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Abstract   

The present study aims to investigate EFL teachers’ strategies and practices in the EFL 
classroom to grab their learners’ attention, how these teachers view attention and the barriers 
that undermine it in the classroom, to motivate their learners in the private middle schools : 
ASSALAS, IKHOULAF, IJEGGIGEN N TFSUT located in the town of Tizi-Ouzou. Our 
research relies on the Engagement theory of Kearsley and Shneiderman (1998). To collect data, 
we attended twenty four (24) observation sessions with six (06) EFL teachers and an interview 
is conducted with the same teachers in the schools concerned. For the analysis of data, a mixed 
research method is used. The study combines quantitative and qualitative methods. We have 
used a Descriptive Statistical Analysis relying on the SPSS computer program to analyze the 
results obtained from the close ended questions of  the interview. As for the interpretation of 
the teachers open ended questions of the interview and classroom observation, we have 
followed the Qualitative Content Analysis method. The main results of the interview indicate 
that all of the six teachers find gaining learners’ attention as an important aspect in the teaching 
and learning process. Moreover, the classroom observations’ results have shown that EFL 
teachers strategies are adapted to meet the learners’ needs and interests. Finally, the interview 
has revealed that EFl teachers face some difficulties in capturing and maintaining their learners’ 
attention such as learners different levels, afternoon lessons and the lack of the learners interest 
in the subject matter.     

  

Key words : Attention, Strategies, Views and practices, Engagement theory.    
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 Statement of the problem   

Teaching English as a foreign language has grown progressively in recent times. This is 

due to the increasing demand for English as a world wide language of interaction, along with 

its significance in international commerce, tourism, and industry. Nevertheless, learners may 

encounter in learning a new language needs a lot of efforts and time. In the context of education, 

a key challenge emerges when learners are not motivated, leading to academic 

underachievement. This stresses the importance of capturing and maintaining learners' interest 

as a crucial factor for successful teaching and learning experiences. 

Applied linguistics as Chomsky, krashen and Terrell  and educational psychologists like 

Piaget and Vygotsky these two fields investigate how individuals presently learn and gain 

knowledge especially in the context of language acquisition and education. Both domains have 

formulated numerous theories and strategies to tackle the different obstacles encountered by 

teachers and students throughout the teaching and learning experiences. These challenges 

include difficulties in engaging learners, ensuring that they perform well, and promoting 

academic achievement, i.e facilitating educational success. In foreign language learning, 

teachers must consider capturing students' attention as a key factor to assist learners in mastering 

a language. This element provides a significant boost to learners' involvement in the learning 

process as it encourages them to perform actively and improve their achievements. This is 

because attentive learners are more susceptible to assimilating knowledge, acquiring skills, and 

solving tasks more quickly and efficiently.   

Teachers' role is crucial in grasping learners’ attention. Anderman and Midgely (1998) 

state that “although it may sometimes seem that teachers have no control over students’ 

attitudes about learning, research confirms that they do” (as cited in Brewster and Fager, 2000, 

p.5). In other words, teachers have the ability to influence their learners' perspectives on 

learning as opposed to the widespread belief that they lack authority over them. While extensive 
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investigations have been carried out concerning the teaching of English as a second language, 

there has been comparatively limited exploration of the precise matter of capturing students' 

interest. This is particularly the case of private middle schools, where EFL teachers face 

challenges in engaging their students in the lesson, such as large class sizes and a focus on 

grades and exam performance.   

Previous studies have explored strategies for teaching EFL and most of these studies 

have focused on teaching strategies for acquiring vocabulary, grammar and pronunciation, and 

less focus on strategies to gain attention in the classroom. One research for instance has been 

concerned with Teaching Strategies and their Impact on Students’ Engagement in Learning 

English (Nedaa Waleed Izzat Zohud, 2015). It has been conducted at An-Najah National 

University, Nablus, Palestine where the study investigates the role of teaching strategies in 

students’ engagement in learning English through the descriptive method. The study examines 

the effect of different variables on teachers’ perspective. The findings of the investigation 

demonstrate that a positive influence of teaching strategies on students' engagement to acquire 

the English language. 

 In another investigation titled: The Role of EFL Teachers in Enhancing Learners' 

Achievements (Souad Chemmar, 2012), has been studied in Biskra, Algeria. The research 

investigates the influence of EFL teachers on learners' accomplishments and evaluates the 

potential to enhance the process of EFL learning. The outcomes reveal that EFL students need 

their teachers to encourage them for the purpose of advancing their acquisition of English as a 

second language. 

 However, no study, precisely in the department of English at Mouloud Mammeri 

University of Tizi-Ouzou has dealt with the strategies teachers use and the challenges that they 

face in engaging and maintaining the attention of EFL learners. The lack of studies on this 

subject has pushed us to fill the gap by investigating the strategies for gaining students’ attention 
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by analyzing the EFL teachers' views and practices in three selected private middle schools in 

Tizi-ouzou.  

 

 Aims and significance of the study   

The current research is concerned with the teachers of the private middle schools, and 

the choice of this selection is based on the fact that, at this stage, learners are developing their 

attention skills, and they can also be easily distracted. Thus, gaining and maintaining learners’ 

attention is a challenge for teachers as at this age range they are often easily inattentive. 

Addionally, attention would have a crucial role to push them to study and succeed. To 

investigate this issue, the study is conducted in three middle schools in the town of   Tizi-Ouzou: 

ASSALAS private middle school, IKHOULAF private middle school and DJEJJIGUENE 

N'TFSOUTH private middle school.   

This research sets three main objectives. First, it aims to investigate the challenges and 

barriers that EFL teachers encounter in private middle schools when it comes to gaining and 

maintaining their learners' attention. Additionally, the study seeks to explore the views and 

practices of these teachers about the importance of engaging and keeping learners focused. 

Furthermore, the research investigates the various strategies and methods that EFL teachers use 

to motivate their learners and increase their involvement in English language learning. Overall, 

this study is worth conducting as it sheds light on the importance of attention and engagement 

in language learning to provide insights and recommendations to help teachers overcome the 

challenges they face in this area.  

 Research questions and hypotheses  

The research questions that the present work seeks to answer are the following:  

- Q1. What are the views of EFL teachers in the private middle schools in Tizi-Ouzou about 

the importance of gaining and maintaining learners' attention?  
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- Q2. What are the challenges and barriers these teachers’ face in gaining and maintaining 

their learners' attention in the schools under study ?  

- Q3. What are the teachers’ practices and strategies they use to engage and motivate their 

learners in English language learning ? 

Attempting to answer the above questions, the following hypotheses are advanced:   

- Hp1. EFL teachers consider gaining and maintaining learners' attention as a crucial factor 

for successful language learning as it allows learners to stay focused and engaged in the 

learning process.  

- Hp2. EFL teachers face multiple challenges and barriers in gaining and maintaining their 

learners’ attention in private middle schools which may include a lack of motivation and 

a distracting classroom environment.  

- Hp3. EFL teachers rely on various practices and strategies to engage their students in 

English language learning such as incorporating interactive activities, using multimedia 

resources, providing personalized feedback, or creating a positive classroom atmosphere.  

 Research techniques and methodology  

This study adopts a mixed-method approach. That is to say, using research methods that 

focus on exploring and interpreting personal experiences, meanings, and perspectives to gain a 

deeper understanding of the EFL teachers' strategies for capturing learners' attention. The 

research data are collected from the private middle schools’ teachers’ at ASSALAS private 

middle school, IKHOULAF  private middle school and  DJEJJIGUENE N'TFSOUTH private 

middle school of Tizi-Ouzou. The data are collected using two main instruments; the fisrt one 

classroom observation provides rich and valuable data for the dissertation on strategies for 

gaining learners' attention, and it helps to understand the dynamics of the classroom 

environment and how to improve teaching practices. The second, interviews are conducted with 
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the EFL teachers in private middle schools concerned, and they allow to obtain in-depth and 

elaborate information about their classroom experiences and practices.   

 Structure of the dissertation  

This dissertation follows the traditional-simple model. It involves a General 

Introduction, four chapters and a General Conclusion. The General Introduction presents the 

statement of the problem, aims and significance of the research, research questions and 

hypotheses, research techniques, methodology and structure of the dissertation. The first 

chapter is the “Literature Review”. It consists in reviewing the main important literature related 

to the study. The second chapter entitled “Research Design and Methodlody” introduces the 

data collection and the data analysis procedures. It gives a description of the research design, 

the research instruments, and the data collected from the respondents. The third chapter named 

“Presentation of the findings” presents the data gathered from the research tools and analyzed 

statistically. The fourth chapter is the “Discussion of the Findings” chapter, and it aims to 

discuss the answers to the research questions. The dissertation ends with the “General 

Conclusion” which involves an opening paragraph summarizing the entire work and offering 

recommendations for further research.  
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Introduction  

This chapter reviews the literature on strategies for gaining learners' attention. It 

explores the main theoretical framework has been used to investigate this issue and its concepts. 

This section focuses on the theoretical bases that have helped us discuss the results obtained 

from both the interviews and classroom observations of different strategies used by teachers 

and their effects on learners' attention in three private middle schools in the town of Tizi-Ouzou. 

1. Attention  

1.1 The concept of attention  

According to Kearsley and Schneiderman (1998), the concept 'attention' is an essential 

component of learning that involves the active involvement of learners in the educational 

process. In accordance with the Engagement Theory, actively participating in the learning 

process enhances learners' ability to retain information and achieve higher levels of success. 

Essentially, this theory claims that paying attention involves active participation in the  

education system. As a result, individuals who actively engage in their educational journey are 

prone to acquiring a deep comprehension of the content and retain it for an extended duration. 

Ormrod has also provided a different definition of attention as "the process by which we focus 

on specific stimuli while ignoring other stimuli in the environment" (2008, p. 133). This 

definition clarify attention as the manner in which we focus on certain elements while ignoring 

others around us. 

Sousa (2017) discusses attention as an important aspect in the learning process. He 

stresses that teachers should use methods that grab and maintain learners' attention to foster 

their engagement and comprehension. This includes producing a motivating and interactive 

learning environment that adapts to how the brain naturally devotes attention to information. 

The brain directly focuses on certain information over others. This means that learners prefer 

to pay attention to information that is new, interesting, or directly related to their objectives or 

interests. 
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In the context of learning, attention refers to the cognitive process of selectively 

directing cognitive competences on ewards specific information while avoiding distractions. 

This focused mental engagement aids in encoding, processing, and retaining relevant 

information, thereby enhancing the effectiveness of learning and promoting longer-term 

memory consolidation (Eysenck & Keane, 2015). In other words, attention in learning means 

focusing the individual mind on certain items and not getting distracted by others. It is like 

giving the brain the power it needs to remember and understand important stuff, which helps to 

learn better and remember things longer. 

1.2 The importance of attention in school settings  

For Hattie, "Attention is a critical determinant of learning outcomes, as it helps students 

prioritize information and filter out distractions" (2009, p. 132). This means that attention is 

vital for educational results, enabling students to concentrate on data and the capacity to 

selectively ignore anything that distracts their attention affirming a more efficient learning 

experience. 

Besides, "attention is a necessary precursor to learning, as it helps students attend to 

important information and ignore distractions" (Willingham, 2009, p. 21). It has been claimed 

that attention holds a pivotal role in promoting effective learning by enabling learners to focus 

on pertinent details while avoiding disruptions. Fundamentally, as learners maintain their focus, 

they direct their cognitive capabilities for the current task, enhancing their abilities to absorb, 

handle, and maintaining vital data. Without attention, the learning exeperience is at risk, 

potentially causing learners to ignore crucial information, struggle with grasping ideas, or 

encounter challenges in retaining knowledge. 

Thus, attention serves as a basic principle for successful learning, motivating learners 

to actively engage with educational content and enhance their learning outcomes. In addition, 
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according to Diamond, attention is important when it comes to learning, particularly in the fields 

of mathematics and science education (2013, p. 141). 

2. Definitions 

2.1 Significance of 'Views' in EFL Education 

The term "Views" means exploring the perspectives and beliefs of EFL teachers 

regarding strategies to gain learners' attention. Posner defines "views" as "Views are mental 

representations of information that have been stored in memory and can be accessed and 

manipulated to perform cognitive tasks" (2008, p. 12). That is to say, views can be related to 

mental images that store the information that has been acquired and remembered. These mental 

images can be accessed and modified to enhance our thinking and understanding. Regarding 

the EFL teachers who rely on their collected mental images or "views" about their learners to 

guide their teaching practice. These mental representations serve as a dynamic resource that can 

be accessed, modified, and creatively applied to enhance the learning experience of their 

students. 

2.2 Practices in education 

Freire (1970), practices in education refer to the techniques and methods, teachers use 

in the teaching and learning process. These educational practices involve the interactions 

between teachers and learners, the strategies are employed for knowledge transmission, and the 

overall educational approach. Freire's pedagogical philosophy focuses on the significance of 

educational methods that foster critical thinking, open dialogue, and active learners’ 

involvement.  

2.3 EFL teachers’ views and practices    

According to Ormrod (2011), teachers' views and practices are characterized as the 

attitudes, beliefs, and understandings that teachers possess regarding the process of teaching 

and acquiring knowledge, along with the corresponding pedagogical techniques they employ to 

support students’ learning. These views and practices have been designed by their own learning 
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experiences and their comprehension of subject matter, teaching methods, and instructional 

strategies. Teachers' perspectives and practices are important as they have considerable 

influence on student learning, which has the potential to determine the success or failure of 

educational initiatives. Therefore, undrestanding and evaluating the viewpoints and strategies 

of teachers is essential for enhancing the standard of education. 

"English foreign language teachers' views and practices refer to their beliefs, attitudes, 

and instructional strategies related to teaching English as a foreign language to non-native 

speakers" (Schneiderman & Kearsley, 2013, p. 92). Schneiderman and Kearsly underscore the 

importance of undrestanding the beliefs, viewpoints, and the strategies of teachers who teach 

English as a foreing language. By taking into account these elements, they have been able to 

raise the quality of teaching and foster improved learning outcomes for non-native learners. 

2.4 Technology  

Zhao (2013) "Technology encompasses not only tools and devices but also the knowlege, 

skills, and processes associated with their creation, use, and management." This definition 

emphasizes the comprehensive nature of technology, encompassing not just the tools 

themselves but also the underlying knowledge and skills needed to leverage them effectively. 

2.5 Multimedia 

Reynolds (1992): "Multimedia refers to the convergence of technologies that were 

formerly discrete: computers, video, audio, telecommunications." That is to say, multimedia is 

the integration of once separate technologies like computers, video, audio, and 

telecommunications. This integration means these technologies now work together, combining 

text, images, sounds, videos, and interactive elements for a more engaging experience. 

3. Strategies 

3.1 Teaching strategies  

Teaching strategies are defined in various manners by researchers. Herrell and Jordan 

(2004) state that teaching strategies are " the approaches that can be used across curricular 
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areas to support the learning of students" (p. 5). To clarify, they believe that teaching strategies 

are the various methods applicable in different areas of the curriculum with the aim to facilitate 

students’ learning.  

Wandberg and Rohwer (2010) define teaching strategies as "The structure, system, 

approaches, techniques, methods, procedures, and mechanism that a teacher uses during 

instruction to facilitate students' learning" (p. 164). In other terms, teaching strategies include 

a comprehensive set of instruments, methodologies, and customs that teachers utilize to 

establish effective and captivating learning experiences for their learners. Teaching strategies 

can be employed individually or in cooperation, and they must conform to the demands of the 

principal, teacher, and learners (Picard, 2004). That is to say, teaching methods must be adjusted 

to align with the preferences of the school head, teacher, learners, and can be applied either 

individually or collaboratively.  

3.2 Attentional strategies    

Attentional strategies, as discussed in the visible learning research by Hattie (2008), are 

the various ways teachers use to grab and keep students' attention during lessons. These 

methods aim to get students actively involved in learning, making them focus better on the 

subject. In practical terms, attentional strategies can take different forms, like explaining things 

clearly, having interactive activities, asking interesting questions, and using multimedia or 

visual aids. These strategies are proven to create an exciting learning environment that not only 

interests students but also gets them actively participating in the learning process. 

3.3 Analysis of EFL teaching strategies 

Analysis is crucial for examining the perspectives and methods of EFL teachers when 

it comes to how important they consider capturing learners' attention and the strategies they 

employ for this purpose. Analysis refers to the examination of the methods and approaches that 

EFL teachers employ to capture and maintain their learners’ attention during the learning 



   Review of the Literature   

11  

process. In addition, this analysis, seeks to identify effective techniques for enhancing attention 

and comprehension in EFL classrooms, and analyzing to improve teaching practices.  

Kearsley & Shneiderman define analysis as “ the process of examining a complex entity 

by breaking it down into its component parts and studying each part’s relationships and 

functions, as well as the entity’s overall structure and purpose”  (1999, p. 24). According to 

them, analysis is important for finding solutions and thinking critically. It is to take a complex 

thing to see how it works and find ways to make it clear.  

Kearsley and Shneiderman's definition of analysis is essential. It permits to understand 

EFL teaching strategies. By breaking down these strategies into smaller parts and analyzing 

their relationships and functions, and gaining a comprehensive view of how they contribute to 

the success of the teaching practices and learners outcomes in EFL classrooms.  

 Key cognitive theories of attention   

The study of capturing learners' attention has been investigated by phylosophers such 

as Socrates and Plato in ancient Greece who underscored the significance of involving learners' 

minds in the educational process. In the twentieth century, psychologists and researchers in the 

field of education, including Jean Piaget, Lev Vygotsky, and Benjamin Bloom, have played a 

part in the evolution of theories and tactics associated with attention in education. Strategies for 

gaining learners’ attention have likely improved over time and continue to be adapted to meet 

the changing needs of learners and teachers.   

Kolb's “Experiential Learning Theory” is introduced in 1984; it proposes a 

comprehensive model for effective learning. This theory emphasizes the dynamic nature of the 

learning process which reveals a continuous cycle of four interconnected stages: concrete 

experiences, reflective observation, abstract conceptualization, and active experimentation.  

In the initial stage of this learning cycle, individuals engage in concrete experiences, 

where they directly interact with the subject matter or context. These hands-on experiences 

serve as a foundation for the next stages. For instance in an EFL class, learners engage in a role-
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playing activity where they simulate real-life situations. This allows them to directly interact 

with English language elements in a practical context, serving as a foundation for language 

acquisition. Following this, learners move on to reflective observation where they carefully 

examine and assess their experiences as an example after the role-playing activity they write 

about the problems and barriers they encounter and this help learners to think about the ways to 

solve their problems. 

The third stage, abstract conceptualization, involves the learner's efforts to obtain 

meaning and construct knowledge from the observations. It encourages the formulation of 

theories, concepts, and generalizations that provide a deeper understanding of the subject 

matter. Finally, active experimentation completes the cycle as learners apply their newly 

acquired knowledge and theories to real-world situations. This part encourages practical 

application, hypothesis testing, and extra developement of understanding through direct 

engagement. In this phase, they engage in classroom discussions or collaborative activities 

where they collectively identify the strategies to solve the problems they have faced. 

One notable limitation of this theory is its emphasis on hands-on experiences to engage 

learners (Morris, 2019). This focus on practical, real-world activities, while beneficial for some, 

can neglect the importance of theoretical and abstract approaches. By primarily relying on 

concrete experiences, the theory risks ignoring learners who progress in abstract learning 

environments, thereby limiting its applicability to diverse learning styles and preferences. 

Furthermore, Kolb's theory does not adequately address the potential of multimedia and 

technology in enhancing engagement. In today's digital age, these tools offer powerful ways to 

increase accessibility, interactivity, and overall engagement in education. By omitting these 

elements, the theory appears somewhat outdated and less adaptable to the evolving landscape 

of modern learning environments. 
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The Self-Determination Theory (SDT), developed by Deci and Ryan (2000), offers 

valuable insights into effective strategies for capturing learners' attention. SDT suggests that 

learners become more engaged and attentive when their fundamental psychological needs for 

autonomy, competence, and relatedness are encouraged in their learning experiences. 

Autonomy is a central element where teachers enable learners to make choices and decision 

making opportunities in their learning, recognizing that active participation motivates and 

supports attention. Adding to this, the theory stresses competence, suggesting that teachers can 

design challenging yet achievable tasks to stimulate motivation and maintain attention as 

learners experience mastery.  SDT highlights the significance of building positive relationships 

within the learning environment, fostering connections between teachers and students and 

promoting constructive peer interactions. When students feel a sense of belonging and 

association, their attentiveness and active participation in the learning process are more likely 

to be maintained.  
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One of the limitations of this theory, in relation to learner attention, is its exclusive focus on 

autonomy. While SDT appropriately underscores the significance of learner self-governance in 

maintaining learners' motivation, a special emphasis on this aspect may unexpectedly cause a 

lack of structure within the learning environment (Deci & Ryan, 2000; Reeve, 2017). Such an 

imbalance can prove disadvantages for learners who grow in settings characterized by clear 

guidance and a well-defined framework for effective attention management. These individuals 

may engage with an extra of freedom and necessitate additional support to sustain their focus. 

Furthermore, this theory emphasis on competence introduces the risk of tasks becoming 

excessively challenging for certain learners, potentially leading to feelings of frustration and 

disengagement (Deci & Ryan, 2000). This stresses the cruciality to account for individual 

differences in learning styles and abilities when formulating learning environments based in 

SDT principles. 

 Theoretical framework  

-  Engagement Theory: A Framework for Technology-Based teaching and Learning 

The engagement theory of Kearsley and Shneiderman (1998) has been formulated based 

on the authors' teaching experiences in electronic and distance education settings (refer to 

Kearsley, 1997; Schneiderman, 1994, 1998; Schneiderman et al, 1995). It revolves around the 

central concept of meaningful activities through interactions with others and worthwhile tasks. 

While engagement can theoretically occur without technology, the authors argue that 

technology can enhance engagement in unique ways that are otherwise challenging to achieve. 

Therefore, the engagement theory serves as a conceptual framework for technology-based 

learning and teaching although it is not directly derived from other established theoretical 

frameworks. However, it shares commonalities with many existing theories of learning and 

teaching, (Kearsley & shneiderman, 1998, p20).  
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Fostering learners’ engagement involves establishing a learning setting that encourages 

active cognitive processes like creating, problem solving, deducing, decision making, and 

assessing. For example, in a virtual collaborative environment, students may engage in creating 

multimedia presentations or solving complex problems related to real-world scenarios. As 

learners have been actively involved in these cognitive tasks, they have typically increased 

attentiveness and concentration on their learning. Engaged learning has also been correlated 

with motivation, as learners have been driven to acquire knowledge thanks to the meaningful 

quality of the learning context and exercises. Furthermore, engagement theory emphasizes the 

importance of collaboration and teamwork. An example of this could be seen in a group project 

where students collaborate on developing a community project. When learners work 

collaboratively in successful teams on ambitious projects that are meaningful to someone 

outside the classroom, they are more likely to be engaged and attentive. (Kearsley & 

shneiderman, 1998). 

The engagment theory is based on the three following basic principles: 

a) The relate component : the "Relate" component in the Engagement Theory framework 

emphasizes the importance of teamwork, effective communication, and social interactions 

for successful collaboration. It provides insights into how teachers capture learners' 

attention positively impacting the teaching and learning process. (Kearsley & shneiderman, 

1998). This principle includes the following presented (at a personal stage):  
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 The first aspect is team efforts. Supporting learners to work in groups encourages a 

sense of unity and teamwork, making the learning experience more interesting and motivating. 

This approach involves communication, planning, management, and social skills, such as 

communication and adaptability (Kearsley & Shneiderman, 1998). Teachers, following this 

principle, may structure activities that encourage students to work together, leveraging each 

other's strengths. 

Another crucial element is collaboration, defined as the process of working collectively 

with others towards a shared objective. Collaboration frequently includes cooperation, 

communication, and the exchange of ideas and resources, increasing learners’ motivation to 

learn. It can manifest in various formats, such as group assignments, teamwork, and peer 

interactions (Kearsley & Shneiderman, 1998).  For instance, Kearsley and Shneiderman might 

recommend a collaborative online platform where students from different locations work 

together on a project, utilizing technology for communication and resource exchange. 

The third aspect is active learning. The theory highlights the significance of learners' 

active involvement in the learning process (Kearsley & Shneiderman, 1998). It proposes that 

learners should actively participate in their own learning rather than being passive receivers of 

The Relate 
Component

Team efforts 

Collaboration

Active 
learning

Social 
inetraction
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information. An example aligned with Kearsley and Shneiderman's principles involve 

interactive simulations or virtual labs. In these activities, students engage with the material, ask 

questions, and contribute to discussions, promoting a deeper understanding of the subject 

matter. Technology can play a role in promoting engaged learning by offering interactive 

experiences that necessitate learners' active interaction with educational material. 

Lastly, social interaction is underscored. The theory emphasizes the importance of social 

engagement in the learning process, suggesting that learners should have opportunities to 

interact with their peers, teachers, and other knowledgeable individuals to enhance their 

learning (Kearsley & Shneiderman, 1998). Technology has played a role in enhancing social 

engagement through online dialogues, cooperative learning tools, and various communication 

technologies, allowing learners to connect and acquire knowledge from one another. 

b) The create component : focuses on promoting active participation and creativity in the 

educational process. It encourages learners to produce their unique process, resolutions, and 

understandings concerning the subject matter. The following are the principle elements 

involved in the "create" component presented (at a personal stage):   

 

Experimental activities represent a means to offer chances for learners to participate in 

practical, experiential tasks that require active engagement, such as experiments, simulations, 

The Create
Component

Experimental
activities

Problem based
learning

Creativity and 
critical thinking

Choice and 
control
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or roleplays (Kearsley & Shneiderman, 1998). These activities foster deeper understanding and 

application of knowledge, encouraging learners to explore concepts and ideas through active 

participation. 

Problem-based learning supports active learning by engaging learners with actual 

challenges (Kearsley & Shneiderman, 1998). Working cooperatively in small teams to 

investigate the problem, suggest resolutions, and review the outcomes, PBL improves critical 

thinking, motivation, and the application of knowledge in real-world situations. teachers may 

present learners with real-world challenges, making them to work collaboratively in small 

teams to investigate, propose solutions, and evaluate outcomes. 

Creativity and Critical Thinking involve enhancing learners’ capacity to develop ideas, 

think critically, consider alternatives, and make links (Kearsley & Shneiderman, 1998). This 

can be accomplished through open-ended tasks, evaluation and analysis, and problem creation. 

By integrating these strategies, teachers can successfully improve learners' originality and 

critical thinking abilities. 

 Choice and control are highlighted in the theory, shedding light on the learner's 

comprehension or sense of being involved and influencing their learning process (Kearsley & 

Shneiderman, 1998). It incorporates the learners’ autonomy, capacity to generate choices, and 

assert authority over the learning process. A sense of control is important for enhancing 

motivation, attention, and a beneficial educational experience. Teachers may implement this by 

incorporating options for project topics, allowing students to select tasks based on personal 

interests, fostering a sense of control and ownership. 

c) The donate component : it focuses on learners sharing their knowledge and contributing to 

the learning community. It emphasizes the importance of active participation and 

collaboration in the learning process. It includes the following principles presented (at a 

personal stage):  
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Authentic learning is supported by the theory, which includes real-world, relevant, and 

meaningful educational experiences (Kearsley & Shneiderman, 1998). It recommends that 

learning should be located in authentic contexts that evaluate the real-life application of 

knowledge and skills. Technology can be used to provide real learning experiences through 

simulations, virtual environments, case studies, and other learning activities. For example, 

Kearsley and Shneiderman's work demonstrates the application of authentic learning through 

the use of virtual environments. 

Motivation and relevance are highlighted in the theory as crucial elements in the learning 

process (Kearsley & Shneiderman, 1998). For instance learners are encouraged to explore 

content that is directly related to their goals and interests. Kearsley and Shneiderman’s theory 

aligns with this principle by emphasizing active involvement and interaction. It suggests that 

learners should be encouraged to learn and discover the learning content relevant to their goals, 

interests, and experiences. Kearsley & Shneiderman’s theory stresses the importance of active 

involvement and interaction in the learning process, coordinating well with our research focus. 

By exploring how teachers employ various attention-grabbing techniques, that illuminate the 

practical applications of the engagement theory demonstrating its relevance in today’s 

educational surroundings. 

 Conclusion 

The donate
component

Authentic learning

Motivation
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The extensive has reviewed of the literature underscores the widespread interest in the 

concept of "attention" among both educational psychologists and applied linguists. The concept 

of attention is studied from different perspectives and different context. This led to a complexity 

in giving its exact image. This chapter has provided valuable insights into the field of attention, 

illuminating key concepts, related constructs, and a range of theories that address the crucial 

challenge of engaging learners' attention. The adoption of  the engagement theory is relevant to 

this topic as it helps in analyzing and identifying the strategies teachers use for gaining learners’ 

attention. 
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Introduction   

This chapter presents the methodology used in this research. It depicts the tools and 

methodologies employed in gathering and analayzing  information acquired through classroom 

observation and semi-structured interviews for the purpose of conducting this research. It has 

been devided into two sections. The initial part of this chapter concentrates on demonstrating 

the instruments and procedures of data collection, as well as describing the research 

environment and the individuals involved. The second part focuses on the data analysis 

procedures and instruments. 

a) Research methodology   

This chapter presents the methodology used in this research. The chapter depicts the 

instruments and procedures used in collecting and analyzing data obtained from classroom 

observation and semi-structured interviews. It is divided into two parts. The first part focuses 

on illustrating the instruments and procedures for data collection, as well as describing the 

research setting and participants. The second part focuses on the data analysis procedures and 

instruments. 

 Setting and participants of the study  

The study is conducted in three different private middle schools in the town of Tizi-

Ouzou: ASSALAS, IKHOULAF, and DJEJJIGUENE N'TFSOUTH. The participants involved 

in the research are all the EFL teachers of the private middle schools; their number is six (06).  

The main emphasis of this study centers on teachers who work in middle schools. This specific 

choice has been established on the recognition that learners at this level have been building their 

focus abilities and have demonstrated increased weakness to distructions. 

a) Procedures and instruments of data collection 
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In the attempt to answer the research questions, we use two main research tools: a 

classroom observation checklist of eight (08) items and an interview consisting of eight (08) 

questions. 

- Classroom observation : In the Danielson Framework (2013), classroom observation 

involves trained evaluators carefully watching and noting what teachers and students do. 

This process follows a structured framework with four parts: Planning and Preparation, 

Classroom Environment, Instruction, and Professional Responsibilities. The main goal is 

to get a complete picture of teaching practices, helping teachers improve and enhancing 

the learning experience for students while supporting teacher growth. The instrument has 

been chosen for this investigation due to the reason that classroom observation permits 

drawing data directly from its real context, and this fact supports and enhances the validity 

of the investigation. The present study uses a checklist of eight (08) items for twenty four 

(24) sessions attended with six (06) private EFL middle school teachers, that is four (04) 

sessions for each class. Each observation session that we have accomplished takes one 

hour (01h), and the observations took place from May 2nd, 2023, until May 30th, 2023. 

- Cheklist : A checklist is defined by Webster (2021) as a written or digital record 

containing a list of tasks or items that need to be accomplished or verified. It is commonly 

used as a means to promote application and precision across a range of tasks and activities. 

During each observation, the checklist has emphasized the crucial and necessary aspects 

of our investigation. Additionally, we have worked to understand the ways teachers have 

used strategies and the practices for capturing their learners' attention during the 

classroom observation sessions. 
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- Interview :it  is defined as "a data collection method in which a researcher and participant 

engage in a conversation focused on questions related to a research study" (Tavakoli, 2012 

p. 294). That is to say, an interview is a method of gathering data in which a researcher 

and a participant engage in a conversation specifically aimed at addressing questions 

relevant to a research study. During an interview, the researcher interacts directly with the 

participant, asks specific questions, and gathers information that contributes to the 

research inquiry. 

This approach allows for a deeper exploration of the participant's perspectives, 

experiences, and insights, providing valuable qualitative data for the research study. The 

interview conducted in this study has taken place in the three (03) private middle schools 

concerned. We have submitted the semi-structured interview to the teachers under 

analysis to acquire reliable data about the strategies they use and the challenges that they 

encounter in the classroom. The interview includes eight (08) questions. The questions 

have been presented to the teachers in face-to-face encounters. 

- Semi-structured interview : Smith and Osborn (2008) explain semi-structured 

interviews as "a qualitative research method that uses a set of open-ended questions to 

guide a conversation with the aim of exploring a particular topic in-depth, while allowing 

for the flexibility to adapt and examine contextual responses." That is to say, semi-

structured interviews are a qualitative research method that uses open-ended questions to 

guide in-depth conversations on a specific topic, allowing flexibility to explore contextual 

responses. However, researchers and methodologists often use a combination of open-

ended question types to gather comprehensive data and insights during semi-structured 

interviews. 



Research Methodology  

24 

b) Procedures and instruments of data analysis 

This section outlines the methodologies for examining the data gathered from the 

interview and the classroom observation sessions which are analyzed using the mixed method. 

Quantitative data is examined employing a descriptive statistical method (SPSS) while 

qualitative data is analyzed through qualitative content analysis (QCA).  

- Mixed method : this study utilizes mixed methods research, which combines two 

research methodologies: Quantitative and Qualitative. However, the qualitative one is 

dominant. The statistical approach is employed to examine the outcomes derived from 

the closed-ended questions which are displayed in tables and diagrams. As for the 

qualitative method, it is used to depict and interpret the outcomes of the open-ended 

questions from both the interview and classroom observation. 

- Statistical method : closed-ended items produce numerical data that is examined using 

a descriptive statistical technique with the aid of computer software known as the 

Statistical Package for the Social Sciences (SPSS). As it is cited on the IBM website, 

SPSS serves as an extensive software system specially crafted for the purpose of 

conducting data analysis. It includes a diverse set of functionalities and instruments that 

help users effectively handle, examine, and make sense of data. 

- Qualitative content analysis : for examining the outcomes derived from the open-ended 

questions of the interview and classroom observation  qualitative content analysis (QCA) 

is employed. It is defined as “a research method for subjective interpretation of the content 

of the text data through a systematic classification process of coding and identifying 

themes or patterns” (Hsieh and Shannon, 2005, p.1278). That is to say, it is about 

understanding and making sense of written or textual information. Zoltan (2007) states 

that qualitative research involves data collection procedures that result primarily in open-

ended, non-numerical data, which is then analyzed primarily by non-statistical methods 
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(p.24). This means qualitative research collects descriptive, non-numerical data using 

open-ended methods and analyzes it through non-statistical approaches.  

When employing qualitative content analysis (QCA), our process involves organizing 

and categorizing the words and information gathered from open-ended questions in a systematic 

manner. Through QCA, we carefully review all the detailed responses, group similar ideas 

together, and continuously enhance our comprehension of the information. Our goal is to 

uncover valuable insights, identify connections, and subjects within the language teachers use 

during interviews and classroom observations. This approach enables in-depth analysis of the 

information, aligning with the principles of qualitative research. 

Conclusion 

       This chapter has presented the methods of data gathering and procedures of data analysis, 

along with the contexts and the participants involved in the study. It has outlined the various 

research instruments employed in this investigation, including classroom observation and an 

interview. To analyze these instruments, two prominent scientific methodologies commonly 

utilized in the social sciences have been adopted. For the quantitative data, an exploratory 

statistical technique relying on the SPSS software package has been employed to analyze the 

information collected from the close-ended questions in the interview and classroom 

observation sessions. As for the qualitative component, content analysis has been adopted to 

interpret the data gathered from open-ended questions of the interview and the classroom 

observation. Furthermore, this section has presented the context and participants, including the 

specific timeframe and setting of the study. 
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Introduction  

 
          This chapter concerns the presentation of the results acquired from the interview and 

classroom observation. The aim of this chapter is to perceive the strategies teachers use and the 

challenges they encounter to grab the learners’ attention in the three private middle schools 

(ASSALAS, DJEJJIGUENE N’TFSOUTH, and IKHOULAF) in the town of Tizi-Ouzou. 

Initially, the study employs the statistical examination for the closed-ended questions. Then, it 

incorporates the qualitative content analysis for the interpretation of the open-ended questions 

to examine the outcomes derived from the interview and the classroom observation. This results 

chapter is arranged into two sections. The initial section illustrates the presentation of the 

outcomes of the interview, while the second one presents the results derived from the classroom 

observation sessions. 

1. Results of the teachers’ interview   

The first data collection tool used in this research is a structured interview, which has 

been conducted with 06 teachers from the three private middle schools concerned. This tool has 

served us to collect a large amount of information and details about the strategies that teachers 

use and the challenges that have weakened the maintenance of attention in their classrooms. The 

subsequent are the detailed results of the interview.  

 Question one: Do you think that drawing learners’ attention in class is important?  

 
Table 01 : The importance of attention in the EFL classrooms.  

Table 01 indicates that six teachers (100%) of the participants think that drawing learners’ 

attention in class is important because learners' attention is essential for effective learning. Their 

focus has enhanced engagement, comprehension, and participation, fostering a supportive 

environment that has facilitated understanding and encouraged the expression of thoughts.  

  Important   Not important   

Frequency   06   00   

Percentage   100  % 00%  
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 Question two: Do you use any specific technologies or strategies to capture learners' 

attention ?  

 

Diagram 01 : Teachers’ use of strategies to capture learners attention.  

The results from diagram 01 show that 100% of the participants use strategies to gain 

learners’ attention.  

 

Diagram 02 : The use of technologies as a strategy to capture learners’ attention.  

               The results from diagram 02 show that the majority of EFL teachers use technologies 

as a strategy, and only (33%) of them do not use it. 

  

100  %  

0  %  
The use of strategies  

YES  

NO  

  

67  %  

33  %  

The use of technologies  

use technologies  

Do not use technologies  
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              Teachers employ diverse strategies, including technologies and other ones, to capture 

learners' attention. These include using speakers, visuals, data projectors, videos, and games. 

Creating relevance to real-life experiences has also enhanced engagement. 

 Question three : Do you take into acount the learners’ level  while selecting the  appropriate  

strategy ?  

 

Table  02 demonstrates that 05 out of 06 of EFL teachers considered learners' proficiency 

levels crucial when selecting the most suitable strategies. Activities should be adapted to fit 

various levels of difficulty. While some learners easily grasp challenging concepts, others  

require additional explanations. It is important to focus on lower-level learners before higher 

level ones, even if it requires extra efforts. Teaching covers a mix of weak, average, and fast 

learners, highlighting the significance of adapting strategies to match learners' abilities. Some 

teachers prefer personalizing the learning experience by connecting the subject matter to 

learners' experiences aids in strategy selection.  

 Question four : What are the difficulties that you may face when capturing or maintaining 

learners attention?  
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           Teachers often face difficulties keeping learners’ attention in class due to several reasons. 

Some learners find the subject boring or are not interested in it while others have trouble 

focusing because of different skill levels. The classroom environment also plays a part with 

distractions like noise and afternoon classes making it harder to concentrate. Sometimes, 

learners become disinterested and fail to show a personal interest to the topic. Despite these 

obstacles, teachers have worked hard to find methods to make learning more interesting and 

engaging for all. 

 Question five: How do you manage distractions in the classroom and bring learners back to 

attention?  

            Teachers provide various suggestions on managing distractions in the classroom and 

refocusing learners' attention. One method is to establish silence by asserting the teacher's 

authority. This is achieved by requesting silence for a specific duration or using marks as a 

potential consequence. At times, raising one's voice or shouting can be necessary to regain 

control. Incorporating games can also help redirect learners' focus. Engaging learners with 

personal questions, observing their facial expressions, or maintaining a quiet presence in the 

middle of the class can be effective strategies. Additionally, some teachers employ tapping 

on desks or wait silently for learners to recognize the need to stop talking and refocus. These 

methods aim to effectively manage distractions and maintain an attentive learning 

environment. 

 Question six : How do you handle situations where some learners are more engaged than 

others?   

In situations where some learners are more engaged than others, some teachers use 

the active participation of the engaged learners to take advantage. Encouraging the learners 

to share their insights and contributions inspires the less engaged ones. Simultaneously, 

employing positive reinforcement and personal conversations to gently convince the less 

engaged learners into participating is another strategy. Recognizing that different learners 
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have varying skill levels, several teachers particularly concentrate on assisting those who 

are struggling to keep up, or assign tasks that align with their higher proficiency to keep 

them involved while also addressing the needs of the less attentive learners. To foster a 

collaborative environment, organizing frequent activities that require learners to work in 

pairs or groups allows the diverse skill levels to complement each other. 

 Question seven : Do you use  team efforts or collaborative activities? Could you share some 

examples that you have found particularly engaging for learners ?  

The majority of the teachers include team efforts or collaborative activities in the 

teaching process. For instance, teachers often find success with activities like group research 

projects, where learners work together to explore real-world issues in relation to the course 

material. In these projects, learners select topics, conduct research, and present their findings 

collectively. Collaborative activities not only promote teamwork but also let learners delve into 

subjects that resonate with their interests. Another engaging strategy that other teachers use 

involves collaborative problem-solving challenges, where scenarios are designed to require 

learners to pool their skills and knowledge for solutions, fostering critical thinking and a sense 

of unity. Additionally, activities such as group debates or multimedia presentations on historical 

events offer them the chance to collaborate, share knowledge, and engage with diverse 

perspectives. Group case studies, role-playing simulations, and interactive online discussions 

are also effective strategies that encourage active participation, critical thinking, and meaningful 

connections among learners. 

 Question eight : Do you think that communication is important to gain learners’ attention ?  

All the interviewed teachers claim that communication is an integral aspect for gaining 

learners' attention. It is considered as the foundational element that not only captures learners' 

focus but also lays the groundwork for a meaningful educational experience. Through effective 

communication, teachers establish a vital connection with their learners, crafting a pathway that 

bridges the gap between the subject matter and individual interests. This connection is solidified 
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through clear communication and dialogue, enabling teachers to contextualize the content and 

make it relevant to learners' lives. By conveying the significance of the material and evoking 

curiosity, teachers create an interactive and engaging atmosphere where learners become active 

participants in their learning journey. 

2. Results of the Classroom Observation sessions   

The other data collection tool we use in conducting our research is classroom 

observation. After getting teachers’ approval, a total of twenty-four (24) attendances are assured 

with six (06) teachers of different levels, and we attend four sessions with each teacher of the 

first, second, third, and fourth year of the private middle schools under study.  The observations 

have taken place from May 2, 2023, to May 30, 2023, and they are described in a checklist 

presented in the form of a table. It contains eight (08) items that describe the strategies teachers 

use to gain learners’ attention. These items are observed in terms of always, sometimes, and 

never. 

Items to be observed  Always  Sometimes  Never  

1. The teacher starts the lesson 

with an attention grabber.  

  06     

2. The teacher uses eye contact 

and facial expressions to 

engage students.  

  

 06 

    

3. The teacher provided learners 

with choices and control over 

their learning process.  

   

06 

  

4. Teachers’ incorporation of 

multimedia such as videos,  

images, and audio clips 

effectively with interactive 

whiteboards to engage 

learners.  

 

 

 

05 

   

 

 

01 

5. Teachers make sure that the 

lesson content has relevance to 

the real world.  

 

06 

    

6. The teacher encourages active 

participation through group 

work, discussions with other 

interactive activities, and 

 

05 

    

01 
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creates a positive classroom 

environment to keep learners 

focused.  

7. The teacher uses flexible 

strategies to grab the learners  

attention.  

 

04  

 

02  

  

8. The  teacher integrates  

technology to promote 

interactive experiences.  

      

06 

 

1) The teacher starts the lesson with an attention grabber  

From the observation sessions, we notice that five teachers out of six always start their 

lessons with an attention grabber using different techniques; however, one teacher sometimes 

does not do it. For example, they audibly knock on the desk, give orders, ask provoking 

questions, or personal ones in relation to the subject, and purposefully elevate the tone of their 

voice. These actions are strategically designed to promptly redirect learners' focus from external 

stimuli to the lesson. 

2) The teacher uses eye contact and facial expressions to engage learners  

In the observed sessions, teachers always employ a range of techniques to effectively 

capture learners' attention. Some teachers rely on a combination of facial expressions and 

deliberate eye contact to establish an immediate connection with their learners. In other 

situations, a strong emphasis is placed only on the power of meaningful eye contact, drawing 

learners into the lesson with a thorough conveyance of authority and encouragement. However, 

in some sessions, these methods prove insufficient, as a result most of the teachers adopt other 

ones. 

3) The teacher provided learners with choices and control over their learning process  

Throughout the observed session, it is important to note that not all teachers employ the 

strategy of providing learners with choices and control over their learning process. Among those 

who implement this approach, it is mainly observed during oral and writing sessions. In these 
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specific instances, the teachers sometimes skillfully provide opportunities for learners to make 

decisions and exercise autonomy within the learning environment.  

This approach fosters a sense of ownership and engagement among the learners, as they 

are encouraged to select from various learning materials, activities, or topics within defined 

limits. The observed classroom dynamic indicates that this strategy is successful in capturing 

and maintaining the students' attention as they appear more invested and motivated to participate 

actively in the learning activities. This finding underscores the significance of offering students 

autonomy in their learning process, suggesting its potential as an effective strategy for 

enhancing learner engagement and focus in the classroom. However, it is remarkable that such 

opportunities for choice and control have not been widely adopted by all teachers in the 

observed classrooms. 

4) Teachers’ incorporation of multimedia such as videos, images, and audio clips 

effectively with interactive whiteboards to engage learners  

In all the sessions we attend with all the different grades, we notice that the incorporation 

of multimedia elements such as videos, images, and audio clips effectively with interactive 

whiteboards to engage learners has become evident that teachers employ these strategies with 

varying grade levels; however, only one never uses any multimedia tools during our observation 

sessions. It is notable that teachers consistently use images and videos for the first and second 

grades. In contrast, they predominantly employ audio clips and interactive whiteboards with the 

third and fourth grades. This observed pattern demonstrates that teachers adapt their multimedia 

strategies to suit the specific needs and learning preferences of different grade levels. 

5) Teachers make sure that the lesson content has relevance to the real world  

From all the observations we make, we conclude that in the twenty-four sessions that we 

attend, teachers always make remarkable efforts to align their lesson content with real-world 

relevance. However, it is noteworthy that even when the lesson content is related to the real 

world, it does not always guarantee the engagement of all the learners. This variation in learners' 
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engagement can be attributed to their diverse interests and preferences, as some individuals may 

not find certain topics captivating despite their real-world significance.   

6) The teacher encourages active participation through group work, discussions with 

other interactive activities, and creates a positive classroom environment to keep 

learners focused  

The obtained results from the classroom observations show that the majority of the 

observed teachers always promote active participation among their learners through various 

means, such as group work, discussions, and other interactive activities. Additionally, two of 

the teachers adopt creative methods like role-playing and interactive games in addition to group 

work and discussions to effectively engage learners.  

One teacher, in particular, refrains from incorporating group work and interactive 

activities, avoiding potential disruptions and noise in the classroom. With this specific teacher, 

participation primarily occurs through interactions between the teacher and individual learners. 

7) The teacher uses flexible strategies to grab the learners’ attention  

Throughout the observation sessions, we recognize that four out of six teachers always 

employ flexible strategies as a crucial element of their teaching approach, particularly in the 

afternoon when learners tend to be tired, making it an essential element to sustain attention. 

These teachers adjust their methods to align with the varying needs and energy levels of the 

learners. However, it is essential to recognize that not all teachers adopt these flexible strategies. 

Two of the observed teachers sometimes incorporate flexibility into their teaching strategies; 

nevertheless, in some sessions, we notice that they maintain only one strategy even when 

learners are not concentrated.  

8) The teacher integrates technology to promote interactive experiences  

During the course of our classroom observations, we notice that across the three distinct 

private middle schools observed, comprising a total of six (06) teachers, none of the teachers 
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use technology such as the use of e-mails, online audio/videoconferencing, web databases, or 

other means to foster interactive experiences among their learners. While technology has 

become an increasingly prevalent component of contemporary classrooms, our observations 

reveal an obvious absence of its intentional use in promoting interactivity and engagement 

among learners in these particular educational settings.  

Conclusion  

This chapter has displayed the findings obtained from the interview and the classroom 

observation, including six (06) teachers and twenty-four (24) classroom observation sessions 

attended in the three private middle schools (ASSALAS, DJEJJIGUENE N’TFSOUTH, and 

IKHOULAF) in the town of Tizi-Ouzou. From the results gained, it is clear that all the teachers 

give enough importance to gain learners' attention and they use different methods to maintain it 

in the classroom. These results are going to be discussed in more detail in the following chapter.  
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Introduction  

         The present chapter is devoted to the discussion of the results gathered from interviews 

conducted with EFL teachers as well as classroom observations. This section is divided into 

three main parts: the first part examines the outcomes of the teachers’ interviews, the second 

part discusses the results of the classroom observations, and the third one is an interpretation of 

the data through the three basic principles of the engagement theory of Kearsley and 

Shneiderman (1998). 

I. Discussion of the teachers’ interviews  

This section is a comprehensive exploration of the perception acquired from semi-

structured interviews with six (06) EFL teachers. These interviews provide qualitative and some 

quantitative dimensions to our study, offering a window into the strategies, barriers, views, and 

practices of EFL teachers in the context of gaining learners’ attention allowing for an in-depth 

knowledge of the methods teachers employ to capture learners’ attention. 

1) The importance of capturing learners’ attention  

First and foremost, the unaninmous agreement of the six teachers highlights the crucial 

role of capturing learners' attention and stresses a collective belief in the significance of learner 

engagement in the classroom. This alignment of perspectives emphasizes the pivotal connection 

between creating a supportive and beneficial learning environment and the ability to capture and 

maintain learners' attention. The teachers collectively acknowledge that such an environment is 

not only advantageous to academic success but is also essential in cultivating a sense of comfort, 

encouragement, and motivation among learners. One teacher specifically emphasizes the critical 

role of a supportive learning environment, stressing its importance for learners to feel motivated 

to actively participate in the learning process teachers agree that these three factors - student 

involvement, encouraging environment, and hands-on learning - work together to make 

education successful. 
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  Furthermore, the teachers' perspectives meet on the notion that capturing learners' 

attention goes beyond mere classroom management; it significantly impacts the quality of 

learning outcomes. Another teacher claims that when learners are fully engaged and focused, 

their comprehension of the material improves, and their active participation in classroom 

activities increases. This insight resonates with contemporary educational theories which stress 

the importance of active engagement for meaningful learning experiences. Another teachers’ 

comments underscores the serious consequences of neglecting this critical aspect of pedagogy. 

As such, it is evident that the development and implementation of effective strategies for 

capturing learners' attention should remain a top priority for EFL teachers, as it is a pivotal factor 

in promoting successful and meaningful learning experiences. This is in harmony with Hattie 

(2009) who argues that "Attention is the gateway to learning." To engage students in learning, 

we must first capture their attention. Without attention, there is no reception of information, no 

encoding, no recall, and no learning. 

2) Strategies and technologies for capturing learners’ attention 

          The result of the second question shows that the interviewed teachers confirm using 

strategies to capture learners’ attention. This unanimous agreement stresses the importance that 

teachers attribute to engaging learners effectively in the English language as a Foreign Language 

(EFL) classroom. However, a notable observation emerges from the data: despite the widespread 

adoption of instructional strategies, a specific subgroup of teachers, representing only two 

teachers (33%) of them, refrains from incorporating particular technological tools into their 

teaching approach to attract learners' attention. This findings prompts an in-depth examination 

of the reasons behind this technological difference within the broader landscape of current 

educational practices. 

This suggests that a part of EFL teachers relies on traditional teaching methods or non-

technological strategies to engage their learners. This divide between the overall use of strategies 

and the use of technology might be due to various factors, such as the teachers' unfamiliarity 
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with technology, access to resources, or pedagogical beliefs. Graham (2011) discusses the 

various benefits of using technology in EFL classrooms, such as increased engagement, 

motivation, and access to information. However, she also acknowledges the challenges that 

teachers face when integrating technology, such as lack of access to resources and unfamiliarity 

with technology. Further exploration into the reasons behind this divide can provide valuable 

insights into the integration of technology in EFL classrooms and its potential benefits in 

enhancing learners' attention and engagement. 

Additionally, it might be beneficial to analyze the types of technologies employed by the 

67% of teachers (04) who do use them. Understanding which technologies are favored and how 

they are integrated into teaching practices offers practical guidance for teachers looking to 

incorporate technology effectively into their EFL instruction. One teacher expresses that while 

they use strategies, the effectiveness of these strategies can vary depending on the specific 

classes they are teaching. Benson (2001) emphasizes the importance of teacher agency in 

adapting technology to their specific teaching styles and student groups. He argues that effective 

technology use requires flexibility and customization based on learners' unique needs and the 

teacher's comfort level. This suggests that teachers adapt their methods based on the unique 

characteristics and needs of their learners. This teacher has mentioned employing visual aids, 

pictures, and audio elements, showcasing a multi-modal approach to engage learners before 

commencing the lesson. 

In this regard, Tomlinson (2014) emphasizes the importance of adapting teaching 

methods to accommodate the diverse learning profiles of the learners within a classroom. This 

approach aligns with the idea of using flexible strategies based on individual class dynamics.                      

On the other hand, another teacher stresses the relevance of connecting classroom content to 

real-life situations. This involves the use of visual aids to provide context and make the subject 

matter more relatable to learners. This approach aligns with the idea that real-life applications 

can enhance learners' attention and motivation. Therefore, to strengthen this result, we rely on 
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Lave and Wenger (1991) who assert that active participation in real-life activities and 

communities of practice enhances learners' attention, motivation, and engagement. They 

emphasize that learning within authentic contexts, where individuals take on meaningful roles, 

contributes significantly to their focus and interest in the learning process. 

Furthermore, one teacher has shared his personal teaching practices by stating, 

"Personally, I use videos, games, and encourage learners to work together in pairs or groups 

sometimes. I also make use of images from the book." This articulation not only highlights the 

richness of strategies but also underscores the adaptability and innovation integrated within the 

pedagogical approach of EFL teachers. The strategic integration of videos and games go beyond 

traditional teaching methods, including a contemporary and engaging dimension into the 

learning environment. The emphasis on cooperative learning experiences signifies an exit from 

the traditional ones, learner centred learning, fostering an comprehensive and collaborative 

atmosphere. Furthermore, the incorporation of visual aids, taken from textbooks, serves as main 

focus, feed to diverse learning styles and enhancing comprehension. Collectively, these different 

approaches represent a teaching style that is not only didactic but interactive and responsive, 

emphasizing the whole enrichment of learners' participation and involvement in the educational 

process. Thus, teachers create an environment that stimulates curiosity, encourages active 

participation, and ultimately contributes to a more profound and sustained acquisition of EFL. 

The result of question number three (03) shows that all the teachers' responses in the 

three different private middle schools unanimously agree on the significance of taking into 

account the learners' level when choosing appropriate teaching strategies. This indicates a shared 

understanding among EFL teachers regarding the importance of adapting the strategies to meet 

the specific needs and abilities of their learners. This is in harmony with the pedagogical 

principles that stress the loyalty of these teachers to effective teaching practices. 

One interesting viewpoint given by a teacher underlines the diversity in learners' learning 

process, stating that some learners may be weak while others progress more quickly. Vygotsky 
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(1978) suggests that learners have different levels of readiness for new knowledge and skills. 

This means that individuals vary in their abilities to acquire and get new information and skills. 

It acknowledges that not all learners are the same; instead, they come with diverse backgrounds, 

prior experiences, and levels of familiarity with the subject matter.  

This response underscores the complexity of the classroom setting, acknowledging the 

challenge faced by teachers in meeting the diverse levels of proficiency among learners. It 

emphasizes the essential requirement for teachers to adopt a differentiated approach to teaching, 

recognizing the unique needs and capabilities of each learner. In a heterogeneous learning 

environment, where learners possess varying degrees of language proficiency, the significance 

of adapted instructional methods becomes crucial. This recognition of diversity within the 

learner body necessitates teachers to employ a flexible and adaptive teaching style, offering a 

range of strategies and materials that accommodate the varying pace and comprehension levels 

of individual learners. By doing so, teachers not only acknowledge the complexity inherent in 

the classroom but also actively work towards creating an comprehensive educational experience 

that addresses the diverse learning needs of their learners. 

Another teacher has mentioned that, in their opinion, considering the variety and 

differences among learners is the key to selecting the appropriate teaching strategy. Emphasizing 

the importance of recognizing and accommodating the unique strengths, weaknesses, and 

learning styles of each learner implies that teachers must be flexible and adaptable in their 

pedagogical approaches to meet the diverse needs within the classroom. The responses stress 

the importance of considering learners' level when selecting appropriate teaching strategies. This  

feedback reinforce the complexity of the teaching environment, where teachers must take into 

account diverse learners with varying abilities, paces of learning, and behaviors. This confirms 

the critical role that teacher adaptability and differentiation play in creating effective learning 
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experiences for EFL learners. It also supports the notion that an individualized, learner-centered 

approach is essential for promoting engagement and academic success in the EFL classroom. 

3) Challenges in capturing and maintaining learners’ attention   

The results exposed in the teachers’ interview about the difficulties that teachers could 

face when capturing or maintaining learners’ attention. Based on the responses provided by the 

interviewed teachers, these challenges shed light on the obstacles of the classroom environment. 

One significant challenge, as highlighted by the interviewed teachers, is related to the 

learners' level. Marzano (2004) stresses the significance of implementing differentiated 

instruction to meet the diverse levels of learners. He emphasizes that successful teaching 

involves adapting approaches to individual requirements, offering specific assistance to 

overcome comprehension gaps. This approach not only prevents frustration but also fosters 

active engagement among learners. One teacher claims that capturing learners' attention can be 

particularly challenging when learners are struggling with the subject matter. In such cases, 

when learners are dealing with difficulties, they may become disengaged and find it challenging 

to focus. This issue underlines the importance of addressing learners' varying levels of 

proficiency and providing necessary support to bridge gaps in understanding.  

Another challenge is mentioned by the teachers related to the relevance of the lesson 

content to the learners' interests. When the content fails to align with the learners' interests or 

has not resonated with them, maintaining their attention can be challenging. Dewey (1938) 

emphasizes the significance of aligning education with students' experiences and preferences to 

foster significant and effective learning. This highlights the significance of including engaging 

and pertinent materials into the curriculum, as well as adjusting teaching approaches to make 

the content more engaging and pertinent to the lives of the learners. 

Environmental factors can also create challenges to capturing and maintaining learners' 

attention. Excessive noise and other distractions within the classroom can make it hard for 
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learners to concentrate. This issue emphasizes the need for creating a supportive learning 

environment that minimizes disturbance and allows learners to focus on the lesson. In this 

regard, Diamond (2013) suggests reducing distractions and noise can lead to improved attention 

and academic performance. Besides, Medina (2008) discusses the significance of a conducive 

learning environment, emphasizing that a noisy or distracting environment can interfere with 

students' ability to concentrate and process information effectively. 

Additionally, as noted by one of the teachers, keeping learners engaged during afternoon 

lessons can be particularly challenging. After a long day of classes, many learners may feel tired 

and exhausted, which can reduce their ability to stay attentive. In line with this, Cooper (2001) 

suggests that students' attention and cognitive abilities tend to decline in the afternoon, making 

it more challenging to maintain focus and engagement. 

In relation to the ways teachers manage distractions in the classroom, various strategies 

are mentioned to shed light on the practical approaches they employ to maintain an effective 

and focused learning environment. Several teachers have confirmed the importance of 

establishing silence by asserting their authority in the classroom. This involves requesting 

learners to be quiet for a specific duration or using marks or consequences as possible obstacles. 

In some cases, raising one's voice or shouting is considered necessary to regain control. This 

corresponds to the strategies employed by the teachers. Bandura, who states the significance of 

teachers as authorities in the learning environment. Bandura's social cognitive theory highlights 

how teacher authority can shape student behavior and attention (1977). For instance, one 

participant claims, “each time we manage with games, because they are attractive’’. Piaget 

(1950) argues that learners construct their knowledge through active engagement with their 

environment, including games and interactive activities. That is to say, gamification can make 

the classroom environment more dynamic and enjoyable for learners. 

Another strategy mentioned by the six (06) teachers is engaging learners with personal 

questions and observing their facial expressions. Vygotsky emphasizes the importance of social 
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interaction and personal relevance in the learning process (Vygotsky, 1978). To clarify, 

personalization can help recapture learners’ attention and enthusiasm for the lesson. Moreover, 

some teachers point out the cruciality of maintaining a quiet presence in the middle of the class. 

By doing so, they can effectively monitor and manage the classroom atmosphere without the 

need for excessive verbal intervention. The use of non-verbal strategies such as tapping or silent 

waiting to regain learners' attention emphasizes the significance of non-verbal communication 

in classroom management. Scholars like Mehrabian have stressed that a significant part of 

communication is non-verbal (1972). These cues can effectively signal learners to refocus 

without the need for destructive verbal confrontations. 

4) Fostering engagement and addressing unequal partcipation  

The outcomes of the interviewed teachers show that teachers employ various strategies 

to manage the classroom effectively and make sure that all learners have the opportunity to 

participate and learn. They have provided valuable insights into their practices and views on this 

matter. One common method mentioned by the teachers is applying the active participation of 

the engaged learners. These learners can play a crucial role in motivating their less engaged 

peers. By encouraging the more engaged ones to share their perceptions and contributions, 

teachers create a dynamic classroom atmosphere where knowledge is exchanged. This not only 

benefits the less engaged learners but also reinforces the understanding of the engaged ones. 

Encouraging engaged learners to share their insights and contributions is similar to creating a 

collaborative learning environment. Johnson, D. and Johnson, R. (2009), argue that cooperative 

learning strategies enhance student engagement and lead to better learning outcomes. 

To gently convince less engaged learners to participate, teachers use positive 

reinforcement and personal conversations. By acknowledging and appreciating even small 

contributions from less engaged learners, teachers boost their confidence and motivation. 

Positive reinforcement can motivate desired behavior (Skinner, 1953). Personal conversations 
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can build rapport and address individual student needs, fostering a supportive classroom 

atmosphere. 

Teachers adopt strategies to individual learners depending on their level. They may focus 

more on assisting those who are struggling to keep up, providing extra guidance and resources. 

Simultaneously, they may assign tasks that align with the higher proficiency of some students, 

challenging them and keeping them engaged while not neglecting the less attentive learners. 

Creating a collaborative learning environment is another key strategy mentioned by the teachers. 

Some teachers involve organizing activities that require learners to work in pairs or groups. In 

such collaborative settings, learners with diverse skill levels can complement each other. More 

proficient learners can provide support and guidance to their peers, helping them understand and 

engage with the content. This method reflects the principles of collaborative learning, which 

posits that students learn effectively when they engage in social interaction and cooperation 

(Bruffee, 1993). 

The majority of the teachers express their use of team efforts and collaborative activities 

as integral parts of their teaching strategies, as it allows learners to delve into topics that resonate 

with their interests. Fostering learner engagement through collaborative activities not only 

captivates their interest but also enriches their comprehension of various academic subjects. On 

the other hand, some teachers claim that collaborative problemsolving challenges have emerged 

as compelling strategies in the EFL classroom, captivating learners with real-world scenarios. 

Teachers design scenarios that necessitate learners to combine their skills and knowledge to seek 

solutions, making the learning process more dynamic and interactive. This approach aligns with 

educational scholars' viewpoints, such as Johnson and Johnson (1999), who have extensively 

researched cooperative learning. They argue that collaborative problemsolving enhances critical 

thinking, promotes effective communication, and fosters a sense of unity among students as they 

work together to overcome challenges. Additionally, the value of group case studies, role-

playing simulations, and interactive online discussions is emphasized by teacher, sparking 
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learners' interest and active participation. These pedagogical methods encourage active 

participation, critical thinking, and meaningful connections among learners. The Johnsons argue 

that activities like role-playing simulations and group discussions can facilitate deeper learning 

and enhance students' understanding of complex topics (2009). Highlighting the importance of 

these engaging approaches in attracting learners' interest and facilitating a comprehensive 

understanding of academic concepts. 

5)  The importance of communication 

The results of the last question of the interview show that every single interviewed 

teacher emphasizes the crucial role of communication in the classroom, asserting that it is an 

indispensable element for gaining learners' attention. They view communication as the base on 

which a meaningful educational experience is built. Through effective communication, teachers 

establish a vital connection with their learners, forming a solid relationship between the subject 

matter and individual interests. One teacher in particular has expressed his opinion, stating, "I 

think that communication is very important since it integrates a solid connection between the 

learners and the teacher, which permits us to gain their attention." This statement stresses the 

notion that communication is not only a tool but a link that connects teachers and learners, 

facilitating the exchange of knowledge and engagement. 

Moreover, all the interviewed teachers stress the fact that communication fosters an 

interactive and engaging classroom atmosphere. When teachers communicate effectively, they 

establish a setting where students actively engage in their personal learning journey. To 

underscore this point, Kearsley and Shneiderman (1998) argue that effective communication has 

been a pivotal element in involving students in the learning procedure, particularly when 

technology has been employed. Effective communication is crucial when engaging learners, 

especially in the context of technological advancements in education. In a time where 

technology is becoming increasingly prevalent in classrooms, the importance of teachers' ability 

to communicate effectively is increased. This becomes particularly evident when one considers 
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the potential obstacles and diversions that technology may present. Therefore, clear and 

impactful communication is essential to sustain student engagement in this context. 

Understanding the relationship between communication and the learning environment is pivotal. 

It underscores the transformative power of effective communication in fostering engagement, 

especially in the context of technological integration. This perspective aligns with contemporary 

educational theories that recognize communication as a fundamental component for creating 

meaningful and interactive learning experiences. 

II. Discussion of the classroom observation sessions  

In this section, the focus is placed on the examination of the outcomes arising from the 

classroom observation. Through this classroom observation, we garner additional insights and 

responses relating to our research results and hypotheses. Furthermore, it serves to strengthen 

the conclusions derived from the interview data.  

1) Attention grabbing strategies  

During the process of observation, we analyze whether teachers start the lesson with an 

attention grabber, and it becomes evident that the majority, specifically five out of the six 

teachers, employ attention-grabbing techniques at the outset of their lessons. These methods 

vary in nature but share the common goal of immediately redirecting learners' focus from 

external distractions to the commencement of the lesson.  

             One noteworthy technique observed is the audibly knocking on the desk. This action is 

similar to a sonic signal, signaling to learners that it is time to shift their attention from their 

immediate surroundings to the teacher and the subject matter. By using sound in this manner, 

teachers create an auditory stimulus that helps establish a clear transition point into the lesson. 

Marzano (2007) emphasizes the importance of sensory experiences in learning and suggests that 

using sound, such as intriguing music or sound effects, can help in capturing students' attention 

and setting a positive tone for a lesson. 
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Another effective strategy employed by these teachers is giving clear orders at the start 

of the class. By doing so, teachers assert their authority, establish behavioral expectations, and 

effectively capture learners' attention. This approach is in accordance with the perspectives of 

education authorities Wong and Wong (2009), who underscore the significance of setting clear 

expectations and routines to foster a well-organized classroom atmosphere. Furthermore, some 

teachers begin their lessons with thought-provoking or subject-related personal questions to 

spark learners' curiosity and activate their cognitive processes right from the start. Moreover, 

teachers intentionally raise their voices at the beginning of the lesson, using this change in vocal 

intensity as a non-verbal cue to stress the moment's significance and effectively capture learners' 

attention through auditory signals. This strategy aligns with the research of educational 

psychologist Skinner (1994), who highlights the role of auditory stimuli in shaping behavior and 

attention. 

Regarding the use of flexible strategies to grab learners' attention, it becomes evident that 

four out of the six teachers consistently integrate flexible strategies into their teaching approach. 

These teachers recognize the significance of adaptability, especially during afternoon sessions 

when learners tend to be tired or less focused. However, it is important to acknowledge that not 

all teachers adopt flexible strategies to the same extent. Two of the observed teachers 

occasionally incorporate flexibility into their teaching methods but, notably, in some instances, 

they maintain a single approach even when learners appear to be less concentrated. This 

observation highlights the variability in teachers' approaches and the potential impact on learner 

engagement. In this regard, Kearsley and Shneiderman (1998) emphasize the importance of 

adaptability and responsiveness in teaching to engage learners effectively. Teachers who employ 

flexible strategies demonstrate their commitment to creating a dynamic and engaging learning 

environment. 

2) Non verbal-communication and engagement 
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Throughout the observed sessions, it is remarkable that teachers employ a range of 

approaches to establish an immediate connection with their learners. Some teachers sometimes 

combine the use of facial expressions and deliberate eye contact to create a captivating and 

engaging presence in the classroom. This serves not only to capture learners' attention but also 

fosters a positive and receptive classroom atmosphere. In contrast, in certain instances, teachers 

place a strong emphasis only on the power of eye contact. This focused use of eye contact proves 

to be a convincing tool for initiating engagement and directing learners' attention toward the 

subject matter. However, it is worth noting that in some observation sessions, these methods are 

insufficient to sustain learners' attention. As a result, most teachers use additional strategies like 

knocking on the desk and facial expression. This observation focuses on the dynamic nature of 

teaching, where teachers adapt their techniques based on the specific needs and responsiveness 

of their learners. 

3) Learners’ autonomy and choices  

The third item that is observed reveals the evidence that not all teachers have employed 

the strategy of offering choices and control to their learners. Nevertheless, among those who 

implement this approach, it is primarily observed during oral and writing sessions. In these 

specific instances, teachers skillfully integrate opportunities for learners to make decisions and 

exercise autonomy within the learning environment. This might involve allowing learners to 

select from various learning materials, activities, or topics, often within established limits or 

parameters. This align with the findings of educational researcher Deci (1997), who promotes 

the significance of providing autonomy support to enhance motivation and engagement in the 

learning process. 

The classroom dynamics demonstrate that giving learners choices and control over their 

learning process is highly effective in capturing and maintaining their attention. Learners who 

had the opportunity to make decisions and exercise autonomy in their learning, were more 

motivated and engaged in the learning activities. However, it is essential to note that not all 
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teachers in the observed classrooms adopt this strategy. Some teachers recognize the benefits of 

providing choices and control to learners, while others may not have fully embraced this 

approach. Scholars like Csikszentmihalyi (1990) and Dweck (2006) emphasize the role of 

autonomy and mindset in fostering learners’ engagement and motivation. Highlighting 

autonomy fosters independence and responsibility, while advocating for a growth mindset 

promotes adaptability and enthusiasm. When combined, these elements contribute to increased 

engagement and motivation among learners. 

4) Technology integration  

All over our classroom observations, it is noticeable that none of the observed teachers 

employ technology such as e-mails, online audio/videoconferencing, web databases, or other 

means to foster interactive experiences among their learners. Our observations reveal a visible 

absence of its intentional use in promoting interactivity and engagement among learners in these 

specific educational settings. However, it is essential to acknowledge the evolving landscape of 

education where technology can serve as a valuable tool to engage learners in meaningful ways. 

Scholars like Puentedura (2006), Garrison and Anderson (2003) emphasize the transformative 

potential of technology in education. These scholars demonstrate how technology can go beyond 

mere substitution and fundamentally enhance the learning experience by promoting 

interactivity, collaboration, and engagement.  

Throughout our attendance in sessions across different grade levels, it is evident that 

teachers consistently employ multimedia elements effectively with interactive whiteboards to 

engage their learners (Smith et al., 2021). However, this practice is adapted to the specific needs 

and learning preferences of each grade level. Notably, only one teacher did not employ any 

multimedia tools, indicating a common use of multimedia resources in contemporary EFL 

instruction. 

A significant pattern has emerged in the choice of multimedia elements across grade 

levels. Teachers predominantly use images and videos when working with first and second-
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grade learners. These visual elements likely cater to the younger learners' developmental stages 

and their tendency for visual stimuli (Jones & Brown, 2019). In contrast, for third and fourth-

grade learners, teachers predominantly employ audio clips in conjunction with interactive 

whiteboards. This adaptation suggests a recognition of older students' growing cognitive 

abilities and the benefits of incorporating auditory elements to enhance engagement. This 

reflects the teachers' pedagogical flexibility and responsiveness to the diverse needs of learners 

at different grade levels (Anderson, 2020).  

5) Real-world relevance  

Regarding the result of the twenty-four sessions we have attended across various 

settings, it is clair  that teachers regularly made remarkable efforts to coordinate their lesson 

content with real-world relevance. This practice stresses the teachers’ recognition of the 

importance of connecting classroom instruction to the wider context in which learners live and 

operate.   

Teachers' efforts to adapt lessons with real-world relevance accord with contemporary 

educational theories, including the principles of authentic learning and contextual teaching.     

Wiggins and  McTighe (2005) promote the idea of designing curriculum and instruction that 

connects with real-world problems and authentic assessment. It aligns with the concept of 

authentic learning like Problem-Based Learning. Lynch and Grubb (2017) explore how schools 

can deliver subject matter in meaningful ways that align with real-world contexts and engage 

adolescent learners.  

6) Active participation and classroom environment  

The results obtained from the classroom observations reveal a common line among the 

majority of the observed teachers. These teachers promote active participation among their 

learners through various means, including group work, discussions, and other interactive 

activities. Such methods are pivotal in engaging learners, facilitating peer interactions, and 

promoting a collaborative learning environment.  
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Besides, two of the observed teachers go a step further by adopting creative methods like 

role-playing and interactive games in addition to group work and discussions (Jones et al., 2021).  

These creative approaches inject an element of novelty and excitement into the classroom 

(Smith, 2020). further enhancing learners’ attention. In contrast, it is noteworthy that one teacher 

takes a distinct approach by refraining from incorporating group work and interactive activities, 

potentially to avoid disruptions and noise in the classroom. In this specific teacher's classroom, 

participation primarily occurs through one-on-one interactions between the teacher and 

individual learners. While this approach may create a quieter learning environment, it may also 

limit the opportunities for collaborative learning and peer interaction, which are known to 

enhance attention and deepen understanding (Johnson, 2019). 

The observed practices align with contemporary educational theories, including the 

principles of active learning, cooperative learning, and student-centered instruction. scholars 

such as Johnson, Johnson, and Smith (1998) emphasize the advantages of cooperative learning 

in engaging students and fostering collaboration among them. In other words, Positive 

interdependence is a concept frequently employed in the context of cooperative learning and 

teamwork. In this context, individuals or team participants rely on one another, stimulating 

cooperation, collaboration, and mutual assistance. Additionally, Vygotsky's (1978) sociocultural 

theory emphasizes the significance of social interaction and collaboration in the educational 

process. 

III. Interpreting data through the Engagement Theory   

Analyzing the data findings within the framework of the three fundamental principles 

proposed by Kearsley and Shneiderman (1998) enriches our comprehension of the perspectives, 

practices, and strategies employed by EFL teachers to capture the attention of learners in three 

private middle schools (ASSALAS, IKHOULAF, DJEJJIGUENE N’TFSOUTH) in TiziOuzou. 

This analytical approach encompasses three interconnected components: the Relate Component, 

the Create Component, and the Donate Component, which facilitate the examination of our data. 
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1) The relate component   

The "relate" component, is a vital aspect within the field of education, focusing on the 

essential role of teamwork. This dimension highlights the importance of active learning 

facilitated through effective communication, proficient task management, and fluent in social 

interactions within a group context. These foundational elements are identified as the basis for 

effective teamwork, serving as drivers in cultivating a unified work atmosphere environment 

and ultimately contributing to increased productivity. 

The emphasis on teamwork within the "relate" component aligns with contemporary 

educational theories recognizing the transformative impact of collaborative learning on learners' 

engagement. By prioritizing communication, task management, and social interactions, teachers 

employing this approach establish an environment that not only captivates learners' attention but 

also develop vital skills for effective collaboration. 

The interview responses indicate the crucial role of drawing learners' attention in class 

and how this impacts the teaching and learning process positively. In the context of the 

Engagement Theory framework for technology-based teaching and learning proposed by 

Kearsley and Shneiderman (1998), the interview results provide valuable insights into its key 

components. It is evident that technology integration plays a pivotal role, with the majority of 

EFL teachers using technology as a strategy to engage learners. Additionally, teachers employ 

a diverse range of engagement strategies, including technology as well as speakers, visuals, 

videos, and games, highlighting the theory's emphasis on varied approaches to captivate learners' 

attention. More importantly, the interview results illustrate how teachers address varying levels 

of learner engagement, using strategies such as influencing engaged learners to inspire others 

and providing personalized support to struggling learners, consistent with the theory's aim of 

ensuring universal engagement. Collaborative activities are also considered effective, 

reinforcing the theory's emphasis on interaction among learners.  
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Furthermore, all teachers claim the vital role of communication in capturing learners' 

attention, aligning closely with the theory's focus on establishing connections between teachers 

and learners to create an interactive and engaging learning environment. The classroom 

observation sessions offer an in-depth understanding into the "relate" component of the theory. 

Some teachers apply non-verbal signs like eye contact and facial expressions thereby 

establishing immediate connections with their learners, in accordance with Mehrabian (1971) 

highlights the importance of non-verbal cues such as eye contact and facial expressions in 

conveying rapport and building trust between teachers and students. Active participation is 

consistently encouraged through group work, discussions, and interactive activities, 

emphasizing the importance of creating a positive classroom environment, Kohn (1993) argues 

that classroom environments that emphasize interactive activities and collaborative learning 

foster deeper engagement and motivation compared to traditional lecture-based setting. 

Moreover, the study's findings reveal that flexibility in teaching strategies is recognized by a 

significant majority of teachers (four out of six) as playing a pivotal role in maintaining learners’ 

attention, particularly during the afternoon when learners tend to be tired. This aligns with the 

engagement theory's principles, which focus on the need for teachers to adapt their methods to 

meet the diverse learning preferences and needs. 

2) The create component   

The create component, as stated by Kearsley and Shneiderman in 1998, is a foundational 

aspect of the engagement theory that places a strong focus on integrating elements within the 

learning process that foster creativity and inspire purposeful learning experiences. This 

component involves the deliberate incorporation of strategies such as experimental activities, 

problem-based learning (PBL), creativity, critical thinking, and the offering of choice and 

control to empower learners. It serves as a motivator for stimulating learners' curiosity, 

encouraging innovative thinking, and ensuring that learning efforts have meaningful and 
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achievable outcomes, ultimately enhancing the overall engagement and effectiveness of the 

educational experience (Kearsley & Shneiderman, 1998). 

The interview results shed light on how EFL teachers consider learners' proficiency 

levels when selecting strategies, and how they adapt activities to fit various levels of difficulty. 

Firstly, the recognition that learners' proficiency levels are crucial aligns with the "create" 

component of the theory. It emphasizes the need for teachers to be adaptable and responsive to 

the diverse abilities of their learners. Harmin (1995) advocates for "responsive teaching" where 

teachers adjust their instruction based on ongoing student assessment and feedback. This 

resonates with the idea of recognizing diverse abilities and adapting accordingly. By doing so, 

teachers have effectively engaged learners and have ensured that the material is appropriately 

challenging for each individual. The interview results also highlight the importance of focusing 

on lower-level learners before higher-level ones, even if it requires extra effort. This approach 

resonates with the "create" component's principle of personalization. Teachers who prioritize 

lower-level learners recognize the value of adapting strategies to meet the needs of all learners, 

ensuring that everyone can access and engage with the learning material. Brown (1994) proposes 

the "scaffolding" concept, where teachers provide temporary support to help learners reach 

higher levels of understanding. This aligns with the interview results where teachers adjust 

activities to fit various levels of difficulty.  

The findings of classroom observations indicate that five out of six observed teachers 

start their lessons with attention-grabbing techniques, ranging from audibly knocking on desks 

to asking provoking questions. These strategies effectively redirect learners' focus and set the 

stage for engagement. Moreover, some teachers enable learners by offering choices and control 

over their learning, particularly during oral and writing sessions. This approach fosters a sense 

of ownership and motivation among learners (Kearsley & Shneiderman, 1998). 

Our classroom observations reveal a significant gap in the integration of technology 

beyond multimedia elements in promoting interactive learning experiences. Despite effectively 
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engaging learners with multimedia elements like videos and images through interactive 

whiteboards and adapting strategies to grade levels, the absence of tools such as e-mails, online 

audio/videoconferencing, and web databases in the observed educational settings raises 

important questions about employing technology's full potential to enhance learner attention. 

This observation underlines the need to bridge the gap between technology's potential and its 

actual use in fostering interactive and engaging learning environments, aligning with the 

engagement theory's emphasis on connecting instructional practices with emerging technologies 

(Kearsley & Shneiderman, 1998). 

3) The donate component   

The donate component places a strong emphasis on cultivating an educational 

environment that prioritizes authentic learning experiences. Within this framework, learners are 

motivated by the real-world relevance of their studies. Moreover, their contributions and efforts 

are designed to own real significance and practical applicability that extend beyond the limits of 

the classroom setting. By prioritizing the "donate" component, teachers seek to inject learning 

with meaning and relevance, motivating learners to actively engage and apply knowledge in 

real-world contexts, ultimately enhancing the authenticity and depth of their educational 

experiences (Kearsley & Shneiderman, 1998). 

The interview results provide insights into difficulties and strategies employed by 

teachers to manage distractions and re-engage learners. Firstly, the challenges mentioned by 

teachers, such as learners' diverse levels, lack of interest in the subject, distractions in the 

learning environment, boredom, afternoon fatigue, excessive noise, and a lack of personal 

interest in the subject content, highlight the complex nature of maintaining learner engagement. 

These challenges align with the "donate" component's emphasis on recognizing and addressing 

the factors that can slow down engagement. Teachers employ strategies aligned with the 

"donate" component to manage distractions and re-engage learners. These techniques 

encompass asserting authority, understanding individual needs, and employing various 
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attention. By using methods such as requests for silence, personal questions, and observance of 

facial expressions, teachers aim to maintain classroom discipline, serve individual interests, and 

encourage active participation. Techniques like using games, tapping desks, and patiently 

waiting for focus restoration indicate an initiating approach to addressing distractions and 

fostering engagement, in harmony with the principles of the "donate" component. 

The observation results affirm that teachers are indeed making remarkable efforts to align 

lesson content with real-world relevance. This practice corresponds to the principles of the 

"donate" component, which emphasize the importance of connecting learning to the practical, 

everyday experiences and interests of learners. When teachers make these connections, it can 

enhance engagement by showing learners the practical applications and significance of what 

they are studying. 

However, the observation results also show a critical aspect of the "donate" component. 

Despite the efforts to make lessons relevant to the real world, it is noted that this alone does not 

guarantee the engagement of all learners. This observation aligns with the understanding that 

learners have diverse interests and preferences. Some individuals may not find certain topics 

captivating, even if they have real-world significance. This highlights the complexity of 

engagement and the need for teachers to consider individual differences and adapt their teaching 

approaches to meet the variety of learner interests (Kearsley & Shneiderman, 1998). 

 

 

 

 

Conclusion  

         This chapter has discussed the data collected from the teachers' interviews and the 

classroom observations regarding the strategies teachers use to gain learners' attention and the 

analysis of their views and practices. This chapter is divided into three sections: it starts with 
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the discussion of the outcomes of teachers' interviews, then it discusses the results of the 

classroom observations, and ends with the interpretation of the data through the three basic 

principles of the engagement theory of Kearsley and Shneiderman (1998).  
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General Conclusion   

This research has examined the strategies used for gaining learners' attention and has 

been concerned with EFL teachers' views and practices in three private middle schools in the 

town of Tizi-Ouzou. It has had three main objectives: the first objective of this study consist of 

investigating the challenges and barriers that the EFL teachers have encountered in these 

schools when it has come to gaining and maintaining their learners' attention; Then the second 

has explored the beliefs and views of the EFL teachers regarding the importance of engaging 

and keeping learners focused. The last objective of the study has focused on identifying the 

strategies used by EFL teachers to incite their learners to learn.                                    

The study of the methods for gaining learners' attention has fascinated many researchers 

all over the world. As an initial step of our research, we have taken Kearsley and Schneiderman's 

(1998) strategies for gaining learners' attention. The study has sought to discover the teachers' 

methods for engaging their learners. Thus, the first question, which has stated: "What are the 

views and beliefs of EFL teachers in the private middle schools in Tizi-Ouzou about the 

importance of gaining their learners' attention?", and the first hypothesis, which has claimed 

that EFL teachers have considered gaining and maintaining learners' attention as a crucial factor 

for successful language learning as it has allowed learners to stay focused and engaged in the 

learning process, has been confirmed. This could be explained by the fact that EFL teachers 

have considered gaining learners' attention as an important element in the teaching and learning 

process. 

 The second question, which has stated: "What are the challenges and barriers that EFL 

teachers face in gaining learners' attention in private middle schools?", and the second 

hypothesis, which has asserted that EFL teachers have faced multiple challenges and barriers, 

has also been confirmed. The last question, "What are the  teachers’ practices and the strategies 
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they use to engage learners?", and the hypothesis that EFL teachers have relied on various 

strategies and practices has been confirmed.  

To conduct this investigation, we have applied the mixed methods approach, which has 

combined quantitative and qualitative methods for data collection and analysis, with a 

predominant emphasis on qualitative methods. Six (06) EFL teachers in the three private middle 

schools have responded to the semi-structured interviews, which has consisted of eight (08) 

questions aimed at analyzing their views and strategies for gaining learners' attention. To 

enhance the validity of the data collected from the interview, we have used a second tool, which 

has been classroom observation using a checklist of eight (08) items for twenty-four (24) 

sessions attended with six (06) private EFL middle school teachers to observe their practices 

and the way they have encouraged their learners to stay focused. To analyze the quantitative 

data, we have employed the Statistical Package for Social Sciences (SPSS) to process and 

interpret the statistical data derived from the closed-ended interview questions. Concerning the 

qualitative data, we have conducted qualitative data analysis (QCA) to make sense of the non-

numerical information gathered. 

 The study has shown that teachers have assigned significant importance to attention 

despite the challenges they have encountered in maintaining learners' attention in the real 

context of the teaching process. Among these difficulties, teachers have faced learners' different 

levels, environmental factors, and afternoon lessons. Furthermore, the study has found out that 

the attentional techniques that teachers have used to grab learners' attention have included 

promoting active participation in the classroom, using positive reinforcement, addressing 

individual interests and needs, creating a collaborative learning environment, and fostering 

communication between the learners. It is hoped that this exploratory research, conducted 

within the English department at MMUTO, has offered a valuable contribution to the field of 

education by shedding light on the subject of attention and revealing the challenges teachers 
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have encountered when capturing their learners' attention. It is worth noting that our study has 

specifically focused on three private middle schools in Tizi-Ouzou and has primarily 

concentrated on teachers' views and practices. 

 To increase our understanding of this issue, future investigations might consider 

broadening their focus to encompass a wider range of middle schools or even other educational 

levels including primary schools. Furthermore, there is a necessity to evaluate the efficacy of 

these strategies from the perspective of the learners themselves.  

Our own research encountered several limitations; which posed challenges in achieving 

our objectives. The major limitation has been the lack of  relevant scientific articles and books 

in relation to our research topic, making it challenging to select a theory with full principles that 

might cover all the aspects of the conductd  work. In addition to that, the limited number of EFL 

teachers in the schools under investigation has refrained the collection of a large body of data.



Bibliography   

  

61  

  

- Anderson, R. (2020). Pedagogical Flexibility and Responsiveness: Adapting Instruction for 

Diverse Learners. Journal of Teaching and Learning, 30(4), 210-225. 

- Bandura, A. (1977). Social Learning Theory. Prentice-Hall. 

- Benson, P. (2001). Using technology in the language classroom. ELT Journal, 

55(2), 113-119. 

- Bruffee, K. A. (1993). Collaborative learning: Higher education, 

interdependence, and the authority of knowledge. JHU Press.  

- Brown, H. D. (1994). Teaching by principles: An interactive approach to language 

acquisition. New York: Prentice Hall. 

- Chemmar, S. (2012). The Role of EFL Teachers in Enhancing Learners' Achievements.  

- Cole, M. et al. (eds.) (1978) L.S. Vygotsky: Mind in society: the development of higher 

psychological processes.  

- Cooper, H. (2001). Homework for All – In Moderation. Educational Leadership, 58(7), 34-

38.  

- Csikszentmihalyi, M. (1990). Flow: The Psychology of Optimal Experience. Harper & Row. 

- Danielson, C. (2013).  The Framework for Teaching.  

- Deci, E. L. (1997). The effects of contingent and non-contingent rewards and controls on 

intrinsic motivation. Organizational Behavior and Human Decision Processes, 50(2), 205-

226. 

- Deci, E. L., & Ryan, R. M. (2000). The "what" and "why" of goal pursuits: Human needs 

and the self-determination of behavior. Psychological Inquiry, 11(4), 227-268  

- Dewey, J. (1938). Experience and Education. Macmillan  

- Diamond, A. (2013). Executive functions. Annual Review of Psychology, 64, 135-168.  

- Dweck, C. S. (2006). Mindset: The New Psychology of Success. Random House.  



Bibliography   

62  

  

- Eysenck, M. W., & Keane, M. T. (2015). Cognitive psychology: A student's handbook. 

Psychology Press.  

- Fischer, K. W. (2009). Mind, brain, and education: Building a scientific groundwork for 

learning and teaching. Mind, Brain, and Education, 3(1), 3-16.  

- Graham, N. C. (2011). Technology as a classroom resource: Benefits, challenges, and 

considerations for EFL teachers. RELC Journal, 42(2), 191-205. 

- Harmin, M. (1995). Assessing the effective implementation of responsive teaching. 

Educational Policy, 9(1), 3-11. 

- Hattie, J. (2008). Attentional strategies in visible learning research. In Visible Learning: A 

Synthesis of Over 800 Meta-Analyses Relating to Achievement.  

- Hattie, J. (2009). Visible learning: A synthesis of over 800 meta-analyses relating to 

achievement. Routledge.    

- Herrell, A. L., & Jordan, M. (2004). Teaching strategies are "the approaches that can be 

used across curricular areas to support the learning of students" (p. 5).  

- Hsieh, H, F and Shannon, S, E. (2005). Three Approaches to Qualitative Content Analysis. 

Qualitative Health Research, 15(9), 1277-1288. 

- Jones, M., White, S., & Davis, P. (2021). Creative Approaches to Classroom Engagement. 

Teaching Innovations, 28(3), 67-82. 

- Johnson, R. (2019). The Power of Peer Interaction in Learning. Journal of Teaching and 

Learning, 15(1), 45-60. 

- Jones, M., & Brown, D. (2019). Visual Stimuli in Early Education: A Comprehensive 

Analysis. Early Childhood Education Journal, 41(2), 67-82. 

- Johnson, D. W., & Johnson, R. T. (1987). Learning together and alone: Cooperation, 

competition, and individualization (Vol. 27). Prentice-Hall.  



Bibliography  

63  

  

- Johnson, D. W., & Johnson, R. T. (2009). An educational psychology success story: Social 

interdependence theory and cooperative learning. Educational Researcher, 38(5), 365-379.  

- Kearsley, G., & Schneiderman, B. (1998). Engagement theory: A framework for 

technologybased teaching and learning. Educational Technology, 39(5), 20-23.  

- Kohn, A. (1993). Beyond discipline: From control to cooperation. Alexandria, VA: ASCD. 

- Mehrabian, A. (1971). Silent messages. Belmont, CA: Wadsworth. 

- Marzano, R. J. (2007). The Art and Science of Teaching: A Comprehensive Framework for 

Effective Instruction. ASCD.  

- Marzano, R. J. (2004). Building a thinking classroom: Strategies for teaching critical and 

creative thinking across the curriculum. ASCD. 

- Medina, J. (2008). Brain Rules: 12 Principles for Surviving and Thriving at Work, Home, 

and School. Pear Press.  

- Mehrabian, A. (1972). Nonverbal communication. Aldine-Atherton.  

- Merriam-Webster Dictionary. (2021). Checklist. https://www.merriam-

webster.com/dictionary/checklist  

- Morris, T. H. (2019). Experiential learning – A systematic review and revision of Kolb's 

model. Interactive Learning Environments, 27(6), 779-794. 

- Ormrod, J. E. (2011). Essentials of educational psychology: Big ideas to guide effective 

teaching. Pearson.  

- Piaget, J. (1950). The psychology of intelligence. Routledge & Kegan Paul.  

- Picard, M. (2004). Teacher and student perceptions of effective teaching strategies for the 

preparation of foreign language learners in higher education. University of Montreal. 

- Posner, M. I. (2008). Cognitive neuroscience of attention. Guilford Press.  

- Reeve, J. (2017). Beyond autonomy: Supporting and motivating the whole person through 

the lens of self-determination theory. Educational Psychologist, 52(1), 129-145. 

https://www.merriam-webster.com/dictionary/checklist
https://www.merriam-webster.com/dictionary/checklist


Bibliography   

64  

  

- Rosenblatt, A. (1995). Hypertext and multimedia: The convergence of new media. McGraw-

Hill. 

- Schmitt, N., & Chan, D. (1998). Personnel Selection: A Theoretical Approach. Sage 

Publications.  

- Schneiderman, E. S., & Kearsley, G. P. (2013). Language teaching and technology: An 

overview. In M. D. Bush & R. M. Terry (Eds.), Technology-enhanced language learning for 

specialized domains: Practical applications and mobility (pp. 89-105). IGI Global.  

- Skinner, B. F. (1953). Science and human behavior. Simon and Schuster. 

-  Skinner, B. F. (1994). The behavior of organisms: An experimental analysis. B.F. Skinner 

Foundation. 

- Smith, J. (2020). Classroom Management Strategies: Balancing Engagement and Order. 

Educational Psychology Review, 25(4), 210-225. 

- Sousa, D. A. (2017). How the brain learns.  

- Smith, J. A., & Osborn, M. (2008). Interpretative phenomenological analysis. In J. A. Smith 

- Smith, A., Johnson, B., & Williams, C. (2021). Title of the Multimedia Elements Study. 

Journal of Educational Technology, 45(3), 123-145. 

- (Ed.), Qualitative psychology: A practical guide to research methods (pp. 53-80). Sage 

Publications. 

- Tavakoli, M. (2012). Interview. In Research Methods for Language Teaching: Inquiry, 

Process, and Synthesis (pp. 294).  

- The original description of SPSS is on the official IBM SPSS website 

(https://www.ibm.com/products/spss-statistics).  

- Tomlinson, C. A. (2017). How to differentiate instruction in academically diverse 

classrooms. ASCD.  

https://www.ibm.com/products/spss-statistics
https://www.ibm.com/products/spss-statistics
https://www.ibm.com/products/spss-statistics


Bibliography  

65  

  

- Vygotsky, L. S. (1978). Mind in society: The development of higher psychological processes. 

Harvard University Press.  

- Wandberg, R., & Rohwer, G. (2010). Teaching strategies. (pp. 164-165).  

- Wandberg, R., & Rohwer, W. (2010). Teaching strategies: What they are, why they are 

important. Journal of Extension, 48(5), 1-9.  

- Wiggins, G., & McTighe, J. (2005). Understanding by design. ASCD.  

- Willingham, D. T. (2009). Why don't students like school? A cognitive scientist answers 

questions about how the mind works and what it means for the classroom. Jossey-Bass.  

- Wong, H. K., & Wong, R. T. (2009). The first days of school: How to be an effective teacher. 

Harry K. Wong Publications. 

- Zohud, N. W. I. (2015). Teaching Strategies and their Impact on Students’ Engagement in 

Learning English.  

- Zoltan, D. (2007) Research Methodologies in Applied Linguistics: Qualitative, Quantitative 

and Mixed Methodologies. Oxford : Oxford University Press. 

- Zhao, Y. (2013). Catching up or falling behind? America's educational dilemma in the age 

of globalization. Teachers College Press. 

 

   



Appendices   

 

1. Teachers’ interview  

This interview is part of our research which aims to collect data about teachers’ attentional 

techniques in the Algerian private middle schools, the objective of this interview is to get your 

views and practices about the strategies you use in classroom to gain your learners attention 

and the barriers that block its application.  

1. What do you think about the importance of drawing learners’ attention in class ?  

2. Do you use any specific technologies or strategies to capture learners' attention?  

3. Do you take into account the learners’ level while selecting the appropriate strategy ?  

4. What are the difficulties that you may face when capturing or maintaining learners’ 

attention ?  

5. How do you manage distractions in the classroom and bring students back to attention?  

6. How do you handle situations where some students are more engaged than others?  

7. Do you use  team efforts or collaborative activities? could you share some examples 

that you have found particularly engaging for learners ?  

8. Do you think that communication is important to gain learners’ attention ?  
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Classroom observation  

Items to be observed  Always  Sometimes  Never  

9. The teacher starts the lesson 

with an attention grabber.  

      

10. The teacher uses eye contact 

and facial expressions to 

engage students.  

  

  

    

11. The teacher provided learners 

with choices and control over 

their learning process.  

      

12. Teachers’ incorporation of 

multimedia such as videos,  

images, and audio clips 

effectively with interactive 

whiteboards to engage 

learners.  

      

13. Teachers make sure that the 

lesson content has relevance to 

the real world.  

      

14. The teacher encourages active 

participation through group 

work, discussions with other 

interactive activities, and 

creates a positive classroom 

environment to keep learners 

focused.  

      

15. The teacher uses flexible 

strategies to grab the learners  

attention.  

      

16. The  teacher integrates  

technology to promote 

interactive experiences.  

      

  

  


