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Abstract

The present work deals with the problem of therlees’ mother tongue interference in the
acquisition of EFL speaking skills in Algeria. Thigidy seeks to investigate how the first
language of the learners, Arabic and Berber, irgegs with learning FL when speaking in
the EFL classrooms. Two theories were used instiidy in relation to language transfer: the
first one is the Behaviorist learning theory ane gecond one is Contrastive Analysis theory
(CA) in order to compare between some elementshef target language structure
(phonology, morphology, grammar) with the same el@min the learners’ MT. The purpose
is to know the differences that lead to the negaiiterference of the learners learning
English language while acquiring speaking skillsydato know whether teachers’ give
feedback to their learners to overcome the interiee of their MT. In this research study,
two data collection tools were used: Eight classnoobservation sessions were conducted on
1% and 29 in Aoudiai Mohamed (Ait Aissa Mimoun) in Tizo-Owzand a questionnaire,
which was submitted td'land 2year secondary school teachers of English in (Diaiou)
The gathered data were anlysed by using computegram called social package for social
sciences(SPSS) and the qualitative data were presereferring to discourse analysis
(DA).Using all these tools ,results were reachethated to the questions asked in the General
Introduction: ' and 2 year secondary school English learners make erdus to the
interference between English and their mother t@sgirabic and Berber) when they speak
English at various levels such as Syntax, GramiAhgnology, Lexis and Pronunciation. At
the end of this work, some recommendations were nimadrder to reduce the mother tongue
interference.

Key words: mother tongue interference
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General Introduction

Statement of the Problem

Language as a social phenomenon is closely relatdtuman beings since it is a
means for communicating thoughts, ideas, feelingd desires. Nowadays, English has
become the language of communication and globalisatBecause of this worldwide
character, it enables people to get in touch wabheother, and it is used in business,
diplomacy, sciences and Media. English opens upmppities and enhances the chance to
boost one’s professional career and gives accedsdwledge, to latest discoveries and
inventions, to high specialised training and edocatand to the world culture, arts, film,
music, and books. For this reason, the Algeriancational system adopted English as a

second foreign language after French.

The aim of foreign language teaching and learningo enable the learners to
communicate in the target language. However, ribisan easy task to achieve because of the
differences that exist between the native languangkthe target one at various levels such as

Syntax, Grammar, Phonology, Lexis and Pronunciation

Many works have been conducted all over the wonddifferent scholars and
researchers on the exploration of mother tonguerference with learning English as a
Second or Foreign language. In regard one can areitionso’s research (1997) where he
conducted a study in order to investigate the fetence of Spanish language when learning
English as foreign language by the beginner Spastigients. The author found that phonetic,
orthographic, morphological, syntactic featuresmeein the FL and MT were problematic
issues for Spanish students due to the most mssizdkesed by transference from Spanish to

English. As a result the current study therefotenapt to investigate the issue of mother



tongue (Berber language) interference in learninglih as FL. Indeed, we therefore intend

to focus our attention on one precise area whithaspeaking skills
Aims and significance of the study

The main aim of this study is to investigate theiference of the learners’ mother
tongue in learning English as a foreign languad@ckvis one of the major problems that the
learners face and affect their learning procesthénsecondary school year 1 and 2. In this
research, two data collection tools were used: sot@sn observation sessions and
questionnaire, in order to notice the interferen€éhe mother tongue and to identify the
elements of language in which the interference ;@nd whether it interferes negatively or
not while learners speak English. Then, to knotedchers help their learners to reduce this

problem of interference.
Research Questions and Hypotheses

To investigate the mother tongue interference \a#rning English foreign language

as regarding the speaking skill, the current saabks to answer the following questions:

Q1: In which elements of language does the learnetsinterfere in English as a foreign

language (EFL)?

Q2: Does the L1 of the learners, Berber or Arabicerigre negatively or positively with

learning English in secondary schodldnd 29 year while speaking?

Q3: Do teachers help their students to overcome trester of their L1 in learning the target

language while speaking?

In an attempt to predict the results, the followingotheses are advanced:



H1: There are variouslements in which the learners’ L1 interferes wehrning English

language such as Grammar, Morphology and Phonology.
H2: The learners’ L1 interferes negatively in speghkimglish as a foreign language

H3: The teachers help their learners to overcomenteeference of their L1 while learning

the target language (TL).

H4: The teachers do not help their learners to oveectine interference of their L1 in

learning the target language (TL).
Research Tools and Methodology

In this study, a mixed method approach is adopti;h means that the research uses
both Qualitative and Quantitative research methdtiss research aims to shed a light on the
interference of mother tongue in Learning Englishaaforeign language speaking skill. The
data for this research are collected through a@ssrobservation of Sl and 2 year
secondary school learners in Aoudiai Mohamed in Aigsa Mimoun (Tizi-ouzou) and
questionnaires submitted to secondary school tesagheorder to collect more data for our
topic. The data are going to be anlysed, usingdata analyses: a social package for social

sciences (SPSS) and discourse analysis (DA).
The Structure of the Dissertation

This dissertation follows the traditionabneplex structure including a General
Introduction, Four chapters and a General Condatusithe Introduction deals with the
statement of the problem, the research questiotidrgootheses, the aim and significance of
the study, research techniques and methodologytenstructure of thdissertation. The first
chapter is called “Review of the literature”. lviews the important concepts and different

definitions related to our topic of investigatigorovided by various scholars, and it also



consists in reviewing the theoretical frameworkonir what, two theories are chosen:
Behaviorist learning theory in relation to langudgensfer and Contrastive Analyses (CA).
The Second chapter is “Research Design and Metbgybl It starts by presenting the
research tools, which consist of questionnaire esklrd to teachers and Classroom
Observation in secondary schodl dnd 2° year, and also explains the instruments of data
collection. The Third chapter, namely “The Preseomaof the Findings”, displays the
gathered data from the research tools. The lagiteh# the * Discussion of the Findings”,
which interprets and discusses the results ofékearch tools in relation to the framework in
order to provide answers to the research questsabsin the Introduction. Finally, the
“General Conclusion”, provides a summary of the rmpoints discussed throughout the

dissertation.



Introduction

The present chapter is devoted to the review ofliteeature that accounts for the
major works related to the mother tongue interfeeean learning a foreign language. This
chapter consists of three sections. The First aectiomprises different definitions and
background of the main terms that are used instiidy ‘Mother tongue’, ‘foreign language’,
‘transfer’. Then, the second section is composespebking skills. The third section contains
the first theory used in this investigation whistthhe behaviorist learning theory in relation to
language transfer. In addition, another importhebty named “contrastive analysis” (CA) is

exposed in this work with the view that errors derirom first language interference.

Section I: Definition of concepts

1. Definitions and background

1.1 Mother Tongue

Mother tongue is termed by different names suchawe language, first language
and primary language. It is not the language old&himother as wrongly defined by some
people. Mother in this context means the sourceaagih. Ashworth (1992:5) views mother
tongue as The language which a person acquires in early yeaig which normally becomes
her natural instruments of thought and communigdtidn other words, it is the first
language of a child which he or she has to leachume as a means to communicate his or her

thoughts.
1.2 Foreign Language

According to (Richards & Schmidt R. 2002 :206) gign Language isd' language
which is not the native language of large numbéngemple , in a particular country or

region, is not used as a medium of instructioncimo®ls, and is not widely used as a medium
5



of communication in government, medi®8y way of illustration, many countries arourt

world adopt English as a foreign language, suchl@eria.

1.3 Transfer (Interference)

Different studies have been conducted on languatgeférence, and many definitions
are proposed since transfer is a reality in thegss of second language learning. According
to Wardhaugh (1970:50xransfer is a tool used to account for or expldne terrors which
actually occut. He further argues that transfer “is the basisdredicting which patterns in
(L2) will be learnt more readily and which will pre more troublesome” (ibidem). Dualy et
al (1982:77) define interference athé automatic transfer, due to habit of the surface
structure of the first language into the surfacetlté target languade This means that the
learners of (FL) refer to their first language smulehile they attempt to use the target
language.

1.3.1 Types of transfer

Ellis (1986) argues that language transfer is ifleence of L1 grammatical rules into
the L2. Those rules of the first language are fixedhe brain and interfere with second
language, giving birth to two kinds of interferenpesitive and negative.

Positive transfer is when the grammatical structures of both langaagre similar
and, hence the structure of one another can bédppto the other. This kind of interference
facilitates the learning process to the learners.

Negative transferis when different units or structures of both laages interfere in
the learning of L2.This type impedes and has negatifluence on the target language. The
learners take the structures and rules belongirtgdio L1 in order to construct messages in
the foreign language, and this will lead to makersrbecause there are differences between

the two languages.



1.3.2 Factors causing language interference

According to Weinreich (1982:64-65), there are mdagtors that contribute to
interference. FirstSpeaker bilingualism background. Bilingualism is one of the main factors
of interference as the speaker is influenced by libe source and the target language.
Second,Didloyalty to target language. This type will cause negative attitude because th
learners use uncontrolled structure of their flsiguage elements to output to the target
language. Thirdl.imited vocabularies of TL mastered by a learner. The more vocabularies
someone has the better he masters the target @gua when the learner cannot finds the
word of TL he deliberate to his L1.Fourtigeds of synonym. Synonym plays a basic role in
language learning and contributes to interferencedoption and borrowing of new word
from L1. Fifth, Prestige and style. The usage of unfamiliar words (foreign words)idgra
communication practice aimed to get a pride andriatence will appear as there are some

words that even the receiver cannot grasp the mgani
Section Il : Speaking skill

[.2.1 Definition of Speaking

Classroom is the milieu where the use of a fordgmuage especially speaking
should be encouraged. Through speaking, the lesamake connection between what they
know and what they are learning. Speaking is camsitlas a complicated process of sending
and receiving information through the use of botbn-werbal signs (gestures, facial
expression) and verbal expression. Bygate (1983al)s that Speaking is the medium
through which much language is learnt, and whichrf@any is particularly conductive for

learning’. That is to say, speaking is a means of learaitgnguage.



[.2.2 The importance of speaking in learning a forgn language

With the rising of the new way of teaching whichcemmunicative approach, oral
communication in general and speaking in partichkarome the aim of each foreign language
class because of the importance of this speakingommunication. Murcia (2001:103)
explains that by saying:The ability to speak a language is synonymous lithwing that

language since speech is the most basic meansrohaaicatioi.
1.2.3 speaking difficulties in foreign language clssroom

Foreign language learners face difficulties whiteyt attempt to speak in the target
language. According to Ur (2000) there are foursti@nts in getting learners speak in L2
classroom. First of gllinhibition or the feeling of shyness and fear of making rkesa
especially if the learners speak to critical audéeenausing learner’s inhibition to speak in the
TL. SecondNothing to say is the expression used by learners when theyldiged to speak
in classroom as result of lack of motivation. Thmoppractice of the TL can cause such
problems and teacher should make the learner are goarticipant. ThirdMother tongue use
since it is the language through which the learifees more comfortable and use it outside
and even inside the classroom. This influence of IBHds to the incorrect use of the target
language. Fourthneven participants. During the lesson there are various students, some
tend to be dominant; others prefer to speak onlgnMiey have the right answer and some

others remain silent or do not participate.
Section Ill: the behaviorist learning theory and language transfer

Language is one of the most impressive aspeatsaokind which enables humans to

communicate. As it is a very complicated systensayiimunication, it attracted the attention



of scholars for generations, they tried to undexst@nd explain the complexity of the process
of first language acquisition, and how the childhivi his first years master subconsciously
the complex rules of the language. If the mothegt® learning is a very complex process for
scholars, the foreign language learning is a diffiprocess too, because when it comes to

learn a new language, the tendency is to rely emptbvious knowledge of the mother tongue.

Among these scholars, behaviorists explained #habbit formation is related to
some stimuli and responses during the learning akw language, there is a transfer of
knowledge from a first language. The notion of $fen is related to behaviorism as it is

mentioned in the foreword To Lado’s 1957 linguistacross cultures where Fries writes:

Learning a 2° language, therefore, constitutes a very differeaskt from
learning the first language. The basic problemsamot out of an essential difficulty
in the features of the new languages themselveprimaarily out of the special “set”
created by the *ilanguage habits (...) Individuals tend to transtee forms and
meanings of their native language and culture ®ftireign language and culture.

The Behaviorist learning theory bedidwvhat old habits of the L1 interfere with the

learning of new habits of L2.

|.3 Definition of Behaviorism

Behaviorism is a systematic approach to understamdhuman and animal behavior.
The behaviorist approach was the dominant one en1960s — 1960s and it was popular
among common psychologists and linguists like SkinWvatson, Lado and Bloomfield; who
claimed that a learning process can be seen iwvidve of habit formation through stimuli
from the environment (Ellis 1997:138)'tie behaviorist approach based on learning through
imitation, practice, reinforcement and habit formeat. (Spada and Lightbown 1999.p.35).

For the good behavior a reinforcement will occudl arpunishment for a bad one.

In order to understand the interference of the erotbngue in learning, it is important

to understand the contents of behaviorist leartinegry and its influence on learning a new
9



language .it was the dominant theory of psycholagthe end of 1960s with its two notions
of habits and errors that appear in the transfdeafning a foreign language through habit

formation.

1.3.1The Notion of Habits

A behaviorist learning theory associates the respasf any behavior with specific
stimuli constituting a hahifThe American journal of psychology 1903defines a habit from
the stand point of psychology aa tore or less fixed way of thinking, willing, crcaired
through previous repetition of a mental experiénéecording to the behaviorist theory, the
habits as an automatic process are produced sganisly without thinking and with a lack

of awareness about a new one which is a diffiagk to prevent.

The learning of habits occurs through imitation toe same stimulus behavior
automatically. The establishment of the habitsresulted through the reward of the positive

reinforcement and the punishment of the negativeasncited in (Demirezeen 1988:137).

|.3.2 The Notion of Errors

According to Lennon 1991 “an error is a linguistarm or combination of forms
which in the same context and under similar coodgiof production would, in all likelihood,
not be produced by the native speakers’ counterpdrhe idea of errors has been especially
supported by behaviorism being considered as aredmpent to language learning. The
behaviorists viewed errors as a result of ineffecteaching or as evidence of failure which
have to be remedied by providing the correct forite behaviorists tried to explain errors in
language happening when there is tendency to #arfsbm previous knowledge ‘first
language’ to learn a foreign one. According to blebaviorist theory the errors appear when
old habits are used to learn a new one. Ellis (1%8@Gued that language transfer in a

behaviorist theory in which the old habits of thether tongue is involved in the way of a

10



new language producing interference. Efireactive inhibition(1986) is when the previous
language inhibits the learning of new habits. Té&mer makes transference of knowledge
from his/her mother tongue to the foreign languagen speaking and those differences

between both languages create errors.

It's important to note the difference between esrand mistake .a mistake is a
deviation in a learner language caused by memogoncentration lapses, slip of tongue or
any other processing problemds error in the other hand, is a deviation in |learlanguage
which results from lack of knowledge of the correctle (Corder cited by Ellis
(1994)).Corder(1993) considered that learners carect their mistakes but they can’t correct

their errors because they don’t have enough knayeled the correct rule.

[.3.3 The Behaviorist View on Foreign Language Learing (FLL)

Behaviorist theory attempted to offer perspectibeud how learning occurs and to
explain how learners can get the more difficultexsp of L2 when they are dealing with the

differences between the languages. (Cooter & Re#264)

The behaviorist believed that foreign languageniieg consists of imitating, rewards and of
developing habits in the FL by routine practice ¢ & Reutzel, 2004). According to
behaviorists, the process of second language feamas about setting new habits. Learners
rely on their first language knowledge they recagnin the L2. The first language was
believed to help the learning of second languagthef structures of both languages were
similar (positive transfer), and the learning wouldd difficult if the structures of both

languages were different (negative transfer) (Lboin & Spade, 2006).

[.3.4 Behaviorists View on Language Interference

11



The linguistic interference or language transfethis influence of one language on
another. To Odlin (1989), it refers to the influencesulting from the similarities and

differences between L1 and any other languagadhait perfectly acquired.

The behaviorist view of language transfer was reduo habit formation. Ellis (1994
:299-302) pointed out that according to behavisrithe main obstacle to the learning was
the interference coming from prior knowledge, timterference was the result of what was
known as proactive inhibition which happened whas tprevious formed habits became an

impediment and prevent the learning of new habits .

The Behaviorist theories of L2 learning made stantlithe idea of difficulty that the
learner has to deal with to learn L2 patterns. dégree of difficulty depended on how much
the L1 and L2 patterns are different or similar.efiéh are impediments when there are
differences between L1 and L2 patterns, which dugegative transfer lead to error which
occurred when there is a different response taitindar stimuli, while on the other hand the
similarities facilitate the learning throughout pine transfer .To explain this behaviorist
view point Mitchell and Myles (2004: 31) illustrat®w a language could be facilitator for

one language and inhibitor for another they toak éixample:

“ English as first language) learner, learning Frem as a second language, and
wanting to say | am twelve years old which in Frergrealized as jai douze ans (=i havel2
years). Now consider the same learner learning shene structure in German, which is

realized as ich bin zwolf yahr alt (=I am twelveay® old)”.

For behaviorists, the process of L2 learning ig/\wfferent from that of L1 learning.
While L1 is a formation of habits through the pregeof creating stimulus-response
associations through imitation or reinforcemeng tt2 is a formation of new habit and

replacement of the old one. Mitchell and Myles d)bexplained their viewpoint when they

12



claim that: “When learning a first language, theqass is relatively simple: all we have to do
is to learn a set of new habits as we learn toams$go stimuli in our environment. When
learning a second language, however, we run imblpms: we already have a set of well-
established responses in our mother tongue. The Batess therefore involves replacing
those habits by a set of new ones. The complicasidhe old first- language interferes with

the process either helping or inhibiting it”.

The direct result of the applying of behavioridisliefs is to look for method in order
to overcome and predict the errors due to the mdiffees between L1 and L2 patterns .The
learning and teaching of the L2 would focus on carmg the language in order to identify

the areas of difference: this known as Contragiivalysis theory.

In the last decade, an important interest had lge@m to the development of research
in linguistic analysis, in order to find out theusas of the problems that Students learning a
foreign language face when dealing with its souystesn, vocabulary, structure and other
features and apply them in language teaching. Quoesely, Linguists propose contrastive

analysis.

[.4.1 Contrastive Analysis (CA)

Contrastive Analysis (CA) was pioneered in the E880s by Robert Lado in his book
Linguistics across Culture1957). (CA) was developed to investigate the edéhces
between pairs of languages with the view to idgrttieir similarities and differences (Fries,
1945: 9). Contrastive Analysis was first develofpgdFries who explained it &he most
efficient materials are those that are based upa@tiantific descriptiorof the language to be
learned, carefully compared with a parallel destiop of the native language of the

learner”. (Fries, 1945: 9)

13



Horn (1980:205) defines (CA) d®ne in which the similarities and differences
between two (or more) languages at a particulareleare explicated in the context of a
chosen theoretical frameworkThe aim has been to provide better descriptiovs lzetter
teaching materials and providing input to transelatistudies. It was under-pinned
linguistically and psychologically by structuralisamd behaviorism respectively, at the time
of the (CA), behaviorism and structuralism (struatlinguistics) had prevailed in the field of

language learning.

The importance of language comparison extends lokttoa practical applications. It
reveals all the aspects of the compared languaga@shware important both for the
understanding and studying of the languages. Iatipeg contrastive analysis was considered
as predictor of error with assumption that erraswe from of the first language interference.
This assumption (that the native language playslein learning a second language) is the
main idea for (CA) applied to language teachingtiMo tongue influence is sometimes very
obvious, e.g. in the case of foreign accent in witat-native English speakers tend to carry
the intonation, phonological processes and promioci rules of their mother tongues to
English making their English accent revealing whéney come from even for non-
connoisseurs. Lado (1957:2) pointed out that tHaence from the mother tongue is not just
negative considering the assumption is that thelaimes will facilitate learning while the
differences will cause difficulties in learnifigfe assume that the student who comes in
contact with foreign language will find some feairof it quite easy and others extremely
difficult. Those elements that are similar to haive language will be simple for him and

those elements that are different will be diffitult

Interference or the idea of positive and negatixendfer requires a profound
examination of the two languages to identify themilarities and differences and where FL

learners would face problems. By examining the Uaggs and identifying these problems,
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teaching could then predict the elements of negdtansfer and correct them. It is in this way
that behaviorism, structuralism, and (CA) all watkgether to help learning languages

proficiently.

One of the most questions in contrastive analysihe problem of equivalence. We
should know what to compare and it is not alwaysemb to contrast the same because what it
is expressed in one language, could be expressethén languages in quite different ways
(ex: modal verbs in English are expressed difféyemt a lot of other languages).

Contrastive Analysis has two aspects: psychologiodllinguistic.

1.4.2 The psychological aspeatif CA

It is based on transfer theory related upon thewierist theory of psychology which
claims, that human and animal behavior should bdiedl in a psychological process only.
Learning according to behaviorist theory of leagnis a product of habit formation through

the repeated association between some stimulusand response.

[.4.3 The Linguistic aspect of CA

It is based upon structuralist linguistics; it is @pproach to linguistics which stresses
the importance of language as a system of formitg sach as sounds, words, and sentence

(Bloomfield,1933)

1.4.4 Contrastive study of Arabic/Berber and Englis languages

English, Arabic and Berber belong to different laage families. Arabic and Berber
belong to the Semitic language that belongs to-Afiatic language families, while, English
is a member of the Indo- European language farfkiby.that reason and due to the complete
difference between the languages in many aspectsphulogy, grammar ,syntax and

phonology .
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Script and Writing

The English language has (26) letters in its alphab represent the (24) consonant
phonemes and (20) vowel phonemes, but Arabic r&scihsonant phonemes and (8) vowels
phonemes, it is the reason why Arabic is a condernmavy language. Berber is as Arabic a

consonant- heavy language with more consonant phes€39) and (4) vowel phonemes.

Another obvious difference between Arabic and Estgls the way the languages are
written: English uses the Latin alphabet which stten and read from left to right unlike
Arabic cursive script which is written and readnfr right to left . Additionally there are no
upper-and-lower-case letters in Arabic and Arabpeakers don't actually write most

inflections “vowels “.Berber is written in Latin,rAbic and Tifinagh script.

Phonology

a- Vowel Sounds

The English language has 20 distinctive vowel ssufithe word "bed," for instance,
includes a vowel sound distinct from “bad”, "badg Bud”, "bod. " while The Arabic
alphabet has eight vowels, However, these vowelg miake one sound each. That means
English has almost three times as many vowel soaaddrabic and five times as Berber. It
causes to Arabic/Berber speaking learners of Bmgiignificant troubles distinguishing some
of the words they hear like "sheep" and” Ship" dhdy have difficulties to saying them

correctly.

b- Consonant Sounds

There are important differences separating the @marg sounds that are common in
English and Arabic. English completely lacks siffetent phonemes present in Arabic and

much more in Berber. Arabic and Berber are consen@avy languages but English words
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have 3 or 4 consonant clusters while Arabic andb&emay have 2 consonant clusters. The
problem for some Arabic speaking learners of Ehglésto swap “b “for “p “and “f “for “v “
and to insert short vowel sound between consorlastets; so they say ‘spilite’ instead of’

split’.

c-The word

The Arabic and Berber pronunciation and stressarfie/ are regular which is not the
case in English in which the words are pronounced stressed randomly. Arabic/Berber
speaking learners of English have troubles deahity the seemingly random nature of
English pronunciation- stress patterns like makheydifference between the noun ‘record

and the verb * record ‘and how to know that * yedég’ is stressed on the first syllable but

‘tomorrow’ on the second.

d-Elision:

Elision can be defined as the "omission of ssuna@onnected speech (Crystal,2003:
158" ).The elision which doesn’t exist in ArabiefBer and is so common in spoken English
Is so problematic for Arabic speaking learners oglish (AbdAli Nayif . 2012).
Arabic/Berber speakers have difficulties undersitagnelided words like: Fifth /6/, him /im/,
never /ne’er/ and elided sentences like: | dontivith du no/ and what do you want to do?

/wa da ya wanna do? /

1.8.3.3 Morphology

Noun

a-Gender

There is no neutral gender in Arabic and Berberabse of this lack, Arabic/Berber

speakers use she /he for it:
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Native speaker says: “I took my car to the mechheimaus@& broke down”.
Arabic/Berber speaker may say:”l took my car tortiexhanic becaushebroke down”
Able clS LY Sl ol cdal,

b- Determination

Like in English the noun can be definite or indé&nin Arabic the definite noun has
the prefix article ‘Al *, there are two differencethere is no indefinite article in Arabic but

suffixed ‘n’ after the case inflexion.

Al hissanu hissanun

The horse ¢lbasll - a horsg Laa
There is no definite or indefinite article in Berbe
c- Number

Arabic nouns have three numbers: singplaral and dual. Berber like English has just
singular and plural. The plural in Arabic and Barbeade differently and there are a lot of

plural patterns.
d-Case

Arabic nouns have three cases: nominative, aceesaind genitive with different
endings that are also found in broken plural, whilé&english and Berber in the same cases

there are no changes depending on the cases.

Nominative: ending in “U”, subject in both verbal and equa#b sentences and

predicate in and equational sentence, in Arabigdl Jelill aul xill

Accusative ending in “A”,in Arabic: 4 J il
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Genitive: ending in “I”, it can be subject of preposition second noun in a

noun_noun phrase, in Arabigf —lias, )5 20 au
cadall ) oAl F s
Genitive accusative  nominatiegbv

The peasant  took the mareto the vet.

Verb English | Arabic Berber

| “Eiakhdiu | iwiy

you &alakhadhg@ |, .
tuwid
You(feminine) sl akhadhé
took — —
He shakhadha | YUWM
She tiwi

&iilakhadha | -

In English language, verbs are not completely atéld either for number or for
gender. Only the present third person singular asked for number, while the inflection in

Arabic and Berber is more important and marks atrabbgersonal pronouns.

Here example of the verb “to take” in the past $engonjugated with singular pronouns

shows how important the inflection is in Arabic eerber comparing to English

a-Particles

In English they show some forms in number of ages@swhile in Arabic and Berber

the agreement is in number and gender.
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1.8.3.4 Grammar

The Arabic and Berber grammars are very differemmf English. Arabic/Berber
speaking learners of English make errors of interfee when they speak or write English.

Here are some differences:

* Arabic has no verb ‘to be’ in the present tense,auxiliary’ and no ‘modal verbs'.
Moreover, there is a single present tense in Aratmatrary to English, which has the
simple, perfect, and continuous forms.

* No auxiliary, no model verbs and no perfect andicoous forms in Berber.

« The indefinite article does not exist in Arabic @erber, leading to its omission when
English requires it.

» Arab/Berber learners have problems with genitivastactions such as "the boy's
dog". In Arabic/Berber this would be expressed @sd' the boy", which is how such
constructions may be conveyed into English

* Adjectives in Arabic and Berber follow the noungyhgualify and take the mark of
gender and number, Arabic/Berber speaker may $ag:Houses whites *“.

» Differently from English pronouns show distinction$ person, number, gender in
Arabic and Berber.

e Arabic and Berber conditional sentences are diffeenough from English to have
different names.

» Difference in relative clause in the fact that Esigland Berber relative pronoun is an
integral part of it. Arabic relative clause is syttically complete without relative
pronoun.

Arabic speaker may say: where is the officer wham know him.
« The infinitives are expressed differently, ArabierBer speaker have trouble dealing

with « to », and he may say «l asked him stay».
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* There are no tag questions in Arabic and Berberymsdno questions are expressed
differently (with interrogative pronoumal in Arabig.

* Number of gerund construction like « motor runningnd « wheel turning » don’t
exist in Arabic and Berber Ex ": « | got the motoinning » Arabic/Berber speaker
may say : “ | started the running of the motor “.

» Arabic has causative verbs which contain the ideaaking someone do something.

* There are no phrasal verbs in Arabic and Berber.

Conclusion

The chapter has laid out the review of literatufepevious works related to our
subject of investigation which is concerned witle timterference of mother tongue on
speaking foreign language in classroom. This isserted in three sections which are
definitions of main terms, the behaviorist learnthgory in relation to language transfer and
contrastive analysis. In the next chapter we areggtw deal with research design where we

will present the data collection tools and the datalysis that will be used in this work.
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Introduction

This present chapter covers the methodologicaimseend the research design of our
study. It highlights the techniques used to anstiverresearch questions asked in the General
Introduction. First, it describes the context o tihvestigation and presents the subject of the
study. This chapter contains two sections: thet fmse named data collection tools which
consists of a questionnaire submitted to secondalypol teachers of English, and classroom

observation; the second one deals with data asalysthod using of statistical package for
social sciencessQSs)program to analyze the close-ended questions dantifative data, and

discourse analysis in order to analyze the opergmiestions of the questionnaire and the

classroom observation sessions.

In the previous chapter (Review of the Literatuwe) brought up the issue of interference
in general to point out a global aspect and a gémgw of the theories (Behaviorist theory and
Contrastive Analysis). Henceforward, in this chapte will focus only on the interference on

speaking skill to stick to the subject of the study
[I.1-Context of the study

The present research is carried out in a conoertegt in £ and 2° year in (Aoudiai
Mohamed) secondary school Ouagenoun in the WildyazoOuzou. This research work seeks
to explore the L1 interference when learning Efglesnguage, for this reason we have made
eight classroom observation sessions and this etmeekn 1'to 18" May in order to observe the
students L1 interference with L2 while speaking] are have also submitted a questionnaire to

their teachers of English language to know theaesi®ehind this interference.
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Il.2-Participants

The participants included in this study are divideo two groups: the first one involves
twenty teachers of English five questionnairesritisted in Aoudiai Mohamed in Ait Aissa
Mimoun (Ouagenoun), five in Ait Bata School in Teart(Ouagenoun) and the rest we have sent
them via facebook to different secondary schoothiéenWilaya of Tizi-Ouzou. The second group
consists of T and 2% year secondary school learners’. We distributedstionnaires to the
teachers in order to answer the questions conagrtiie reasons behind the learners’ L1
interference. Then, we have made a checklist t@robseight classes between scientific and
literary stream and this with a purpose to knowldsners when, where and why their mother

tongue interferes with learning L2 while speaking.

Teachers and students forming these two groupsBarber-speaking but their first
academic language is Arabic, it's why our studyestigates the impact of the interference of
both languages: Arabic and Berber with English draad 2° year secondary school English

learners.
[1.3-Procedures of data collection

In order to investigate and understand better thénterference with FL while speaking.
A questionnaire for teachers and a checklist teenlesthe learners L1 interference on FL are
needed to conduct this research. In addition to ieanmethod approach, qualitative and
quantitative methods are used to gather and anégzdata. It is used to explore the learners’
L1 interference when learning FL, and also to axelyne answers of the teachers’ questionnaire.

So both methods are needed in this research study.
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[1.3.1- Classroom observation

It is one of the important tools of gathering data. Mitee chosen this tool because it is

the appropriate one for our research study in otdevbserve the students when they speak
English language and to notice their L1 interfeeemtien learning EFL. Classroom observation
“is the purposeful examination of teaching and lgag through the processes of data
collection” Bailey ( 2001 ) and it is also a process by wtiah observer takes a seat in classes
to observe and record the instructor’s teachingtm® and students actions, then at the end to
discuss the observations points. When doing a rdass observation the observer uses an
observation checklist, as a list of questions #flatvs to observe and record information quickly
about the topic of the study. Before using obsémmathecklist we need to know the information
we need to gather for our study and how to usénitthis work a total of eight classroom

observation sessions have been conducted.

11.3.2- Questionnaire

Generally speaking a questionnaire is one of teeareh tools with a list of questions and
it is one of the most used tools because it is,eds3ap, fast and less time consuming to gather
information. It allows the researcher to colleddtatistical data, that is to say a qualitative data
with a non-restricted number of participants. Thesfionnaire was invented by the statistical
society of London in (1838). According to Brown (@0 p.6)“questionnaires are any written
instruments that present respondents with a sefiggiestions or statements to which they are to

react either by writing out their answers or selegtfrom among existing answers”.

A guestionnaire could be open-ended format questiavhich the participants are asked
to answer the questions in a free way and answéreiin own word and close-ended question
takes the form of a multiple-choice question whbeeteachers are expected to choose one of the

responses that have been suggested.
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In this research study we have used a questi@médiich is divided into four sections the
first is the teachers’ profile, the second is Estglas a foreign language learning, the third one is
teachers’ evaluation of their learners’ speakinigj, sknd the last one is errors resulting from L1
interference. The questionnaire was submitted tenty(20) Englishlanguage teachers’ in
secondary school, five in Ait Aissa Mimoun and fifémizart and others(10) to different
teachers’ from different secondary school in TizizOu through facebook and all the
guestionnaires have been received by the end aifim®f using this tool is to obtain qualitative

and quantitative data, to gather information conicey our research subject
II.4-Procedures of data analyses

The procedures of data analyses of the collegtemmation from observing students
classes, and the questionnaire submitted to tlvhees of English language in secondary school
level, to be analyzed with a mixed method apprdbhahcombine the qualitative and quantitative

method of analyzing data.
11.4.1-Discourse analysis

Discourse analysis is a method used in this reBearorder to analyze the classroom
observation sessions and the open-ended quesfidins questionnaire. Slembrouck and Collins
(2005:1) provide a broad definition that the teniscdurse analysis refers mainly to the linguistic

analysis of naturally occurring connected speechraten discourse.

In this study the analysis of the classroom olmeyu sessions and the open-ended
guestions is based on discourse analysis whidieisdlevant tool to interpret the errors made by
the learners due to their mother tongue interfedeand the answers of the teachers’

questionnaire.
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11.4.2-Descriptive statistical method

Statistical method is used to analyze the findimigslosed-ended questions that deal with
numerical data to get the teachers answers abeutlises that lead the students L1 interference
when acquiring speaking L2. The data collected lmased on statistical package for social
sciences (SPSS) that is a computer program ustgkidescription of the statistical analysis in
order to make the result visible in the form ofgagtages. In this study, the analysis of closed-
ended questions is based on (SPSS) which is the@mie method to make the results visible

in the form of percentages.
Conclusion

In Order to know why L1 interferes with 12 whilealeing and speaking, we have dealt in
this chapter with the procedures of data collectmols which consist of a questionnaire and
classroom observation. Then we have procedureataf ahalysis tools used for the analysis of
the gathered data. The first one is (SPSS) which mumerical statistical method to provide
percentages result at the end of the analyzedtllatdave been collected through questionnaire
and classroom observation. The second one is Déan&byze the open-ended questions of the
guestionnaire and the classroom observation sessitie purpose of these tools in this research
is to discover the interference of MT when learninL in ' and 39 year secondary school

students.
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Introduction

This chapter deals with the empirical data gathémea the two research tools that have
been used (classroom observation and questionn&irenty five questionnaires (20) had been
distributed to the secondary school teachers ofiéinffive to Aoudiai Mohammed in Ait Aissa
Mimoun secondary school teachers, five others toBata, Timizart secondary school teachers
in Tizi-Ouzou, the rest of the questionnaires wedsthem through facebook. Concerning the
second data collection tool we have made eightsasn observation sessions, with the aim to
observe the learners’ mother tongue interferendb lgiarning L2 while speaking English, to

know the reasons behind this interference.

The results of the questionnaire are presentegemncentages which are described by
using pie charts and bar charts, (since the preserkt is based on two different research tools).
This chapter is divided into two sections, thetfime deal with the results of teachers’
questionnaire to know the reasons behind the mdtrgue interference on learning L2. The
second section of this chapterclassroom observation devoted to observe thadesi when

they learn L2 and their mother tongue interferenbée speaking.

lll. Presentation of the Findings

1.1 Presentation of the classroom observation results

This section analyses the data gathered from cdassiobservation sessions conducted
on the first and second year learners of Ait &iéishoun secondary school in Ouaguenoun (Tizi-
Ouzou). In fact, a checklist was to be filled irridg each session (see appendix 01) by checking
the essential points required in our study. Throtighitems contained in the checklist, we were

able to observe learners’ mother tongue interfexevith learning English language.
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Question 01:Do learners make errors when they speak Englisjulage?

Through classroom observation, we noticed thaiganbmber of the learners always
made errors while speaking English. These erropeayed at the level of sentence structure

(grammar) and pronunciation
Question 02:Do learners interfere with their mother tongue widarning English language?

During the observation session, we noticed thantljority of £ and 2° year secondary
school learners of Ait aissi Mimoun interfered witteir first language while speaking English.
This occurs when they tried to express themselmethé classroom. For example, in our
observation session of'lyear scientific stream (1S4) we noticed that mibi@n one learner
every time when speaking to their teacher they ukedvocative particle of Berber “A” .for
instance one of them saith miss please can | change the plac&his vocative style which

doesn't exist in English is a habit transfer fromrier to English.

Question 03: Do learners make a direct translation from thegthrar tongue into the target

language?

During the classroom observation, we noticed thhit af learners were often used to
making a direct translation from their L1 to theget language leading to numerous mistakes
because of the fact that what can structurallygradhmatically be correct in one language might
be incorrect in another language. This results ftbendifferences between languages (CA). For
example, when the teacher in 1st year scientifeast (1S2) asked her students about accidents

happening to children, one of them answered:

Children play_inthe road or when they cut the roaustead of Children play on the road

or when they cross the road (literal translatiamfrBerber and Arabic to English).

Another said, “He became yellow” instead of “heneat pale” (literal translation from

Berber).
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Question 04: Do learners of English face difficulties at therde of phonology, syntax, and

morphology caused by their NL?

Through the observation sessions, we concluddadhkamajority of the English foreign
language learners’ first and second year seconsiangol of Aoudiai Mohamed in Ait Aissi
Mimoun (Tizi-Ouzou) always faced difficulties atethlevel of phonology (pronunciation,
intonation, stress) morphology (hnumber, case, ggradel grammar (final's’, the use of articles,

subject verb order) caused by the interference thighr mother tongue.

Question 05:Do foreign language learners try to correct th@stakes when their L1 interferes

with theL2?

Based on the observation sessions, we concludgdrtbst of the learners oftand 2¢
year of Aoudiai Mohamed in Ait Aissi Mimoun secomnglachool rarely tried to correct their
mistakes when their L1 interferes with the targeiguage (English). Since they were not aware
of the mistakes they committed, most of the timewvés the teacher who corrected these
mistakes. For example, in one of the sessions wdumed with second year (2S3), one of the
students wrote on the board the word ‘plaisir’ éast of ‘pleasure’ and it was the teacher who

corrected the mistake.
Question 06:Do teachers give feedback to their learners whigeiiterference occurs?

From the observation session, we concluded tleatgachers often gave importance to
the feedback they gave to their learners whileitherference happened, and this was done
through the correction of the mistakes made byrthegrners such as providing the correct
pronunciation. For instance, when we conductedsaise with 3¢ year math stream, the unit
entitled ‘no man is an island’ (p: 119) when dising the vocabulary related to the new unit.

The teacher asked all the learners to read the wepdrted, exploded, asked...) we noticed that
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the majority of the learners did not succeed to thet right pronunciation and the teacher

corrected them.

Question 07:is the interference of L1 a hindrance for learnterdearn English as a foreign

language?

During the observation sessions, we noticed thastrof the learners were often impeded
by their MT while speaking in English; this sometisnled learners to face difficulties while
speaking English such as (inhibition, nothing tg, saother tongue use and uneven participants).
The learners are afraid of making mistakes, fog teiason they preferred to remain silent. For
example: the mispronunciation of lacking vowel sibum Arabic and Berber like / a/sl, / 3: /,

/ol.

1.2 Presentations of the Results of the Teachers’ Quemnaire

I11.2.1 The Results of Section One: Teachers’ Profile

The first section of the questionnaire deals wille tinformation concerning the
respondents. The first question about the teaclzgys, the second one is concerned with the

teachers’ work experience.

1.2.1.1: Age
Teachers age 25-30 30-35 35-40 40-45
respondents 8 6 4 2
Percentage 40% 30% 20% 10%

Table 1: Teachers’ Age

As it is mentioned (in diagram 1) above, the agethaf participant teachers in this

questionnaire is ranges from 25 to 45.
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[11.2.1.2 Work experience

Teaching Teachers percentage
experience

2-5 9 45%

6-12 8 40%

+12 3 15%

Table 2: The teachers’ work experience

The work experience of those teachers varies framteacher to another starting with

teachers experience from two years to 17 yearsook @xperience in teaching English language

in secondary school.

111.2.2. The result of section two: English foreign language &ning

[11.2.2.1 Q1: How do you evaluate the English level of the leesRe

Diagram 1: The learners’ Engliskevel
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The majority of the teachers consider the levelheir learners in English language as
average, and 25% as leamd no one evaluate their level in English as goeachers claimed
that their learners’ face difficulties to learn Heh language in the four skills (reading, writing,

listening and speaking).

M.2.2.2 Q2: In which skill do they face most of their difficulties?

S0

ao

3o

Moyenne Precentage

2o

10

T T
Speaking writing Listening Reacding

Diagram 2: The skills in which learners face difficilties

45% of the teachers said that the skill in whioh lBarners face most of their difficulties
is the speaking skill. 35% of them said they faificdlties in writing skill .and 20% in listening

skill. And no one said it is reading skill.

[11.2.2.3 Q3: What are the difficulties that hinder your learners from learning English?

According to the teachers, the difficulties thatder the learners from learning English
as a foreign language is, first of all, the lacklué basic rules of grammar, vocabulary and lack
of practice. The second thing relates to the faat they are afraid and shy to speak in front of
their classmates in English. The third one is tile of their mother tongue interference through

the direct translation from L1 to L2
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[11.2.2.4 Q4: What are the solutions you suggest tovercome the learners’ English learning

difficulties?

The solution suggested by the teachers to overctiraelearners’ English learning
difficulties are: using games to learn English laage as a fun rather than a nightmare, giving
more instructions in grammar, encouraging the k@ to speak and write in English most of the
time and this can be realized through reading bosiksrt stories and to encourage them to love

the target language.
111.2.3 Section three: speaking skill

[11.1.3.1 Q5: How do you evaluate the learners’ spaking skill level?

M Avrage
N Low
M Good

Diagram 3: The learners’ speaking skill level

60% of the teachers said that learners speakiriglekel is average and 40% of them

said that their speaking English level is low. N ®aid it is good.
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[11.2.3.2 Q6: What are the criteria you consider inassessing the learners’ speaking skill?

40

30

20

Moyenne Precentage

10

Pronunciation “ocabulary Comprehension Fluency All above

Diagram 4: The teachers’ criteria in assessing thiearners’ speaking skill

The majority of the teachers answered that theer@itconsidered in assessing the
learners’ speaking skill is pronunciation 40% aratabulary 40% , some of them said it is

comprehension 10% and a few of them said it isityeand all above 5%.

Some teachers added some other criteria that thesgider important in assessing the
learners’ speaking skill as: the body languageugestthat give meaning more than words, some

others proposed good awareness of the grammatiesl r

[11.2.3.3 Q7: What is the most common speaking prolem you noticed in your learners?

The most common speaking problem that learners iad¢be lack of vocabulary that
makes them having difficulties to express theiragletheir bad pronunciation of the words and
also their weak grammatical level. There are atsnesteachers who answered that the common
speaking problem is shyness, and some others iteierthe problem of the learners’ mother

tongue interference.
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111.2.3.4 Q8: What problems do you face in teachingpeaking skills?

The problems that teachers face is that their &gardon’t like to speak in the classroom
and most of the time they keep silent becauseaf poor level and knowledge in the English
language, so they refrain from speaking or pamwing. This observed generally when teachers

ask learners to come to the board or when theyhesk to speak.

[11.2.3.5 Q9: Do you give a chance to your learnergn order to express themselves in the

EFL classroom?

M nNo

Diagram 5: Opportunities offered to learners toexpress themselves in the EFL classroom

All the teachers answered this question with “ydébgy always give a chance to their

learners to express their ideas and give theiriopifieely in order to be active participants.

111.2.3.6 Q10: What are the solutions or strategies/ou can suggest to overcome learners’

speaking skill difficulties?

The strategies given by the teachers to overconlefBndearners’ speaking skill
interference with MT vary from one to another, gtedents should learn more vocabulary and

this is through practice, for instance read boekatch TV programs, listen to English songs,
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implement laboratories especially for speaking itprdanguages and to encourage the learners
to express their ideas even if they make mistakekthis is to help them to get rid of the
problem of shyness and fear of English languagen®tivate the learners, teachers should give

the learners a topic of interest in order to maawhem to speak.

l1.2.4 Section four: Errors resulting from L1 interference

[11.2.4.1:Q11: Do errors occur when your learners peak English in EFL classrooms?

lyes
BNo

Diagram 6: The occurrence of errors when learnerspeak English in EFL classroom

All the teachers answered that many errors occuanvihe learners speak English in the

EFL classroom.

What types of errors do they make?

According to the questioned teachers, the typesrafrs made by the learners when
speaking are: grammatical errors such as the neixititenses overused, they forget the ‘s’ in the
third singular person and omit ‘ed’ in the pastsenn addition to the pronunciation errors, there
is a lack of a good English accent, vocabularyrsfrand very often they produced interlingual

errors and this is due to their L1 interference.
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[11.2.4.2 Q12: Do you think that L1 influences your learners to learn L2? If so, is this

influence positive or negative?

Moyenne Precentage

[ =]

Diagram 7: the influence of L1 on English learning

All the teachers said that L1 always influences A2cording to them this influence is

always negative.

[11.2.4.3 Q13: In which areas of language does youlearners’ L1 interfere with L2 while

the learners are speaking L27?

Moyenne Pracentage

SGrammar Morphology Phonology A

Diagram 8: the areas of language in which the intéerence between L1 and L2 occurs

when the learners are speaking L2
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Most of the teachers (55%) said that the interfeedmetween L1 and L2 when speaking
occurs in all the three mentioned areas (grammarphology and phonology) (20%) of them
said that the influence occurs at the level of greamand (15%) at the level of phonology, and a

few (10%) of them said that it occurs at the lesfeinorphology.

[11.2.4.4 Q14: What are the most common grammaticalerrors that interfere learning the

English language?

The most common grammatical errors according tot¢ehers are the use of tenses,
they mix them in a random way present, past, pastimuous due to the differences between
their L1 and L2. Also they mentioned the problensefhtence structure (word order, adjective,

noun), the misuse of articles.

[11.2.4.5 Q15 what do your learners do when they fee difficulties while speaking English?

Moyenne Precentage

The stop speaking The try Lo carry on Carry on with their MT
wwith English

Diagram 9: learners’ reaction when facing difficulies while speaking English

The majority of the teachers answered that (40%heflearners carry on speaking using
their first language when they face difficultiesil@hspeaking English. (40%) of them said that

their learners stop speaking completely when theyaable to speak in English.

A few of them (20%) said that they try to carry speaking with English language

despite, the errors produced when speaking.
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[11.2.4.6 Q16: How do you deal with such interfereice?

Moyenne Precentage

Correct imnediathy Ask then to repeat Carry on with their
withont correctiy MT

Diagram 10: teachers’ attitude towards learners ‘dificulties while speaking English

Half of the teachers (50%) answered this questioadking learners to repeat in order to
make them notice their mistakes. And some of th86%() said that they correct the errors

immediately. Some other teachers (20%) said thegt tarry on without correcting the mistakes.

[11.2.4.7 Q17: According to you what are the factos that generally cause L1 interference

with L27?

20 10 40

Moyenne Precentage

10

= | ] e = ] bl— =3 | ==

Al above Limitec Bilingualism Differences Disloyality to  MNeeds of
vocabulary between English SYNONYIT
L1z

language

Diagram 11: factors that generally cause L1 interfeence with L2
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Some teachers said that the major factor that sdukénterference on L2 is the learners’
limited vocabulary and the problem of bilingualislome others said it is the factor of
disloyalty towards the English language; othergnéd the problem of the differences between
L1 and L2 in terms of sentence construction Noheaconsidered that need of synonym as

factor leading to the interference.

Few teachers said that even the similarities beiwibe languages can lead to the

interference.
Conclusion

The present work is aimed to investigate mothe&igue interference on the foreign
language (English) learners’ speaking skill. Theuhes of this chapter are conducted through
classroom observation td'&and 39 year secondary school learners of Ait Aissa Mimamnd
also a questionnaire to teachers of English oktree level. The presentation of the results is in
form of (histograms, tables, pie charts).The raspitovided in this chapter are going to be

discussed in the next chapter
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Introduction

This chapter discusses the results of the studglation to the research questions. The
findings emanated from classroom observation aadhters’ questionnaire are analyzed and
discussed separately, even though both researthtteat the same questions and aim to reach
the same purpose, in order to better lay stregh®mnswer of each question asked to teachers
and point up each checked item of classroom obSenvin order to better highlight the results.
A total of 20 teachers were questioned and 8 @asss observed in order to determine the
interference of the mother tongue Arabic /Berbagilaage on English speaking skill. The results
are then discussed and interpreted in relatiornéoliterature review presented in chapter one.
This chapter comprises two major sections, eachiose@ims to provide an answer to the
research questions asked in the introduction. Trise gection deals with the discussion of the
result of teachers’ questionnaire. The second aedliscusses the results of the classroom

observation sessions.

IV.1. Discussion of the results of the classroom ebrvation

IV.1.1. Learners’ errors when they speak English aa foreign language

From our observation sessions 8fahd 2%year learners of Aoudiai Mohamed secondary
school, we noticed that the majority of the leasna@ivays make errors when speaking English
language at various levels such as grammar andipeaation (spelling of the words, intonation,
stress), they tended to pronounce the word inwheng way. For example during the
observation session of th&°%ear math stream on the eight of may,2017 at alewe noticed
that while the teacher was asking the learneadaounce a list of words related to the Unit
(6 ) “No man is an island” p. 119 ‘island, reportadked’ ,the majority of the learners did not
succeed to get the right pronunciation of the wistdnd’, they tended to pronounce the letter ‘s’

even though it is a silent letter. The learners disl not give importance to the stress pattenn, fo

42



instance in the word ‘reported’, they put the dres the first syllable instead of the second one.
And they mispronounced the final ‘d’ in the wordskad’ which is pronounced ‘t’ instead of

‘ed’( a:skt ). The reason of those mispronunciaiethe fact that learners’ native language is
quite distinct from the English language since batabic and Berber, contrary to English, have
a regular pronunciation stress, and spelling systémarners are not used to dealing with their
native language (old habit formation) with suchainsistency of English pronunciation stress

and spelling (new habit formation) and find it vésgrd to assimilate Nneka (2008).
IV.1.2. Learners’ interference with their mother tongue while learning English language

In our observation session conducted withad 29 year learnersf Aoudiai Mohamed
secondary school, we aimed from the observatiomsafy classes such as tH8 gear literary
stream (2 L4) on nine may 2017 at 2 p.m to deteemwhether their mother tongue interference
while learning English language. In fact, we codeld that the learners tended to rely on their
first language (Arabic/Berber) when they came teagp write or read in English. Thus, when
they faced difficulties to express their ideas, sbmes they go back to their previous knowledge
related to their mother tongue to surmount theik laf proficiency and sometimes, as being
unaware of the differences between L1 and L2, teeged to apply their MT knowledge and
patterns to English. To illustrate this, we pickga some examples of learners from different

classes with errors due to the interference widlr tmother tongue:

The errors of pronunciation were the most committé@n they spoke and reafor

instance learners mispronounced the following words

record [r'ko:d] pronounced [rekd],desert [dezt]pronounced[dezert] ,cough d{
pronounced like througl®fu:] pattern [ku:] :due to the inconsistency oé ttress pattern and

spelling system of English and French languagéuénte
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Luck [Iak] pronounced [la: k] and bag [baeg] pronounced fatue to the lack ofs/ and

in /ee/sound in Arabic and Berber and their repla@rby the closer sound (/a/ French sound).

Because of the inconsistency of spellingesysof English and the confusion in spelling the
vowels’ sound lacking in Arabic and Berber and lseaof French influence which was very
recurrent, learners committed numerous spellingretikewhen they wroteto leave spelt to live,

call spelt coll Bird spelt berd, knife spelt nife,lock spelt loc, cock spelt coq.

For both speaking and writinihe grammatical errors due to the interferencth wibther

tongue were legion; this will be treated furthesrtsughly.

IV.1.3. Learners making a direct translate on fromtheir L1 to L2

From the observation session that we attended udoMohamed secondary school we
noticed that the learners often translated dirdtigyr messages from their MT to the TL. This is

what we noticed in the first year scientific streflml) on ten may 2017 at 3 pm.

For instance, one of the learners said the exarfible:door of the house” instead of “the
front door” a literal translation from Berber, ahet said “, the hand of the cup “instead of “the
handle” a direct translation from Berber and Aralicthird one said: “he gives him the right”

instead of “he agrees that somebody is right’eadittranslation from Berber and Arabic.

The direct translation which is word by word traatgin without conveying the meaning,
is a result of the lack of English learners praiay, especially lack of vocabulary (syntactic
structure, idioms, compound nouns, metaphor.) olgighe learners to rely on their previous
knowledge and proceed to word by word translationovercome their lack of vocabulary

leading to interference between L1 and L2. Newn{2891:78).
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IV.1.4 The learners’ difficulties at the level of fjnonology, morphology and grammar caused

by their L1

From the observation session that we attended ensdétondary school of Ait Aissa
Mimoun, we conclude that the 1st arlt] gear learners faced many difficulties at varicesgels
such as phonology, (pronunciation, intonation, gdicvoiceless, stress), morphology (number,

case, gender) and grammar (final's’, the useatafles, subject verb order).
In phonology
a- Sound pronunciation:

we noticed that the learners have problems irptbaunciation of some English sounds,
for consonants: p]pronounced [ ng], [l] pronounced like French L, r] pronounced like
Spanish ruled ‘R’ and for vowels they mixed up bs#w different vowel sounds by
genereralization from pronunciation pattern thepady knew, and they substituted the vowel
sounds that don't exist in L1, with other soundschtare close to them e.g. they replaced /ee/,/

/, 1o: 1 by Arabic “Alef’” sound or French ‘A’ in the flowing words: at, cut, ball ,and saw.

It was also observed that learners did not diffeaés between some vowel sounds which
have more than one possibility of pronunciation #rely made interference with French vowel
pronunciation especially English-French shared worde heard learners saying [blu:d],
[wa:ter], [k o:nfirans]. These difficulties are caused by the omgistency of English

pronunciation. To be removed

O’Connor, (2003) reported that it is not simplekimw the exact sounds the letters stand
for or represent in a certain word. For instancethe words city /siti/, busy /bizi/, women
/wimin/, pretty /priti /, village /viligg/. The letters y, u, o, a, e, all of them standtfee same
vowel sound /i/. The mispronunciation of the absweends is the result of the over practice of

the first language, a process of fossilization Whiefers to the incorrect language become a
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habit and cannot be easily corrected. The mainlgnotof English pronunciation is to build a
new set of sounds corresponding to the sounds gligbin and to break down the arrangement of

sounds which the habits and the systems of thadesirL1 have been strongly built up.

b-word pronunciation:

Learners had also a problem with the pronunciadiwosh the stress of the words which are
regular in their L1 but not the case in Englishwihat the words are pronounced and stressed
randomly. Moreover, the French influence is vergureent, so the words: position -o[pifn],

society - [9'saoti], forgotten - [br'gotn], desert - [deart] were pronounced:

[P a: zifn] - [sesjati] - [forgotn] - [dezert].

Some learners had difficulty with consonant clusiar English. They tended to insert a
vowel to these clusters when they pronounced therh as childereropened, sepring. (Alkhuli,
1983) explained this problem in learning Englishrmciation as resulting from the differences

in the sound system of English and the native laggu

c- Influence of Spelling on Pronunciation

We noticed also that a lot of learners who learotds from reading, committed errors in
the pronunciation: we heard learners that mispuone the words village "\ilid3] ]
pronounced [Wa:dz], write [rat] pronounced [wrd] beginning [b'ginm] pronounced
[bigining], receipt [r'si:t] pronounced [riceipt],affect s[fekt] (verb) pronounced affect
[a:fekt],island [arlond] pronounced "fislond]. This problem is due to the spelling system in
English language, many words in English have lettehich are not pronounced and each letter
can have many sounds and one sound can be spelmaity letters (Yule, 2001). Moreover,
some words which are spelt in the same way (honpbgjaare pronounced differently. For
example lead (the front position) which is proncaohc/li: d/, lead (chemical element)

pronounced /led/.
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In Grammar

It was observed that learners committed a lot athbiatralingual and interlingual
grammatical errors when speaking; this confirmstwiras said by teachers about the learners’

grammatical weakness and their unawareness ofdbngfliucture.

Here are some grammatical errors due to interferenth the learners’ L1 we picked up

during the classroom observation sessions.

a. Preposition Errors

The propositions pose a major problem for a numdfereasons such as: number of
prepositions in English and a big number of prefpmss that have the same function, like the
prepositions ‘in’, ‘at’ and ‘on’, the complexity gfreposition system, the mismatch between the
L1 and L2 and lack of rule of usage in the mostsa@bdulmoneim 2011). Therefore, for
Learners who usually found themselves unable t@shadhe appropriate prepositions, the only
way they had, was giving a literal translation whiled to a lot of errors because of the

differences between L1 and L2.

Examples:

- | speak over the course: | speak about the course

- | told you on everything: | told you about evdriyig

- We did it in last Monday: We did it on last Monyda

- | am waiting him: I am waiting for him

b .Article Errors

The misuse of articles was found to be the mostrrent grammatical error in learners’

speaking. The main reason that led to the occuerehthis type of errors is the mother tongue
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(Arabic/Berber) interference because the learnerscanfused due to differences in the use of

articles between (Arabic/Berber) (see chapter one).

Examples:

Teaching is important responsibility - teachinguemportant responsability:

| don’t have pen - | don’t havepen

There are #oo0ks - there are books

c.word order errors

Because of the difference in the order of constitsi®f the sentence in the Arabic/Baber
and English, the learners made numerous errordaltiee transfer related to the word order.
These errors show that learners are still infludrme their L1 word order system. They tended
to make the noun follow the verb and the adjedibdew the noun contrary to what should be in

English.

Examples:

Like said the teacher - Like the teacher said.

Guitar playing is very difficult — it is very difult to play a guitar

The work difficult - the difficult work.

d.verb tense and form errors

Verb tense is very complex and different to whatdae in Arabic/Berber, it was
observed that learners struggled in order to usefipropriate verb tense and form of the verb.
In Some cases when students wanted to expressabenp, they usually put the present form of

the verb to be + the intended verb conjugatedaaptkesent. They also faced difficulties dealing
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with continuous and perfect tenses, and conditiforah, also tended to conjugate the verb after

‘to’ of the infinitive.

e. Auxiliary Errors

The learners displayed confusion when dealing \Eitiglish auxiliaries. The misuse of
auxiliaries is the result of absence of auxilianesArabic/Berber or expressed differently. To
overcome that learners relied on their L1 or thedcpeded by literal translation leading to errors
especially in producing negative and interrogaseatences. These errors occurred in students
speaking because of the absence of auxiliaries aacflo’, ‘be’, and ‘have’ in Arabic and

Berber language.

Examples:

What you do? What do you do?

Go he to school? - Does he go to school?

The kid is plays not -The kid is not playing

| always playing - | am always playing
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IV.1.5 The interference of the learners’ mother togue as a hindrance to learn English

language

Through our classroom observation sessions, welrbtd the learners committed a lot
of errors because of the interference between Ld B2 caused by the transfer of L1
grammatical structure, spelling system, soundtimolL2 leading to numerous errors which are a
hindrance to learning English, the pronunciatiod #re accent are the most obvious hindrance

of the mother tongue to learning English (Clyne4)99
IV.1.6 The EFL learners’ correction of their mistakes when their L1 interferes with L2

From the observational sessions, we noticed thant 2 year learners’ of Ait Aissa
Mimoun secondary school rarely tried to correctntBelves. This was due to the learners’
unawareness of the mistakes they committed andag the teachers who corrected them.

Another reason perhaps they were not accustomeattect each other or by themselves.

In all the sessions we observed, we counted omgettimes in which learners corrected
themselves. In the first one, it was the learneo wbrrected himself directly after committing
the error when he said “Pression” instead of “press this was a slip of their tongue and the

learner was aware that there was a mistake regditm French interference with English.

In the second and the third time, it was the teackdo asked the learners to correct
themselves. In the second one, the learner mispraeal “opened” by to insert a /e/ sound
[‘oupened] instead Toupond], the teacher told him that she used to cotitastkind of errors,
consequently the learner corrected himself. Inthirel one, the learner made a mistake using an
inappropriate verb tense expressing the future witlkerb in the present: ”I bring it tomorrow”,

the teacher dropped a hint about it, consequemiiyetarner corrected himself.
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We noticed that even if the learners assimilated tnglish grammatical and
phonological rules, the lack of practice is one pineblems leading them to commit errors. To

overcome that situation, we noticed that teacherddd to repeat the rules studied previously.
IV.1.7 The teachers’ feedback to their learners whethe interference occurs:

During our observation sessions, we conducted withand 29 year of Aoudiai
Mohamed secondary school. We noticed that the ézadften gave feedback to their learners in
order to avoid the great amount of their L1 intesfee when learning L2.We noticed that most
of time teachers corrected the learners’ mistaked they had different ways doing that.
Sometimes they corrected the mistake and explaimedule especially in grammatical errors,
other times they just gave the correction withoyglanation mostly in mispronunciation, some
teachers used to drop a hint to help their learteefsnd the mistake and to correct it and from
this observation we confirm the third hypothesischisays teachers help their learners to defeat

the transference of their MT on learning the TL.

According to Harmer (1998) correction helps studdnt clarify their understanding of
the meaning and construction of the language. Te¥aghould be concerned with how to correct
students as one way may be appropriate for onemay not be appropriate for another.
Sometimes students can correct themselves wherertioe is just a slip. Again, students

sometimes need a help of the teacher.
IV.2 Discussion of the Findings of Teachers’ Quesinnaire

4.2.1. Teachers’ evaluation of learner’s general el in English

The analysis and interpretation of the teacherg'stjannaire revealed many facts about
the learners’ mastery of English language. Our kmnen is that all teachers were not satisfied

by their learners’ level of English. They assumiedt tthe learners were deficient in the basic
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language skills, and faced difficulties in learniBgglish at various levels and with different

skills.

Teachers affirmed that learners found it diffidoliexpress themselves adequately: Unity,
consistency, order and coherence are obviouslyrigéhk their writing. Teachers considered that
most common flaws in the written products of tharters was their tendency to rely on their
MT to translate whole sentences from Arabic/Belibés English to make up their deficiency.
They also noted that the most basic characterisfias good text were absent in the learners’
writing productions, thing they explained by leasiaveakness in both grammar, vocabulary,
and their unawareness of English structure. Thiesinfjs confirm Al-Khsawneh (2010) view
that Arabic English learners struggle in performiaggood writing production. This was
explained byBenson and Heidish, 1995) by the fact that wriiimgecond or foreign language
seems to be the most difficult language skill Borxguage learners to acquire in academic context
because writing is a complicated task involvingifstrming, planning, outlining, organizing,
drafting, and revising. Moreover, Hadifield (1992)ted that the problem is English lack of

proficiency thus, learners suffering from linguistifficulty is the same as in writing and the

other skills.

Teachers said that the learners had difficultiedidg with English vowels and used to
transfer Arabic reading strategies to English bguBing more on consonants .This led to
difficulties with orthography and phonological pessing. They affirmed that the learners
found themselves victims of spelling, sound incstesicy and differences  between
Arabic/Berber and English in script, spelling, sdsi and this aspects they were not used to in
their MT whether Arabic or Berber, which are caent in script , spelling and sound. These
findings therefore confirm Mourtaga (2000) viewisat Arab English learners are poor readers,
and often demonstrate exceptional difficulties negdn English. Other Researches go along

with this, and suggest that Arab English learnexgehdifficulties processing English vowels,
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leading to further difficulties with word recogmiti and phonological processing and suggest
that in their L1, native Arabic speakers rely omsmnants alone for word recognition (Panos &
Ruzi¢, 1983). This is because of a unique feature obisrarthography - most vowels are not

normally included in text. This is especially redew because L2 learners often transfer their L1

reading strategies to learn L2 (Koda, 2007).

Teachers when assessing English learnistshing level said that the learners struggled to
understand spoken English and faced difficultieshim listening skill as well. They explained
that by English learners’ small size vocabularys fact hindered their listening-comprehension
of teachers’ words. So, teachers were obliged pa@x these words in other languages (Arabic,
Berber, and French).Two teachers who used to gitra@urricular activities like (videos, songs,
documentary and cartoons). They said that theniisgecomprehension of learners to English
native speakers was very weak. This findings cordiwhat Hamouda (2013) emphasized that
comprehending English speech is a very difficutivéty for Arabic Learners. They face a lot of
problems when they listen to English language. Adiog to Azmi Bingol, Celik, Yidliz, and
Tugrul Mart (2014), there are a lot of difficultiéisat learners may face: cultural differences,

accent, unfamiliar vocabulary, length and speéddsteEning.

4.2.2. Teachers’ evaluation of learners speaking dikevel

After we have analysed the results obtained froentéfachers’ questionnaire, in Aoudiai
Mohamed, Ait Bata and those submitted via facebaed,noted that more than half of the
teachers evaluated their learners speaking levalvasage and no one considered it as good.
Even if the teachers took no account of fluencyolwlgoes hand in hand with the mastery of the
language as explained by Murcia (2001:103) (septeh@ne). Learners struggle when speaking
because of the lack of vocabulary which make thewiny difficulties to express their ideas,
their bad pronunciation of the words, and their kveamprehension. Few teachers from both

secondary schools added other criteria in asse$samgers’ speaking level which is the body

53



language (gestures, facial expression) which cgivd more meaning to the words. According
to the teachers, all these criteria should be takienconsideration in order to be a good English
speaker, and this can be realized through the stigge provided by the teachers to avoid some
common speaking problems like the lack of vocalyulahyness, bad pronunciation of words,
and weak grammatical level. Some others referredntdher tongue interference, which is
caused by English mastery deficiency: proficiendy kb and interference are inversely
proportional (Poulisse & Bongaert,1994),could letid the speaking difficulties such as
inhibition, nothing to say, uneven participants,th@ tongue uses it is stated in Ur (2000). All
that made the process of teaching speaking skiiffi@ult task for teachers, for the reason that
the learners are reluctant to speak because af mhastery of language deficiency, fear of
committing mistakes and lack of opportunities tanocaunicate both inside and outside class,

lack of social and cultural background (Rabab’a@190

(45%) of teachers considered that the skill in White learners struggle to perform and
face most of their difficulties is the speakingliskThis finding is likely to be explained like
previously said in the teachers’ evaluation of tretudents’ speaking skill, by the fact that
learners were afraid of making mistakes and ofptitudlem of shyness that made them passive
participants. Teachers affirmed that the learneesewused to committing some basic and
irritating errors in pronunciation, spelling, moghbgy and Syntax. Moreover, they couldn’t
express themselves efficiently either when dealuiify academic topics or common everyday
topics. According to the entire teachers’ the mgjoof learners found it difficult to
communicate because of English learners’ lack aabalary, their bad pronunciation of the
words, and also their weak grammatical level an#t af confidence resulting from the limited
language proficiency, refrain them from speakingrédbver, teachers noted that the learners’
major difficulties arose from the fact that theyulon't use English correctly and appropriately.
In addition to this learners’ other difficulties meexperienced like mother tongue interference,

and the fact that the learners are not aware oEtigtish language structure and its use. A lot of
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authors and researchers go along with the caudeadoéarners’ speaking skill difficulties
mentioned by the teachers. (Alyan, 2013) said th@bic English learners did not have
sufficient vocabulary; they were not able to papte or speak inside the class using their
English because they did not have the words toeseptheir thoughts. According to Rabab'ah
(2005) Speaking is one of the skills Arab learrsgraggle to perform, feel shy or nervous to try

to use the language inside the classroom.

Therefore, teachers came up with different sol@ittnovercome the learners’ difficulties
in English like using games, encouraging them teakpand write in English through reading
books and short stories. For the same purposehdeasuggested that learners should make
more efforts to understand the English languagectitre and to be aware of the differences and
similarities between languages, as it is mentidndte Review of the Literature by Fries (1945:
9). Teachers also suggested some solutions to @mwerche learners’ English speaking skill
difficulties. According to them, the learners shibdlave more English vocabulary and this
through reading books, watch TV programs such &C(BCNN), listen to English songs, and
implement laboratories for speaking English forelgnguage and encouraging the learners to

express their ideas even if they make mistakes.

(Ferris, 1998) said that, teachers should encoutssge students to speak and avoid any kind of
interruptions when they communicate with their staates as this will motivate them to

participate frequently inside the classroom.

Some teachers considered the learners’ accenthvidhithe prominent manifestation of
the interlingual transfer Moyer (2013), as an isand some of learners may not be understood
especially by English native speakers. The learfamrsent follows the Arabic /Berber sounds
system, and intonation and rhythmic patterns inéerfirom MT learning as old habits formation.

Skinner theory of accent: Whiten, W (2004) psychglthemes and variations.
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In order to overcome all the learners’ problems nvbgeaking, teachers on their part said
that they were used to helping their learners aiglthrough offering them the opportunities to
take part in the classroom in order to express fiebras. That is to say, the teachers encouragec
their learners to be active participants and this loe realized through expressing their opinions,
sharing their ideas, participating in differentkim$ike the speaking ones in English language. In
this respect Baygat (1987:1) claims thgpéaking is the medium through which much language
is learnt, and which for many is particularly corafive for learning. From this we could
answer the second question asked in the Generalirdtion and to refute the hypothesis that
says teachers do not help their learners to ovexdbm® interference of their MT on learning a

target language.

4.2.3. Learners’ errors resulting from the interference of their mother tongue

According to the result of the questionnaire, l# teachers said that errors occurred in
the learners’ speaking English language in EFLse&as The teachers mentioned some errors
such as the grammatical errors like the mix of@ésnghe word order, and the lack of vocabulary.
In addition to the pronunciation errors such as lg¢@ners’ lack of good English accent as
mentioned previously. According to the teacherarrlers always produced intralingual errors
and this is due to the differences between the iar@erber and English languages at the level
phonology, morphology and grammar, leading thenkea to make different types of errors.
This answers the first question asked in the Génenaduction, and confirms the hypothesis
which claims that there are various elements ajuage in which the interference occurs. Thus,
all the teachers agreed to say that the learndrshierferes on their L2 in a negative way (Ellis
1986). From this, we confirm the hypothesis claignihat the learners’ L1 interferes negatively
when learning English foreign language. Behavisrisbnsidered this interference as the
unconscious and unaware use of a previous |leargleavior in order to produce new responses

Odlin (1989.p:7). For this reason, the learneraukhbe familiar with English language through
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giving more importance to the differences betwdmgirtnative language and the target one,
concerning grammar, phonology and morphology inclithe learners face all their difficulties.
All this can be explained by the fact that the heas rely on their old habits to learn a foreign
language; this is termed by Ellis (198@)oactive inhibitionmentioned in the first chapter.
Teachers said that the most common grammaticaisettnat resulted from the learners old habits
(L1) are the inappropriate use of tenses, mix betwine tenses, the word order, and lack of
mastering of sentence structure (verb, noun, adg@ctthe misuse of articles,( see chapter
one).This is due to the fact that these errorsltrésum the differences that exist at the level of
the structure between the languages, which makesdes face difficulties impeding them from
performing a good English speaking. As a resulthd problem teachers claimed that (40%) of
the learners were most of the time used to carrgpaaking using their first languages and some
others preferred to stop speaking completely aridwaof them tried to carry on speaking using
English language. This is due to the difficultiesmaking complete coherent sentences. Since
the learners were not aware of the grammaticakrafehe English language and if they were,
the lack of practice is a hindrance to perform gkodlish speaking. for this reason, the learners
when expressing their ideas they struggled in figdhe appropriate words, found themselves
obliged to turn to their mother tongue in orderoteercome their deficiency, this is how the
interference occurs. Therefore, (50%) of teacheserplly remedy to that by asking their
learners to repeat in order to make them review #reors. And (30%) of teachers correct them
if they failed to do that. Teachers should cortearners’ mistakes to make them aware of the

errors produced in such interference.

When teachers were asked abibeffactors that caused L1 interference with L2, teeghe
were not unanimous. Some of them considered aliaitters mentioned by Weinreich (1982:64-
65) as the cause of L1 interference with L2 (sesptdr one). Some others tended to choose the
limited vocabulary of the target language (35%),td@whem the problem of bilingualism (15% )

,others they chose the differences between L1 &n{@l0%) and others disloyalty to English
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(5%).There are some teachers who added that eeesirthlarities between L1 and L2 can lead
to the interference. The lack of coherence and iomgnin teachers’ answers confirms a lot
about some teachers, especially the less expedenegareness of interference issue which can
be explained. First, by their lack of global visiohthe problem shown in their limitation of the
causes of interference between L1 and L2 in onwifaand in their lack of unanimity, and
second by the lack of assimilation of linguistiedries, and being unaware of linguists studies
related to interference between L1 and L2,Weilmeitott (1983), Albert and Obler

(1978),Selinker (1979).
Conclusion

This third chapter confirms that first and secomtandary school English learners
commit numerous errors caused by the interferentie their MT, considered as one of the
biggest problems they face in their efforts to aghia satisfactory proficiency level in speaking
English. The data collected from teachers’ resporsal classroom observation sessions have
answered the question asked in the General Inttimtut™ and 29 secondary school English
learners face difficulties dealing with the negatitransfer resulting from the interference
between their mother tongue and English in diffedenels of Grammar, Morphology, and

Phonology.

To sum up, these English language learners who malspronunciations and
grammatical errors caused by their deficiency iquaing the needed level of proficiency in
English are unable to communicate and to expremsghlves in English. The learners rely on
their previous knowledge of the native languagéate the difficulties caused by the lack of
proficiency in English. These learners should bipdgeto overcome the causes and make them
do more practice in order to get a satisfactoryigiency level in speaking and to surmount the
lack of environment that can make them familiartmiinglish, and the fact that there is no role

for English outside the classroom. For teachergy are aware of all impediments, should equip
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themselves with some linguistic theories to redeamd analyze the causes and to look for
solutions by making themselves available to guideirtstudents to be aware of all these
differences between Arabic/Berber and English stinec and phonology. Finally, learners need
to practice more and to be aware of the importaridenowing the cultural differences in order

to get the proficiency to speak English correctly.
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General Conclusion

The present study sets out to investigate learmacther tongue (Arabic and Berber)
interference in learning English language and puiing its speaking skill at the level of and
2" year learners’ secondary school in Ait Aissa Mimdiizi-Ouzou). In this research, we seek
to investigate the English level of the learnerspexially in speaking skill and to explain the
errors made in the classroom due to their L1 ieterfce. The learners when learning the FL
tend to transfer all that they know or all theieyipus knowledge in L1 and transfer it to learn
the target language and simultaneously their olbditharansfer too. These facts cause the
interference of languages. This study has beenumed relying on two theories of learning
named thdehaviorist learning theorin order to know how our learners learn Englistglaage
relying on their old habits and background knowkedgthe way to interpret their meaninge
second theory is callecbntrastive Analysiby Lado 1957, in which we have compared between
the learners’ mother tongue (Arabic/ Berber) arel EHmglish one and this is achieved through
the use of contrastive study to know the similesitand differences between both languages anc

to know at which levels does the interference gaheoccur and the reasons behind it.

When similarities exist between two languages,tpestransfer occurs and when the
differences appear negative transfer results. mstwdy, the results have shown that the L1
interference on L2 speaking skill is negative ratti@an positive and this confirms the second
hypothesis. We have noticed that tifeahd 2° year secondary school learners make errors at
the level of grammar, phonology and morphology Hrel/ have difficulties at the level of the

language structure. For this reason the interferéappens.

In the Review of the Literature, we have emphasihedtheoretical concepts related to
our topic, the learners’ mother tongue interferennelearning English as a foreign language

speaking skill. For this reason, we have adopteahdrastive analysis theory in order to compare
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between the native language of the learners (ArabicBerber with English) to understand the

differences between these languages.

The present work seeks to achieve three major tgsc Firstly, it aims to investigate
the elements of language in which the learnersrafligh generally interfere with their L1, in
order to know at which levels the interference osciihen it aims to investigate whether or not
the interference that happens between L1 and Ib2gstive or positive. Finally, to know if the

teachers give help or correct the learners’ eiiromsder to reduce this problem of interference.

In order to gather the needed data, two reseahs t@mve been used: a questionnaire
distributed to twenty teachers of English in Aoudvdohamed in Ait Aissa Mimoun and Ait
Bata in Timizart secondary school (Tizi-Ouzou).dddition to the classroom observation in
Aoudiai Mohamed secondary school. In order to ansgixe advanced research questions and to
test the hypotheses of this study a mixed methgaroagh was used and this with the
combination of both qualitative and quantitativetimoels. The quantitative data were analysed
by using a computer program called (SPSS) a sgmaakage for social sciences and the
gualitative data were presented referring to diss®uwanalysis (DA). These data are already
drawn from two research tools, a total of 20 questaires have been distributed: Five to the
teachers of Aoudiai Mohamed in Ait Aissa Mimoun @atary school, fivewere delivered to
Ait Bata School teachers in Timizart and the (g=h) of the copies were distributed through
facebook. Eight classroom observation sessions wanducted with the levels of'land 2¢

year secondary school learners in Ait Aissa Mim@Limj-Ouzou).

From the results gathered from both the researols:t@uestionnaire and classroom
observation, we could provide an answer to the arebe questions asked in the General
Introduction, that mother tongue of the learnerteriieres with the foreign language and we

confirm the hypothesis postulating that the intexfige is negative. To answer the question that

61



‘teachers help their learners in order to redueelth interference’ and to refute the hypothesis

that says that ‘secondary school teachers’ do elpttheir learners’ to overcome this problem’.

It is a hoped that this humble work highlights tearners’ mother tongue interference
with learning English, in order to know at whiclvéés does the interference occur and to know
the kinds of interference that happen and to ifietiie reasons behind this interference. It is a
hope that this study will be beneficial for the aedary school learners in order to give more
attention to this problem and to try to make effdad avoid the interference. At the end, we hope
that this modest research will open opportunit@sfdirther research in this area of study in the

purpose of improving the learning English.
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Recommendations:some recommendations to avoid the mother tonge€fénence

For Teachers:

* Motivate the EFL learners to be aware of their irédiow their L1 interferes with L2,
and the differences between their native languageEmnglish one. This would sharpen
their awareness of the fact that they cannot applgt is in their L1 to the L2. Thus, they
could avoid or at least reduce the amount of theinterference on the L2 learning.

» Cultivate a positive perception towards the usErglish secondary school.

» Explain the correct rules of pronunciation and kpgl and should help the learners to
pronounce words correctly.

* Give feedback to the learners when they commitrertmy correcting the errors,
explaining the rules, and giving the cause of therse when resulting from the
interference between L1 and L2.

* Teachers should come up with interactive teachieghods to ensure that learners are
given an opportunity to interact with each otheiEimglish in order to improve learners

speaking skills.

For learners:

e Have good reading habit and should develop tastedoks which are significant in the
achievement of good results in English languagerdier to develop better their English
and to enrich their vocabulary.

e Surround themselves with English by listening tdiosa, watching TV programs in
English, reading books and newspaper. And theyldhgrt in touch with English culture
and should know English idioms and proverbs.

e Listen to native speakers in order to get the mybhunciation of the words.

» Consider looking at the dictionary for checking ttwerect pronunciation of words.
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Appendices

Appendix |

The Teachers’ Questionnaire

Dear teachers

The present questionnaire is a part of oweasch work in which we would like to
investigate and to know more about the learnergherotongue interference with English as a
foreign language in Algeria while speaking in tHeLEclassroom. We would really be grateful if
you could contribute by filling this questionnatreat will serve to gather data for our study. We

pledge that the answers you provide will be kepingmous and confidential.
Thank you in advance for your precious collation!

NB: you can give more than one answer when necesgar

Section one: Teachers’ Profile

A e e

What iS YOUI WOIK ©XPEIENCE?.......uuu s s eeeeeaeeeaeaaaeeeeeseessnnnnnnnneesseneeeneeeas

Section Two: English Foreign Language learning:

01-How do you evaluate the English level of your stid@ Whatever your answer is, please

explain.

Good [ ] Average [ | Low [ ]
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02-In which skill do they face most of their difficids”
Listening [ ] Reading [ ]
Speaking [ ] Writing [ ]
03-What are the difficulties that hinder your learntosn learning Englist

Section Three: speaking ski

05- How do you evaluate the learners’ speaking skél?

A) Good [ ] B) Average [ ] C) Low [ ]

06- What are the criteria you consider in assessindetimaers’ speaking ski

Pronunciation [ ] Fluency [ ]
Comprehension [ ] Vocabulary|:|

All the above |:|

71



Others, Please specify

09 Do you give chance to the learners in order foress themselves in the EFL classroom?

Yes [ ] No [ ]

10-What are the solutions or strategies you can suggesovercome learnérsspeaking

difficulties?

Section Four: Errors resulting from L1 interference

11- Do errors occur when your learners speak Engtishe FL classroom?

If yes, what types of errors do learners poatu
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12- Do you think that L1 influences your learnerdeaarn L2? If so, is the influence positive or

negative?

13- In which areas of language does your learnergitdrfere while the learners are speaking

L2 (English)?
Grammar [ ] Phonology [ ]

Morphology [ ] All [ ]

14- What are the most common grammatical errors itit@trfere when learning the English

Language?

15-What do your learners do when they face diffi@gdtwhile speaking English language?
-They stop speakind ]

- They try to carry on speaking with English langea [ ]

-They carry on speaking using their | ]

16- How do you deal with such interferences?
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-You correct them immediately [ ]
-You ask them to repeat in order that they notiggrtmistakes[ |
-You carry on without correcting the mistakes [ |

17- According to you, what factors generally causaritérference with L2?

Bilingualism [ ] Difference between L1 and L2 [ ]
Limited vocabulary [ ] Disloyalty to the English langua{ |
Needs of synonym [ | All the above [ ]
Others, please

74

specify



Appendix Il

The Checklist

Frequency

Items to be observed

Neve

rRarely

Sometimes

Often

Always

1: Do the learners make errors when they speak

English foreign language?

2: Do learners interfere with their moth
tongue while learning English language?

er

3: Do learners make a direct translation fi

om

their L1 to L2 when learning English language?

4: Do the learners of English face difficulties
the level of phonology, grammar, morpholg
caused by their MT?

at
gy

5. Is the interference of mother tongue
hindrance to learn English as a fore
language?

ign

6: Do EFL learners try to correct their mista
when their L1 interferes with L27?

kes

7: Do teachers give feedback to their leari
while the interference occurs?

ners




