces of what could be called “sexist dissg’, for instance ridiculing women or
depicting men as aggressive, or “traditional gerdiscourse” that could depict mothers as

housewives, describe girls as weak and pretty, fatiders as being strict and mainly
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interested in sports, politics and work. In additithere may be discourses that challenge the
traditional or sexist discourse: for example, fezsahay be positioned as heroes, the feminine
sphere may be valued and representations of butimif@ity and masculinity may be found to
transgress the traditional boundaries.

In order to find out whether such discourses aesgmnt in the textbooks, the present
study makes use of critical discourse analysis (C[%e (2005) commented on the
advantages of (CDA) by stressing its applicabilityvery situation and every subject. In
addition, critical discourse analysis shows hovglaage use may reflect stereotyping and
examines words, phrases, clauses, dialogues, arativas. From this point of view,
firstness, characters/roles, focalization and fraigration will be clarified and analyzed
qualitatively by using critical discourse analysis.

b. Focalization the process whereby the events in a story arieceta the reader
through the consciousness of a character or nar(fdits,1995:166). There has been a great
deal of work in narratology on point of view andccétization: position relative to the story,
and degree of persistence.With regard to positedative to the story, focalization can be
either external or internal to the story. It is moimething which occurs only in literature,
since most information which is presented to Usas someone’s point of view. Focalization
has also drawn feminist attention for analysis &irfichas been amply documented both in
texts and visuals that experiences are either tegpidrom a male point of view or men are
the center of interest even though the narratexisrnal. In this present paper we try to see
how this aspect is reflected in the coursbooks.

c. Fragmentatiorthe process whereby characters in texts are descidterms of
their body-parts instead of as people (Mills, 1988). The technique of fragmenting the
female body in literature has been widely notegeemlly when women’s descriptions are

given.This has two primary effects. First, the baslgepersonalized, objectified, reduced to
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its parts. Second, since the female protagonisbtisepresented as a unified conscious
physical being,the scene cannot be focalized frenpkrspective. Fragmentation of the
female is therefore associated with male focalwatihe female is represented as an object, a
collection of objects, for the male gaze (Mills959166).

Thus, fragmentation seems to be an element whictesanto play when women
are described; this is obviously a strategy whiclocated at a higher level than the lexical
item, but it does determine the type of languagelvivill be used. Feminists have utilized

fragmentation to show how language may demeamearder women as sexual objects.

d. Characters / Roles

A great number of texts draw on stereotypical krenlge when presenting
information about characters, particularly wherstheharacters are not ‘fleshed out’ but are
simply described briefly. In order to sum up a eater quickly, a form of shorthand is used
which the reader decodes with reference to stepextyknowledge. The descriptions of
clothes and facial characteristics are used totpoi the type of overall assessment that the
reader is expected to make of the character. T$igeals are conventional, in that they are
signs which the reader learns when she /he leameat and which is part of their reading
competence. Such knowledge might mean that fenmalerele characters are described
differently. It has been found that the male chisnacare described in terms of their overall
appearance and discussed in terms of their trugtimess, while women's descriptions are
concerned with establishing a degree of sexuadaiteness and sexual availability, and there
is a concentration on their supposed sexual cheisiits.

A similar problem arises in English as a Foreigmguage textbooks where
female characters are often presented accordisgteotypes and the language and situations

in which they are portrayed lead to a sexualizetwi of females.
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e. Firsteness

The aspect of order of appearance of females atesnmapaired constructions
was and still is one of the most controversial geraspects. These pairs can be pairs of
pronouns (he and she, him and her) pairs of naumdd€ and aunt, mother and father, sisters
and brothers) and titles (Mr and Mrs) .The questibich arises is who ought to be
mentioned first females or males ?

Responding to this question, Wilson argues thatemahould be mentioned
before femalesliet's keep the natural order and set the man befloeewoman for manners
sake” (Wilson cited in Eckert and McConnell-Guinet, 2003:34).

Recent researchers denied the validity of the abwetmtioned endocentric view.

Paul stated that :

When described a couple (womad aran ), treat both partners as equals. If

mentioning women and men together, do not alwastsnian first; try instead to

alternate the order in which men and women arerbest{Paul, 1991:57).

Judd and Hurttman argued that by placing the maseplonoun first in front of
female, male dominance is also displayed. Thidoeses the second place status of women
and could, with only a little effort, be avoided toyxing the order (Judd and Hartman;
1978:390).

In the English language where the order is of gigbrtance,women are always the
“second’sex (Romaine, 1999:35). Pairs such as men/women;/goyshusband and wife;
brother and sister give males more importance. & English the order is important and
the first is always the best (Weatherall, 2002jnifasts claim that there is no justification

why males always precede females when given tweegaiouns such as father/mother or

uncle/aunt, they strive to reverse the order wiemgales always come after males as if their
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roles are less important when used with maleshérptesent research paper, examples will be

taken from the texts in order to examine the emritent of such location.

c. Stereotypes

When we are dealing with sexism in language, thimnaf “stereotypes” is
always evoked. A stereotype candedined as & cognitive structure containing the
perceiver's knowledge beliefs, and expectanciesiadmme human social grouMackie et
al, 1996: 42. Research within the field of language and gendsrexamined the presence of
gender stereotyping in key agencies of socialisasach as families, the education system
and the media. Through our literature surveyed trobthe stereotypes about gender include,
but are not limited, to the following:

- The portrayal of occupational roles

- The portrayal of personality traits

1. Portrayal of Occupational Roles

This section of literature reviews the descriptidnextbooks characters in
relation to their tasks. In order to carry out digcussion, a set of questions are raised to
tackle this aspect which is at the centre of asgulision on the representation of gender in
EFL textbooks.

Have the characters been shown in a great numlaatioities?

Is the portrayal of the characters depicted ireeestypical or negative manner?

Has fairness been achieved through gender balanepiioductive, social roles?

Have female and male characters been depictedtiane illustrations in a realistic manner
and not in exaggerated situations?

Have women been displayed only in private spheres?
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In most studies, it has beamtbthat occupational roles have been largely gexdde

by society (Bem, 1993). Women typically are condine narrow occupational choices which

reflect the traits associated with their traditidbmamemaking roles, whereas men have a wider

variety of occupational roles from which to chodsem the traditional division of labour, men

were attributed characteristics of independencgremgiveness, and bravery. These

characteristics have allowed them to choose frawdar range of occupational choices.

Also, it has been reported that women are meguiently depicted in a private

(home) setting, whereas men are more frequentliceiebin a public (work) setting. This split of

women into the private sphere and men into theipsphere can be traced back as well to the

traditional division of labour.

Since the occupational roles of women and merackers in EFL textbooks, were
first analyzed in the 1970’s, women have been pget in fewer occupational roles than
men. The roles of both women and men have genddlibyved a traditional division of
labour schema, with women depicted as nurses, ées\cind homemakers, while men have
been depicted in a range of occupations.

Indeed, as many authors explain, if textbooky shbw women in domestic or service
roles while men are depicted in wide range of ggéng high status occupations, learners of
both sexes may take the messages that girls aeetexjpto fulfil only subservient roles in
their future life. Such sexist textbooks, where age encouraged to view a wide range of
life possibilities for themselves while girls aneettted towards a much-narrowed range of
possibilities, do not provide gender equity in siclooling system specially, but also in the
community at large since they create sexist imagesstereotypes that curb girl’s
professional goals.

So thus, the number of occupational roles in wkvolmen have been depicted in

textbooks has expanded over time, but improvensestill needed. A good example to be

60



cited in this context is the report of UNICEF whistiates that although women do two thirds
of the world’s work, they earn only one—tenth d# thorld‘'s income and own less than more

one percent of the world property (www.UNICEF.fr).

2. The Portrayal of Personality Traits of TextbooksCharacters

Different researchers have investigated the paatrafypersonality traits in
textbooks as one of the research sub-categoresaimining gender bias and sexism in
textbooks. Before dealing with the research findjngis important to show what gender
biased textbooks in relation to personality tregtsAccording to Brouwerdender —biased
textbooks are textbooks in which personal traikslitees and vocations are identified with
one gender’(Brouwer cited in Kabira and Masingila, 1997:44Tdepiction of personality
traits is thus differentiated between female anteraharacters. In the light of this definition,
the following are the finding from our surveyecfdature.

Historically, the concept of masculinity and fentynin relation to personality
traits has been categorically differentiated. Maméhbeen considered as “masculine” and
women as “feminine”. According to ti@xford English Dictionary1998), “masculine” and
“feminine” are adjectives used to describe the beha and appearance which people think
as normal or acceptable for each of the sexeseXample, female are seen as emotional,
nurturant, dependant, submissive and talkativeaeStgpical masculine traits are active
instrumental traits such as assertiveness, satince and independence. Males are perceived
as non emotional, dominating, independent and agiye

Personality traits of characters in textbooksdamgicted by how female and male
characters are positively or negatively describgethkir writers. The characters can be
described in a traditional manner of femininityneasculinity or being androgynous. Basow is

one of the scholars who have addressed this agpedgble below sums up his categorization
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of personality traits that are stereotypically

assied either with women or men that he

found in his investigation of the attributes thiat ascribed to school textbooks characters:

Men personality traits

Females ‘s personality trais

Potentially hard workers

Submit without protest

Successful Doing repetitive, dull, and unrewardiasks
at home

Independent Dependant

Creative Passive

Productive Reactive

Operating away from home

Quite, tidy and hard-wagkin domestic
scenes, full-time mothers

Interact more with outsiders

Interact less withsalgrs

Decisive in making up their minds

Indecisive ancepehdant on males

decision —making

Make successful plans

Unable to make successfobpl

Active participant in the world outside tk

®escribed in terms of physical appearar

home, adventurous, eagerness

praised for beauty

Table 1: Female and Male Personality TrdBource, Obura, 1993).

From Basow findings on the pegging of personaigyjts to textbooks characters, the

following remarks can be made on the probable jpticoes learners using the textbooks

might have:

There are specific and different traits for femalad males.

Male are positive and females are not.

whereas men in terms of their intellectual potdstia

ce,

Women are depicted in terms of their physical app®eze or emotional state of minds,

Our content analysis of the Algerian SecondatyoBtEnglish textbooks aims

to determine if personality characteristics areest/ped into the traditional categories of

femininity and masculinity behaviours or androgysasince this aspect can have a drastic

impact on the development of learner’s

6

personalitie
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c. Unreality this is another form of instructional bias. Maegearchers who have analyzed
the representation of gender in instructional nmia®noticed the tendency of glossing over
unpleasant and negative facts and events that coneemen like sexual harassment which is
considered to be a “sin” to be exposed overtlyoBgrlooking and ignoring prejudices and
sexism, learners are deprived from having accefsetmformation they need to recognize
and understand the social problems that women eteoin their daily lives and which
“plague society at large”. In our analysis, we i to display how the authors of the
Algerian EFL textbooks for the secondary schootél@approach and present the different

issues that are related to women’s experiences.

d. Fragmentation or Isolation is the fifth form of bias documented in instruckb materials.
This occurs when information about nondominant gsois presented physically or visually
separate from mainstream content. This bias isepteghen information about "others"

(females) is placed in boxes at the side of theepaign separate chapters or sections.

Through their long own analysis of the surveyeetéiture, Sadker and Sadker
(2001) have found that there is a tendency in ddieatbooks to depict women isolated from
other cultural communities rendering them “addi#ibibeings” or peripheral members of
society. This form of bias is reflected in schaoitbooks through isolating women in special

chapters or showing them interacting only betwéemiselves.

e. Selectivity and Imbalence is Another common form of instructional
bias.Insight into this type of bias comes from exang whose "truth" is being reported. An
exclusive and culturally privileged perspectiveaofissue leads to an imbalanced account of
the situation. It has been largely reported thatntiedia and school textbooks have
perpetuated bias by presenting only one interpoetaif the issue, situation or group of

people. This imbalanced account restricts the kadge of students regarding the varied
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perspectives and alternative possibilities. FonmgXa, when school textbooks refer only to
male discoveries, an incomplete picture of scignitfquiry is described since females
inventions have overlooked and ignored.

To counteract this type of bias, edorsaheed to ensure adequate
representation of knowledge from a variety of aatgroups. A review of the literature needs
to be expanded to include current information alaowvériety of groups and not just
knowledge that reflects the dominant culture, whithy pervade the mainstream
literature(Byrne, 2002:5).

f. Cosmetic Bias :textbooks publishers are aware that educatorsedodn
movements are demanding better, fairer and morg@amensible materials in education. To
rewrite text requires thourough research and infusDccasionally, authors and publishers
minimize the process by creating an illusion ofiggdwo common short cuts are:large
pictures of non-traditional people (in the begirmnot the book or in fronting chapters) with
little evidence of content inclusion.This form o&b has been detected by many researchers
among them Sadker and Sadker (2001), accordingeto,tusing “shiny covers” and
attractive pictures is a strategy to give an imgi@sof equity which is just an illusion. For
example, the contributions of women in scientifedds are ignored in the content, even
though pictures may be inserted.

So far, it is clear that womeg @njured” by language which reflects the bias of
society (Sadker and Sadker, 2001:3) and this he&iged awareness of the issue, generates
reactions and reforms. The different strategie®farm deployed by feminists are discussed

in the coming section.

B.b Strategies For Reform

The first stage in any educational reform is tolgseand evaluate its

effectiveness. This also applies to textbooks. iRgithe issue of gender sensitivity is one
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among the steps that should be taken by evalu&orserning sexism in language, feminist
linguists have launched a campaign criticising rtegative vision of women and the way in
which they are represented. Criticism is essenédljt is not enough to reform the language,
therefore other measures have been taken to géthhig climate”that surrounds language.
Introducing alternatives words is another strateggpted by feminists or what they come to
term “the naturalisation of language” i.e using @sto refer to both women and men. As

Frank and Treichler argue that:

Gender-neutral is a linguistic description: a gertautral term is formally

linguistically unmarked for gender: police officedomestic violence, flight

attendant, in place of gender-marked policemane dttering, and stewardess.
Non-sexist is a social, functional description; @n{sexist term works against
sexism in society. While many gender-neutral teanesconsistent with non-sexist
usage, the two are not the same.(Frank and Treich®89, cited in Pauwels,
1998: 15).

Also, other strategies used by feminists are rengrar neologism. Feminist
neologisms have been very useful for women to neiseghat certain experiences are general
rather than specific to themselves like sexualdsareent.

We have to bear in mind, that reforming languageoi just a matter of
introducing alternatives to the sexist words; treeemany strategies deployed by feminists
to encounter such a language. This linguistic refdoes not aim at replacing sexist words in
favour of what has been called gender-free terromylYet, it is a change in the way the
relation between women and men are representédsaasiserted by Hellinger and Bussmann:

Gender-related language reformaiseaction to changes in the relationships

between women and men, which have caused overliatendn the level of

language comprehension and production. Reformedyeussymbolises the
dissonance between traditional prescriptions suchha use of masculine/male
generics and innovative alternatives. In most casesplicitly articulates its

political foundation by emphasising that equal Tmeant of women and men must
also be realised on the level of communication 20®).
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All'in all, to reform language that is discriminagagainst women is an ongoing
process which involves a set of strategies to Ipdogled like criticism through coining new

words and developing witty answers against sexism.

12. Concluding Remarks

Overall, through our review of f@gure on the representation of gender in school
textbooks,we have noticed that the bulk of EFLltexks that have been securitized are
fraught with the different forms of bias.Contentiyses of language textbooks found,
variously, that males were over-represented irticgldo females, that men tended to occupy
both more powerful and a greater range of occupatimles, that both males and females
performed gender stereotypical activities and Wanen tended to be stereotypically
emotional and were more likely than men to be thi¢ d&f jokes.In a word, males are found to
be positive and females to be negative.

Besides,complementary discourse analystextbook characters’ discourse who
speaks,when, how, how much, about what, and wtenss- showed that the verbs associated
with female agents reflectédome of the traditional stereotypic female behavad
patterns (Hellinger 1980:272). In dialogues females weayarfd to speak less, and perform a
narrower range of discourse roles. Finally, presioasearch has found that men are accorded
more power and status than women in the textbd®&search into most of these areas
(occupational roles, power/status, personalitydréocalization and fragmentations) have
shown that the representation of gender in textbmoikrors how gender is constructed in
societies and how it still abounds. Also in theeottorms of bias,women are always the
subject of intimidation and marginalization as veé reviewed on the overlooking and
ignoring the issues that are for their benifictes when women’s expriences are mentioned,

it is done superficailly and briefly with no spim short, females experiences are well
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described by Andrian Rich when he beautifully wgiteoking into a mirror and not seeing

one’s self (Rich cited in Moore et al:239).
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Chapter Two :Literature Review on the Race Issue

As we have already stated briefly in our intrdtut, our evaluation of the manuals
with regards to race will be our second main foé&lsng side with gender, previous- works
done on the non -academic aspects of school telksduave demonstrated that the issue of
race or the representation of various ethnic graupsstructional materials has been a core
aspect in researcher’s inquiry to the relationg@pveen textbooks content and learners. In
this context, Penny Ur in her discussion different kinds of conteiraised the issue, when
she identifies four areas which deserve speciahtitin with reference to the notion of
“underlying messages in a course Bo@kR, 1999:87).She claims that sexism, ageism,
racism and values are issues that one should etieek she/he goes through any course
book.

Additionally, findings from thedirature indicate that the analyzed instructional
materials in terms of bias show alsithe misrepresentation and under representation of
cultural minorities and their life experienéeOtlowski in[ http://www.asian-efl-journal.com-
03-mo-pdf]). Bearing in mind what some educatongetegaid “At the very least, stereotypes
and racial caricatures have no place in teachingenals” (Kang 1989:120 cited in
Ndura,2003), and because in the Algerian contexdate, no research has been reported to
scrutinize the way the different minorities thahsttute the societies of the targeted culture
or language, in our case English are portrayedresearch work aims at addressing this issue
which is like gender, if not handled properly ntawe drastic impact and ill effects on the
Algerian learners since racism and sexism are miokess similar in that both they use
stereotypes and ascribe attributions to explainratidnalized the subordination and
domination of particular population# the textbooks are biased,learners are taught to

internalize a set of negative stereotypes thatmeite them to their socially constructed
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subordination and teach them forms of behaviouas teinforce the prevailing social and
economic relations of socié{ioor et al, 2008:32).

Thus, through our evaluation we attempt to exarhme racism is conveyed
through biases and stereotypes in the Algerian tektbooks published under the supervision
of our Ministry of Education. In this chapter, wea#l shed light on the previous research
undertaken on this aspect which can serve as eardtical bearing in our evaluation. In
order to accomplish this goal, it is necessarilgxamine first, the definitions of terms that

are strongly related to our discussion: race, nacethnic groups and ethnicity.

1. Defining and Studying Race

It is of utmost importance to bring up the cla@fions of some key terms that are
related to “race” since their meanings have evoled changed over the last previous
decades. Words which were once considered progenteinsulting. To illustrate this, we
take a simple example, during the early 1960’swtheds “negro” and “coloured”were
largely used by Civil Rights leaders, yet by thd ehthat decade these words were
considered as derogatory or insulting (DemainaldneGillborn, 1990:2).Moreover, Social
science researchers in the field of race and etletations have used different terms to
describe different groups (Bulmer cited in ibidd, efore going any further in our discussion
of the representation of race in school textbodk§ining race-linked terms is something

inevitable.

1.a. Biological Race
During the nineteenth century, biologists usedt¢ne “race” to place human
beings in apparently distinct groups (types) thauglshare a common biological ancestry.
These races were primarily defined in terms of payglifferences (known as phenotypes),

such as skin colour.Consequently, geographicabfactiso became bound up in the

69



competing racial categorizations proposed by dfiephysical anthropologists assumptions
about physical and mental differences were cortdflatethat supposed scientific ‘fact’ was
used asdn explanation of and justification for the exptibn and subordination of blacks
by white$ (Mason cited in Gillborn,1990:3)what is sometimke®wn as ‘scientific racism’.
Although such a view of ‘race’ still survives amosgme political and lay groups, in
biological terms the notion of separate human r&casw discredited as claimed by
Domaine:

The human species shares a largely common genaicise in which minute

variation controls differences in individual pheyjm#s(apparent characteristics)

for example, skin colour in humans is thought tocbatrolled by just four out
about a hundred thousand genes (Domaine citididin

1.b. Social Race

Although the idea of biologically distinct humarcea is now discredited, the
term is still very widely used to refer to grouggpeople who are socially defined as sharing
common characteristics.Again,physical charactesgtiay a major part in this.Such
groupings are, therefore, socially constructedy #re not a biological fact, but are defined
into existence.In this sense,“race” is no longgpased to be a permanent, fixed genetic
feature but is recognized as a variable, contemtédchanging social category(Gillborn,
1990:4).This is a crucial point and can be illugtdawith reference to the different
conceptions of ‘race’ which have been construatedifferent societies. In the United States,
for example, any physical indication of even paafican ancestry might define someone as
‘black’, whereas the same person could well beieeed as ‘white’ in Brazil (Banton, cited
in ibid ). It is worth mentioning that the notiof‘social race” underlies almost all current

use of the word “race” in social science literatanel research.
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1.c. Ethnic Group

Members of ethnic groups see themselves dsirally distinct from other
groupings in a society, and are seen by those ottiebe so. Many different
characteristics may serve to distinguish ethniaugsofrom one another, but the
most usual are language, history or ancestry (memhagined), religion, and styles
of dress or adornment. Ethnic differences are whiglhrned (Giddens citeth
ibid).

There are several important points about thishdedn.Ethnic groups exist within
larger cultural systems and are distinguished by ttultural distinctiveness (for example,
language or history).

Ethnic groups may, or may not, also be visiblyidadt(for instance, through dress

customs or physical characteristics). Where etgrocps are visibly distinct this may

reinforce the group’s separation from the wideletyc

1.d. Ethnicity

Closely related to the concept of ethnic grouphrietity” emphasizes thesénse
of difference which can occur where members ofraquaar ethnic group interact with
nonmembers.Redlifferences between groups of people are no maet rfa less) than
potentialidentity markers for the members of those groujggal{man cited in Springer,
2010:6). Ethnicity concerns the sense and expresgiethnic difference. To acknowledge
and glorify one’s ethnicity does not necessarilyolne passing judgement on other ethnic
groups. It is where such judgements are made tedtegin to move into the realms of

racism(Gillborn, 1990).
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1.e. Racism and Ethnicity

The concepts of race and ethnicigyaten used interchangeably. However, both of
them are subjects of extensive debate. The everggdaymonsense meaning of race entails
the idea that the human population is made upmifmaber of biologically different groups.
Within this understanding, a person’s bodily appaae and especially their skin colour are
often regarded as determining their membershipratial group. The idea of a biologically
differentiated human population as we have seexmegivas promoted by nineteenth-century
scientists, and was subsequently used to justdglabjically the hierarchical division of
humans into dominant and subjected racial groupiBgshe middle of the twentieth century,
with increased understanding of genetics, it watkelyiestablished that there was, in fact, no
scientific basis for the concept of race. Impofigrdespite the evidence that races in the
biological sense did not exist... large sectionthefpopulation, and indeed whole societies,
continued to conduct themselves as though th#y(Bliason 2000 cited in Gillborn, 1990:7).
There is, then, a contradiction between scienkrfiowledge (which denies the existence of
races), and common-sense understandings and psaftrbich serve to categorise people
into different groups on the basis on physical appece).

Sociologists invariably accept the scientific argunnthat biological races do not
exist. However, there has been debate as to whigthacientific refutation of race means that
the concept itself should be wholly abandoned.3vVi{R006) mentioned in (ibid) has argued
that, since the concept of race has no scientd#iiclity, its continued use merely serves to
promulgate racist ideology. Other have arguedtti@toncept of race should be retained.This
is because of the extent to which a ‘discoursehicwvthe idea of “race” is present remains a
powerful feature of common-sense.Given the condestt@racter of the concept of race, many
social scientists seeking to understand and exfaddferences’ between groups of human

beings have been drawn to the concept of ethnicity.

72



In contrast to the emphasis on biologically deteedidifferences imbued in the
concept of race, the emphasis in the concept oi@th is on cultural differences; it is
therefore a more sociologically appropriate wagaiceptualising differencé&thnicity at its
most general level involves belonging to a paracygroup and sharing its conditions of
existencéMason 2000 cited in Gillborn, 1990:9). This witlclude not only being regarded
as having the right credentials for membershipabad being able to gather ethnic resources
which can be used for struggle, negotiation angthrsuit of political projects, both at the
level of individuals making their way but also tbe group as a whole in relation to other
groups’ (ibid ). Examples of ethnic credentialsesources held in common might include
language, religion, beliefs about common ancestdyrationality, or claims to territory, as
well as other aspects of culture which might seoveustain a sense of distinctive group

identity (ibid).

2. Racism and Language

Being the repository of a culture’s worldview, astrument of social interaction,
an indicator of social identity and the primary b of learning, language is so crucial in
human's lives. As a matter of fact, recognizingithportance of language to human is
critical to understand the inequities that exisbagigroups of people. Language, both spoken
and written,can be racially coded to implicate @@rgroups,facism is acted on using
language that is less overtly racist and more sib@ollins,refers to this asracially coded
language” which does not explicitly refer to raoet race is embedded within its context
(Collins cited in Gillborn,1990:56). Lawrence etdascribe race-based languageafotm of
hate speech that is used to demean and degradthahdvokes or conveys a message of
inferiority and of persecutory and degrading acward marginalized or oppressed
individuals or group¥Lawrence et al cited in ibid). Language is a abphenomenon that

shapes one’s humanity and one’s group membershyor(kt al, 2008 :237). Like racism, it
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is not natural, rather, it igdfalectically related to society and not an indegent, isolated
linguistic systerh(Fairclough cited in Moor et al, 2008:237)

Indeed, nowhere is the connection between langaad@acism more potent than
in the schooling process in which a given minogitgup can be stereotypically and unjustly
descibed and this cultivates a long-lasting idéald as unfit and the world as unfair.Hence,
racism is like sexism can be conscious or uncousciatentional or unintentional and it is
manifested through language and this aspect idwimnestigating in the textbooks since
there is a common assumption that the use of hacihrged language is intended to
“disparage”the other. As it is well argued by Agatit is inflammatory, marginilizing
....... and the use of language to racialize an indaidw a group implicated in the
promotion of racist ideologies and structures aqnality and voices the hierarchical nature
of societyAsante cited in ibid) and it is the duty of edwratto expolore racism in language
as Byrne explains:

To recognize the racism in language is an impoffiesitstep. Consciousness of
the influence of language on our perceptions cémtoenegate much of that
influence. But it is not enough to simply becomeesof the effects of racism in
condoning attitudes. While we may not be able tange the language, we can
definitely change our usage of the language. Weagaid using words that

degrade people. We can make a conscious effogegdanminology that reflects a

progressive perspective, as opposed to a distquengpective. It is important for

educators to provide students with opportunitbesxplore racism in language and

to increase their awareness of it as well as legrierminology that is that is
positive and does not perpetuate negative humares@yrne, 2002:6).

3. Previous Works Done on Racial Bias in Schoolektbooks

As we have already reviewed in the preceeding@estigender bias in school
textbooks was first exposed during the 1970’s aticagopic which recieves growing
attention in the academic sphere, so too is ragmksentations.

As far as the issue of racial bias in EFL textbodaksoncerned,many studies and

analysis addressed it. Yet,what we have concludedigh out our research is that there are
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not as much studies in the representaion of race gender. Therefore, we notice that our
discussion is not so longue as in gender with rogaither to the number of pages devoted
to them nor to the bibliographical references.leorto fill this gap,we are content with the
available research to carry out our evaluation Wwihikso will be based on Sadker and
Sadker's categories of bias (2001) since they eamjplied to this issue as well.

Actually, some of the surveyed works on this issuEFL textbooks show that
they are all concerned with how the make up otdinget societies are presented. One of
these is Parson (1980). In his ess@lge’ Nature and Implication of Textbooks Bjdme
comes with a conclusion that blood-thirsty, drumionosyllabic, naked and primitive are that
kind of stereotypes that were used to depict oneiegroup (Native American) in the
textbooks. Furthermore, he accuses many textbddisiog racist and he claims that this has
a negative impact on children, since they get aagerthat some groups are better than the
others, or some cultures are more valuable thaottiers. In this respect, Rosentene Purnelle,
adds in her articleTeaching them to Curse: Racial Bias in Languageldgegy and
Practice’ that the American education reflects a certatiriecentric bias” it tends to value
certain dominating western concepts as perceivéddmthat framework. She stated how
negative may such representation be on childrenatidun ‘perhaps no other aspects of
language use has graver implications for humanradgon than that of its racistr(Purnlle,
1996:1). Indeed, this “ethnocentric” perspectivgiasenting things may also be explained
and related to history.For example, in the cagb@expansion of the English empire,
English was used to paint the world from perspestief superior over inferior, culture over
nature and civilized over savage.

To illutrate this, in the following we are goingboing to light the summary of
the different research findings that have tackéhedrepresentation of minorities in EFL

school textbooks throughout the 1960’s, numeroudias discussed the problem of textbook
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bias against minorities, particularly portrayaldbtdcks. Generally, these studies as they are
reported by Nunez indicated that textbooks in bseughout the United States virtually
omitted minorities, diminishing or ignoring themokéver,not only is racism not written
about,it is rarely an accepted topic of discussiomtemporary racial issues rarely are
articulated,which denies students information ndedeconfront and resolve complex
problems (lbid).

In summary, the studies reviewed in relation totteatment of blacks in
textbooks indicated the following:

1. Blacks were stereotyped in certain occupatioolak, primarily service work,
sports and entertainment.

2. There was a strong tendency to present romaeticiersions of black life and
to avoid or deny the actual conditions in which snhlacks have existed;

3. Southern textbooks were particularly likely tegent romanticized or distorted
histories; and Blacks were frequently presentetickens."

It is obvious from this limited review of literaiion the racial representation in
EFL textbooks, that like women, minorities and sp&cpeople of colour suffeirom the
different forms of bias that have already beenwdised.Omission, invisibility, unreality,
fragmenation, selectivity, racist language are plesent whenever minorities are presented

and represented in EFL textbooks.
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Chapter Three : The Issue of Generation

In the previous chapters of mwuiew of literature, we have seen how gender and
race became burning issues during the twenteetimiasteeth centries respectively.In this
chapter,we attemp to shed light on the third aspkectr investigation i.e. the way the
genearational issue is handled in the English etasks.Based on the few existing age-
related literature, our analysis of the way and mearelders and youngers have been projected
will be reported.Our main objective is to bringlitght the image of elders as it is
promuligated by EFL textbooks.

Indeed, it has been noticed that the same cownclusireached concerning the
representation of characters in terms of age. Wikmen and minorities, elders are depicted
in stereotyped ways and this is what is known imegdtology as ageism. In the last three
decades, ageism has raised as a third “great” am it becomes a “burning topic “to draw
on Palmore’s own words. This new “ism” has begroreed to be the ultimate prejudice, the
last discrimination and the cruest rejectio(Palmore, 1999:1) since it affects every one old
or young.Unlike sexism and racism, ageism has sebrattracted the attention of the
academic scholars this is why the issue has nat &ewply documented” (Lyons et al, 1998).
By relying on the limited existing works on the impwve attempt to addreess the issue of
generation by discussing the two main themes thatrged from the literature; gennerational
gap and conflicts and ageism ; its origins, formanifistations and its consequences on the

learners.
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1.Generation and Cohort

Generation often denotesuccesive groups in time in which the second group
could (but not necessarily be) the biological ofiisg of the first group. By contrast, the term
cohort is an arbitrary definition of a point in teror a range of time during which members of
a group enter the environment (by birth or othenp®ral entry)(Birren et al,
2007:619).Hence, the temporal distance betweergemerations will generally represent a
time frame that may range from 20 to 30 years, evbdhort differences may and often cover

much shorter periods of time (Ibid).

2. The Generational Gap

Although generational differences have been digtliby a small number of
academic research and few empirical studies gbtlemomenon have been undretaken
(Lyons et al, 1998),our understanding of the gatierel theory is due tgeneotologists.

One of the contributors to this theory was Mannk{@Bb2), who strongly argues

that “generational boundaries are created when signifidastorical events and periods of
social change occurs, making the formative expegsrof those born after the change
fundamentally different from those born befofgMannhein cited in Lyons et al, 1998:4).

He claims that, since these formative contextsvamjails members of different cohorts have
different modes of thought and actions that adeesigping with the times they are raised.
Because values are learned during that formativiegb€bid), one could expect that the
values that are shared among members of generatiomart differ significantly from those
among members of the other cohorts or what is kaecohort effect”( Palmore, 1978b). For
example, older people might value family ties mibyxan younger people because the older

generation was socialized when family ties weresm®red more important than they are
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today. This cohort effect is the cause of the stgpe that older people are “old-fashioned”
and this leads to a gap or conflicts which referghe differences between youth and their
parents.Also,evidence has shown that value comdliattually a major source of ageism
between the generations.

As a matter of fact, these differences in genemativalues are significant and
evident in modern societies, especially with thpawt of the new technologies and the social
changes that have taken place in those societiedifference may actually result in
intergenerational conflicts and widens the genenaii gap between generations. For
example, stereotypes can be a source of confligtseme negative stereotypes of many
young people (eg, irresponsible) can actually @make older people to make attributions that
are characterised by well known clichés such as ythuth of today”. The same applies to
extreme negative stereotypes of older (eg, dormgatr interfering). There is a strong
evidence that this kind of stereotypes contriblaegely to promote age —related attitudes

especially vis a vis the elders( Palmore, 1999 #ictvwill be our next emphasis.

3. Ageism

The term ageism was coined by Robert Butler in 1883defined it asd' process of
systematic stereotyping and discrimination agapesiple because they are ol@utler cited
in Palmore, 1999:4). He argues that ageism is andbinm of bigotry, similar to racism and
sexism(ibid).Others, define it aprejudice, discrimination and stereotyping agaissineone
based on her or his ag®irren et al, 2007:57).While, it can refer alsoytounger persons,
ageism,as a term is usually used by mesearchers typically to refer to prejudices adains

older persons(ibid. JFor Palmore, ageism isfiy prejudice or discrimination against or in

favour of an age groudgPalmore,1999:5). As it is reflected by this adion, indeed,

research indicatamixed evidence for the existence of ageism.Sonmdiest suggested that
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people had very little positive attitudes towarttkees, while other suggested that society
regarded elders in negative light.Yet, in gendredre are much more negative attitudes

After tracing back the origins of ageism,we shalinp out to the types of ageism by

relying on Palmer_‘Ageism :Positive and Negatisice it is so remarkable and different
from others written on the subject since it introels the notion of “positive ageism” that we
shall explain in the course of our discussion.

3.a. The Origins of Ageism: Historical Changes

Over the centries, the nature of d@senave changed,so does the image of the elders
in their communities. Actually, There are three m@aasons that expalin why elder’s position
has altered from a position of high status, comrmnrespect and power to a position of no
power and commanding little respect.

In pre-industrial era, elders weredhala high regard. They had both political and
economic power in their communities;They were vdlfgr their life experience, wisedom
and knowledge of the history of their community.¥keere considered as the historians and
libriaries of their communities. Thus, the largetpd their status is derived basically from the
fact that their lifetime of knowledge,informatiamemories about the history of their
community and the world beyond was far beyond dfiathers in the community. However,
the advant of the printing press meant that suidhrmation was no longer the sole province
of the elders, instead every one could own thatrrmétion.

The second major factor was the intalstevolution, proir to that period, it was
guite common for a typical family structure to béemded in that grandparents would live
with the whole family and they were considered @siable educators for children and
grandchildren. However, the industrial revolutiashurned things upside down, it created a
boom in employment that resulted in the need toenelrere the jobs were located.

Coinciding with this change in society was a chainghe way that society regarded

80



tradition. To be successful in such a new envirammgung people needed to value new,
creative ideas and because elders representetiomadand were seen as unwilling or unable

to adapt to new,creative ways of doing things, tiveye devaluated and even seen as obstacle
to the success of younger persons.

The last factor that has largely conti#al to a distorted image of the elders was the
advances that medecine has known. As medecingalpeople to live longer and families
were faced with taking charge of them,elders Hmeen regarded as a burdeBlders were
seen no longer as sage teachers, but as non-priwéuetics of a bygone era who should be

marginilized and to the frings of socieéirren et al, 2007:75).

3.b.Negative and Positive Ageism

Palmore’s definition of “ageism” reflects the mikattitudes vis a vis the
elders.He claims that stereotypes can be againmstfavour of elders. He has classified the
prejudices against elders in two negative sterestygmd negative attitudes. According to him,
Stereotypes are mistaken or exaggerated beliefg abgroup, in this case the elderly.
Negative attitudes are negative feelings aboubamrStereotypes are more cognitive, and
attitudes are more affective, although both tengadogether. Negative stereotypes usually
produce negative attitudes and negative attitudpp@t negative stereotypes as it is shown

in the table below:

Negative Positive

Stereotypes Attitudes Stereotypes Attitudes

Table 2 : Types of ageisrfSource :Palmer,1999:4)
Morever, he introduces the notion of “positive @g®i; stereotypes and attitudes
that are positive yet they are applied for all ¢élders which is not necessarily true as we shall

see in our discussion of this type of ageism;
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a. Negative Stereotypes

According to many genealogists, among them, Palntbege are nine major
stereotypes against elders but which are not ldnitmess, impotency, ugliness, mental
decline, mental iliness, uselessness, isolatioveny and depression.

1- lliness: it is the most often cited prejudicaiagt elders. Elders have been
usually depicted as “spend much more time in bedlree of iliness”, feel tired almost every
time.

2- Impotency : A related stereotype is the behet imost elders no longer have
any sexual activity or even sexual desire, andttiege few who do are morally perverse or at
least abnormal.

3- Ugliness: Another related stereotype is thatpadple are ugly. A study using
drawings of attractive and unattractive faces fotlvad among both younger (under 30) and
older (over 56) persons, there was a strong asgotiaetween perceptions of older age and
unattractiveness (Wernick and Manaster cited imBed: 1999:9). Beauty is usually
associated with youth, and many people, especialiyen, fear the loss of their beauty as
they age. The following terms for old people refffine stereotype of ugliness: crone, fossil,
goat, hag, witch, withered, wizened, and wrinkled.

4- Mental decline : Another common stereotype & thental abilities begin to
decline from middle age onward (or even earliespeeially the abilities to learn and
remember. The well-known aphorism "You can't tea@ldrdog new tricks" sums up this
stereotype.

5- Mental illnesses: A similar stereotype is thanyor most aged are "senile"
and that mental illness is common, inevitable, antleatable among most aged. Two-thirds

of those surveyed think that elders have more manfmirments than younger people, and
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some even believe that most persons older thab&pave some mental iliness severe
enough to impair their abilities (Palmore, 1998).

6- Uselessness: Because of these beliefs thatatibgeople are disabled by
physical or mental illness, many people concluc@k tine elderly are unable to continue
working and that those few who do continue to wamé unproductive. Indeed, age
discrimination in employement in which people osearertain age are barred from applying or
are dismissed is one of the widespread stereogpated.

7- Isolation: "the majorities of old people areiadlg isolated and lonely" and
"The majority of old people live alone” (ibid ).

8- Poverty: Views about the economic status ofrsldgnge from those who think
most elders are poor to those who think most afe ri

9- Depression:Because many believe that the typidak person is sick,
impotent, senile, useless, lonely, and in povehgy naturally conclude that the typical older

person must also be miserable.Common terms for plelaple are "grouchy,” "touchy,”
“"cranky,"” and "feel sorry for themselves.

b.Positive Stereotypes

As reflected in the table above, there is alsotpresageism. It has been observed
that less attention has been paid to this typgeisan for many reasons; firstly, it is less
common and it is less harmful to the elders. Aceaydo Palmore, there are at least eight
positive stereotypes that are related to oldersjted them as follow: kindness, wisdom,
dependability, affluence, political power, freedagternal youth and happiness.

a- Kindness :

This stereotype provides the image of the kindgngmother or grandfather

spoiling grandchildren, helping to support childrand being kind and generous to people in

83



general. This is one of the most common stereotgipeshown by several studies (Palmore,
1999:34).

b- Wisdom :

This belief is based on the assumption that greetars of experience bring
greater wisdom. This stereotype also has been foyrsgveral studies to be commonly
associated with old age (Thomas and Yamamoto uitéwxd )

c- Dependability :

Because elders are assumed to be kinder and wisgrare often assumed to be
more dependable.

d- Affluence :

This image is one of the widespread about eldecpuintly stated in news
magazines and other mass media: "The aged ar®ffjalhey have been lifted out of
poverty" (Palmore, 1999).

e- Political Power :

This stereotype is another of the new axioms abluigrs used to"Scapegoat” the
elderly : "The aged are a potent, self-interestddigal force" (Binstock, 1992)

f- Freedom :

This belief assumes that because elders are affunehretired, they are free to do
anything they want, any time they want, any way twant. This has been called the "roleless
role" of being oldor the"normless elderly” (ibid).

g- Eternal Youth : Some believe that if one usesugh skin cream, wrinkle
remover, hair dye, cosmetic surgery, vitamins, exelcise gadgets, one can halt the aging

processes.
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h- Happiness :

Finally, it is often assumed that because eldersvése, affluent, powerful, and
free they must be happy. Butler (1975) calls thie 'myth of serenity”: The myth of serenity
portrays old age as a kind of adult fairyland.NdJiaat comes a time of relative peace and
serenity when people can relax and enjoy the fafitheir labors after the storms of active
life are over. Advertising slogans, television aachantic fiction foster the myth (Butler cited

in Palmore, 1990:15).

4. Existing Works Done on the Portrayal of Eldersm School Textbooks

As the academics are becoming aware and senstihe importance of school
textbooks and the way they can serve as a mediugofveying bias about a particular
group, either women, ethnic minorities and eldeosisiderable efforts have been done to
examine school textbooks in terms of how fairlythave portrayed women, minorities and
elders since EFL textbooks are “perniciously biaseds far as, the elders are concerned the
first research conducted on age —related issutexibooks was in 1996 by Couper and Pratt

The result of their finding showed that educatianaterials in use at the
secondary school level contain little or no contemtigeing —related issues and they argue
that this is a form of ageism by omission.Additibpavhen a textbook deals with ageing the

information are usually brief,often misleading ammetimes erroneous, as they report:

Similarly, high school history textbooks, governmand economics textbooks
basically ignored ageing of the population and itsplications for
society......... when later life issues are included istinctional materials, it is
usually with focus on problems that, in effect, &guageing with dependency,
disease, disability and dying (Couper and Prattdan Moore et al, 2008:48).

It is obvious that the potentials of ageing arertmaked in school textbooks,

instead it is usually incorporates like illnessiisability, or death in the characterization of
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older people.Portrayals of older people rarelyudel older leader, elder heroes, role models,
famous old people, intergenerational activities ded books that actually exist and portray
the real lives of older people.

In 1976 Edward Ansello, a pioneer in the studygdiam has carried out a
research on the portrayal of older persons in 6Bl@ren’'s books. He found that 83 percent of
all physical descriptions consisted of three adjest "old," "little,” and "elder.”" The most
frequent personality descriptions were "poor" (&rcent of all descriptors) and "sad" (7
percent). Ansello concluded that stereotypes aérgbétrsons were not so much negative as
they were "boring" because the older person wagdehe full range of behaviors and roles.
In her 1977 analysis of 100 books for children froraschool through grade three, ( Barnum
cited in ibid Nunez, 1980:14) found additional eande of stereotyping of older persons. For
example,she said older persons were portrayed ploged in a limited range of
occupations,primarily in service jobs such as @sitstorekeepers, and servants.Furthermore,
Barnum found that old persons were shown as sagmifly less healthy and less self-reliant
than younger adults. According to Barnum, theseggsagavedn unnecessarily gloomy cast
to old age in children’s literaturéand taught that old age cannot be an enjoyaile &f life.
She found that older people constituted 3.3 perakall main characters,appeared in 5.3
percent of al llustrations.

Reseach on EFL textbooks also found that theyheghly biased against older
people.lt has been reported that,elders are régatyred in textbooks, and when they are, it is
usually as problrm creators and dependant chasadtarrever, a study cited in Birren at all
(2007), the portaryal of older persons in courslsaokrors the ambivalence of society
towards elders in that the older characters wienest described as poor, sad, wise, dear and
childlike. They are valued on a sentimental leeeMhat they represent (values, traditions

and family ).
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From the different researches that have beeewed on this aspect, researchers
had reached a common conclusion concerning thefestéaiion of ageism in school
textbooks. Their findings are summed up as follows

1- Insignificance of the elderly and their invidityi and omission : literature has
reported that in the materials surveyed, it has lmdserved that in recent years, textbooks
used at the secondary school level contain littlecocontent on ageing —related issues and
they argue that this is a form of ageism by omis$mprovement has been done with respect
to the inclusion of the elders in instructional eratls, yet they still underrepresented and this
implies that they are of less importance. This fafbias against the elders is what Sadker
and Sadker call invisibility and unreality (explachin page 4)

2- Ethnical and racial composition :When older eleters appear, the vast
majority are white.

3- Stereotypes : As it is asserted by Barrow ‘tlders see their own experiences
through the lens clouded by pernicious ageistuadts and related stereotypes.These
stereotypes are reflected through : character r@egcupational role, Behavioural
Characteristics, Physical traits : personality traiand illustrations{(Ibid).

3.a- Character role :older people have rarely meshle as main characters.They
have been peripheral, introduced irregularly inoniroles. Their major characterizations have
been grandparents or storytellers. It has beemabdé¢hat it is uncommon for older to be
depicted realistically or to be assuming a sigaifitcrole in the story.

3.b- Occupational role : the majority of old chdeas are placed in indeterminate
occupational roles or those that require only pasgarticipations, fishing, walking and
listening are among those activities. To fosteritlea that elders are contributing to society,

they should be shown in a diversity of meaningftdupations and employment settings.
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3.c- Behavioural characteristics : the types ofdvébur exhibited by old people in
school textbooks tend to be routine and manddtadtbeen reported that at all levels of
school instructions,olders are portrayed as sdifrteand less healthy than other adults.Thus,
a gloomy cast to the aging process is instil inléaeners mind.

3.d- Physical traits older characters are rarely given fully developed
descriptions.Instead, they are described by thigectves “old” “little” and “ancient”.

3.e- Personality traits :like their physical trapersonality descriptions are limited
to specific adjectives like “poor “ “sad” and wisaiid childlike

3.f- lllustrations or visual images:Gerontologigaterest in the analysis of visual
images of the ageing body and the role imagesiplagnstructing the meaning of the ageing
process is of a recent origin.It can be traced batke mid1960’s, it emerged as a result of
two major social development. First, the emergari¢ageism” as a term that refers to the
widespreasd existence of negative attitudes towaedple simply because they are
biologically old. Analyses of images of old age, éxample, in movies, school textbooks
showed that older people were consistencly repteden a negative manner the second
development was the greater awarness of the raleg@lby visual images in the construction
of social life. It is often observed that contemmgraestern societies are consumer societies
and that the construction and dissemination ofalisuages is a features of consumer
culture(Birren et al :2007:).As far as EFL textbs@ke concerned, it has been reported that
elder characters appear less frequently in illistatthan their younger counterparts. It is
extremely rare to have them portrayed in commuiginatwith youngers. When they are seen
in pictures they are often illustrated as beingeatistically old.

3.g- Isolation:like the depiction of women and nmriigayroups, it has been
observed that in school textbooks elders tend todggnentated or isolated. They have been

shown lonely and not with the other members ofcthramunity.
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f- Language and Ageism

One of the subtlest but most pervasive influenéeslbure on our attitudes is our
language.Language often supports ageism. Themgderable evidence that our language
influences our perceptions and prejudices (Palnik9@9).

The following examples cited in Palmore s’book Asmei: Negative and Positive

will show how ageism is reflected and promoted tigiothe English language.

In his analysis of the English terms for elder gedprough history, Covey (1988)
has found that these terms reflected the “decfirsatus of the elderly and the increased
focus on the debilitative effects of aging” (p. 29 e also found that terms for old women
have a much longer history of negative connotattbaa those for old men because women
suffer not only from ageism but also sexism.

Coupland et al (1991) conducted a sociolinguisti ysis, have shown how
society marginalizes its older member through cosatéon and social interaction.

Also, Nuessel (1982) has done an analysis of thgulage used to depict elders
and found it to be “overwhelmingly negative in sebHe also found that many ageist terms
are doubly offensive because they contain bothsaged sexist references (biddy, crone, hag,
old maid). Many negative adjectives do not speailjcrefer to elders but are often associated
with being old, such as cantankerous, constipai@aky, crotchety, eccentric, feebleminded,
frumpy, garrulous, grumpy, overage, peevish, rangplioothless, withered, wizened, and
wrinkled.

Even the adjective “retired” may have negative aiations because of its
alternative meanings of withdrawn or gone to beslaAkesult, some retired elders try to
counteract this connotation by saying they areivabt retired” “partially retired”, or

“retired” but busier than ever.
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There is a more basic and subtler way in whichlauguage encourages ageism.
That is the equating of chronological age with @asi positive or negative characteristics. For
example, the phrase “young at heart” means aletitjea vigorous, fresh, innovative, and fun-
loving-all positive characteristics. The implicatjaf course, is that the “old at heart” means
dull, passive, slow, stale, old-fashioned, and bl@bket. Similarly, a “youthful figure” is one
that is trim, beautiful, and attractive. By implian an “old figure” would be fat, ugly, and
unattractive.

On the other hand,when we look at the oppositddyfrmamely, young and
youthful, most definitions appear neutral (beingha first or early stage of life), but one is
negative (having little experience), and the sddenusually positive (new and fresh, vital or
vigorous). However, when “young” or “youthful” isad in contrast to “old”, the
connotations are usually positive (as in “youttskin”)implying that “old” skin is bad. Thus,
words like old and young do not necessarily ha\gatiee definitions or connotations, but
many of them do support ageism.

Another way through which ageism can be marete#itrough language is
humour, It has been shown that humour is usuadlysttbtle way through which the different
forms of bias are expressed. As we have discusagdexism and racism are conveyed
through jokes and ironizing, the same can be sai@geism. Many content analysis have
been conducted on this element and it has beemvabbet jokes reflect a negative view of
ageismand elders have been also the brunoké(Palmer,1999:93).In a study mentioned by
Birren et al (2007), shows that out of 4200 jokesnained, 102 employed a predominant
stereotypes of older persons.These include thetdrst of female, the innocence of second
childhood, the forgotten old person, yet thereadse positive humour of the elderly.

Needless to say that older pebplee unjustly been subject to the harmfull effects

of negative stereotypes and school textbooks dnrng&ilargely towards the education of
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children to the beliefs that older people are urdrtgnt and that later years are not an
enjoyable time for life. In recent years, researsiave discovered that the links between
people and characteristics in our memories can bigwficantly effects on the way we think,
feel and behave towards those people (Palmore,;399%hen the individual is aware of the
fact she or he is streotyping, the person she @ tienking about the process is reffered as
stereotypes. However, where the perciever is ur@aiathe influence of the automatically
activated stereotypes about the outgroup whereishe evaluating a member of outgroup,
that process is reffered as implicit stereotyplngplicit stereotyping is all the more difficult
to control and remedy because the perciever is areawf its activation and influence.

This is actually damaging to the eldery, as it igst their self esteem.
stereotyping olders is so pervasive and subtleithsghe task of educators to be sensitive to
the issue and use critical reading to evaluatgke gender-bias and racism, ageism also has
serious negative effects on the learners thatbgililiscussed in the next section.

As a conclusion, it is clear from the reviewedrhteire that over the last several
decades and continuing to the present day, muck aitention has been devoted to sex and
race prjudices. Indeed, one of the major reasonnebgarch on ageism lags far behind the
volume of interst generated by sexism and racistimesnstitunilized nature of ageism (Birren
et all, 2007:49) i.e.age prejudice is so pervagiveughout society, that every one knows
about the stereotypes, and yet few regard theadygres, as on the same par as prejudice
based on sex and race. As a result, our undersgoélthe causes, maintaining factors,and
consequences of ageism is nascent. Hence, iteégattbat we devote much more research
attention to the aspect of ageism. In doing socavehelp society at large to make the

changes needed to significantly enhance the qualiife for elderes.
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Conclusion

The Effects of Biased School Textbooks on the Lesers

In EFL textbooks,women,minority groupslalders have been projected in
stereotyped ways. As it is asserted by many acadesehool textbooks are intended not to

teach only facts but also influence values and Wiehes as stated by Nunez :

Textbooks play an important part in education, graitting not only facts and
figures, but ideas and cultural values. The wordd pictures children see in
school influence the development of the attitudhey tcarry into adult life : these
words and pictures not only express ideas, but pae of the educational

experience which shapes ideas (Nunez, 1980:2).

In this part of our research, we are going to ththeimpact of the issues under
investigations (Gender, Race and Generation) ofetlraers by relying on the published
research in this area. Many researchers have loeeemed with the provision of education
that is bias-free for students. Through our revidwhe literaure, four main aspects have been
shown to be impacted by bias in school textbaudhkieh are : learner’s attitudes, (2) their

personality development and behaviour, (3) thewdamic and long-range career-related

achievement.

a. Attitudes

Learners assimilate the content and values of books with little conscious
thought.Values and attitudes concerning gender,eamkeage may be altered by the presence
of subtle distortions as well as gross stereotypsshool textbooks.

The characters that are omitted have the implinahat they are of less value, importance,

and significance in the society.
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Some of the readers tend to lack role models asudtrof the omission of some characters.
Perpetuation and reinforcement of existing inedqualetween females and males, gender
stereotyping in textbooks does not provide gendaitg in the schooling system but also the

community at large.

b. Personality Development and Behaviour

Textbooks provide learners witfoimation that broadens their scope of
knowledge and allows them to experience, testsahge problems arising in their own lives.
At the same, textbooks also influence the learrstsesteem, values, aspirations, and fears.
The degree to which textbooks influence a learsesense of self-worth is largely determined
by the extent to which that child identifies witketcharacters and situations and becomes
emotionally involved with them. This process isuatly expalin by sara Zut as follow :

The socializing effect of readinay be explained in terms of the processes of

identification and ego development. Identificatisnthe process that leads the

individual to mold his own or behave as though tharacteristics of another
person or group of people belong to him.(Zut citeBurr,1998:13).

c. Career Aspirations and Attainment

The preparation that learners receive from thehoslbooks is also reported to
affect their career interest, expectations, andeaements. Many studies carried out in this
respect have demonstrated the effects of sex-raged in teaching materials on children's

occupational interests.

d. Academic Achievement

The content of school textbooks has been foundfteence a wide range of
factors related to children's academic achievenmesithool. For example, children's

acquisition and maintenance of reading skills,rthaderstanding and retention of subject
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matter,and their motivation and success in protdelving abilities are related to
nonacademic aspects of textbook content.

All'in all, the content of school textbooks do afféearner’s attitudes, personality
development, behaviour, and academic and occuphtahievement. When stereotypes and
omissions of females, minorities and elders oatte curriculum, children’s
understanding of themselves and the world arouerh thas been shown to be detrimentally
affected as Flinders et al claim :

The formal curriculum is the aahtmessage —giving instrument of the school.lt
creates images of the self and the world for aldehts.The curriculum can
strenghten or decrease students motivation forgamgant, efforts, growth and
development through the messages it delivers wests about themeselves and
the world (Flinders et al , 2004:1 ).

Taking these influences in to considerabur objective in the present study is to

unveil the the way gender, race and generation bhaga handled withiAt The Crossroads

Getting Through, andNew Prospectssince their influences on the Algerian learnersustho

not be overlooked or underesteemated.
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Chapter Four : Research Methodology

In the present chapter,we attemp to detail ourarebemethodology that we shall
put into practice to realize our intention in urtdking a research which revolves mainly
around, textbook evaluation, gender, race and geerin this chapter also, our corpus
which is the Algerian Secondary School English berks will be described.Before doing
so, the place of textbooks in an EFL classroom vgldiscussed together with concepts
related to curriculum. Morever, as gender, racegerteration are strongly linked to culture,

the issue of culture in an EFL curriculum will bigirighted.

1. The Importance of School Textbooks

The importance of textbooks in any teaching anthieg process is recognized
by many scholars (Cunningswoth, 1984.Ur, 1996). ¥\ey expresses well why textbooks
are so crucial in any education system when heesvfitextbooks are considered as the
repository of knowledge that the school communittatea basic tool for teaching and
learning (Westbury cited in Ur, 1996:45).

Other academics have also acknowledged their gignide. According to Hilton
(1972), textbooks are appropriatly simplified amchaged in a way that fits learners.
Hence,they are the principal repository of staddm@owledge that relates to the official
curriculum (Hilton cited in Cunningsworth, 1984:15gadker and Zittleman also cite a
significant research Students spend as much as 80 to 95 percent @&rolas time using
textbooks and that teachers make a majority of thetructional decisions based on the
textbook”(2002:144Besides, the intentions of the official curriculas designed by its

developers are reflected through school textbooks.
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Additionally,apart from being a source of infortioa in teaching content, textbooks
also play the role ofdgents of socializatidrthat shape specific social or cultural attitudes.
For instance, the way female and male,minority gsoand elders characters are portrayed in
textbooks contributes to the images learners dewaioheir own roles and expectations in the
society. This is actually may not be stated exiidiut it is acquired unconsciously through
hidden curriculum.

To grasp the meaning of “hidden curriculum” siimevitable to introduce some
concepts related to the notion of “curriculum”. Gewlum as a process, the meaning of
official, taught and learned curriculum will be letaated in the following sections.After, a
detailed descriptions of our corpus; the Algeri@e@dary School English textbooks will be

given.

2. Curriculum as a Process

Curriculum denotes all planned learning opportunities offebgdschool to learners
and the experiences learners encounter when thécalum is implemented{Print,
1987:63). According to him, this does not includgdien curriculum.

Thus, in order to display the differences betwienovert and hidden curriculum,

curriculum is regarded as a process that inclugestended, taught and learned curriculum.

3. The Official Curriculum and What it Entails

The official or intended curriculum is also knowsthe explicit, overt or written
curriculum. It refers to the formal, approved guilges for teaching content to the learners.
Usually, this is accompagnied by textbooks andhees guides. In Algeria, the “commité
des programmes” under the Ministry of National Eatian is in charge of developing and
approving the curriculum that will be translatedamrmaterials for textbooks and teachers’s

guides. Textbooks are required to match what tedta the curriculum with specified
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learning outcomes. Teachers are expected to usextimoks and the guides to teach the
intended curriculum and thus meet the goals ofAllgerian education. Curriculum

developers determine the subject objectives, cotddoe learned,teaching and learning
strategies and evaluation procedures. A curricutherefore, defines the subjects to be
taught, how the subjects should be taught and gheeguidance regarding the duration of the
instructions. The official intended curriculum igeh given to teachers for implementation
through teaching and learning situations; thicctsaly what is known as the thaught
curriculum which is different from the learned ahe hidden curriculum that we shall

explain briefly below.

4. The Taught Curriculum

The taught curriculum is the actual curriculum geuhat teachers implement
which consists of the content and the conceptisarctirriculum guides. This is done by
mastering the content to be taught and takingdotesideration the way their learners learn

and their learning environment.

5. The Learned Curriculum

The learned curriculum is what learners actuallyneand make sens of from the
intended and unitended curriculum. Through edunatearners are suppposed to acquire
knowledge, skills and attitudes. As Kabira and Medgia refer to the learned curriculum as
“what happens to students in the teaching and legrancountér(Kabira and Masindjila,
1997:30). It has been observed that some mesdaajesre found in textbooks constitute what
is coined asthe hidden curriculurhwhich can serve to advance the agendas of various
groups in society, thus producing social inequeito borrow kabira and Masindijila ‘s own

words (ibid).

97



6. Hidden Curriculum and What It Involves

According to Meri (1992) the contepthe *hidden curriculurioriginates in the

work of the American researcher Philip W. Jackdgi® in Classrooms(1968). Until then,

the study of learning processes from the pointi@fnof the students was practically
nonexistent and Jackson’s work started a new wawgarest in the school experiences and
interpretations by the students. Later on, thedmdcurriculum has been the subject of a body
of research in education and pedagogy ( Meri dgitd€abira and Masindjila,1997:30).

Many researchers (Kabira and Masirij#Q7,Print 1987 ) have discussed what
hidden curriculum is as opposed to the officialrioulum.Hidden curriculum referdd the
outcome of unintended side effects of the offatialiculum but which are neverthless
communicated to the pupils and students in educatistitutions (Print, 1987:34)..1t
includes those aspects of learning schools thatrawéicial and unintentional.Curriculum
therefore goes beyond the official statementsdt@asupposed to be translated through
textbooks. Hence, learners learn things in thdineting besides the intended curriculum.

In hidden curriculum,content, attitudes or behaxgaare taught and learned
without the conscious intention of the teacher tedearner.It leads to outcomes of
education that are not explicitly intended by edoisa Educators may not intend these
because they are not stated by teachers in traioowritten lists of instructional objectives
nor are they included in the official documentsslargued that a hidden curriculum,is so
powerfull and is portrayed in pervasive and subgs that teachers and students may not be
fully aware of its effects (Witt, 1997:87). Moretitoe point, Research indicates thagpeeated
and unreinforced exposure to a stimulus will afgtitudes towards the stimul@§lackie et
al, 1996: 53) and exposure effects tend to be gagstnwhen the perceivers are unaware of

their exposure (ibid).
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7. The Algerian Secondary School English Curriculum

It is evident that undertakengew educational reform necessitates a new
syllabusdesign. Syllabus outlines the goals and objectiveshieve, the contents of
language that is supposed to be learned, the mat&ghich the language contents should be
presented to the students and finally the prodittieoteaching process that shows what kind
of abilities and skills the learners are supposegtcjuire at the end of the learning process.In
Algeria, with the new reform, the goals of learnkgglish in the Secondary School cycle are
summed up as follows:

Le but de I'enseignement de I'Anglais est d’aideitra société &'intégrer
harmonieusement dansr@dernité en participant pleinement et entierement a la
communauté linguistique qui utilise cette languairptous types dhteraction
(English as a means of communication).Cette ppgtmn, basée sur le partage et
I'échange d’idées et d’expériences scientifiqueesturelles et civilisationnelles
permettra une meilleure connaisance de soi etadér€®.L’'on dépassera ainssi une
conception étroite et utilitarist de I'apprentissage l'anglais allez vers une
approache plus offensive ou I'on ne sera plus aonsateur mais acteur et agents
de changement.Ainsi chacun aura la posibilty dd@lec a la science, la
technologie eta culture universelle tout en évitant I'écueil d€acculturation .
(Third Year Curriculum, 2007 :3).

From this quotation,it is clear that thigetian educational reform has brough a new
vision about learning an additional and a foregmguage.Learning English is meant to
respond to the social needs for communication andemisation.Additionally, acquiring
English as a foreign language is an opportunitytierAlgerian learners to promote their
methodological, technological and socio-culturahpetencies.Indeed, as we can notice from
the above quoatation, culture has been at the betré new curriculum and introducing the

different cultures to the Algerian learners besitleeirs was highly recommonded, but at the

same time acculturation” to be avoided.
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8. Culture in the Algerian EFL Textbooks

For students in countries like Algesiaere English is a foreign language, it can be
argued that the course book and the teacher atevthenost important linguistic and cultural
links between the students ‘native language(s)caiftdre(s) and the target foreign language
and culture. Then the way the teacher presenteiethe way the text portrays the various

people in the target society and the way thoselpeayp shown to communicate will directly
affect EFL studentschoices of language when communicating with nagpeakers.

In this respect, Lakoff (1975) argukdttsociety is reflected in the language with the
values and assumptions held by the society beingyrad in the language.Also, Halliday
(1978) concluded that if textbooks fail to prestiet components of society, the language
learned may be unsuitable and a cause of crossrautragmatic failure. Pierce (1995) stated
that the role which learners play for themselvesaaiety is governed by their use of English;

therefore, the language and the social roles #gmadgs encounter are crucial components of
the language and curriculum and as such shoulateéutly selected

As a matter of fact,learning about ardtcould be a channel which provides
opportunities for students to evaluate the sintigiand the differences between the two
cultures.In this respect, Current foreign languadecators acknowledge the necessity of
implementing diverse cultural contexts in foreignguage classes in order to provide
authentic and meaningful experiences for studé&mesn this point of view, as gender, race
and generation constitute major component ofcuttyre, it becomes vital to analyze EFL
textbooks to map out the way female and male, @iffeethnic groups and elders in the

target language has been presented to foreignelesaamd in our case to the Algerian learners.

9.Description of the Algerian English Secondary Sajol Textbooks

9. 1. At the Crossroads(1 A.S.)
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9.1. a. General Presentation

Level of proficiency: 1A.S.3" Grade Secondary Cycle.

In the sectiormo the Teachethe author explains that the textbook is designembmply

with the new English curriculum as set down in Jag2005. The authors assume that
students are then familiar with the competency etvasaching and the learner-centred
approach. The textbook is intended for all streghmjgh one unit@nce Upon a Tima}
specifically meant for the literary stream. It cisits of five units distributed on the basis of 20
hours per unit and is organized topically.

At the Crossroadsis composed of:

» Contents (p.2),

* Book Map (pp3-7)

* A note to the teacher (pp 8-9)

* A note to the Student (pp10-11)
* Phonetic symbols (pp 12-13)

* Five units (pp 14-167)

* Scripts for listeningpp168-174)

Irregular verbs (175) and

Acknowledgments (176).

9.1. b. Unit Organization

Each unit consists of four sequences and inclutteg tsections:

1. Sequence 1. listening and speaking,

2. Sequence 2: reading and writing (These two sempseare of the same
pattern, they aim at producing oral and writtercdisse),

3. Sequence 3: developing skills. (The studentsbooethe four skills in

Problem-situations),
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4. Stop and Consider (a language reference seexencises based on the
implementation of grammar rules),

5. Sequence 4: consolidation and extension (aiardmbination of knowledge and know-
how to reach objectives conductive to a competency)

6. Project Workshop (guidelines for the realizatidma project, students

are expected to re-invest functions and skills aedwearlier),

7. Check your Progress (self-evaluation section).

The units are detailed in the following table:

Unit Titles of the Topics Number of Pages
1 Getting Through 32
2 Once Upon ATime 30
3 Our Findings Show 30
4 Eureka! 30
5 Back to Nature 30
Total 152

Table 3Units (At the Crossroads

At the Crossroadscontains a great variety of topics. Most textsehtieir sources indicated

(Books, newspapers, Encyclopaedia). Some of thew sluthenticity, for example (mail
box).As far as culture is concerned, and we fihot af facts, pictures and allusions to both
foreign and home culture.

lllustrations are numerous and colourful: they estnsf pictures rather than photos. From this
brief description, needless to say, this new refbased -textbook attempts to respond to
learners’needs either in terms of language accyrand fluency or in terms of developing

her/his different intellectual competencies andski
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9.2. Getting Through(2A.S.)

9.2. a. General Presentation
Level of Proficiency: 2 A.S.—2nd Grade in Secondaygle.

Getting Through: as the authors (Riche et al) state inToehe Teachesection, complies

with the 2005 curriculum designed by the MinistfyEalucation. It follows the same

procedures used it the Crossroads and relies on the competency-based apprdach.

consists of eight units, meant to be completedbihdurs, each; the units are organized
topically. The students are supposed to prepaijegisoafter every unit. One new feature to
be introduced is the portfolio. A portfolio is dedid as & purposeful collection of work that
provides information about someone’s efforts, pesgror achievements in a given area. It is
a learning as well as assessment ‘to@Richards and Schmidth, 2010:443). Howeverhia t
context of the textbook in question, the desigsessit asa useful means of

monitoring the progress made by each stud€¢Rithe et al., 2006: 6Yhis portfolio consists
of supplementary tasks done at home or in classamdcted by teachers.

Getting Through consists of:

» Contents (pp. 2-3),

* A note to the student ( pp 4-5),

* A note to the teacher (pp 6-7),

* Outline of the book (pp 8-13),

* Eight units (pp 14-178),

« Scripts for listening (pp 179-186),

» Grammar Reference (pp187-207), and
« Acknowledgements (p208).

9.2. b.Unit Organization

Each unit consists of five main parts:
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1. Part 1: Discovering Langua@eonstituents of the language)

2. Part 2: Developing Skilistudents build basic language skills and intelialct
skills)

3. Part 3: Putting Things Togeth@roject itself)

4. Part 4: Where Do We Go From He(s@lf-assessment)

5. Part 5: Exploring Matters Furth@xtensive reading, acquisition of Vocabulary
and consolidation of Grammar).

The units are detailed below:

Unit Titles of Topics Number of Pages
1 Signs of the Time 22

2 Make Peace 22

3 Waste not , Want not 20

4 Budding Scientists 20

5 News and Tales 20

6 No Man is an Island 19

7 Science or Fiction? 21

8 Business is Business 20

Total 162

Table 4Units (Getting through.

As it is obvious from the above table, the topioatained inGetting Through are rich and

varied. Most sources are cited, and most textaatteentic. Culture, and particularly general
culture, is present throughout the book. Illlustnasi are very present too.

9.3. New Prospects

9.3.a.General Presentation:

Level of Profeciency:3A.S'3Grade in Secondary Cycle
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This textbook is designed in tune with the Engighabus for SE3 as laid out by the National
Curriculum Committee of the Ministry of National &zhtion in March 2006. It is designed in
2007 and published by the National Office of Scheablications (N.O.S.P.). As third year
secondary school learners, and studing Engliskifoyears,tommunicate orally and write a
selection of about twenty lines following the comitative situation and relying on one text

type™” is the aspiring goal at this lev@&lew Prospectsconstitutes of six units organized

topically . Each unit is composed of two main pavrith two sequences each.

New Prospectss composed of:

= Foreword(p. 3)

= Book map(pp.8-13)

» Units (ppl15.195)

= Listening scripts (p 195)

= Grammar reference(p206)

» Resources portfolio(p293)

= Aknowledgements(p271)
9.3.b.Unit Organization
Each unit consists of two parts:
1. Partl: Language outcomes is divided into Listed consider and Read and consider (to
work out, through the around-the text rubric, oa ldnguage dimension of the texts by the
study of grammatical structures, vocabulary, pramton and spelling) in order to prepare
the student to speak, in the second part of the uni
2. Part 2: Skills and strategies outcomes comptigesequences, listening and speaking and
reading and writing(focus on the awareness andipeaof primary skills (listening, speaking,
reading , writing) and social skills (collaboratmerk). Besides, Intellectual outcome is also

in-built.
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The units are detailed below:

Units Titles of Topics Number of Pages
1 Exploring the Past 19

2 lll-Gotten Gains never 27

Prosper

3 Schools:Different and Alike| 30

4 Safety First 27

5 Are we Alone? 28

6 We are a Family ! 29

Table 5:Units (New prospecis
Again, this new reform-based textbooks is so rgliaa as the topics or the illustrations are

concerned.

10. Research Methodology

This section covers our research metloggothat is implied to realise our research.
As the starting point of our work was our intdostinveil the way the issues of gender, race
and generation are handled in the Algerian Secgrfslelnool English textbooks, content
analysis (CA) and critical discourse analysis (C2#¢ suitably performed to realize our

objective.The justification of our choice will b&mained below.

a. Choice of Data Collection Method

Actually, there is no general agneat upon the criteria by which textbooks should
be evaluated, as Johnson (1993:23) points outt lsutip to the individual researchers to

select and combine the methods and approachesdasiasuit their purposes. As the present
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study was set to explore bias in school textbobksakes use of both quantitative and
qualitative methods.

It has been amply documented that previous texthbes&arch has been mainly
based on content analysis, as the method has tleditoef producing quantitative data that is
easy to handle and provides results that can beaad with those from other similar
studies. On the other hand, content analysis hexs ¢xiticised for neglecting the textual
context and ignoring the role of the readers ase@giarticipants in the discourse process. In
relation to our research aims, this means theaesraf both discourses that support the aim of
promoting equality and discourses that perhaps \agéinst that goal, thus realising the
hidden curriculum, may be detected in the textbodkerefore, to realize these goals, the
research at hand, combines between content analysisritical discourse analysis which will

be explained in the next sections.

a.l. Content Analysis

Some researchers define content analysis as catargiapproach.For example,
Berelson defines content anlysis asrésearch technique for the objective, systenaatit
quantitative description of the manifest content@hmunicatioh(Berelson cited in
Krippendof,2004:13). Also Denzine and Lincoln (198imed that CA is a quantitatively
oriented technique by which standardized measuresrar applied to metrically defined
units and these are used to characterize and coengacuments(Denzine and Lincoln cited
in ibid).

Other researchers have claimed that CA can be apiped qualitatively, rather
than quantitatively. Wilson defines qualitativelyadysis as the non numerical organization

and interpretation of data in order to discover fgahs, themes, forms, exemplars and
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qualities found in the fields notes, interview sanpt, open-ended questionnaires, journals,
diaries, documents, case studies and other teftéd).

Indeed,many researchers agree that the best camaiytical studies should
adopt both qualitative and quantitative approat¢bebke text(Weber, 1990, Krippendorff,
1980).In this context,Johnson (1993) states thHtartextbooks research it is typical to treat
these two approaches as opposites. Their advardadgedisadvantages are pointed out in
research reports, and one method or the otheckegias a solution. Johnson describes this as
being ‘Symptomatic of the problem textbook research hssagientific validity and sees it

as the result of the textbook research being perttap tied” to social sciences

a.2 Justification of Using CA and CDA

Berelson (1952) argued that conteatyas stands or falls by its categories. Studies
using content analysis have been productive texitent that the categories were clearly
formulated and well adapted to the problem andhéorésearch (Berelson cited in Krippendof,
2004:13). In this regards, Holsti (1969) conclutieat categories should reflect the purposes
of the research, be exhaustive, be mutually exaysndependent, and be derived from a
single classification principle(ibid). Krippendd{04) stongly emphasized that the core of
content analysis is categorization.

Therefore, the application of CA amethod in investigating bias with regards to
gender, race and generation is appropriate fostaly since it is based on a set of
categories(Sadker and Sadker ‘s categories of.blasgver, the justification of using CA as
research method is based on its numerous advardadgar as our survey is concerned.
Content analysis can allow for both quantitativd goalitative operations hence using
strengths of both approaches while at the samedadesssing the weakness of each of

operation.
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Many scholars acknowledge the importance and effay of content analysis as a
method (Mills, 1995:11), yet it has also been wydzlticised.For
example,Gilbert(1989:62)aims his criticism aboveaaithe lack of attention given to the text
sequencing and orgnization, explaining that thésusfianalysis are most often treated as
isolated elements of text, as if they were unaéfedty their location in the text.Mills shares
Gilbert’s view that the focus on content anlysis leads to oversimptific of the way by
which the readers participants in the productiomedaning as the context and the
interpretative and productive processes are oftegdtter(Mills, 1995:11). For example, An
expression may be indisputably sexist on one oonaand non sexist on another.As critical
discourse Analysis (CDA) insists on context to ustind language us€DA startes with
the assumption that language use is always andtai@y constructing and constructed by
social, cultural, political and economic contei&ogers,41), justifies also our choice of using

CDA.

a.3. Critical Discourse Analysis (CDA)

Critical Discourse Analysis is both a theory andethod.According to language
analysts,it is a general term for a number of apghes to analyzing written and spoken
language(Yule, 1996:139). Researchers who areestt in the relationships between
language and society use CDA to help them desanterpret and explain such relationships
(Rogers,2004:34).CDA is different from other dissmianalysis because it includes not only
a description and interpretation of discourse intext, but also offers an explanation of why
and how discourse works.

Actually, Critical Discourse Analysis is in itsedf developing field, one which
grew out of systemic functional linguistics, intesfed differently by analysts from different
(though usually progressive) standpoints(lbid )t, Yleey all agree on the fact that, CDA is

concerned not only with social injustice, inequalfifower and power struggles, but also with
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exposingthe often subtle role of discourse in the constomcand maintenance of injustice,
inequality and domination.

According to Gilbert and Mulkay CDA isah attempt to identify and describe
regularities in the methods used by participantsheey construct the discourse through which
they establish the character of their actions aetidfs in the course of interactiqth984:14).
For van Dijk, CDA is primarily interested and motivated by pressing abigsues, which it
hopes to better understand through discourse arglyE993:280).

Critical discourse analysts viewdaage as a form of social practice and focuses on
the ways social or political domination are reproetliby text and talk. A common theme for
how theory of critical discourse analysis relatessisearch is via the notion of that mankind
utilizes language to create pictures of and assealay (Fairclough, 2003:124).Therefore, if
we study and analyze language, we can get clogbetperception of a true reality. Further
more, Fairclough explains that discourse is thealorof statements and goes on to say that
he sees it as “ways of representing aspects ofidiig” (Ibid).

As a matter of fact,critical discourse analysisdsahuch promise for educational
research. Researchers using CDA can describepiateand explain the relationships among
language and important educational issues. Inctimsext Corson raised an important point in
relation to the aim of CDA when he writes th#dte aim of critical discourse analysis is to
explore hidden power relationships between inegquaiower relations, discrimination and
bias’ (Corson cited in Rogers :34). Therefore, as Bascore issue in our evaluation of the

Algerian Secondary School English textbooks, uslif is so pertinent.
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Part Two

Results and Discussion

Introduction

This study was undertaken to asBessgender, race and generation are representec
in the latest Algerian Secondary school Englishiteaks. In this practical part, as its title
denotes, | will attempt to report, discuss andrprit the results obtained through both
guantitative and qualitative appraoches. My analyslil be drawn on previous research
presented by prominent figures in the field, sughSadker and Sadker (2001), Mills
(1995,2008) , Sunderland (2002) ,Porreca (1984n(Rr,1997) among others. Therafter,
our findings will be compared, to see whether theltooks are biased or not.

For the sake of siray, three chapters are included in this parthedealing with
one issue. The first is devoted to the reprsentaifogender, the second to race and the third
to generation. In the course of our discussiongerse interesting examples taken from the

coursebooks will be attached to the analysis.
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Chapter Five

Analysis and Discussion of the Representation of Gder

In the present chapter, the datayamsabf gender representationAnthe

Crossroads Getting Through andNew Prospectsis discussed. First, in quantitative terms,

the invisibility, underrepresentation or omissidrcharacters on the cover page, text (reading
pasages,dialogues and activities) and illustratigitl be reported.Our focus will be mainly
on four facets: female and male appearance in gdsllustrations, protagonists and
historical figures assuming protagonists rolesengy mentioned.Then, a closer analysis of
the text and the pictures will be performed in ortdeget an idea of the roles females and
males are assigned with. Afterwards, our attentibtbe turned to the number and types of
personal traits ascribed to females and males.Astgative approach provides only
statistical data and ignores altogether the contextdiscussion of other forms of categories
that are context-bound( linguistic bias ,cosmeids pfragmentation, unreality and unbalence
and selectivity ) will be led qualitatively.It isosth mentioning that the quantitative analysis
and the qualitative analysis were performed comtly@either method was considered to be
more important than the other method.The resudi® footh the quantitative analysis and

qualitative analysis were used to support eachrothe

A-Quantitative Data Analysis

a-Invisibility: The Portrayal of the Frequency of Appearance of Characters in
Texts and lllustrations
In this section, we are goingepart and discuss our findings on the first catggor
used to determine gender bias in the textbookssilmlity. As mentioned earlier in our

review of the literature on thi aspect, it is oferggested that there is imbalance in the
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representations of characters in EFL coursebookisegsappear in reading passages,
activities, or visual materials. Female characéeesusually less portrayed than male
characters both in texts and visual materials. Bebve the obtained results with illustrative
tables of the analysis of the portrayal of the tiestcy of appearance of females and males

characters on the cover page, illustrations ants @At the Crossroads Getting Through

andNew Prospects.

a.1l Cover Page and the Portrayal of Gender Images

It is evident that the illustrations of the coveige of any book communicate in a
nutshell the contents contained in it. Thus, theecpage may be a powerful vehicle for
communicating gender messages to the reader. Analfyhe cover page and gender

representations in At the Crossroa@etting Througland_New Prospectse detailed below.

Coursebook Title Total Female Male

At the Crossroads 3 1 2

Getting Through 0 0 0
New Prospects 6 3 3

Table 6. Gender Representation on the Cover Page
Data in table 6 reveals that male characters oubeuriemale characters on the

cover page of At the Crossroaaisalyzed in this study. The total number of chiaraas

three: a female with a microscope and a male withak entitled the complete works of
ShakespeareBy portraying more males than females on theecgage leaves a bad
impression since it is the first page that pupdse in touch with, before flipping other
pages. The picture of one of the greatest figuréke history of English literature appeared
I.e. Shakespeare. In sharp contrast, no famoudddigare is shown. The

underrepresentation of females and their exclusasiate their marginalization and
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aleniation.These findings reflect gender bias erégpresentation of female and male
characters on the cover page of this textbook.

As far as Getting Throughk concerned, the cover page does not contain any

illustrated characters, only a Map of Algeria risluded which renders this cover page fair.

In New Prospectie total number of illustrated characters ondiner page is

six: there are three females and three others alesmSo we can say that , there is fairness in
the representation of characters on the cover péigee importantly, both the illustrated
females and males have been shown involved in tftteand technological activities (both
female and male using laptops).Yet, in order tsdtesfied with this result, one should flipp
the pages of the coursebook to see if its congemeclusive or not. As it has been reviewed in
our literature, most textbooks ‘writers use a“ ghiicture” to diminish the extent of bias that
may be found inside the coursbooks, hence to ctiesKairness, further analysis as far as the

representation of female’s contributions and ineatent in the scientific field is needed.

a.2. The Frequency of lllustrated Characters in_Atthe Crossroads Getting

Through and New Prospects

“A picture is worth a thousand of words”

This saying actually highlights the ion@ance of the analysis of pictures but also
refers to the complexity of images and their conteanguage teachers make use of visual
materials such as (photos, pictures, cartoons..h avlielief that students do not only learn
by words. To be more specific, especially in fordignguage teaching, researchers and
practitioners have long ago declared ttsibfies and dialogues are not the only way in which
‘new’ language can be contextualis€tivVright, 1976: 4). The use of visual materials in
foreign language coursebooks, to make learningaityet language easier and socio-cultural
background of the culture more understandablegé®iming important in an increasing way

(Geng, 2004). A closer look at the numbgvisual materials in English Language Teaching
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(ELT) coursebooks, from past to present, afglicates that visual materials are becoming an
important part of instruction in a growing mannéfright, 1976: 4) Due to the significance of
visual material in EFL textbooks, pictures may disavily influence students, since the use
of images may provoke different emotions amongit@enc, 2004). Therefore,taking in to
consideration their significance in communicatirmgvithe two genders are portrayed is of a
paramount importancelthoughmany current coursebooks demonstrate a motivaange

of situations and of texts, for example, newspaypicles,advertisement, maps, posters....it is
of utmost importance to analyze not only their niegrbut also how these situations and
people are presentedHedge cited in ibid).

At the Crossroadsetting Througtand_New Prospectontain a large number of

illustrations : over 290 pictures. | collected ottipse which had a human character, the rest
of the pictures contained maps, flags , picturesnifinals and cities etc . These pictures are
used to make the coursebooks more colorful argring for pupils. They are also useful as

a basis for discussions in teaching situations. s€quently, it is not only the texts in a
textbook that are expected to reflect the ethageotler equality, but also the illustrations
would have to present females and males in a retareotypical manner. Therefore, the
illustrations in the textbooks were analyzed inepr see the distribution of females and
males characters. One should bear in mind thatitisérations are in most cases not produced
by the authors who composed the text, althougly, wexe clearly approved by the publisher.
The number of females and males that appearesguahMnaterials were manually numerated,

the reached findings are shown in table 7.

Textbooks Female Percentage Male| Percentage Total Ratio of
characters| females to
males
At the 30 33,33 % 60 66,66 % 90 1:2
Crossroads
Getting 32 24,43 % 99 75,57 % 131 1:3,09
Through
New 51 40,15 % 76 58,84 % 127 1:1,49
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Prospects

Total 113 32,48 % 235 67,52 % 348 1:2,08

Table 7 : Female and Male lllustrated Characters in the AlgarSecondary School English
Textbooks

To illustrate this clearer, | have also constru@gae-chart daigrams which
demonstrate this distribution and show them in @atage terms (see figures 1,2,3,4).

Figure 1: Female and Male lllustrated Figure 2 : Female and Male lllustrated
Characters in At the Crossroads Characters in Getting Through

O Female;
24,43%

o Female;
33,33%

O Female O Female
m Male m Male
m Male;
66,66%
B Male;
75,57%
Figure 3: Female and male lllustrated Figure 4 : Female and Male lllustrated
Characters in New Prospects Characters in the Algerian Secondary School
English Textbooks
O Female;
O Female; 32,48%
40,15%
O Female O Female
@ Male; = Male @ Male

58,84%
B Male;

67,52%

As the charts show, in each of the textbooks thezenore male illustrated
characters than females. There is an overrepredgenof male in illustrations.The total
number of illustrated males is 235 (67,52%) companel 13 (32,48%) for females. There are

some illustrations where female characters ardyathsent. For example, At the Crossrqads

( p-113) learners are given four pictures of theatgst inventors of the previous century and

were asked to match the pictures with names. Allpilctures are about men, no women
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scientist has been included, and this total exaiuef women in the field of inventions can be
translated as sexist. On the other hand, in the sam, page 110, women have been shown

in a “desperate” picture of washing clothes. Indeld omission or underreprresentation of

women in textbooks implies that they do not playraportant role in society.

It follows that, there is a strong evidence that thaterials that were designed for
learners of the Secondary School level neglect woamel ascribe more importance to male.
They are in line with Poccera’s study where shéestshat there is evidence that sexism
continues to flourish in EFL textbook§Poccera cited in Babaai and Ansary, 2003: 05).

As the purpose of the analysis of the illustaratioms to investigate whether the
treatment of females and males is equal in queivit terms.We can conclude that women’s
invisibility in the illustations is so clear.Moreyes previous studies have shown that EFL
textbooks are traditionally dominated by men batiilustarations and texts, since the
pictures and textual content hand in hand comphgimg each other. In most cases, texts
directs the interpretation of the pictures andpitéures support the textual content.
Therefore, relying on the text for identificatiohtbe characters provides more correct
information than just discarding the pictures frdata. Hence, our findings as far as the
distribution of characters in the text is concermétibe presented in the next section.

As shown in table 7, of all the characters inpletures of 33,33% (At the

Croosroady 24,43% (Getting Througjand 40,15% (New Prospertgere female and an

average more than 70% for male.This disproporsamoit devastating, but clear enough to
evoke both questions and discussion.The signifipesiortion of images on male characters
Is a possible indication of an appreciation ofrteesculine sphere life. The textbooks ‘authors
perhaps look for pictures and themes that thexktiast of the students are likely to find

interesting and motivating. Either female learreesexpected to be more adaptive, being
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able to be sustaining motivation and identificatrath masculine traits, or the masculine
characters are considered to be more interestmigdoners of both genders.

It can be said that the illustrations in the theedbooks are male dominated and
portraying females and males in a stereotyping maisnso clear. Besides, women are mostly
illustrated as mothers, housewives, singers oetagy. Males, on the other hand, appeared

mostly as businessmen, inventors and men of actions

A.3. Frequency of Occurrence of Female and Male Chacters in the Text

The occurrence of female and mabratters in the text is one of the aspects of the
visibility of characters.In presenting the findingfsthe frequency of appearance of characters,
the number of named and unnamed females and nfaescters have been counted. Female
and male pronouns have also been counted. Accotdilk@gbira and Masinjilarfaming or
not naming is instrumental in shaping attitudes @edceptions towards characters in a text

(Kabira and Masinjila 1997:18).

NAMES UNAMED CHARACTERS
Textbook Females Males Femaleg Males
S1 36 108 6 4
S2 10 30 10 15
S3 13 26 1 2

Table 8: The Numbers of Named and Unamed Characters inTtivee Textbooks

It is worthpointing out that the names are codetbeting to their appearance in
the text. If the name appeared more than once ®rsdme page the name is counted once.
This happens especially when the character isstowy. The name may be repeated several
times. However if the name appeared on the diffepaye, it is counted afresh.

Looking at the table above, it is clear that thgamty of the texts are quite male
dominated, it is obvious that the high number ofemames is in congruence with their high
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number of appearance in illustrations and thissleies the dominance of males over females.
On the other hand, the number of unnamed chardcotefsmales surpasses that of males. The
omission of names of many females characters thdeks compared to males characters can
have a negative effects on the formation of pasitilentities to females learners. Actually, a
name is an important identity which signifies asoers existence, position in society and
power relations between females and males in thlyfaand the community at large. The
absence of female names or naming only few chagasignifies the low status associated
with the female gender.

On the whole, the overall frequency of appeararfiaharacters in texts and
illustrations shows that females are less preseantegtms of frequency of appearance across
all the content analyzed textbooks. Female comp@arethle characters have been
underrepresented in terms of named and illustrehadacters.As a matter of fact, the reached
findings are in tunes with the previous researntlhis aspect which has and is still given
special attention in the discussion of gender igattion since the preponderance of males
over females is always confirmed.

A.4. Historical Figures and Celibrities

As we have already mentioned, many authors argatettie depiction of female
and male characters in terms of frequency of agpearcan indicate discriminatory attitudes
towards girls and women.At another level, accordiogGupta and Lee (1990), it is the
prominence given to the characters in terms ofd¢péie main or the minor characters of the
story being narrated that tells whether or nos idliscriminatory. Other authors have claimed
that achievement of characters mark their visipiit what they have referred as historical
figures and celibrities. In the following, we areimg to report our findings as far as the

portrayal of greatest figures is concerned in tiiedg English textbooks.
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Historical figures in school textbooks facilitatedents’ sex role socialization and
act as role models. There are lots of social pdggysstudies that have shown learners’
imaginations are limited by the models they ares@néed with through texts.

In her description of omission,Porreca states ‘thédien females do not appear as
often as males in the text, the implicit messagleaswomen’s accomplishment ........ are not
enough to be includet{Poccera cited in Babaai and Ansary, 2003:05)is Tdctually has
effects on the learners. Sunderland notes that:

If female learners are conscious of the female agttars in their coursebook as

relatively few, with limited roles, and are offerjealienated, or made to feel

marginalized by this and subsequently demotivatted, is more likely to hinder
than facilitate their learning (Sunderland,1992:86)

Through our analysis of At the Crossrodtsexplore the portrayal of the greatest

figures in the history of humanity, we have beerpgsed by the huge number of the greatest
male figures in all domains : literature (e.g :catprait of Achebe; page 52, Shakespeare,
page 65, ), in the scientific field(Louise Pasfdexander Flemin,Grahm Bell and Albert
Einstien on page 113), in Politics (George Waslingin page 126) and astronomy (Thales,
Pothagoras, page 132) . In sharp contrast, onlyfammus female figures are included in
page 126. The table below with illustrative pieqtlthagrams translates these findings which

are similar in the two other textbooks.

Textbooks Male greatest figures Female greatestds)

At the Crossroads Shakespeare, Charles DikeMigyie curie,
Lewis Carroll, Mark Twain, | Ruth Benedict
Chinua Achebe, Ghndhi,
Chadha, Charlie Chap line,
Richard Carlson, Stephen
Sinatra, Louis Paster,
Alexander Fleming,
Alexander Graham Bell,
Albert Einstein, Guglielmo
Marconi, Arthur c.clark, Dr
John Pemberton, Levis
Lewis, William Wrigley,
Chester Carlson, Leonardo
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da Vinci, sir William
Herschel, Lavoisier, priestly
Edison, Faraday, Halley,
Newton Avicenna, Kepler
George Washington, Thaleg,
Ptolemy, Pythagoras
GalileoGalilei, Nicolaus,
Nilson Mondela, Jean de la
Fontaine Copernicus

Getting Through Joseph mallard William
turner, Ban Ki Moon, Hitler,
Mussolini, Elbaradaii, Martin
Luther King, Alkawarizmi,
Caliph, Ma’mun, Albatani,
Jabber, Rhazes, Alhaze,
Grimm, Moufdi Zakaria, Bill
Gates, H.G Well, Abraham
Lincoln and Victor
Frankenstein, Christopher
Columbus, Karl Marx

New Prospects Tarek lbn Ziad, Jean Marie Currie,
Francois Champollion, Lady Diana
Zidane, Ronaldo, Yuri
Alexandre Gagarine, Galileo
Galilei, Johanne Kepler,
Prince Charles

Total 66 3

Table 9: Female and Male Greatest Figures in the Textbooks

Figure 5 : Female and Male Greatest Figurefigure 6 : Female and Male Greatest Figures
in At the Crossroads in Getting Through

O Female;
5,13% O Female;

0,00%

O Female O Female
| Male | Male
B Male;
m Male; 100,00 —
94,87% %
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Figure 7 : Female and Male Greatest Figure&igure 8 : Female and Male Greatest Figures
in New Prospects in the Algerian Secondary School English
Textbooks

O Female;
20,00%

O Female
| Male

O Female
B Male; | Male

80,00%

E Male;

95,65%

As we can obseve from figures (5, 6, 7, 8), magawgst figures dominate the three textbooks
with 66 and only three for female. It struck metthide number of greatest male figures
mentioned is larger than the number of famous worRerhaps that could be a result of there
being more famous men than women, historically lspga but one could also argue there
were famous women of the time as well. Even thotlgh,authors of the textbooks have not
written all the texts themselves they are respdadityr the selection of the texts.The data
show that only greatest male figures from differ@oinains being scientific, literary, politics,
sports, maths, chemistry and physics are inclu@dthe other hand, no depiction of the
achievement of famous women has been found, drdy hames were mentioned.Such
reached results do actually have drastic impactthen Algerian learners who use these
manuals. On the one hand,they are provided bydianjreatest figures since female famous
figures are completely ignored and this would naablen their knowledge and horizons. On
the other hand, female learners lack models inetkibooks and this my have negative impact
on their achievement and career expectations. Aertioned earlier, this is exactly what
previous research has concludedFemale characters are numerically fewer in coursso
and have more limited occupational and discourstes than males. Thus, it can be
concluded that an impact of this reality also refteclassroom practices and restrict female

studentyRenner 1997:45).
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a.5. Protagonists The protagonist is the central character in theystnd is
often referred as the story’s main character. Featjy a story is told from the protagonist
point of view , thus her or his attitudes are mel@arer to the reader or listener to a large
extent than for any other characters. Is therebatgnce between female and male
protagonists in the textbooks? Data collected aabpect show that male protagonists again
surpass female protagonists. The results achievéal as the protagonists in the English

textbooks designed for S1, S2, and S3 respectigetyshown in the table below :

Textbooks Female Protagonists Male protagonists
At the Crossroads 2 3
Getting Through 1 8
New Prospects 1 0

Table 10: TheFemale and Male Protagonists in the Textbooks

As we can also notice from this table, it is clémat the same conclusion can be
made about the underrepresentation of female pooistg. All in all, through our discussion
of this category, we conclude that the invisibdtyd ommission of female characters in the
English secondary school textbooks is confirmedciwvimay be judged as biased against
women and these findings are in tune with all wies been said in the literature on this

aspect.

b. Stereotypes
Another form of bias that researchergeHargely inspected is gender stereotyping,
explicitly and implicitly promoted by various kind$ media such as school textbooks.In this
regards,Sunderland defines stereotypesasceived "wisdom", which may or may not

contain a “grain of truth,” which is then distorteahd exaggerated to fill the whole picture'.
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Such wisdom cannot be received if it is not ciredaacross through the media one of which
could be the textbook one of whose stereotypesvohzan that is not criticized is the pretty
and empty headed, or unable to make decisions oovin# (1992: 59).

Gender stereotyping means the tendencygofean culture to assign particular traits,
characteristics and roles distinctly to women amshnThe assumption behind stereotyping is
that the assembled attributes of men apply to alt and those of women apply to all women.

As far as this second form of bg&asoncerned, it is out of our reach to covetladl
aspects widely used to stereotype women such asgathyappearance, social roles,domestic
roles, personality traits etc. Our qualitative gp@ntitative analysis is confined merely to the
occupational roles and the depiction of the penstyrtaaits of the characters.

Hence , the present researchimibstigate gender stereotyping, if there is any in
the Algerian English secondary school textbookspéttions of the roles and personalities
assigned to female and male characters in theteotaks would provide clues as to how the
textbook writers percieve each gender. Indeedatiadable literature provides evidence on
how these stereotypes affect cousciously or unéoulgcthe learners. As O’Neill, mentions
that “stereotypes can be and often are created with aeltk intent to wound, to insult,to
denigrate ...... the stereotypes that occur in the tektb are rarely if ever intentionally
negative’ (1994:68), however, he later notes thanfhtentional sexism can be just as
offensive as subcouscious racisithis means that even though the inclusion afestiypes

are not designed purposefully will definitively siipoint some learners (ibid) .

b.1. Occupational Roles

At this level of analysis, the typegass assigned to females and males are identified.
According to Kabira and Masinjila (1997) activitigst human beings are involved in can be
divided into three categories. These are producttiwities, which are done to produce

goods and services, secondary, reproductive aesyivhich include collecting water;
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cooking, nursing children which are performed ankdor maintenance of the family, three

are community activities, which are done for gehesanmunity welfare like attending public

ceremonies. Reproductive and community activitresnat paid for. In short, the analysis of

occupational roles gives us insights in to womemd men’s status in society.The obtained

results on this aspect are reported in the tabteabhat shows what kind of occupations

female and male are engaged in the textbooks.

Textbooks

Female’s occupations

Males’s occupations

At the Crossroads

Housewife, Journalist,
Secretary, Teacher,
Hairhostess
Ironing cloths, Sewing
Washing cloths, Veterinary,
Escorting children

Electrician, Director, Camp
leader, Authors,
Adventurous, Political
leaders, Humorist, Policema
film director, Chairman,
Cameraman, Doctor and,
Cardiologist, Psychotherapi
Police officer, Inventors,
Scientists, President, Artist,
Clergy man, Tax collector
Telegraph operator, Book
binder, Gourmet, Recluse
Astrologer and Physician,
Clerk, Engineer, Factory
manager

Getting Through

Businessperson, guitarist,
singer, conduct a research
project, sewing

Farmer, Docker, Mayor,
Mineur,Comptable
Ambilancier, Factory woker
Public officer, Barber,
Doctor painter, Dentist,
Mechanic, Lawyer,
Politician, Writer, Colonel,
Headmaster, Interviewer,
Businessperson, Khight,
Chairman, Journalist, Disab
Driver and Economist

N

e

New Prospects

Guitarist, chemical engine
a biologist, a comedian,
attending hospitalized patiet

2gkrchaeologist, Lawyer,
Mayor, Customs officer,

nBusinessman, Musician, a
Cook, Head master,
Astronaut,
Scientists,Comedian, Police

and Photographer

Table 11 :Occupations of Female and Male Characters in thgeAdn
Secondary School English Textbooks.
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Through our examination of the characters occupatimles, we have found that
females, unlike males do not enjoy a wider varadtypbs. Also, the achieved findings
indicate that men are depicted in more prestigamesipations like authors, political leaders,
scientists, unlike women who are depicted perfogméss esteemed occupations like
teaching, secretary, guitarists. However, the natehave attempted to infuse gender
responsiveness in few instances like a biologistndcal engineer (examples are found in
New Prospects on page : 75, 82, 93 and Gettinguftron page 117). Indeed, in the first
schoolbook; males hold 27 jobs, whereas femaleattaibuted only 10 jobs. The same

pattern occurs in Getting Throughith males attribute 26 jobs and females onlyh&itroles.

As far as New Prospedss concerned, males have been exposed to 13 ocmupathile

female have only four occupations. To illustrate ttiearer, below, i will present charts to

show female and male occupational roles in pergernerms.

Figure 9: Occupational Roles in At the Figure 1C : Occupational Roles in Getting
Crossroads Through

O Female;
O Female; 16,13%

27,03%

o Female
| Male

O Female
| Male

m Male;
72,97% m Male;

83,87%
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Figure 11 : Occupational Roles in New Figure 12 : Occupational Roles in the
Prospects Algerian Secondary School English
Textbooks

O Female;

23,53% @ Female;

22,35%

O Female
| Male

O Female

E Male; m Male

77,65%

B Male;
76,47%

Furthermore, a closer look at the results, we edtiat those occupations that are
related to the home are confined solely to womlemilioning cloths, sewing, keeping

children, nursing,(At the Croosroagmges 64, 110, 121) which Kabira and Masingil®7}9

refers as reproductive roles which are not remuedpanhile those outside home are pegged
to males, or to put it in other terms, males areenpegged in productive occupations which
are paid for. As a matter of fact, previous studhiethis regard show the same results (Porreca
(1984), Judd and Hartman (1978), Sunderland (199dh)ta (1995) Sexist portrayals of both
women's and men’s occupational roles in teachingens reinforces gender bias in
society Such findings may have effects on the attituafdbe Algerian learners since it
implies that most occupations are exclusively fatea and females do not acquire
knowledge and skills related to some occupations.

As far as private sphere is concerend, in a shamprast of what has been
reported from the literature of the portrayal ofraen in private or (home) setting, in our

analysis of this aspect we have found that eveanghdhere are instances where women are

depicted as housewives and mothers in an indosigasphere (At the Crossrqgu21 and
p.110), there are also many good examples that prayected women in an outdoor active

environment as the following examples show:
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= On the cover page of At the Crossrgaddemale is shown with a microscope in a

laboratory.

= At the Crossroads(p.63)women have been shown involved in sporivities like

tennis, ski and gulf.

= At the Crossroads(p.76), two females, a secretary with her boss$ arjournalist

covering an event have been pictured.

= At the Crossroads(p.21,110 , 121) women have been described cayryiout

domestic activities like ironing, washing clothglaaking care of children.

= At the Crossroagwomen have been involved in activities that aoedfor the

community at large by depicting them as activisto fight against “killing the whales”
(P.155)

= In Getting Througlwomen vet are shown in a vaccination campaignnagaird flu

(p.146).

= In New Prospects(p.75) woman have been shown in different envirents like a

laboratory, library and a university lecture theatr
= (P.82)women have shown with academics qualiboat
= A woman scientist (Marry curie) is shown in a ladtory with her experiments.

In sum, from the above example it is fair to sat the authors of textbooks have
projected textbooks female characters in a vaoégctive environments that reflect the
involvement of women in the active life. Even thbubere are many stereotypical roles to
either sexes that reinforces the traditional divis of labour. It may affect learners
negatively by reserving the indoor passive spheferhales and the outdoor active one to
males. The EFL learners to, whom the English celisiunknown, may easily develop a
belief that would exclude women from the workplacel they form a distorted image since in

the target culture, there are many women workeadl idomains. Moreover, whenever they
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are householders their work may not be addressad asreal work” because women
householders in general work 20 hours a week thamvbrkers on the other sectors. More
importantly, it is undeniable that such work, witkme by woman, frees men from domestic
tasks that should otherwise be paid to be donesbthdgomen householders contributed in the
economic development because they produce tim@aéorand in western culture” time is

money”.

B.2. Depiction of Personality Characteristics

Scott (1981:139) believes that “.. Males as well females can be fearful, weak,
mechanically inept, and illogical....Male can be pmli cooperative, inactive, or neat.
Because such characteristics are shared by males famales in reality, textbooks that
classify them as “masculine” or “feminine” are megpresenting reality

In order to check what reality the Algerian textkealepict through the
personality traits of the two genders, this redeamv examine, personality traits that are
pegged to textbooks characters. The portrayed paligptraits can have positive or negative
effects on readers. To find out if personalitytg@re stereotyped, positively or negatively to
female and male characters in the textbooks,tableo@s the identified personality traits

found in the Algerian secondary school Englishlierks.

Textbooks Females’ Personality traits Males’perigntaits

At the Crossroads| Curious, ambitious, happy, timidAmbitious, greatest, famous, hard
good, enthusiastic, cheerful, worker, wealthy, aggressive, lazy,
cordial, friendly, bored, kind, improvident, incapable, coward,
anxious, nervous, negative, prettyfierce, a man of action, sporty,
early riser, lonely, weak poor, intelligent, important, hero,

wealthy farmer, powerful,
courageous, well known,
representative figure, kind funny,
corrupted, most famous

Getting Through Helpful, benevolent kind, loyal, | Hard worker, early riser, helpful,
emotional, weak, angry, loved, | quite famous, piece keeper,

naive bored, warm-hearted, outstanding, unforgettable, poor,
younger, beautiful, smart, afraid, | rich, charitable, greatest, afraid
charitable.
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New Prospects Cheerful, irritable, chartable, | Lazy, corrupted, greatest,
studious celebrity, cruel, funny ecologists,
studious

Table 12 :Personality Traits of Female and Male Character3 e Algerian Secondary
School English Textbooks

As we can notice from the above table, in the fegtbook; At the Crossroads

there has been an attempt to reach a certain lgalartice portrayal of positive traits in female
and male image although males hold the upper hamh&itive personality traits have been
pegged to males compared to 12 for females.Fortivegaersonality traits the balance has
been maintained.Females have been associated whithrécteristics and the same for males.
What we can deduce from these numbers is that malesbeen pegged more positive and
less negative characteristics traits if we takeiaccount the number of characters in the
course book and this can be attributed to thetfattthere are more illustrated, named males
characters as we have already demonstrated ababe ersibility of males. What is also
striking is that females are described in termembtions like loyal, kind, bored,

weak(examples are found in At the Crossraadsages :76,84,110, also_in Getting Through

some examples have been detected in pages :4412029 and in New Prospedtspage:

59) or in terms of appearance their beauty wheresdss are depicted in terms of strength,
rationality and achievements as it is illustartgdhese examples which reflect the power and
prestige associated with men and weakness and d@penassociated with females “he is
one of the greatest men in his time.....he was thewf like action ....his courage against

the british invaders won him a place among herébssdribe”(At the Croosroad$.53),

“please tell me what should | do ?said meriem... is.guite natural to be nervous “(p.91)

As far as_Getting Thoughnd New Prospectsre concerned, the findings show

that females are associated with 10 and 3 poditarts and 6and 1 negative traits, while men
are associated with 12 and 5 positive traits anod 12 negative traits respectively. In a

nutshell, the three textbooks show certain persgniahits are only associated with women
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and other for only men.Females are described mgeaf affection and appearance, whereas
males in terms of achievements and this followsttaditional differentiation of masculinity
and feminty and no andregenous behaviours havedizstved and this may have a negative
impact on the learners because they identify themsenith the characters found in their

daily coursebooks.

B-Qualitative Analysis

c.Cosmetic Bias
This form of bias is manifested through the illatitins that pretend gender

equality.Yet the shiny cover is just an illusiongeinder fairness.This form of bias is apparent

on the cover of At the Crossroaghich features a glossy pullout of female scigntish a

microscope but when we flip the pages of this celwsk, we find that women's contribution
to science is totally ignored or overlooked and thireflected by the array of male scientists
included, while no woman scientist has been inc@teal neither in texts nor in illustrations.
As a matter of fact, such findings may have a negatpact on the Algerian learners who
are given a very limited knowledge of those whoehdevoted their lives to science,
especially female learners who would think that warscientists did not exist.

The same conclusion is reached through our anabydizetting Throughwhere

females have been shown in a vaccination campaggmst bird flu in page 164, but no
comment has been made on their contributions tdebthe epidemy.

As far as New Prospecis concerned, cosmectic bias is also manifestéorae
main examples: on the cover page where femalesnaihes depicted in a scientific
atmosphere, the first impression we get is thattrgent of the manuals would be as well
inclusive in terms of the depiction of women'’s ‘&iificness”, however, when we go

through the material, we were surprised but thal elbsence of women scientist and
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inventors in the content where throughout the tgrtsd examples of male scientists are
prevailing. Also, in page 75, two females, a biadb@nd a chemical engineer are shown
concentrated on their works, but no narrative warémtioning has given a hint to their
works. Another example is also shown in page 98 wipicture of Marry Currie in her
laboratory carrying out experiments, but no ligilecious narrative has been included to show
her devotion to science and to the welfare of hutyaim sharp contrast, many male
inventors have been portrayed in details in page llke Galileo Galilee, or Yuri Gagarin in
pagel4l.

It is obvious that cosmetic bias in the coursbask®anifested through the shiny
pictures that women have been projected. Bias gisrsince woman’s potentials have been

totally ignored in favour of males’s scientific aehement.

d. Fragmentation

This category is largely used to detect gender. bddsthis level of analysis,
women are being shown as peripheral members oétypavhen they are isolated or when
they are shown communicating with each other.

Through our analysis, we have found an example tirth& Crossroadsvhere

females have been shown isolated , in page 11@tae of women washing cloths together

and discussing is presented._In Getting Throagth New Prospectso manifestation of this

form of bias is found.On the contrary, we have fbumany instances where women and male
are depicted side by side when they are carrjieg fctivities.(At the Crossroads, p. 155,

New Prospects, p.74, 75,82).

e. Unreality

At this level of analysis, we are going to see \Wbethe authors of the textbooks

have tried to include or avoid certain issues #natstrongly related to women's daily lives
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and which are considered controversial like divpoomflicts, sexual harassment and
discriminations. Through our close look to the tspilealt with in the coursbooks, we have

deduced that in At the Crossroade®men are mainly projected in terms of their sads

housewives and mothers who carry out their domestigities with a greatest serenity (page
21 and 121) and no family tensions or problemshsen mentioned which are part of the
living reality. In another example, a real pictefevomen struggling and suffering to survive
is given in page 110. This picture reveals theydaibblems that women confront to carry out
their routine activities. The lack of water puskiemm to go outside and wash cloths.

As far as Getting Througk concerned, a text on American women at work

(page 170), has pointed out to the role of womeheénworkplace in the history of America,
however, no even a smallest hint to narrate orstituggle of those women to get those jobs
and this leaves us with an impression that womeorgributions and achievements when
they are mentioned, it is usually done briefly angerficially. In this textbook also no topics

about women * interest or furies have been expdséth regards to New Prospectgomen

are depicted carrying out their activities in diéfiet work environments like laboratory,
library and university but no hint on their dailyatlenges.

Through our analysis of this form of bias, we hattempted to display
qualitatively how women’ experiences are portragedugh different themes and images that
are used to depict them.By ignoring their challengegative and unpleasant facts and their
issues of interst, we get the impression that female unrealisticaly projected as being in an
idealistic world.Therefore, it is necessarily ttettbooks authors portray the reality and not
beautify it, as O’Neill argues that textbooks slionbt endeavour to manipulate the reality
and show a“sterilzed picture of the community”

That does not seem to me a convincing argumensufggesting that we
should pretend in our textbook that women have raqrality than they have already ...i do
not believe that it will benifit anyone...if we credhe illusion in our textbooks that the battle
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has already won ...i feel that our textbooks willdetter if we try to portray the worl as we
would like it to be.In doing so, we do not perpé&tusnequalities and injustic§®©’Neill,
1994:71)

f. Imbalance or Selectivity

In this study we are going to show how textbooky perpetuate bias by
presenting only one interpretation of issues thats&rongly related to gender. For example, a
woman may be described as a political leader bes dot discuss her work or struggle to
hold such a position.

Through our analysis of the coursbooks, we havadauany examples that
reflect this form, as its name denotes the seleafassues to be tackled by omitting different

perspectives. In At the Crossroddsage 113), we find a striking example in whicts thias

is manifested, learners have been given four sslquittures of male scientists (Einstein,
Graham bell, Fleming and Paster) and no woman tslidras been included as if science is
“man-made” and woman are totally exluded from ftakl. Additionally, in the same
schoolbook, literary texts or abstracts are dravimgry from male authors as it is shown in
page 46 where four pictures of the greatest Englighors (Shakespeare, Twain, Dickens,
Carrol) have been given. Also, two books writtgmfale authors Chinua Achebe and
Charles Dickens respectively have been presenttektstudents (p.52 and 57). Morever, a
portrait of William Shakespeare has been provide@p. Besides, abstracts about Gandhi
has exerted from a male written book (Y.Chadh&)Q)p.The same findings have been

reached from Getting Throughere males dominate the pages. Greatest male§iguma

wide variety of domains have been depicted in jgslitAlbaradai, Ban Ki Moon,( p. 37, 41)
in the scientific field (p. 96) where a long lidtthe greatest Arab male scholars have been
given and literary achievement which are presetitexligh the classical works in the English
literature like(James Joyce, Jonathan Swift, Shada®) (p.106), and the poet of the

Algerian revolution, (moufdi Zakaria) (p.112). Algothe field of information technology;
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Bill Gates(p.122). Additionally, the example citegblove on our discussion of the unreality
issue as far as women’ work in the Ameriacn lifeam example worthy to be recited since
women'’s endeavour to get their rights to becomeikfiorce is never mentioned. As a

matter of fact, the same results have been sodedlren analyzing New Prospecighere

the authors of the manuals have selected a shedyarwof greatest male figures from
different academic areas like arch logy,(p.28) badltstars; Zidane and Renaldo (p.126),
scientist like Youri Gagarin and only one femalgstist has been included Marry
Currie(p.93) but no narrative about her greatelstesement has been pointed out.
Accordingly, introducing the learners to the gesatworks either in the field of
science or literature is a great thing, yet it $tddoe done from different perspectives not only
from a male perspective, because this may havegatime impact on the learners who will
consider only males as references.More importarttlg, issues and challenges that face
women in their lives should be incorporated sinising a distorted image of the reality may

have negative impact on the learners in generahamshg females in particular.

g. Linguistic Bias

Most of the language that leasraquire during their schooling especially
English is through their teachers or textbooksatt be said that the textbooks used in EFL or
ESL setting are not just tools by which the Englatguage is taught to pupils; they also
provide knowledge about cultural context. Lackd®90) argues that society is reflected in
the language, with values and assumptions heltidogaciety and being mirrored in the
language.

According to Kabira and Massindil®97) language is one of the most and subtle
ways of depicting gender bias. In this regards,ymasearcherdavid Carroll and Johanna
Kowitz cited in Renner, Mills , Sunderland, Lackpfimong otherattempted to raised our

awarenessof how language is used to convey st@eognd contributes to the perception of
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gender. Morever, they have commented on the darigeposing pupils to textbooks fraught
with sexism “Sexism is something that affects people’s everyi@galyom domestic affairs to
choice of career and should therefore be taken ¢otasideration once presenting textbooks
to the pupil3(Renner, 1997:1-3).

As we have already mentioned,amalysis of this category will be held at three
different levels: word, sentence and discoursel$evid the word level, these aspects will be
fully analyzed quantitatively and qualitativly: g&rc terms, namingyomen as the marked
form, endearments and diminutives, semantic deimgand female’s marital statue and the
presentation of characters in the dialogues (triaitg). With regards to the sentence level,
humour, connotations and collocation, ready madag#s, presuppositions will be also
analyzed and finally at the discourse level, fiess) focalization and fragmentation will be
addressed.

G.1.Analysis at the Vdérd Level

a.Generic Terms

The findings in the Algerian Englistteadary school textbooks show that in most
incidences, writers have used gender genericsatkagender bias. The results reached from
the analysis of the generic-male forms along tiheetlschoolbooks reveal the existence of
some male generics. The following examples show th@aauthors have been gender—biased
in the use of language through generics.

In At the Crossroads

* From the time of primitivenan. (p.115)

* Men used drums to send and receive messages. (p.115)

= TV isthe best invention thatan has ever made.(p.121)

= Among the planets which astronomy has made attmtdiman. (p.134)

= Rural pollution is a dangerous t@an. (p.134)
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= Chemicals at war againstan. (p.145)
= Chairman (p. 148)

= |n Getting Through

= The horrors of modern warfare have maun think about preserving human life
= Not gold, but onlynan can make a people great and strong (p.55)
= Great calamities can show the bestian(p.129)
» Elbaradiaa : yes, the chances of peace for the depdde are greater than they are
now. This is simply due to the fact tmatin has all sorts of worthy’ wars to make(p.42)
= Other male terms also identified in unit two (bessman, p.54) in unit six (man-
made p.120grandfathers to mean grandparents p.123) and unit eighaifman p.174 and
foreman p.186)
* In New Prospects
= Everyman has his price (p.59)
= Businessman(p.61)
* Inarichman’'s world
In the above description of masculine generic tesfrisnan”, it is meant to depict
both females and males and this is best exempiifiédreat calamities can show the best in
man”(Getting Through,p.129), which is accompanied kyicdure of a group women holding
plates of food for the sinisters. Yet, in many amstes, such example may imply confusion on
whether women are included or not, or may complet&tluded by evoking mental images
of males in situations where the two sexes areluwagb(Weatherall, 2002).
The other masculine generic terms that are fourtdariextbooks are
“businessman”, “chairman”, “foreman” “fisherman 6lgceman”.
As far as generic pronouns are concened, examyddsas s/h or inclusive ‘we”

“I” and “you” are used and prevailing along theeitextbooks. For example,_ in At the
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Crossroads (p.25) “ Confirms the identity of the personloe in case s/he thinks that it is
the person s/he wants to speak to” , I'm sorrfesis on holliday . | will call her/him later.
Such pronouns refer to woman and men at the saneewithout referring one over the
other.Yet, we have recorded the presence of soménctusive pronouns which may
contribute in the suppression of women by conveyiragn as the prototype even where
females are included.

In Getting Through, unit 06, there is one manifgsteon page 130 which states
“...the reporter’s thought from that of his informarRReferring to a reporter whose gender is
unknown by using the pronounisimplies ambiguity because this pronoun refers teither
‘the person just mentioned 'or ‘the male just meméd(Hudson cited in Mills, 1995:103).
This tendency makes women invisible and suggeatsotily males can be reporters.

Another manifestation of generic-male pronounscengplified also in Getting
Through (p.129) which states “ this earthquakerhade everyone of us show his best ....".
In the context where this utterance occurs, ibiga@us that both women and men are meant.
Indeed, a group of women are shown carring foodHose who lost their houses in the
earthquake. However, the use of the pronoun “heéfier to the generic noun“everyone’may
suggest that those who showed their best are rmaatefemales’contribution is of less
importance. As Bernard Spolsky claimstte use of generic masculine ....... however well-
meaning and neutral the speaker’s intention mayreeforces the secondary status of
women in many social groujjBernard Spolsky cited in Mills,1995:48).

The third evidence of sexism is manifested in Q8ibn page 42. In one of his
answers to the journalist'squestions, Mr. El. Baiays This is simply because man has all
sorts of worthy wars to make”. He adds: “well, éample, we have to wage war against
global warming....”. Seemingly, the personal pronawis inclusive. But in the context

where it is used and since it refers to an ambigwsalbjecman it is probable that it specifies
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males. Not surprisingly, the personal pronswgand its referent man may evoke mental
images of males.

The previous examples are evidence on the impaggroéric male pronouns on
learners. Indeed they are “potentially more dangerous” because they render women
invisible by evoking mental images of males “ ..as.the prototype even for the sex-neutral
concept{Hudson cited in Mills, 1995: 49).

Although those examples may have a stereotypiodetecy, their number is few
if we take into consideration the whole number minonus included in the textbooks. In fact
many inclusive pronouns are used along the thedbdeks. The consciousness and
awareness to include women is reflected by theurseoto neutral alternatives such as
pluralizing and using s/he. The occurrence “ Wsiteften divide texts into manageable
chunks in order to make it easy for their readarderstand them” and “....writers don’t
always state what they mean directly’(Getting Tigtop.171) portrays both females and
males as writers and readers. It reflects efforsvbid the bias with recourse to pluralization.
Similarly, using’s/he to refer to unknown gendeg emportant steps towards women
inclusion.

Considering that, the use of generics in the teoltbas remarkable even though
they are considerably outnumbered by gender-ingugirms. In this sense, language is also
used to convey and alternate stereotypes from Remat of view(1997:3) and as a
consequence a state that Mills refers to as a ‘dotthate”is created, where girls are to a large
extent excluded (Mills, 2008:88). So, by teachingifs that a police officer is a
“policeman”,can from this perspective, be seenasmributing to the creation of gender roles
which separate females and males and restrict doeopationally (Renner, 1997:5).

To sum up, from the above discussion, even thatlnghiise of generic male

nouns and pronouns is recorded in the three tekfydbe prevalence of inclusive and the use
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of neutral alternatives to include both gendexdesar and this may qualify the three textbooks
as fair materials with regards to this aspect.

b.Naming : no negative names are recorded through our analfsiee manuals
as far as the depiction of females is concerned.

c. Markedness: professional titles mostly reflect males asdbé&ult or
unmarked sex, but are marked for females.For ex@nmpthe English language, the term
“doctor” clearly refers to a man, and to mean adknit specifies : woman /female/lady
doctor. In this context Suzanne Romaine asséris &ssumed that a doctor is a man, so a
woman who is a doctor must somehow be marked &swhoch conveys the idea that she is
not the “real” thing* (Romaine, 1999:130). She comments on such sprastices by
stating....in the prevailing..world every one is male urdegherwise designatégibid:132).
Feminists argue that such terms are sexist be¢thegeonvey meanings and imply that
things are unusual, unexpected and deviant.

A focus on the marked terms used for either sexesal the occurrence of one

example in At the Crossrogdsit three p.84)“hostess”and two occurrences ittikge

Through“female employee” on page 173 and “female guitade page 166; an no
occurrence of marked terms_in New Prospects

The occurrence of “female employee”on page 173 esigghat employees are
just males and to be so, women must be specifiéamle employee”. This means that to
say it is usual for a male to be a worker but a wonmho works is deviant, abnormal and
therefore must be marked. Such aspects omit wornemthe workforce and qualify them as
passive and dependant on men. Similarly, “femalésugst” on page 166 may imply that
only males are normal guitarists but females aexpeacted to hold such positions. They are

just “female guitarists “because they are excepgtimirthe other females.On the same page,
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one may considered the “disable driver” as a mat@abse the person’s occupation does not
contain marked terms that would make of it ‘fem@lemen disable driver.

d. Endearments and diminutivesThe endearments that men usually used to
address women and which are considered diminute@at found in the textbooks and this
may be explained by the fact that no examplestohate interactions between females and

males are reported.

e. Derogatory Vocabulary for Females

A glance into the vocabulary used in the threebteaks to connote females,
reveals no occurrence of any demeaning label. fEnhidency may reflect awareness about the
offence that may result every time females arealegias sexist objects rather than as normal
human beings.

f. Females ‘Marital Status

In our examination of this aspect, we have taketo iconsideration the titles used

to refer to women. The textbooks are full of exaenphich refer to female either by the title

Mrs or Ms. The table below summarizes the recommdirrences of these titles:

Textbooks Mrs and Miss Ms
Designed for S1 8 1
Designed for S2 6 3
Designed for S3 5 3

Table 13:Female’s Marital Status

As it is reflected by this table, the occurrencéheftitle “Mrs”and “Miss” is so
great in comparison with the neutral title “Ms”. tally, feminists have argued that the use of
“Mrs”and “Miss” is sexist because it denigrates vwamlt constitutes means of social
pressure towards marriage durhping single women with young and inexpren¢his,
2008:23).This category positionizes women as bebjgcts owned by men.
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g. Female and Male Presence in Dialogues

The use of textbooks is a key resource among layegeducators. However,
pedagogues can never predict how the pupils vidrpret a text. Regardless what the author
has in mind, interpretations are individual andjscive (Jones and Sunderland 1997:1-2).
Jones and Sunderlamtlicate that the learners may unconsciously abstidt can be
considered as gender stereotypes through mediscanety as well as textbooks in school.
Further, they point out a tendency in older tegisoto portray women as homemakers and
men as businessmen. They bring to the surfaceotih@en that this may adversely affect

women'’s learning as well as conception in how thew themselves (lbid).

The images and language which are used in teaahitighe extent to which
learners can identify with them have an importdfgot on how well people learn.
If women are under-represented in teaching or sgoted in demeaning ways, the
women who aréaught with these materials may learn less wehé¢3doand
Sunderland, 1997:2).

However this is just a hypothdsisn their part and the key word being “may”. Téer
appears to be a disagreement among linguists atadypgues as to whether this is the case or
not.

Jones and Sunderland (1997 delleve that textbook dialogues are often usednous
language teaching situations. Dialogues can coostaped or written conversations between

two people, and can be used three various ways wleemes to learning language

= Firstly, as role-play, the dialogues help to depétoowledge of the
language by contributing to the broadening of stslezocabulary, their

ability to use expressive and figurative speechsymiiactic competence
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= Secondly, dialogues tend to also provide socialedge through the

context as well as practice of a new language.

» |t also facilitates practice which develops fluen@ones and Sunderland,
1997:1-4)

From a pedagogical point of vielalogues are valuable opportunities to provide
language practice as well as proficiency. Therebmalisted a number of advantages of using
dialogue in teaching; even the quietest pupils terghrticipate, instead of only the most
successful speakers in class. However, dialogwadabk gender balance can be turned into
an obstacle that hinders girls’ language learnibil).

Hence, serious consideration should be given toglies. In the current study,
they have been analyzed by taking into accountalt@ving criteria (a) who speaks to whom
(the persons involved); (b) who starts the conutarsga(c) the topic of conversation and (d)
who asks for or give information(the amount of jalk

Jones and Sunderland (1997:8) said tteattbook carries a unique authority
which is created and maintained through its texttheses are understood as the legitimate
version of a society’s sound knowletigenllowing such saying, the aspect of genderdopi
control was looked as a major indicator in decidjegder fairness representation. Some
researchers refer to this as the amount of talkafirand Babaii (2003) Sivasligil (2006)
have counted the number of turns of gender conttensd roles when they have investigated
dialogues.

Many researchers maintained that males alwaysiedi dialogues, and that the
length of utterances, the number of utterancesalke Mominated. Not far from these results
were Sunderland (1998) findings. Her data showat“Male John “always initiated and the
“Female Sally” complied. She noticed also that Jehutterances were also longer than

Sally’s.
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It is true to conclude that EFL texts studies pref@ presenting males as the main
acting characters in dialogues. These results doamiradict the findings of the several
studies that have suggested that in mixed-gendefecsations males did speak more than
females (Spenser, 1990, Holmes 1980).

In the present survey, the results obtained wiglards to the representation of
females and males in dialogues reveal three diiferategories of dialogues employed in the
textbooks: same gender, mixed gender and neutlalgilies. Same dialogue represents male
to male and female to female communication, mixexdgr dialogues involved both female
and male characters and neutral do not emphaspattieipant’'s gender and could be
presented by both female and male characters.

A close examination of At the Crossroadseals that the number of neutral

dialogues is four (p. 22, 64, 66 and 90). The feilg is an example of neutral dialogues
where the participant's gender is unknown:

A: Hello, I'm doing a survey about students’ reg@ativities.Can you help me.

B: Yes of course

A: well, my first question is ...

Air hostess would you like another drink ?

PassengerNo, thanks, I'm fine

Besides the neutral dialogues, we have found alsiodame gender dialogues. On
page 61 the dialogue is between Peter and Johpa@®90, between Karim an Doris, Aicha
and Meriem, policeman and motorist. On page 92 éetvRachid and Karim. Besides, we
have also found two examples of gender mixed betvadady and a man, she initiated the
dialogue and asks him questions (p.48) and betwieainman, Marry, John and Peter on page

148. It is the chairman who initiated the topic &edis the one who asks questions and try to
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get answer, he started by Marry then the topic atimuproblem of traffic pollution is
dominated by Peter and John.

Chairman: Right.Can we start? The main purpose of this mges to discuss
the problem of traffic pollution in our town. Wouiebu like to begin ,Mary? What have you
got to say on the subjects?

Mary: Well, | think that there are too many private carghe streets. That's what
causes traffic jams and pollution. Now, the waystive the problem in my opinion is to
discourage people from using their cars in the a#ytre.

Chairman: So, you mean that peopleshould use public trabgpéown. How do
you feel about Marry’s idea,John?

John: | like Mary’s idea , but can realy agree with because many people need
to use their cars simply because they are depeodethem.......

Peter: | disagree with you there John

Chairman:Just a minute.Let him finish, Peter! What were gaying, John?

John: Well, | was saying that peopleare dependant oin thes and that’s true..

In Getting Throughwe have two examples of neutral dialogues on pg&gyand

122 and three of the same gender dialogues foumpdges 28, 44 and 84.

In New Prospectsve have found three examples of neutral dialegure one of

the same gender and one mixed gender dialogue éetavavife and a husband who initiated
the dialogue (p. 112) and between two males chensaaend a female( p. 171).

As we can notice, eleven neutral dialogues, elghtsame—gender dialogues and
two mixed diaologues are found in the textbookswescan see, neutral dialogues prevail the
textbooks and this can be perceived as for theoretmt they provide equal unrestricted
opportunities for both female and male studentgi@pation in speaking activities. A close

examination of the mixed—dialogues that have beand on page 148, (At the Crossroads
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and (New Prospedt®n page, 112, 171, reveal some cases of femdier yggmesentation. For

example, the first dialogue is about the problertraffic pollution between chairman, Marry,
John and Peter. As we can notice in the dialogedijnd three males and one female.
Additionally, the chairman initiated the dialogugdaasks for information from Marry, Peter
and John. Marry has taken only one turning anathers two.Consequently, the difference
of the amount of talk between females and malss isig. Males uttered 112 words and
Female only 42. It is obvious from these resul& thales have dominated the dialogue and
those who express more their point of views. Indtier example, on page 112, the dialogue
is between a wife and her husband, she initiatedii@ogue, she takes five turning and her
husband four. She is the one who seeks for infoomashe uttered 49 words and her husband
only 23 words. With regards to the dialogue on phffe Henry, Sofiane and Lamia. The
male Henry initiated the dialogue about TV heraane heroes. Henry and Sofiane have taken
two turns, while Lamia just one and she is leflat to express her opinion. Males uttered 80
words, whereas Lamia only 39.

As far as the same gender dialogues, out of tla <ot found in the school
textbooks, four are between males-males and ordybitween females and females on pages

90 At the Crossroadsetween Aisha and Meriem and in Getting Throbhgtween Maya and

Leila.

Additionally, through our examination of the dialmg along the textbooks, the
topics tackled in these conversations and thesstatthe persons involved may imply sexism.
Indeed, males are portrayed as journalists, businas, heads over international
organizations and noble price winners. Femalesghew are depicted as sensitive
schoolgirls who are discussing “futile “topic whemgch as boredom or shame. The depiction
of females as emotional, “the futility “of the taphey discuss on one hand and the portrayal

of males as important figures and subjects of gaelaievements on the other hand reinforces
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the biased stereotype about the two charactemss'ialsociety. Such a portrayal trivializes
women and denies them access to business, fandifirdnt achievements that aim to
promote the human life. Moreover, they may implien€e to learners by disadvantaging
females from entering the field of business whlaytbelieve is not theirs. Furthermore, It is
capable of straightening males’myth of superiooner females and subsequently perpetuates
gender inequalities and discrimination in society.

In conclusion, the inequalities of female and mefgresentations in dialogues is
so obvious as it is revealed by the results obthimale characters appear more in dialogues,
when they speak and initiate more, or take momstunay be referred as negative factors in
EFL classrooms, since these dialogues cause desgement in developing speaking skills
and passives classroom role of the females. Omlgeyebalanced dialogues, integrating equal
numbers of female- male appearances, turns, ioiigiand words, improve classroom
interaction and provide equal opportunities of Esfglearning.

G.2.Analysis at the phrase /sentence level

a. Humour

As we have already stated, humour can be usednaslato disguise sexism.
through our examination of the three manuals, axehecorded two instances in New
Prospectsvhere women have been projected as the laughmeg sf the readers. On page 59,
a picture in a hospital shows an elderly man lymbis bed and an other elderly man has
asked a woman who is setting next to him, howhalrmedicines that he has taken has not
cured him and the woman replied by wondering haay tiave not killed him:

Man :Incredible 'he has taken all these medecinesyahdone of them has cured
him.

Woman :what is even more incredible is that none of thas killed him
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Indeed such example can be considered as sextgt sidepicts this woman as weaked and
criminal and wish death for people.Even thoughsitsaid humouresuly, neverthless the
implying message is so strong and harsh since atiregmage of women is manifested.

The other example is also found on page 189, a was® depicted as a victim
of man’s lies. After insisting on seeing unicorntire garden, the woman believes that her
husband is crazy and she called the police andhyg because she thought that unicorn is
a mythical beast, when they have arrived they Is@zed the woman because of her husband
lies.This is also a good exmple of how humour canubed as a technique to convey a
negative image of women.In this story, women angaded as weak,lack rationality and are
victims of males domination.Even though, it canabgued that the purpose of incorporating
such example in learners book is just for “kiddingfie’s must reject it because it may wound
and have negative impact on the learners, espegials.

b-Ready —made phrasesAs far as this aspect is concerned, no provebs or
ready-made phrases that are demeaning women hemedjgorted, this may be also
explained by the fact that textbooks authors becawere of the potential impact that such
phrases may have on learners.

c-Connotation and Collocation The same conclusion is reached as the ready -
made phrases, no negative connotations have beeatatk in the textbookas far as the
depiction of females is concerned.

d-Inferences and presuppositionsNo instances that presuppose the aleniation

or the traviliazation of women is found in the teowks.

G.3.Analysis at the Discours Level

a. Firstness
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After reviewing the order of appearance of the s@ges in pairs, the data

gathered in the textbooks are reported as follgivhe Crossroadghe results show four

occurrences where females occurred before maley. dite “...... mum and dad” on page
21(unit one), women and men on page 155 (unit #we) s/he in pages 84 and 91 (unit two
and three respectively). This use, did not seeattor randomly. It is probably an alternative
to change the dominant order where females areyaltt@ second sex. Referring to females
before males can be interpreted as an awarenegsthbmffence sexist language may cause
and as a step towards challenging it. Be it or s1iath usages are capable of lessening the gap
existing between females and males by implying ot of them are of equal importance.
Besides the previous occurrences, occurred seterauntes where males are
mentioned before females. These instances aredextan unit one such addri and Kirsi”
on page 21,Tom and Edora Smith* Dear Sir and Madarhp. 27. “l have brothers and
sisters”, on page 32,hen and womeéron page 126, hy father and my motheand
“brothers and sistefon page 91.

As far as Getting Througis concerned with regards to firstness, the result

mention five occurrences where females occurredrbahales.They are ...sisters and
brothers...” on page 49 (unit 2) andetlies and gentlemehon page 68 (unit 3) and s/he on
pages 122, 128 and 130 (unit 6).

In addition, the previous utterances occurred fl@where males are mentioned
before females.These instances are recorded in2usuch as “little white boys and white
girls ...” “ little black boys and little black girls ..ch page 49 (unit 02) and’lddies and
gentlemerfon page (50 unit 2) andiusband and wifeon page 102 (unit 5).

With regards to New Prospectse have found the occurrence of two examples

where females proceed males on pages 80 andld&i&s and gentlemehand one example

where male comes before female on page #iga@r sir and madam
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It is obvious from the above examples that refgrtonmales before females
constitutes an aspect of sexism in language. Bversidone unconsciously, each time the
occurrences such as “boys and girls” or “malesfanthles” constitutes a negative attitude
towards females. In fact, in a language such asigfngrhere the order of appearance is
important“‘the worthier is the one who is preferred and meng&d before, just like a man is
mentioned before womefWeatherall 2002:18). The aforementioned examales
discriminatory against women because they depahths the second sex and allege that their
roles are of less importance when used with mailes Romaine, 1999:35). Because this
order is so ingrained in our culture, switchingeems difficult or even odd. This constitutes
an evidence of the power of such aspect of sexisiBRL learners who believe that males are
naturally the first and then the best.

b. Fragmentation : our focus on the fragmention aspect in our asigalgf gender
at the discourse level is triggerd by the fact tinimen are always the subjects of
fragmentation and objectivization through their idgpn.In our survey, we have found that
women are not exposed as sexual objects in theiiAlgeecondary school English textbooks
and this may be explained by our context and #ekdround of their authors who are living
in a society where such issues are considred as tfd topics that should not be addressed,
especailly for the learners who are in the peribddmlescence.

c. Focalization: the three school textbooks are fraught with gxasiwhich
reflect the centredness of male characters italbspects addressed both in pictures or in
texts. The Focalization on the male charactereecethe marginilized image of women.

Either the stories or the dialogues have been tegpdrom the male point of view.
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Chapter Six: Analysis and Discussion of Race

This chapter is devoted to the discussion of thaionbd results, we attemp to see
how the representation of minorities, especaillgdple of coulour” is reflected through the
data gatherened. Like our analysis of the genderejsthe same steps will be followed to
evaluate the intended textbooks with regards earéicial representation since our theoritical
basis is the same.i.e.Sadker and Sadker categirigas. As a starting point, the appearnce
of minories in the cover page, text and illustrasiavill be checked. Then, the occurrence or
the absence of instances of streotypes will bertego After, the linguistic aspect i.e the
language used to depict minorities will be analyzEohally,as far as the race aspect is
concerned, our corpus will be analyzed to seeefehs any manifistation of the rest of bias
categories( selctivity, unreality, fragmentatiord aosmetic bias).

a-Cover Page and the Representation of Race

Bearing in mind the proverté first impression lastsour interst in the analysis
of the cover page is trigged mainly by its impodaim giving the first impression of what is
inside the book. In relation to the race issuesradur examination of the three content
analyzed textbooks, all the characters are whitlesaem to be all Algerians, no “people of
colour” or from different minority group is includeThis invisibility can be intrepretd that

these characters are not worthy to be incorporateldhis leaves a bad impression.

b- Invisibility in Text and lllustration

None of the textbooks give a real picture of theedsity of the Algerian society

or the target culture i.e. English. At the Crosdmafter scrutinizing the texts and

illustrations we have found solely two examples rehgeople of colour have been depicted.
On page 52, a picture of a greatest African weiteo is “black” is presented. In the next

page, an exert which can be consider as a sumrharg book is given. Another example is
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found on page 126, while the career of a greaki¥anerican scientist George Washington
Carver has been given. It is obvious from theserepoesentations that the different ethnic

groups that constitute either the target culturtherAlgerian society are totally omitted or

underrepresented. In Getting Throutte authors have not provided an inclusive pectir

the diversity that constitutes both the Algeriad #&me English societies. Through our content
analysis, we have found only one illustration acpamed by a text which reports on the
suffering faced by people of colour during the 1960 USA. In the picture, we find a group
of black men are transported on a ship as slaw$vamwhite men surveille them.In New
Prospectswe have also a picture of a woman of colour with tf her colleagues who have
just been graduated. As a matter of fact, thesdtsaeaveal that the newly designed
textbooks do not actually meet the social expemadif the new reform in terms of the
representation of the different ethnic groups dn&ir tcontributions and positions either in the
Algerian or the target society, given the fact {i@moting tolerance, openness and
understanding the others are among the aspirinig gb¢he reform.

Stereotypes : Given the fact that minorities anebfge of colour “are almost
invisible in all aspects of the textbooks, sterpetywith regards to this aspect are
scarce.Neverthless, the text and illustration @American blacks during 1960’s(Getting
Through, p.48) reflect the fact that they are st@ed as, slaves, helpless, weak and the

servant of the white men.

c. Selectivity

Through our analysis, we have found an examplesleicsvity with regard to the
race issue. In the text entitled; Martin Lutherdgithe man of peace, in the text it is said that
the black Americans now enjoy the same rights asathites, but the authors have not given

even a smallest hint on the challenges and theshgrdhat their precedes have experienced
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“black American can do a lot of things that theargnts could not do years ago because of
racism”(Getting Through, p48).

d. Linguistic Bias :no occurrence has been recorded on the use ofdgaghat may be
considered as racist.

e. Cosmetic bias as far as race is concerned, no occurrence thettrénis form of bias
is recorded, this may be explained by the lackt@néion attributed to these two issues from
the authors of the textbooks

f. Fragmentation The best example of fragmentation is shown on pyén Getting
Throughwhere a group of “people of colour” are depicte@ idesperate picture.

g. Unreality :no instance that reflect this form of bias hasrbeecorded.
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Chapter Seven: Findings on the Generational Issue

a. Invisibility

With regards to the last issue in our survey; thgiction of elders is also content
analyzed by relying on Sadker and Sadker ‘s caiegof bias. Through our data gathered,

the invisibility of older characters in At The Gsyoadss striking. Out of 90 total characters,

only two elderly ladies have been found in thesiitations on page 64 and 121 respectively.
In the second textbook content analyzed, elderbpleeare completely excluded in the
illustrations. No elderly character has been inocaifed. Actually, this omission reflects the
unimportance and the position that they hold inedgcin the last course book underanalysis,
we have noticed an improvement in the way eldeglypbe have been handled. In New
Prospectswe notice an improvement in the way the eldedggle have been treated. Even
though, their number is small (8) compared to ttal tcharacters (127) found in the
schoolbook, however, their representation is soifsagint.

It is obvious from the data gathered in the thremuals that the elderly people
are underrepresented and excluded from texts aradrétions and when they are mentioned,
they are depicted in terms of kinship; grandfatiregrandmother.

One aspect of biased textbooks with regard to thtegyal of elderly people is
their invisibility or omission in the text. In thursebook designed for S1,we have one
elderly character mentioned in the text about okamkinoka who is okonkwo ‘s father has
been depicted as a negative character “a lazyraprbvident and incapable ....... he is a
cowards”(p53). In the two remaining textbooks ;eeld people have been depicted only in

terms of kinship as grandfather and grandmothers

b. Stereotypes

As far as the occupational roles assigned to sldexbple, no example worth to

be mentioned.They are all projected as grandfathérgrandmother.
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Elderly people have been depicted in stereotymicages; they have been shown

lonely seeking for a good company as the pictutithe Crossroadé.64) shows; when the

elderly lady asks a young woman “why you don’t cand site next to me”.This
stereotypical image of elderly people also fountl@w Prospecisas ill, unable “an elderly
man lying in the hospital’(59), on page 121 alsmaple is shown isolated and living
lonely.We have also found positive stereotypes tiaye been depicted as kind, loyal and
great as the following examples demonstrate :

“The best grandmother ....she was very kind and 1¢@&itting Throughp.32)

“My grandfather was the greatest hero” (New protpecl70).

e. Linguistic Bias: no occurrence has been recorded on the use ofdgaghat may
be considered harmful towards the elders.

f. Isolation : there is only one example found in New Prospépt421) worth-citing
that reflects this form of bias.A couple have bsbown isolate and this reflct the neagtive
sterotype that elders are alone.

g. Cosmetic bias, Unreality and Selectivity

No manifestation of such forms of bais either it @ illustartions, this confirms that
this category is totally ignored.

As the findings of this study suggest, maggist tendencies are apparent in the
coursebooks. First, these coursebooks do notttreatlderly as they treat any
individual appearing in these coursebooks. Thai sy, the elderly are depicted only when
their age is the significant counterpart of th@pe@arance. Thus, when the elderly are
presented, their age makes up the largest panediscourse. It is noteworthy that when the
elderly is a part of the discourse, they are represl as minor characters such as those
having the role of the grandfather or grandmothreother words, the elderly are not

presented as whole persons existing with many ggbther than their ages. Often, the
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elderly appear as grandmothers and grandfathexrs examples in support of the belief that
healthy life is possible at all ages with theirerabnfined to caretaking their children.

As it is reflected by the number of pages concemigla the findings on the race and
generational issues, the data collected is soduhsince these two aspects are completely
ignored by the authors of the textbooks. The tesibalo not provide ample examples that
allow us to carry out a long discussion and tow#econclusions as far as these forms of bias
are concerned. In sum, the elders and minoritygg@ue invisible in the Algerian secondary

school English textbooks .
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Summary, Conclusion and Recommendations

This chapter starts with the summary of the maimtgoreached through our
evaluation of the Algerian Secondary School Englestibooks. Then a conclusion has been
made two answer the major question that has guidisdresearch work “Do the Algerian
English textbooks carry out any form of bias ?”xNeedagogical implication of the issues
under representation will be discussed. The chaymecludes by an overall evaluation of the
current study and suggestions for the further rebea

Before closing this study, it is convenient to coemihon some of its findings. As
it is stated in our introduction, in carrying ohig study, our research is mainly guided by
research objectives accompanying by questions.Basesadker and sadker categories of
bias, the findings of the study were specificalbfiected with the purpose of responding to
the following main study issue:

Do the Algerian secondary English textbooks camy any from of bias with
regards to gender, race and generations ? As wedescribed in our methodology, our study
has employed both qualitative and quantitative washin data analysis.

On the determination of the portrayal of gendethimsecondary school English
textbooks that are presently in use in Algeria,aam be discerned from the outcomes of this
research, there is gender imbalance in the depicfigender in favours of males across all
the categories that are identified and used irctimeent analysis of the three textbooks.
Female compared to male characters are underrepaigea. Generally there is gender
imbalance in the portrayal of gender images in t@s@f males at the expanse of women.

Our current study has found that the cultural cointegarding gender represented
in illustrations and texts does not actually vieltte norm adopted in many EFL texts all over
the globe displaying some kind of female underesgntation. Through our obtained results,

we confirm that stereotypes of gender visibilityntoue to appear in recent EFL textbooks.
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This study and other studies (Hellinger, 1980, Paag 1984, Sunderland 1992) stresses the
invisibility of females in foreign language textb@oThese methods of presenting and
representing gender aspects might hinder learnens éxpanding their cultural horizon; they
shift their perspective toward the unfairness afidgr representation in textbooks because
their value systems are still in the process oktiging.

Also, the findings of this study proved that thera significant imbalance in the
number of the greatest figures that have been pocated in the textbooks. Indeed, these
findings show a serious problem in the Algerianoselary school English textbooks.
According to some researchers, under representatione gender over the other implies that
the gender has less importance, value, and signidiin society (Sadker and Sadker 1978,
Gollnick and Chinn cited in Porreca). This unfagatment of gender may cause young
students to consider females less importance gmifisant in society.

As far as gender -linked jobs and occupations, fthdings of the study
demonstrates that the overall pegging of male anthfe characters to employment favours
males in comparison to females.These prevalentafair findings of representation, besides
the restricted female occupations may affect astbdistudents’ views of the world (Sakita,
1995).

In the domain of personality traits, the findindggtee survey reveal that males are
given positive traits than females.If we add t® ttlear male outnumbering the types of traits
ascribed to each gender, we conclude that the eudfidhe school textbooks are not actually
accurate in presenting this aspect. Females haare egatively described as weak, sensitive,
and submissive and dependent on men.They have aathe time been described positively
in personality characteristics that relate to humaations, such as being kind, affectionate
and loving. Males characters on the other hanghaséively portrayed as brave, courageous,

adventurous but negatively shown to be cruel amyg. |Again, the portrayal of personality
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traits favours males and it is their advantagehim huilding of self —esteem.The personality
trait can aspire males to model on them. Such rnlindetan be advantageous to them in
carrying out other activities outside the home. réfme, textbooks should depict the
appropriate positive and negative personalitydréot both girls and boys to permit them to
judge the worthiness of such behaviour.

The findings on the use of gender —biased languageal that the depiction of
gender biased language has not very much featartéebicontent analyzed, to a large extent,
the authors of the textbooks have tried to avoievien though we have found instances of
generics terms. Yet, gender biased language isigoificant. Such conclusion is in line with
what we have said in our review of literature canoey the greatest achievement of feminist
to combat generic terms.

The findings of the study show a visible tendenegarding the aspects of
firstness. Out of 22 Examples of firstness, males sieen 13, while females appeared 11,
these results are in concord with Porreca’s fingliwich indicate that male preference is the
norm, which in turn violates one of the goals afifgn language education that emphasises
developing linguistic proficiency and cultural kniedge.

With regards to markedness, the data gatheredsthe three textbooks show
that there are only three marked terms which anadan the textbooks. English marking of
females terms depicts males as the “norm”, the dresthe most desirable (Hardman,2004:6).
Simultaneously, it reflects a view of women as ai@# inferior and of less importance.Such
practice is capable of moulding the ESL learndrsught into bipolarized society that let no
place for diversity and tolerance.

In the selectivity or imbalance category: the reswbtained from our analysis
show that actually there are many instances wihnasetforms of bias are manifested. As we

have already seen in our discussion of this fohm, authors of the English textbooks have
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mainly selected the greatest male achievemeneatxpanse of females and this may leave a
bad impression from the females’ learners who gahsider that women have no place in the
field of science or literature.

Fragmentation : as far as the findings on thisgrate only an example where this

form of bias has been noticed_in At the Crossroadyage 110.

Unreality: also, learners have been given with stodied image of the daily
reality of women. As we have seen in our discussiom conservational topics that are
strongly related to women have been tackled.

As far as the two last issues race and generasidnig@reflected by the amount of
discussion that is diserned to them, it is obvithet the authors of the textbooks have not
given importance to picture the diversity of thedb culture or the culture of the target
language. Ethnic groups and elders are scarcelytgmbiout and this is what makes the
algerian secondary English textbooks bias also weitfards to these two issues, through their
invisibility.

The above summary of the findings indicate thamaltt the Algerian secondary
school English textbooks are not free from biagenms of gender, race and generation. The
textbooks that accompany or are part of the officarriculum have hidden negative
messages that are communicated to the learneritemigly. Textbooks which remain one of
the versatile agents of socialization in the sgcieads to shape attitudes by transmitting a
society‘s culture. Bearing in mind the new reforoalg, we can say that the authors of the
textbooks have failed in proving an inclusive pietas far as the gender, the race or the age

of characters are concerned.

Finally, bearing in our minds what vitz (1984:4sleaid‘the facts,

interpretations and values taught to today’s creldwill largely determine the character of
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tomorrow's citizenry”. Textbooks ‘writers must take care that what theyenis inclusive and
not discriminatory. They could not only rely on ithexperiences and knowledge and values
for presenting aspects of the target culture. Thesdrto get goals and prescribe themes to act
as guidelines for their work. It is the biggestp@ssibility of our Ministry of Education to set

in advance guidelines to guide textbook writerexolude bias from EFL textbooks.
Unfortuantely, through our research work we haviefend any document concerning
gender implementation in EFL textbooks. Hence rdeoto bridge the gap, for practical
reasons, as an English teacher, we suggests ardiatmanplementation of some techniques
and strategies by teachers to exclude or at leastnme all forms of bias that may be found

in learners’ daily textbooks. Teachers can:

- Analyze their students’ textbooks, especially wh¢he roles of female is
portrayed according to traditional beliefs. Themeyt can prepare additional supplementary
materials to eradicate the short flow

- Use inclusive language such as police officerdolice man, chair person for
chair man and they or s/h instead of he.

- They should avoid using teaching strategies waild undermine the values
and images of females and males learners and @lepplore better alternative ways, which
would promote gender balance in the teaching aarthileg process.

- Ask students to review school textbooks to idgrihe types of bias that may be
found in their course book by relying on sadker aadker categories of bias that should be
explained thoroughly. The following should be emrsiwhere appropriate :

Males and females are:

= Are presented with equal respect
= Are illustrated in similar number and importance

= Are shown in a variety of occupational roles

162



= Are shown as making important contributions to trmmunities and to the
world.
= Are shown as active and responsible society members
Also, they should be ensured that the picturesamdd of their society and the
society of the target culture is inclusive.
They should be aware of the importance of providinginclusive picture of the
local and the target culture as far as the diffeegimnic groups are concerened.
In a nutshell, Through our research it is hoped évary possible effort will be
made either from textbooks designer, teachers dndators in general not to offend a certain

group of learners purpusfully or unintentionally .
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Recommendations for Future Studies

To develop this study further, a more extensive amof material could be
collected, more textbooks could be scrutinized @rdpared, this in order to make the study
more reliable. Based on the findings of this stwdyich have established that bias exists in
the Algerian English textbooks,other studies acemamended:

- Examine the issue of bias in the English textlsottiat are designed for middle
school levels.

- Carry out a research on the issues of gende¥,aiad generartion in the
textbooks of other subjects.

- Investigate teacher—learner classroom interastion both female and male
classes to reveal the ways teachers follow to ptespects of gender:

There are other aspects of gender that need todmeiee such (tag questions,
woman’s lexical and grammatical choice).

In sum, gender, race, generation, language andagdaocare all broad subjects and

there are immense possibilities for researcheesamine.
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Appendix n° 7

Personal e-mail Communication with Pr.David Sadker

From: Chafiaa Akili

To: dsadker@american.edu

Sent: Thursday, November 05, 2009 3:32 AM
Subject: Articals about gender bias

Good Morning ,

I'm an Algerian post-graduate student, | prepareater thesis entitled Gender ,

Race and Generation in Algerian Secondary Schaxbbeks. From my review of
literature, i have found that your work in the diedf cultural bias and especially in gender
bias is so remarkable.Thus, | would be very gariéfrou could provide me with some
guidelines and advices to how to proceed and sendrticals about categories bias

esspecially the entitle@ender Bias:From Colonial America to Today's Classrooms.

Best Regards
Mrs Akili Chafiaa

Re: Articals about gender bias

A Chafiaa Akili
David Sadker
e: (dsadker@gmail.com)
.. dim. 08/11/09 21:33
nvoyeé :
Chafiaa Akili

(akili.chafiaa@hotmail.fr)

Dear Chafiaa:
I am pleased that you are investigating these issues that limit
human potential. You will find some useful information on my website
http://www.sadker.org/DavidSadker.html

and some categories and data you may find useful in

http://www.sadker.org/textbooks.html

The chapter you identified will not be that helpful to you.

Good luck,
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Résumeé

Le présent travail a pour but d’analyser et d’éegalies nouveaux manuels scolaires
(Algérien, «At the Crossroads, «Getting Through» and « New Prospects destinés aux
éléves du cycle secondaire @nqui concerne le sexe, la race et les générations

Notre intérét particulier a la réalisation d'unegh de magistére sur ces questions
a été déclenché par la fonction qu'ont les mansetdaires comme « de puissants agents de
socialisation.

Il peut étre soutenu que ces manuelsc dous leurs aspects, ont le
pouvoir de modifier I'opinion des éleves et leursyances sur les nombreuses questions
socioculturelles telles que le sexe, la race etgémération, puisque la majorité de
I'enseignement en classe est réalisée par ledisatitin. En rapport a cela, les théoriciens
rejettent la demande que la scolarisation constilneprocessus neutre et que les écoles
fonctionnent souvent avec l'intention de reprodiesevaleurs et les privileges de la culture
dominante (Darder, 1991). Ainsi, les manuels soedaiont des effets sur la formation
cognitive et émotionnelle des éleves. Par conségules tendances récentes de recherche
dans I'enseignement de langue anglaise (ELT) exiggnde du matériel didactique a partir
de perspectives difféerentes, y compris leurs geglitulturelles, sociales et psychologiques et
leurs effets (Kramsch 2000).

Il est estimé qu'en se concentrantiadacon dont les personnages sont
representés dans les manuels, un nombre de messag#s valeurs sont transmises aux
eleves. De telles valeurs, alors, peut se trangfoen pensée stéréotypée des éleves enver
les autres dans la société, forcément a cause deaisas pratiques telles que la haine,

I'intolérance, ou de rabaisser les autres. Parécuet, notre intention dans cette recherche
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est de dévoiler les personnages : Femme, Hommanuesités et des groupes d'ainés sont
représentés dans les nouveaux manuels. L'un des dautla derniere réforme est de
promouvoir les valeurs et non de les rétrogradeur Rtteindre cet objectif, Sadker et Sadker
sept catégories de préjugé (invisibilité, les singes, les préjugés linguistiques, lirréalité, la
fragmentation, la sélectivité et la partialité caésigues) ont été utilisés comme théorie de
départ pour étudier et explorer les différentesfes de préjugé qui peuvent étre trouvés dans
les manuels scolaires.

Pour réaliser notre recherche, a la fois une aeajymntitative et qualitative ont été
effectuées. Grace a lI'analyse de contenu (CA)aeialyse critique du discours (ACD) les
résultats obtenus ont affichés que les manuelsiestign sont loin d'étre exempt de préjugés
a I'égard de tous les aspects retenus pour I'di@iudl a été constaté qu'il ya une tendance
significative a sous-représenter les femmes, lesiggs ethniques et les personnes ageées
L'invisibilité de ces personnages est enregistrizefais dans le texte et les illustrations. Les
résultats montrent en outre certains stéréotypgzadiculier dans les aspects des métiers et
des traits de personnalité. De plus, I'analyseis quantitative et qualitative ont confirmeé la
présence de ces formes de préjugé (sélectivitéragmentation, l'irréalité, de partialité
cosmeétiques). Dans la mesure du préjugé linguistitua été observé que les auteurs des
manuels ont étaient sensibles dans leur utilisationlangage dans la représentation des
groupes ethniques et les personnes agées. Pargilley a une tendance remarquable a
utiliser un langage inclusif et neutre dans la dpson des deux sexes.
Sur la base de ces constats, nous arrivons a lduston que les auteurs des manuels
scolaires ne sont pas guidés par des listes dedtmspécifiques qui empéchent la production
de matériel didactique biaisée. Par conséqueanstifortement recommandé par le ministére

Algérien de I'éducation a élaborer des listes derdote pour identifier les préjugés, parce que
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ce que possedent les manuels scolaires et de &f#nsnaux apprenants socialement et

culturellement est d'une importance primordiale.
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