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Introduction 

Literature refers to an imaginative written literary text, especially poetry, drama and fiction. 

Writers can rely on different literary genres, such as realistic, romance, thriller, dystopian fiction, 

and speculative fiction. They also introduce contemporary themes including gender, history, 

multiculturalism, and nature. This course introduces some contemporary themes for Masters’ 

students. 

General Course Information 

Institution: Mouloud MAMMERI University of Tizi-Ouzou 

Faculty: Letters and Languages 

Department: English Language and Literature 

Course name: Contemporary British Fiction 

Target audience: Master’s students 

Teaching Unit: 

Coefficient: 02 

Credit: 04 

Semester 03 

Number of sessions per week: Two sessions of one hour and a half 

Course delivery modality: Lecture and TD 

Location: Room 2.28 

Information about the Instructor 

Instructor’s name and position: Dr. Sarah CHABANE CHAOUCH, Senior Lecturer 
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Contact: sarah.chabanechaouch@ummto.dz/ sarah.chabane2012@gmail.com 

Reply via email: You can ask your question via the group email. I will reply within 48 hours. 

Availability: Monday and Thursday at 12 p.m. 

Course Content 

The course comprises three chapters designed for the third semester. It starts with an 

introduction to contemporary fiction, setting the stage for postmodernism and its main themes. The 

subsequent three chapters introduce contemporary themes, each accompanied by an explanation 

of pertinent literary theories. Moreover, each chapter includes an analysis of a notable 

contemporary British novel, offering students valuable insights into the intersection of literature 

and society. The students will be provided with learning activities. These chapters are as follows: 

Introduction 

The introduction delves into the complex realm of postmodernism, elucidating its fundamental 

tenets. This lecture focuses on Linda Hutcheon’s A Poetics of Postmodernism: History, Theory, 

Fiction because it is the main theoretical framework that explains postmodernism. The lecture 

introduces the interplay between modernism and postmodernism. It also probes the concepts of 

history and historiographic metafiction, which means blurring the line between literary genres. It 

also explains metanarrative. Moreover, the introduction navigates the main themes of 

contemporary novels, such as politics, class, gender, identity formation, and multiculturalism. To 

facilitate this exploration, it focuses on Nick Bentky’s Contemporary British Fiction. 
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Multiculturalism in Hanif Kureishi’s The Buddha of Suburbia (1990)  

The first chapter delves into multiculturalism in The Buddha of Suburbia. It defines 

multiculturalism and explains its main concepts, elucidating its core themes such as racism, 

hybridity, belonging, and integration within British society. In terms of theoretical framework, the 

chapter focuses on seminal works by leading figures, including Homi Bhabha’s “Cultural Diversity 

and Cultural Differences” and The Location of Culture, Peter Jackson’s “Geographies of Diversity 

and Difference” (2005), Richard Lewis’s “Introduction: Reflections on Multiculturalism,” and 

Stuart Hall’s “New Ethnicities.” More significantly, the chapter offers a synopsis of Hanif 

Kureishi’s The Buddha of Suburbia (1990). Furthermore, it conducts a thorough analysis of 

multiculturalism, the clash of generations, and elements of autobiography. 

A Study of Kazuo Ishiguro’s Never Let Me Go (2005) as a Dystopian Novel 

The second chapter deals with dystopian literature and science fiction, offering a compelling 

reflection of humanity’s fear of advancing technology. It delves into writers’ descriptions of the 

effects of technological progress within imaginative realms. A central focus of this lecture is the 

concept of the Panopticon, which displays how a specific institution wields its power to control 

individuals’ minds and shape their behavior. Besides, this chapter examines Kazuo 

Ishiguro's Never Let Me Go (2005) as a dystopian novel. It also investigates how Hailsham 

guardians exert control over clones, who in turn become passive and docile bodies. 

A Study of Ian McEwan’s Solar (2011) as a Climate Change Fiction 

The last chapter investigates ecocriticism in Ian McEwan’s Solar. It tackles Cheryll 

Glotfelty’s definition of ecocriticism. It also revolves around Axel Goodbody and Adeline Johns-
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Putra’s explanation of climate change fiction and its characteristics. Furthermore, this lecture 

scrutinizes McEwan’s representation of climate change in the novel. It scrutinizes the writer’s 

portrayal of the British government and researchers’ failure to save the world from global 

warming. It also probes McEwan’s adept use of satire and allegory to show the significance of 

literary devices in describing characters and themes. Through a comprehensive analysis of these 

elements, the chapter offers students a deeper understanding of McEwan’s commentary on global 

warming and the inefficiency of international institutions to provide solutions. 

Expected Learning Outcomes 

By the end of the lecture, students are expected to: 

• To understand contemporary literary techniques, theories, and concepts. 

• To construct coherent arguments and defend them, relying on their critical and analytical 

thinking. 

• To analyze contemporary literary texts in order to show their ability to apply literary 

theories and interpret literary texts. 

• To examine and investigate specific themes within literary texts, showcasing their ability 

to delve into complex contemporary issues. 

•  To support their argument with examples from the literary text under scrutiny. 

Recommended Reading 

In order to enhance their comprehension, students are recommended to read to the following: 

• Acheson, James and Ross, S. (2006). The Contemporary British Novel since 1980. Palgrave

 Macmillan. 
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• Andersen, Gregers. (2020). Climate Fiction and Cultural Analysis: A New Perspective on

 Life in the Anthropocene. Routledge. 

• Marks, Peter et al. (2022). The Palgrave Handbook of Utopian and Dystopian Literatures.

 Palgrave Macmillan. 

• Osborne, Deirdre. (2016). The Cambridge Companion to the British Black and Asian

 Literature (1945- 2010). Cambridge University Press. 

• Rahbek, Ulla. (2019). British Multicultural Literature and Superdiversity. London:

 Palgrave Macmillan. 

• Slovic, Scott. (2015). Ecocriticism 101: A Basic Introduction to Ecocriticism and

 Environmental Literature. Petranika J.: Social Sciences and Humanities, 23 (S),

 pp. 1-14. 

• Tew, Philip. (2007). The Contemporary British Novel. 2nd edition. Bloomsbury 3PL. 

• Trexler, Adam. (2015). Anthropocene Fiction: The Novel in a Time of Climate Fiction.

 University of Virginia Press. 

• Waugh, Patricia. (2010). Modern British Culture. Edited by Michael Higgins et al.

 Cambridge University Press. 

Course Policies 

Attendance Policies: 

• Attending TD sessions is compulsory, as they play a pivotal role in the overall learning 

experience. With three consecutive hours per week allocated for these sessions, attendance 

ensures students have ample opportunity to engage deeply with the course material. 

Furthermore, they help the students better understand the theories and concepts discussed. 
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• Punctuality is essential. That is to say, students are expected to arrive on time for all 

sessions. 

Evaluation Policies: 

• Throughout the semester, students undergo continuous assessment. This includes a mid-

term exam, accounting for 15 points of their overall grade. Additionally, active 

participation in TD sessions is also taken into consideration. Therefore, they have to share 

their ideas and analyze selected passages from the texts. Furthermore, students have to 

write an essay following each lecture, ensuring a thorough engagement with the course 

material. 

• A final exam is administered at the culmination of the course, featuring questions that 

reflect the breadth of knowledge acquired throughout the term. In addition, students are 

required to produce a well-developed essay that demonstrates a comprehensive 

understanding of the course content, emphasizing content, coherence, and unity in their 

writing. 
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Third Semester Syllabus 
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An Introduction to Contemporary British Fiction 

Lecture objectives: 

• Introduce the era 

• Define postmodernism and its main characteristics 

• Explain its relationship with modernism 

• Discover the main themes of contemporary fiction 

Introduction: 

The debate surrounding the rise of contemporary fiction is marked by two opposing perspectives. 

One school of thought contends that it emerged after postmodernism, while an opposing view 

asserts that it is an integral part of postmodernism. In every country, contemporary fiction started 

in a specific decade after the second half of the twentieth century. For instance, German 

contemporary fiction emerged just after the Cold War in 1989 while American and British ones 

started in the early 1990s. To define postmodernism, this lecture relies on Linda Hutcheon’s A 

Poetics of Postmodernism: History, Theory, Fiction. More importantly, it investigates the main 

themes and characteristics of contemporary British fiction relying on Nick Bently’s Contemporary 

British Fiction (2008). 

I. Definition of Postmodernism and its Relationship with Modernism 

Postmodernism, a literary movement that emerged after 1940, maintains a complex 

relationship with its precursor, modernism. Most scholars have not agreed whether they were 

connected. Jean-Francois Lyotard and Linda Hutcheon are the prominent theorists who attempted 

to define postmodernism and its main characteristics. According to Linda Hutcheon (2003), there 

is a debate about the definition of postmodernism because there are theorists who consider it a 
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“discontinuity, disruption, dislocation, decentering” from modernism (p. 3). However, she believes 

that it is a discontinuity within continuity. Besides, she considers postmodernism as a contradictory 

phenomenon that “uses and abuses, installs and then subverts, the very concept it challenges” 

(Hutcheon, 2003, p. 3). In other words, it establishes new ideas and concepts, then it challenges 

them. Hence, it cannot be considered a stable phenomenon that has fixed ideas. More significantly, 

postmodernism is a European and American phenomenon that can never be viewed as a cultural 

phenomenon (Hutcheon, 2003, p. 4).  

In “Theorizing the Postmodernism: Toward a Poetics,” Hutcheon opens her definition of 

postmodernism with the notion of history. This notion is contradictory because it is both historical 

and political. In this context, Hutcheon (2003) writes,  

these contradictions are certainly manifest in the important postmodern concept of presence 

of the past… This is not a nostalgic return; it is a critical revisiting, an ironic dialog with 

the past of both art and society… it is always critical reworking, never nostalgic “return” 

… Because it is contradictory and works within the very systems it attempts to subvert. (p. 

4) 

From the above excerpt, unlike the previous literary movements, postmodernism goes back to the 

past to provide an evaluative reexamination and revision of the past. Hutcheon uses “critical 

revisiting” and “critical reworking” to uncover the necessity of reassessing past historical incidents 

(2003, p. 4). Consequently, the use of the past in postmodernism aims to challenge the current 

social or literary systems rather than being nostalgic. Furthermore, writers may rely on 

historiographic metafiction, which refers to the use of real historical incidents and personages. 

Historiographic metafiction incorporates history, literature and theory; in this sense, Hutcheon 

(2003) argues, “its theoretical self-awareness of history and fiction as human constructs 

(historiographic metafiction) is made the grounds for its rethinking and reworking of the forms 
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and contents of the past” (p. 5). Simply put, postmodern writers depend on fiction to critically 

revisit past historical incidents; this permits the revision of the past. 

In the second part of her chapter, Hutcheon focuses on other characteristics of postmodernism, 

especially literary genres. Crossing boundaries between literary genres is an influential 

characteristic. Writers can combine two literary genres in one work; thus, there is no distinction 

between a novel and a short story, a novel and a long poem, a novel and history, and a novel and 

autobiography. In this sense, Hutcheon (2003) argues, “The most radical boundaries crossed, 

however, have been those between fiction and non-fiction and- by extension- between art and 

life… it also works (and plays) with the conventions of both literary realism and journalistic 

facticity” (p. 10). In other words, postmodern writers write a fictional literary text that includes 

some aspects of non-fiction from real life. Jonathan Coe’s What a Carve Up and Ian McEwan’s 

Atonement are good examples since they blur the line between fiction and non-fiction using real 

historical and personages in their novels. 

In the previous literary movements like Elizabethan literature, realism and modernism, 

English literature featured works authored by English writers such as William Shakespeare, 

Charles Dickens, and Virginia Woolf. English literature is consequently regarded as the canon or 

master-narrative. These writers describe real incidents encompassing society, culture, or history 

from a distinctly European perspective. In this context, from a narrative lens, it is distinctly 

English-centric. Moreover, authors frequently draw upon Western discourse to represent other 

cultures from a Western perspective, reflecting the prevailing paradigm of Western traditions. By 

contrast, postmodernism questions these ideas; in this sense, Hutcheon argues, “Whatever 

narratives or systems that once allowed us to think we could unproblematically and universally 

define public agreement have now been questioned by the acknowledgment of differences— in 
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theory and in artistic practice” (p. 7). Postmodernism challenges previous Western discourse and 

calls for plurality, difference and multiplicity of voices. Instead of the canon, meta-narrative 

emerged to acknowledge differences in postmodernism. This helped form postcolonial and 

diasporic literature, which marked the rise of literature written in English. This kind of literature 

is called ‘englishes.’ In this sense, Hutcheon (2003) argues, “the centre no longer holds… 

Postmodernism is careful not to make the marginal in a new centre” (p. 12). Subsequently, the role 

of postmodernism is to ensure the presence of truth from different perspectives. Even though there 

is a multiplicity of voices, postmodernism shows that repairs “are both comforting and illusory” 

(Hutcheon, 2003, p. 8). Put differently, postmodern writers are given a voice to share their 

experiences; nonetheless, they are not provided with any solution to their daily struggles. Hence, 

they question certainties because they are disillusioned. 

Parody is a new technique used by postmodern writers, but it is a contradictory technique. 

Parody refers to the intertextual connection to the previous “traditions and conventions” of literary 

genres (Hutcheon, 2003, p. 11). This suggests that writers depend on established traditions and 

conventions to craft humor or satire. This shows that postmodern writers remind the reader of the 

fictional nature of their works, characterized by an ironic discontinuity within continuity. In this 

regard, Hutcheon (2003) writes, “Parody is a perfect postmodern form, in some senses, for it 

paradoxically both incorporates and challenges that which it parodies” (p. 11). In other words, 

parody refers to the use of intertextuality to subvert previous traditions and conventions. Moreover, 

it encompasses the writers’ use of diverse narrators, including marginalized voices, to leave the 

reader disillusioned.  
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II. The Main Themes of Contemporary Literature 

In Contemporary British Fiction, Nick Bently (2008) focuses on the history and contextual 

landscape of Britain spanning from 1975 to 2005. She posits that this period is significant due to 

Margaret Thatcher’s “election as the leader of the Conservative Party” (Bently, 2008, p. 2). Her 

election indicates various political, economic and social transformations. There exist notable 

contexts that have an influence on British fiction, especially politics, class, gender, and sexuality, 

postcolonialism, nationalism and national identity, youth and subcultures. Accordingly, Bently 

divides her introduction into different subsections to define contemporary themes. 

1. Politics: 

From 1978 to the mid-1990s, numerous citizens suffered from low wages owing to the crises 

in industrial relations. Importantly, these citizens were not represented in the parliament, leading 

them to dub this period “the winter of discontent” (Bently, 2008, 4). Furthermore, Margaret 

Thatcher’s government implemented several economic and social policies that profoundly 

changed the British system. In this context, Bently (2008) argues that “the development of 

Thatcherism rested fundamentally on policies that shifted responsibility for social welfare from 

the state to the individual. Thatcherism produced an ideology of individual success and the 

accumulation of wealth” (p. 4). Thatcher was against social welfare and social services like the 

National Health Service. Consequently, she championed capitalism, promoting the idea that 

individuals can become wealthy. Nationalized companies are sold to become private companies to 

make more profits.  

The British Parliament’s urge to change the country’s economic system led to the rise of 

unemployment and the working class. According to Bently, resistance movements emerged such 

as the Miners’ Strike. These protests concluded unfavorably due to the intervention of law 
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enforcement, who restored to violent means to suppress the demonstrators (Bently, 2008, p. 5). 

Significantly, some Unions were asked to put an end to citizens’ activities since they demanded 

the rise of wages. Hence, the Labour Party, which was led by Tony Blair, introduced some changes 

in the mid-1990s (Bently, 2008, p. 5). More importantly, Bently refers to some contemporary 

British novels that examine political issues. Jonathan Coe’s What a Carve Up! (1994) tackles the 

negative impact of Thatcherism while Ian McEwan’s Saturday (2005) and J. G. Ballard’s 

Millenium People (2003) discuss terrorism. 

2. Class: 

During the 1980s and 1990s, the British Labour Party represented the working class whereas 

the Conservative Party defended the aristocracy. Thus, these two parties faced numerous 

challenges stemming from sharp differences in terms of social class division. Bently (2008) argues, 

“It is still useful, in certain terms, to identify social groups in terms of class, if only because it 

makes it easier to develop a sense of class consciousness from which political resistance movement 

may be formed” (p. 9). This suggests that class division was an obstacle because it did not promote 

class consciousness in Britain. Scholars such as Raymond Williams and Richard Hoggart analyzed 

class dynamics since the 1950s. Conversely, Jonathan Coe, J. G. Ballard, Kazuo Ishiguro, Ian 

McEwan, Salman Rushdie, Kath Waterhouse and Zadi Smith explored class representation in 

Britain. In this regard, Bently (2008) claims, “There has been… a rise in the number of novels that 

are set in working-class locations or engage with working class issues” (p. 10). This unveils that 

fiction plays a crucial role in portraying the middle class and their daily struggles. 

3. Gender and Sexuality: 

Gender and sexuality are significant themes in contemporary British fiction. Bently believes 

that Simone de Beauvoir’s The Second Sex plays an important role in the contemporary world. 
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According to Beauvoir, masculinity and femininity are acquired because they are social products, 

thereby shaping men’s and women’s roles. However, these ideas encountered resistance, 

particularly from feminist writers and activists who advocated women’s rights. The feminist 

movement developed, which developed in the 1970s, exerted a significant influence on female 

writers, inspiring them to write novels addressing various women’s issues. Bently (2008) explains, 

“the influence of feminism on British fiction has been profound, to the extent that today, 

contemporary women novelists are just likely to gain literary awards and to be included on 

contemporary fiction syllabuses as men,” exemplified by figures such as Doris Lessing and Emma 

Tennant (p. 12). Besides, female writers attempted to defend women by focusing on their 

experiences of gender and patriarchy. In this context, Bently considers Margaret Thatcher as the 

best example because she was called the Iron Woman. More significantly, feminism became a 

successful movement in the 1980s because it challenged some gender roles and the perception of 

gender issues. For Bently, the 1990s marks the development of feminism (2008, p. 14). In the same 

period, various theories and movements emerged to defend sexuality. 

4. Postcolonialism, Multiculturalism and National Identity: 

Postcolonialism emerged to examine contemporary issues. Numerous postcolonial theorists 

have elaborated theories and introduced key concepts to delve into the effect of decolonization on 

decolonized countries. Bently (2008) asserts, “Britain has continued to maintain links with many 

of the former colonies through the established of the Commonwealth, which is an association of 

many of the countries that is used to be ruled by Britain” (p. 17). After the second half of the 

twentieth century, a significant influx of individuals from formerly colonized countries, mainly 

Africa and Asia, migrated to Britain. Initially, their arrival was met with resistance, as they were 

perceived as posing threats to both British society and economy. Despite being a minority, they 
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were considered as dangerous (Bently, 2008, p. 17). However, political attitudes changed over 

time; the British government wanted to integrate these immigrants into British society. They 

attempted to assimilate them by adopting multiculturalism as the best solution to help immigrants 

create a feeling of Britishness. The rise of assimilation and multiculturalism are associated with 

other “issues such as class, gender and religion” (Bently, 2008, p. 18). Therefore, the emergence 

of different political parties aimed at protecting people and reducing tensions between 

communities. 

Conclusion 

To conclude, this module focuses on British fiction from 1990. Lind Hutcheon defines 

postmodernism as a contradictory phenomenon because its relationship with modernism is that of 

discontinuity within continuity. It disrupts some modern beliefs because it is a critical revision of 

history; it crosses boundaries in literary genres, rejects the canon and the notion of a single truth, 

and relies on parody. Contemporary novels emerged to discuss contemporary issues using 

postmodern techniques. This introduction introduced the main reasons that led to the emergence 

of some themes such as politics, class, gender and sexuality, and postcolonialism.  

References: 
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Chapter One: 

 Multiculturalism in Hanif Kureishi’s The Buddha of Suburbia 

Objectives: 

• Define multiculturalism 

• Explain hybridity, belonging and integration 

• Analyze the concepts in Hanif Kureishi’s The Buddha of Suburbia (1990) 

• Analyze the clash of generation and elements of autobiography in the novel  

• Analyze some quotes and defend their argument  

Introduction 

After decolonization, a significant number of individuals from Asian and African countries 

immigrated to Britain, seeking education and jobs. These immigrants were not accepted by both 

British people and politicians because they were considered as a threat. In that context, 

postcolonial theory emerged to examine the sufferings of colonized people and decolonized 

nations resulting from colonialism and Western discourse. During the 1980s and 1990s, 

postcolonial writers were influenced by these ideas, prompting them to address political issues 

such as race and ethnic identity, and to demand inclusion (Israel, 2006, p. 88). These authors 

explored various themes such as diasporas, hybridity, migrancy, mimicry, and identity. This 

lecture attempts to define multiculturalism and analyze contemporary British fiction. It also 

explains the main concepts that are related to multiculturalism, which are racism, hybridity, 

belonging, and integration within British culture. More significantly, this lecture provides both a 

synopsis and an analysis of Hanif Kureishi’s The Buddha of Suburbia (1990). The analysis focuses 
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on three main points, which are multiculturalism, the clash of generations, and elements of 

autobiography. 

I. Theory 

Immigrants may encounter diverse experiences including cultural differences, cultural 

diversity, and hybridity. In “Cultural Diversity and Cultural Differences,” Homi Bhabha examines 

the difference between these two concepts. Cultural difference refers to different cultural 

statements about other cultures that assert difference because these cultures are considered as the 

‘Other’ (Bhabha, 1995, p. 206). Bhabha (1995) considers this Western discourse discriminatory 

(p. 206). However, he also points out that cultural diversity compares “ethics, aesthetics or 

ethnology” and accepts a pre-given culture to help the emergence of multiculturalism, ‘cultural 

exchange,’ or cultural humanity (Bhabha, 1995, p. 206). Cultural diversity may appear as a result 

of an exchange between cultures or cultural signs.  

Certain theorists, like Homi Bhabha and Peter Jackson, focus on the concept of hybridity. In 

“Geographies of Diversity and Difference,” Peter Jackson (2005) argues, “Hybridity is itself a 

contested term, implying the mingling of two formerly separate ‘stocks,’ and not all such forms of 

cultural mixing are inherently progressive” (p. 319). In other words, some people can be bearers 

of hybrid identity when they transcend adherence to one culture or when there is an exchange of 

cultures (Bhabha, 1995, 208). Hence, they fit in the ‘Third Space.’ The latter is defined as a 

discursive space where the main aspects and signs of culture defy ‘unity’ because it can be 

redefined depending on the context. A split- space may result in creating an international culture 

that is based on  

the inscription and articulation of culture’s hybridity. To that end we should remember that 

it is the ‘inter’—the culting edge of translation of negotiation, the inbetween, the space of 
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the entre that Derrida has opened up in writing itself—that carries the burden of the 

meaning of culture. (Bhabha, 1995, 209) 

This means that a person believes that he is in-between two cultures because he does not know 

where he belongs.  

Immigrants struggle with different experiences such as identity crisis, belonging, and 

assimilation. In this sense, Richard Lewis (2006) argues that immigrants originate from diverse 

parts of the world and cultural backgrounds (p. 7). Consequently, they might face opposition, 

violence, and discrimination from both local citizens and political factions. But in spite of being 

multicultural, it is not always an assurance to be accepted in the ‘melting-pot’ formula. As a result 

of immigration, people often experience feeling of disorientation and grapple with identity crises, 

particularly when the host country does not adapt (Lewis, 2006, p. 7). In Europe, immigrants are 

viewed as a problem owing to economic issues and identity crises. They struggle with belonging, 

which refers to the place where people feel safe, recognized, and understood (Lewis, 2006, p. 9). 

In the same context, Peter Jackson (2002) contends that multiculturalism implies a “sense of 

simultaneous belonging in several different cultural traditions that are not restricted to groups or 

individuals from particular ethnic groups or geographic origins” (p. 319). Furthermore, the host 

country aims to ensure that immigrants will not take undue advantage of societal benefits. In the 

meantime, they have to learn the language and get employed to contribute to the economy of the 

host country, which will help them to integrate (Lewis, 2006, p. 11). At times, immigrants may 

face pressure to integrate and assimilate. 

While some theorists and scholars focused on the experiences of immigrants from different 

parts of the world, others, such as Stuart Hall, emphasized African experiences in the host country. 

In “New Ethnicities,” Hall underscores the Anglo-African experience of racism and exclusion, 

noting how British politicians and citizens employ the word ethnicity to exclude certain ethnic 
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groups. For instance, Africans are judged based on their skin color, and although being of different 

African origins, but they are viewed as one ethnic identity. This ethnic minority struggles for 

representation. Its members had first to question access to representation by black people; then, 

they offered a “contestation of marginality” to cast a positive image (Hall, 1995, p. 224). This 

helps Anglo-Africans express their subjectivity, identity, and politics. They strive for “diversity of 

subjective positions, social experiences and cultural identities” (Hall, 1995, p. 224). Furthermore, 

they also seek to engage in discussion regarding their ethnicity, class, gender, and sexuality. More 

significantly, Anglo-Africans want to represent themselves and counter Western racist and 

imperialist discourse (Hall, 1995, p. 226). As a result, Hall (1995) argues, “That is to say, a 

recognition that we all speak from a particular place, out of a particular experience, a particular 

culture, without being contained by that position as ‘ethnic artists’ or film-makers” (p. 227). 

Therefore, Hall calls for a diversity of voices and representations. 

Bhabha, Lewis, and Hall have investigated different immigrants’ experiences from different 

standpoints. Indeed, some immigrant writers started producing literary texts in the 1970s and 1980s 

to reflect their experiences. The writing process is divided into two moments. In the first moment, 

writers started to represent their race positively, while in the second one, they focused on their 

experience (Protector, 2006, p. 03). James Protector (2006) argues that “the burden of 

representation was tangible in the late 1970s, when the state identified multiculturalism as a key 

initiative in educational reform; a potential solution to the growing racial tensions in Britain 

outlined above” (p. 104). In simpler terms, multicultural fiction plays a significant role in 

addressing multicultural issues, particularly those concerning society and minority groups.  

Multiculturalism emerged to investigate “intergroup” relationships in the USA since ethnic 

minorities can no longer live with racism. It “acknowledges cultural diversity… it means renewed 
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demands for assimilation in disguise” (Gordon and Newfield, 1996, p. 1). Moreover, the turn of 

the 1980s marked the rejection of racism, or the discrimination of one culture at the expense of 

another. According to Avery F. Gordon and Christopher Newfield (1996), multiculturalism 

focuses on cultures and cultural diversity to avoid racism (p. 3). This means that multiculturalism 

opposes discrimination against an ethnic group because every minority deserves to be respected. 

Additionally, it avoids cultural antagonisms and calls for diversity to ensure democracy within the 

same country; hence, multiculturalism aims to include minority groups and acquaint the audience 

with acceptance of other cultures and traditions. In this vein, Gordon and Newfield claim that 

multiculturalism focuses on ethnic groups, race, and gender (p. 7). 

II. Materials: 

• Biography of Hanif Kureishi 

During the late twentieth century, numerous authors directed their attention towards 

multiculturalism within Western countries. Hanif Kureishi is a British author born to a Pakistani 

father and an English mother. Born in England, he became a versatile author, working as a novelist, 

playwright, and screenwriter. In an interview, he states, “I came from two worlds... There was my 

Pakistani family, my uncles, aunts and so on. Then there was my English family, who were lower 

middle or working class” (Qtd. Ewence, 2013, p. 63). He wrote The Buddha of Suburbia, My Son 

the Fanatic, Intimacy, Something to Tell You and The Last Word. Several of his first novels explore 

immigrant experiences and multiculturalism, drawing from his experience as an Anglo-Pakistani 

for inspiration. 

• Synopsis of The Buddha of Suburbia: 

Karim Amir, an Anglo-Indian character, is the protagonist of the novel. He was born to an 

English mother and an Indian father. The events of the novel occur during the 1970s, a time when 



22 
 

individuals from non-English parents and origins faced challenges in being not accepted by British 

society. At the opening of the novel, he admits that he is almost an English character. Karim Amir 

opens his narrative as follows: 

My name is Karim Amir, and I am an Englishman born and bred, almost. I am often 

considered to be a funny kind of Englishman, a new breed as it were, having emerged from 

two old histories... Perhaps it is the odd mixture of continents and blood, of here and there, 

of belonging and not, that makes me restless and easily bored. (Kureishi, 1990, p. 1) 

From this excerpt, one can see that Karim’s parents are from different origins, which result in his 

struggles with belonging. 

Different incidents show Karim’s harsh life in both the suburbs and the city of England. The 

incidents of the first part take place in the suburbs and they open with disputes between Karim’s 

parents. The father, Haroon, befriends another English rich woman named Eva, who seems 

interested in India and Buddhism. She asks Haroon to teach Buddhism even though he is a Muslim 

character; the irony is that he accepts to give lessons. He says, “They’ve so kindly asked me to 

speak on one or two aspects of Oriental philosophy” (Kureishi, 1990, 4). Over time, Haroon falls 

in love with Eva and decides to take Karim to live with them. He also divorces his wife and leaves 

his child, Allie, with her. Moreover, according to Eva, Karim is an exotic character because of his 

skin colour. She says, “Karim Amir, you are so exotic, so original! It’s such a contribution! It’s so 

you” (Kureishi, 1990, p. 7). Additionally, at a party at Eva’s house, a visitor complains about the 

presence of Indians; he asks whether they are going to be asked to leave and whether they have 

camels. As the novel develops, Haroon seems highly interested in Buddhism and Oriental 

philosophy and prepares this atmosphere for his guests. In Eva’s house, Karim feels uncomfortable 

while being with purely British people because his family and friends live in the suburbs. He says, 

“No wonder I had an inferiority complex” (Kureishi, 1990, p. 37). This suggests that British 

people, such as Hairy Back, call Anglo-Indians ‘Blackies’. Interestingly, Karim wants to adopt 
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British cultural beliefs because he wants to live like them. In this context, he writes, “I wanted to 

live always this intensely: mysticism, alcohol, sexual promise, clever people and drugs. I hadn’t 

come upon it all like this before, and now I wanted nothing else” (Kureishi, 1990, p. 13).  

Characters either go by different names or are called other names. In the novel, Karim 

introduces his brother, Amar, who calls himself Allie. “My brother Amar, four years younger than 

me, called himself Allie to avoid racial trouble,” Karim writes (Kureishi, 1990, p. 18). Amar wants 

to look British. Consequently, his parents struggle to find money for his ballet sessions. Moreover, 

Jamila, Karim’s friend, is called Jeemy. Haroon is another character whose wife’s relatives do not 

call him by his name. Karim’s uncles, Ted and Jean, call him Harry.  

Jamila is Karim’s best friend and has a PhD in physical appearance. She is the daughter of 

Anwar and Auntie Jeeta, Indian characters who live in the suburbs. She describes Miss Cutmore, 

her British teacher, as a colonizer because she wants to eradicate anything Indian in her. Because 

these characters are occasionally French or Black Americans, they  are not always accepted. 

According to Jamila, “but to the English we were always wogs and nigs and Pakis and the rest of 

it” (Kureishi, 1990, p. 51). Additionally, Jamila’s family is in risk since their existence was 

pervaded by fear and violence” (Kureishi, 1990, p. 54). There is constant attacks from British 

people.  

Kureishi represents the relationship between Indian parents and their offspring. Jamila’s 

father, Anwar, forces his daughter to marry Changez, an Indian man. However, Jamila opposes an 

arranged marriage. “Through these calls Anwar’s brother in Bombay had fixed up Jamila with a 

boy eager to come and live in London as Jamila’s husband,” Karim says (Kureishi, 1990, p. 55). 

Karim claims that since Anwar upholds to patriarchal authority, he acts like a Muslim for the first 

time. He also questions Anwar and Haroon’s adherence to their Indian values. To compel Jamila 
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to wed Changez, Anwar plans to go on a hunger strike. Even though she marries him and they 

share the same house, they do not live as a couple. She informs Karim that she sympathizes with 

the ‘oppressed people’ in their racist British country and not with Changez. The couple continues 

to have the same relationship. 

Karim accompanies his father to London to reside with Eva. At the conclusion of the first part, 

he ponders whether he will have a promising future in a metroplois. He fantasizes, “There were 

thousands of black people everywhere, so I wouldn’t feel exposed” (Kureishi, 1990, p. 119). 

Furthermore, he knows that he will find magazines, drugs, and parties. He likes the city because 

of its wonderful people, who are different to his colour or origins. Karim loves the city mainly 

because he wants to abandon his studies and join London’s theatres. He believes he will have 

opportunities to pursue his career as an actor. However, his director, Shadwell, believes that Karim 

best fits the role of Mowgli, a character in The Jungle Book. Shadwell inquires about Karim’s 

native language and exotic stories due to his Indian origins, while he is delving into his inner 

problem of belongingness. Shadwell comments, “You’re just right for him… In fact, you are 

Mowgli. You’re dark-skinned, you’re small and wiry, and you’ll be sweet but wholesome in the 

costume” (Kureishi, 1990, p. 139). Karim’s Indian friends disapprove him for accepting the role 

because it is associated with the British colonizer. A few days later, Karim develops an imaginative 

Indian character inspired by his relatives to perform them on stage. As a result, he is criticised by 

other members for rejecting his Indian ethnicity. By the end of the novel, Karim grasps the 

importance of accepting his identity as an Anglo-Indian individual and integrating into British 

society. 
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III. Analysis: 

1. The Representation of Multiculturalism in The Buddha of Suburbia: Racism, 

Hybridity, Integration and Multiculturalism 

Kureishi’s The Buddha of Suburbia is a contemporary novel that delves into the lives of an 

ethnic group in Britain. It centres on the characters’ daily challenges with racism, hybridity, and 

integration. It also illustrates the fact that Britain was not a multicultural pot in the 1970s due to 

the lack of acceptance of ethnic minorities. This part therefore investigates the portrayal of these 

themes by focusing on the relationship between Anglo-Indian and English characters. It analyses 

the lives of two families, the Amirs and Anwars, within British society. 

Karim Amir recounts his experiences in England since he is an English character from 

different origins. In the opening of the novel, he states that he is an ‘almost’ English character 

because of his two origins and a “mixture of continents” since his mother is British while his father 

is Indian (Kureishi, 1990, p. 1). He struggles with an identity crisis since he does not know where 

he belongs. He claims that his mixture means he is “here and there, of belonging and not” 

(Kureishi, 1990, p. 1). This entails he is questioning his identity since he is unable to determine 

whether he is British or Indian. In this context, Ryan Trimm (2015) argues, 

Race certainly affects Karim’s world. However, though numerous interlocutors assume old 

associations of racial difference and migrancy with regard to Karim, the novel disrupts those links: 

his only migration is from settled suburbs to central London. The novel thus rewrites expectations 

of home, indigeneity, and identity, offering a more provisional and contingent sense of self and 

settlement. (52) 

Put simply, Karim questions his identity and belonging because his mother is English, and his 

father is Indian. What makes his life difficult is that he has never been to India and only hears 

stories of India through his father’s lens. 

The names of characters are meaningful in The Buddha of Suburbia since Indian characters 

and their children have Indian names. Indian names can be seen as indicators of belonging to India, 
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yet they pose a significant challenge for these characters. Amar is conscious of the British racism 

that he may face, not only owing to his features but also to his name. He regards an Indian name 

as problematic due to racism. He identifies himself as Allie. Significantly, he takes ballet classes 

like a Westerner to have a sense of belonging and assimilation into British society. By the end of 

the novel, he also learns how to prepare English food. Hence, he rejects his Indian origins and 

seeks to assimilate into English culture. Concerning Haroon, his wife’s relatives shun his Indian 

name and prefer to call him Harry. Therefore, changing characters’ names entails that British 

people exhibited a lack of acceptance towards ethnic minorities during the 1970s. This also reveals 

that Anglo-Indian characters are either afraid of racism or experience prejudice due to their origins. 

In the first part of the novel, entitled ‘The Suburbs,’ the Amirs and Anwar’s family face 

racism. Different incidents show British racism. Several incidents vividly depict British prejudice, 

such as the one at Eva’s party where attendees refuse to accept Haroon and Karim because of their 

Indian heritage. Eva comments on Karim’s identity, calling him ‘exotic’ and ‘original’ (Kureishi, 

1990, p. 7). Eva’s comment implies her superiority complex. This also entails British attitudes and 

Western stereotypical images of Indians. Karim feels inferior while being with British people 

because of their stereotypical images or gazes. For instance, Karim feels subordinate to Eva’s son, 

Charlie. In this context, Karim writes, “I knew immediately from the look on Charlie’s face that 

I’d been an animal, a philistine, a child. Charlie threw his shoulder-length hair back, looked at me 

tolerantly for some time, and then smiled” (Kureishi, 1990, p. 12). Simply put, Karim feels 

inadequate upon meeting Charlie because of his negative stereotypes. Hence, Karim uses different 

words, such as ‘animal’ and a child, to expose his inferiority complex.  

At Eva’s party, several British guests are invited to enjoy their time. Haroon is invited to 

deliver a lesson on Buddhism. Karim, therefore, accompanies his father to meet Eva. The British 
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guests perceive Haroon and Karim as strange due to their ethnic features. This explains why British 

people have difficulty accepting individuals from an ethnic minority, particularly Anglo-Indians. 

In this sense, one of Eva’s guests says, “Why has our Eva brought this brown Indian here?... And 

has he got his camel parked outside?” (Kureishi, 1990, p. 10). This denotes British racism toward 

ethnic minorities. Furthermore, Jamila and her family face racism. She believes that Miss Cutmore 

is racist for not accepting her Indian roots.  

Karim describes the suburbs as a dangerous place for immigrants because of the recurrent 

attacks. Indians are always called ‘Blackies,’ niggers, and blacks by British people. Karim says, 

“Sometimes we were French, Jammie and I, other times we went black American. The thing was, 

we were supposed to be English, but to the English we were always wogs and nigs and Pakis and 

the rest of it” (Kureishi, 1990, p. 51). These ethnic groups are discriminated against based on their 

skin colour and ethnicity; subsequently, they face racism. Kureishi also relies on racist diction such 

as ‘black’, ‘wogs,’ ‘nigs,’ and ‘Pakis’ to dramatize ethnic minorities’ suffering during the 1970s. 

More significantly, Jamila’s family has been attacked several times by white English groups in the 

suburbs. These English citizens can be seen as a threat due to their actions of assaulting Asians 

and setting fire to rags. They also hang around in these places to intimidate Asians. Karim writes, 

“The lives of Anwar and Jeeta and Jamila were pervaded by fear of violence... Many of Jamila’s 

attitudes were inspired by the possibility that a white group might kill one of us one day” (Kureishi, 

1990, p. 54). In other words, British people are incapable of embracing ethnic minorities in the 

suburbs. These minorities feel unsafe due to the absence of any laws that protect them. This denotes 

that Jamila and her parents are afraid that one day they will be killed.  

Jamila is Karim’s best friend, since they spend most of their time together. One evening, they 

discuss their childhood, parents, patriarchy, and racism. She tells him, “Karim, this world is full 
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of people needing sympathy and care, oppressed people, like our people in this racist country, who 

face violence every day” (Kureishi, 1990, p. 106). Jamila’s sentence underscores British racism 

towards other minorities. This denotes Kureishi’s choice of the 1970s reflects the experiences of 

these ethnic minorities. Racism makes it difficult for these people to live in the dominant white 

culture. 

Anglo-Indians face an identity crisis due to the lack of acceptance. Karim admires and loves 

Charlie more than anyone else because he is a British teenager and wants to resemble him. Karim 

spends time with him whenever he is at Eva’s house. In this context, he says, “It was that I preferred 

him to me and wanted to be him” (Kureishi, 1990, p. 13). It seems that what interests Karim is 

Charlie’s identity. He adds, “I, who wanted to be like Charlie- as clever, as cool in every part of 

my soul- tattooed his words onto my brain” (Kureishi, 1990, p. 15). Karim’s lack of affiliation 

with India indicates his desire to appear British. Hence, he aspires to be regarded as an Englishman 

like Charlie because of his inferiority complex. Additionally, Karim feels happy whenever he 

Charlie is present. At the same time, he wants to integrate and assimilate into British culture. He 

wants to live Charlie’s life, which is full of alcohol, mysticism, and drugs. This reveals Karim’s 

wish to be part of British culture because he wants to adopt British culture.  

In the last paragraph of the first part, Karim feels exhausted from the suburbs because of his 

feelings of inferiority and loss. His dream is to leave the suburbs and settle in London to find his 

goal. He fantasizes that this city belongs to him, and it is a fabulous city where people enjoy their 

life. He writes,  

There were thousands of black people everywhere, so I wouldn’t feel exposed... there were 

all the drugs you could use. You see, I didn’t ask much of my life; this was the extent of 

my longing. But at least my goals were clear and I knew what I wanted. I was twenty. I 

was ready for anything. (Kureishi, 1990, p. 119) 
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The above excerpt shows Karim admiration for London, particularly drawn to its multicultural 

landscape, with the presence of diverse ethnic groups such as Anglo-Africans. The diversity of 

ethnic minorities in the city may reduce racism and his feelings of inferiority. Karim wants to be 

unnoticed because of his skin colour and simply enjoy his life in the city. He desires to experiment 

new experiences like alcohol, drugs, and shopping to integrate into British culture. Hence, he is 

eager to do anything to assimilate.  

The second part is entitled “In the City,” and it is set in London, West Kensington. During his 

first days, Karim feels lost as he wanders the city in all directions without any aim. But he 

appreciates looking at people, shops, hotels, and restaurants around him. He also feels amused as 

he walks unnoticed; in this context, he claims, in “Kensington nobody looked at you. In Earls 

Court everybody did, wondering what they could wrench from you” (Kureishi, 1990, p. 123). 

Simply put, Karim despises the suburbs because of the citizens’ racism and the lack of 

opportunities. Since he was pointed out in the suburbs, Karim does not want to feel exposed due 

to his creamy skin colour. The city is the only place that provides him with a feeling of gratification 

and amusement.  

Kureishi dramatizes the representation of British racism when Karim wants to become an actor 

in London. Eva reaches out a British producer who decides to allow Karim to perform in his 

theatre. He starts working with Shadwell, who is a racist character, who has selected Karim to 

perform The Jungle Book. He also assumes that Karim fits the part of his play and obliges him to 

perform Mowgli. Karim accepts the performance to assimilate into British culture. He believes 

that if he mocks his Indian roots, he will be accepted by the British people. Shadwell uses some 

Punjabi or Urdu words to humiliate Karim. In addition, Shadwell argues, “You’re just right for 

him... In fact, you are Mowgli. You’re dark-skinned, you’re small and wiry, and you’ll be sweet 
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but wholesome in the costume. Not too pornographic, I hope. Certain critics will go for you. Oh 

yes. Ha, ha, ha, ha, ha!” (Kureishi, 1990, p. 139). In other words, Shadwell is a racist since he 

relies on white European discourse. He takes pride in having a dark-skinned Indian character. 

Despite the presence of several ethnic minorities, English citizens do not accept them. This entails 

that British people emphasize cultural differences and view ethnic minorities as the ‘Other.’ 

Moreover, Shadwell is aware of the difficulties immigrants face in England in the twentieth 

century. He comments about Karim’s identity, saying that Karim is “a half-cast in England. That 

must be complicated for you to accept- belonging nowhere, wanted nowhere. Racism” (Kureishi, 

1990, p. 138). Put differently, Shadwell confirms Karim’s identity crisis when it comes to 

belonging. He is aware that Karim feels in-between because he belongs neither to England nor to 

India. Shadwell’s use of “wanted nowhere” and “racism” implies that ethnic minorities face racism 

(p. 138). This also unveils Shadwell’s discrimination since he focuses on his identity crisis. 

Despite being conscious of racism, Karim aims to assimilate and integrate into Western 

culture by accepting the performance. He does not complain when Shadwell displays overly racist 

behaviour and believes he must control “whatever he said” (Kureishi, 1990, p. 136). In addition, 

he feels happy when he is accepted by Shadwell. In this sense, he admits, “I was just perfect. I’d 

done it. I’d got a job” (Kureishi, 1990, p. 139). He remains indifferent to racist attitudes and 

prejudice as long as they do not hinder his focus on achieving integration. Therefore, he compels 

to show that he is rejecting his origins. During the rehearsals, Shadwell does not only focus on the 

character’s skin colour but also his language and clothes. He tells Karim, “A word about the accent, 

Karim. I think it should be an authentic accent... Karim, you have been cast for authenticity and 

not for experience... Try it until you feel comfortable as a Bangali” (Kureishi, 1990, p. 143). In 

other words, Shadwell’s comments on authentic Indian accent entails his standpoint toward ethnic 
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minorities. Shadwell is an example of racist white people back in the 1970s reflecting a Western-

centric perspective. He also provides Karim with attire to wear during the performance to convey 

a specific image of the Orient to the audience. The attitude of Shadwell is the embodiment of the 

Western Orientalist discourse that postulates that the Oriental is weak, savage, uneducated, and 

uncivilized. Moreover, once Karim discovers Western discourse, he decides to stay alone in the 

pub that night. In this sense, he argues, “I didn’t sit at the same table as the others but moved into 

the other bar with my pint and newspaper. I despised the other actors for not sticking up for me,” 

he writes (Kureishi, 1990, p. 144). At this point, Karim becomes aware of British racism as he is 

left alone. He exemplifies the struggle of Anglo-Indians who face rejection and alienation. 

Consequently, even in the city, he struggles with an inferiority complex and remains alone.   

Karim has received compliments from his unnamed mother, Eva, and Shadwell. However, he 

is criticized by his father and Jamila. Haroon views Kipling as a racist author for presuming to 

know India. He also comments on Karim’s performance, saying that “an awful performance by 

my boy looking like a Black and White Minstrel” (Kureishi, 1990, p. 153). He does not like the 

performance because his son is half-Indian, which he believes reinforces Western stereotypes. 

Jamila finds his performance as ‘disgusting’ due to its use of Western stereotypes and ‘prejudices’ 

about Indians. She says, “And clichés about Indians. And the accent˗ my God, how could you do 

it? I expect you’re ashamed, aren’t you?” (Kureishi, 1990, p. 153). Jamila objects the British biased 

images about Indians, including the use of clichés and the accent. She also attempts to teach Karim 

that he is not obligated to express any negative remarks about his origins. As a result, Kureishi 

portrays two Anglo-Indian characters with contrasting perspectives on their heritage. While Karim 

despises his Indian roots and seeks assimilation, Jamila embraces her Indian roots and proudly 

defends her Indianness. 
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A few days later, a new director asks Karim to perform a monologue. He thinks of Anwar and 

his relationship with Jamila. Karim writes a monologue focusing on Anwar’s patriarchy. 

Performing this monologue exhibits Karim’s rejection of his Indian background and his quest for 

assimilation. After his rehearsal, Tracey, an actor, believes that this topic cannot be performed 

because it revolves around ethnic minorities. She is afraid that it will portray both Asians and 

Africans as “irrational, ridiculous, as being hysterical. And as being fanatical” (Kureishi, 1990, p. 

173). Tracey is described as a rational character due to her critical views of Western perspectives 

and stereotypes. Unlike Karim, Tracey defends ethnic minorities as demonstrated by her 

disapproval of his performance. She adds, “Your picture is what white people already think of us. 

That we’re funny, with strange habits and weird customs” (p. 173). Tracey thinks that Karim’s 

performance is dangerous because it perpetuates Western stereotypes and cultural differences. She 

considers mocking one’s race and origins to be dangerous. For Tracey, an individual should 

celebrate his origin and culture by providing a positive image to the West. She believes in the 

importance of ethnic minorities’ voices. 

In the novel, Kureishi depicts several characters who struggle to live. It is not only Jamila and 

Karim who face racism but also Changez. The latter is an Indian character who marries Jamila. 

There is one incident in the novel when he faces racism in the host country. Karim writes, 

A few days later, after we’d started previewing the play in London, Jamila rang to tell me 

that Changez had been attacked under a railway bridge... this gang jumped out on Changez 

and called him Paki, not realizing he was Indian. They planted their feet all over him and 

started to carve the initials of the National Front into his stomach with a razor blade. 

(Kureishi, 1990, p. 221) 

British people are represented as racists for attacking and beating Changez in South London. 

Hence, they do not accept ethnic minorities as members of their community because they care 

more about cultural differences. This incident angers Karim because it is not the first incident. He 

consequently asks Jamila if they can arrange an activity, such as a demonstration on the upcoming 
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Saturday. In this context, Karim argues, “we could only march and make our voice heard. I said 

I’d be there” (Kureishi, 1990, p. 222). For the first time Karim feels ready to defend an Anglo-

Indian character and combat racism. He also realizes the importance of having a voice in the 1970s.  

Unlike Karim, Haroon Amir celebrates his Indian origins in the novel. He has always felt 

superior, self-confident, and contemptuous because he thinks that British people do not have to 

see them as failures. Haroon explains, “I remain to all intents and purposes an Indian man. I will 

never be anything but an Indian” (Kureishi, 1990, p. 260). He accepts his Indianness and does not 

seek assimilation. Haroon celebrates his Indian origins to survive. Haroon’s standpoint has a 

positive impact on Karim as he learns how to accept his Anglo- Indian identity. In this context, he 

writes, “I could think about the past and what I’d been through as I’d struggled to locate myself 

and learn what the heart is... I thought of what a mess everything had been, but that it wouldn’t 

always be that way” (Kureishi, 1990, p. 281). Put differently, he has moved beyond struggling 

with identity crises as he embraces his Anglo-Indian heritage. Thus, he no longer yearns for 

assimilation. The novel can be viewed as Karim’s journey to accept his identity. 

2. The Representation of the Clash of Generations in Hanif Kureishi’s The Buddha of 

Suburbia 

Hanif Kureishi’s The Buddha of Suburbia depicts the relationship between Indian parents and 

their Anglo-Indian children. Because of their different upbringings, the parent-child connection 

becomes fraught with difficulties and tensions. Kureishi portrays the clash of generations between 

Haroon Amir and Karim Amir and between Anwar and Jamila since they do not share the same 

views concerning origins, identity, education, and marriage. 
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a. The Clash between Haroon and Karim 

The first clash arises from their divergent attitudes towards their Indian origins. In different 

incidents, Haroon proudly celebrates his Indian roots, while Karim expresses discomfort and 

resistance towards them. There are several examples where Haroon is proud of his Indian culture. 

To illustrate, he does not feel ashamed to give some lessons about Buddhism. However, Karim is 

unable to love and accept his Indian roots because he has never lived in India; consequently, 

Haroon and Karim do not have the same points of view. In many events, Karim mocks Indian 

characters and beliefs. He even mocks his father’s teaching lessons. He also performs Mowgli 

from The Jungle Book and does not care about the origin of the character. Nonetheless, Haroon 

does not like the performance because it revolves around Indians. In this sense, he argues that this 

is “an awful performance by my boy looking like a Black and White Minstrel” (Kureishi, 1990, p. 

153). Haroon is disappointed with his son’s performance. This unveils the clash between the two 

owing to their conflicting beliefs and attitudes. 

Concerning Indian identity, Haroon celebrates his Indian identity while living in the UK. 

However, Karim does not approve of his Anglo-Indian identity. In the opening of the novel, Karim 

defines himself as “an Englishman born and bred, almost” (Kureishi, 1990, p. 1). This shows that 

he rejects and eradicates his Indianness. He strives to assimilate and integrate into English culture 

by living in the city, adopting their lifestyle, and performing in theatres to achieve wealth and 

fame. By contrast, Karim does not reject his Indian identity. For example, he argues, “I will never 

be anything but an Indian” (Kureishi, 1990, p. 260). For Haroon, living in the host country for 

several decades does not necessarily mean forsaking his origin and identity. By celebrating his 

Indianness, he can live and survive in the host country. The clash arises between the two because 

of Indian identity. 
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Kureishi portrays Karim’s representation of his father to emphasize his attitudes toward the 

first generation. For instance, Karim accompanies his father to Eva’s house. Haroon, a Muslim 

man, teaches Buddhism to British women. Karim criticizes Haroon’s performances at Eva’s house; 

in this context, he says, “I left the hypnotized Buddhas and went through the house and into the 

kitchen” (Kureishi, 1990, p. 13). Karim reflects on his father’s lack of adherence to Islamic 

principles despite identifying as Muslim, finding him dull and hypocritical. He does not care if he 

teaches some lessons about Buddhism. Moreover, Karim remembers his father crying in the 

suburbs and cursing like a Christian. He wonders, “Was I conceived like this, I wondered, in the 

suburban night air, to the wailing of Christian curses from the mouth of a renegade Muslim 

masquerading as a Buddhist?” (Kureishi, 1990, p. 14). Simply put, Karim despises the hypocrisy 

of his father who does not act like a Muslim. In different incidents, Karim confesses that Haroon 

eats pork, drinks alcohol and dates Eva.  

Karim further expresses his aversion to Haroon’s Buddha classes at Eva’s house. He describes 

his father as ‘exotic’ and a ‘magician’ because of his Indian attire, including a waistcoat and 

pyjamas (Kureishi, 1990, p. 29). He adds, “a small carpet was put down for the Buddha of suburbia 

to fly on... God smiled at people recognized from last time” (Kureishi, 1990, p. 30). Karim mocks 

his father and provides a funny image. Haroon is depicted as a godlike figure with a flying carpet. 

Karim’s Western upbringing and education influence his views on Indians. Karim attempts to 

highlight the failures of the first generation by employing Western discourse without being aware 

of it.  

Karim does not appreciate his father’s Indian upbringing. For example, he dislikes Haroon’s 

patriarchal mindset because he believes that his wife should do everything at home. She prepares 
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food and tea and washes the dishes without the help of her male partner or children. In this context, 

Karim argues, 

Dad had firm ideas about the division of labour between men and women. Both my parents 

worked: Mum had got a job in a shoe shop in the High Street to finance Allie, who had 

decided to become a ballet dancer and had to go to an expensive private school. But Mum 

did all the housework and the cooking. At lunchtime she shopped, and every evening she 

prepared the meal. (Kureishi, 1990, p. 18) 

From the above quote, Karim despises his father’s Indian patriarchal upbringing because his 

English mother has to work both in a shop and at home. Karim criticizes his father because he 

treats his wife as inferior and ‘other’. He also sympathizes with his mother because she is alienated.  

Karim blames his father for ruining the Amir family while dating Eva. He is a careless father 

who gives Buddha classes and returns home late. Haroon either spends his time in his bedroom or 

asks his children about school. Their mother, however, watches television. In this vein, Karim 

writes, “we sat with Mum and watched television, braving her constant irritation and sighs of self-

pity… Whatever was happening at this time, we were all isolated from each other” (Kureishi, 

1990, p. 85). As a teenager, Karim believes that his father is the main reason why the family is 

falling apart. He does not care about his wife’s alienation or feelings; hence, she watches television 

as an escape from reality. Karim and Allie feel alienated because their parents lack communication. 

The second generation of immigrants does not have a strong connection with the first generation 

as they perceive their parents as a problem. After their parents’ divorce, Allie lives with his mother 

while Karim lives with Haroon and Eva. Besides, another dispute arises between Karim and his 

father because of education. Haroon aspires for his son to be well-educated, whereas Karim wants 

to be an actor. This shows the intensity of the clash between the first and second generations. 
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b. The Clash between Anwar and Jamila 

Kureishi represents the critical relationship between Anwar and Jamila. Anwar and Jeeta were 

born in India and immigrated to the UK because of Anwar’s education. Anwar is a patriarchal 

Muslim figure as he desires an arranged marriage for his daughter, Jamila. Her uncle in Bombay, 

India, finds the perfect typical Indian man, who is eager to live in London. Anwar does not want 

Jamila’s opinion but consults Haroon, his friend. Hence, Karim shows that the first generation of 

immigrants has the same opinion. Once the decision is taken, Anwar informs Jamila. Karim writes, 

“Anwar had told Jamila what he’d decided: she was to marry the Indian and he would come over, 

slip on his overcoat and wife and live happily ever after in her muscly arms” (Kureishi, 1990, p. 

55). Simply put, even though Anwar lives in the UK, he does not adapt to Western modern beliefs. 

He believes that Jamila does not have the right to marry the man of her choice. 

Karim compares Anwar’s current behavior to that of his father. While Anwar arranges a 

wedding for his daughter, Haroon gives Buddha classes. When they were young, they used to eat 

pork, drink alcohol, and attend parties. However, when they are middle-aged, they revert to their 

Indian customs. Karim, therefore, wonders why Anwar is acting like a Muslim. In this context, he 

writes, “It was certainly bizarre, Uncle Anwar behaving like a Muslim. I’d never known him 

believe in anything before, so it was an amazing novelty to find him literally staking his life on the 

principle of absolute patriarchal authority” (Kureishi, 1990, p. 62). In other words, Karim does not 

like the different changes that the first generation of immigrants is undergoing. The second 

generation of immigrants is questioning their parents’ Indian beliefs. Besides, once Jamila rejects 

her father’s arranged marriage, Anwar goes on a hunger strike for several months. This forces 

Jamila to marry Changez, but she marries him on paper and rejects him in the house. This unveils 

that the second generation of immigrants rebelled against their parents’ Indian ideas and beliefs. 
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3. The Buddha of Suburbia as Hanif Kureishi’s Autobiography  

Hanif Kureishi is an Anglo-Pakistani writer, who includes some elements of his biography in 

his novel. The Buddha of Suburbia is a “semi-autobiographical coming-of-age story” (Ewence, 

2013, p. 163). Kureishi was born in 1954 in Bromley, South England; he is the son of a Pakistani 

father and an English mother (Ewence, 2013, p. 163). In an interview, he states that “I came from 

two worlds ... There was my Pakistani family, my uncles, aunts and so on. Then there was my 

English family, who were lower middle or working class” (Qtd. Ewence, 2013, p. 163). In The 

Buddha of Suburbia, the protagonist, Karim Amir, was born in England to an English mother and 

an Indian father, Haroon. His mother is from the middle class and works at a shoe shop to help her 

family. Jamila is another character who was born in England, but both her parents are Indians. 

Besides, like Kureishi, both Karim and Jamila were born in South London. Both Hanif Kureishi 

and Karim lived in the suburb during their childhood. 

There are different similarities between Kureishi and Karim. Kureishi was the first son and 

had two siblings. He loves reading books and theatres (Kaleta, 1998, p. 1). Like Kureishi, Karim 

loves theatre and dreams of becoming a great actor. Moreover, Kureidshi’s father immigrated to 

England in 1947 to study law. In The Buddha of Suburbia, Haroon and Anwar went for the same 

purpose, but they failed in their studies. Karim states, “Dad was sent to England by his family to 

be educated” (Kureishi, 1990, p. 24). Besides, Kureishi had a difficult upbringing because of his 

parents’ different backgrounds. In this context, Kenneth C. Kaleta (1998) comments, “While he 

experienced a typical English childhood, Kureishi’s cultural background was uncommon. 

Although English, he did not grow up within the Church of England tradition; although Pakistani, 

he did not grow up within the Muslim tradition” (p. 1). Because of his parents’ different cultures 

and religions, Kureishi is unable to follow one tradition. In the novel, Karim’s parents are from 
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two cultural backgrounds: Christian and Muslim. Because of his loss, he does not mention which 

tradition he has followed. 

Through his narrative, Kureishi tackles his memories of the suburbs as he delves into the 

experiences of commonwealth immigrants. Through his protagonist, Kureishi provides a thorough 

representation of British racism towards immigrants during the 1970s. Kureishi gives voice to 

ethnic minorities who face racism. Hannah Ewence (1998) argues,  

It is little stretch to imagine that this episode might wholly or partially reflect an experience 

from Kureishi’s own youth. The novel as a writing mode and a memory space… In this 

sense, the novel acts as a distinctly personal background journey, a repository but also a 

workshop for one’s own memories. (p. 166) 

In this excerpt, Kureishi describes his childhood and teenagehood experiences in the UK through 

Karim. To illustrate, Aunt Jeeta informs Karim that white people attacked their shop; she says, 

“Karim, some thugs came here one day. They threw a pig's head through the shop window as I sat 

here” (Kureishi, 1990, p. 171). Karim reveals acts of violence and racism by the British citizens.  

Conclusion 

Hanif Kureishi is a contemporary Anglo-Pakistani writer who tackles contemporary issues in 

his fiction. In The Buddha of Suburbia, Kureishi adresses the themes of race, identity, and 

belonging. In his narratives, he gives voice to ethnic minorities, especially Anglo-Indians, to 

expose their sufferings in the host country. He sets his novel in the 1970s to expose how Karim’s 

and Jamila’s families struggle in England. Besides, Kureishi scrutinizes the intergenerational clash 

between the first and second generations. Karim and Haroon do not have the same traditions and 

attitudes; thus, they cannot agree on basic issues. Kureishi also represents the complex relationship 

between Jamila and Anwar, portraying the father as a patriarchal Muslim figure who forces his 

daughter to marry Changez. Moreover, The Buddha of Suburbia is an autobiographical novel, in 
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which Kureishi includes some incidents from his real life in the novel, such as immigration, racism, 

and the dynamics between several generations. 
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Glossary: 

• An Ethnic minority refers to a small group of people who live within a dominant group. 

It shares the same language, traditions, beliefs, race, and history. 

• An immigrant is a person who moves abroad to live there permanently. 

• Western discourse refers to the language used by Westerners to describe other countries, 

locations, or people from their point of view, either written or orally. 

• Racism is the discrimination against a person or an ethnic group on the basis of their race.  

• Identity is the set of essential qualities, attributes, or features that characterize a person or 

a small group of people. 

Tutorial Activities: 

The students will participate in six hours of tutorials to examine Hanif Kureishi’s The Buddha 

of Suburbia. Students are presented with numerous passages and pages to read during the tutorials. 

They are required to analyze and discuss various themes that are related to multiculturalism. 

First Tutorial 

Activity One: Read the first excerpt from the opening of the first chapter. Who is Karim Amir? 

How does Karim describe his identity crisis and belonging? Discuss this theme with reference to 

the passage. 

Activity Two: Haroon Amir receives an invitation from Eva, a British woman, to teach 

Buddha doctrines to British wealthy citizens. Karim accompanies his father to Eva’s celebration. 

Read page ten and examine British racism against Anglo-Indian characters, adopting Homi 

Bhabha’s concept of cultural difference. Illustrate from the novel to support your argument. 
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Activity Three: Read the material spanning from page eleven to page fourteen. Explore 

Karim Amir’s representation of Haroon’s Buddha lessons. In your opinion, why does Karim refuse 

to attend his father’s lessons. With your classmate, discuss with reference to the passage. 

Activity Four: Read the text spanning from page eleven to page fourteen carefully. Karim 

Amir portrays his relationship with Charlie, Eva’s son, in the party. Examine the following points 

and engage in a discussion with your classmates. 

• How does Charlie see Karim Amir? Explain with reference to the novel. 

• Why does Karim love Charlie and his way of life? Analyze with illustration from the text. 

• How does Karim Amir seek assimilation to the British culture? Examine and illustrate from 

the text to support your argument. 

Assignment  

Hanif Kureishi describes the manifestation of British racism in the 1970s as a means to reveal 

British minorities’ different challenges and obstacles. Read the content of the material spanning 

from forty-five to sixty-one. Investigate the lack of acceptance of English minorities, concentrating 

especially on Karim and Jamila. Provide examples from the given passages. 

Second Tutorial 

Activity One: read the last passage of the first part on page one hundred nineteen. Examine 

Karim’s struggle with identity crisis in the suburbs. Discuss the degree to which London can play 

a crucial role in Karim’s assimilation to the British culture. Illustrate from the passage to support 

your argument. 
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Activity Two: Shadwell, a British theatrical director, invites Karim to perform the character 

of Mowgli in the stage adaptation of The Jungle Book. Shadwell preferred Karim based on his 

Indian origin. Read the content spanning from page one hundred thirty-six to one hundred thirty-

nine. With your classmate, analyze the following points. 

• Examine Shadwell’s racism and use of stereotypical images.  

• How does Shadwell trigger Karim’s sense of belonging and identity? Discuss with 

reference to the material. 

• In your opinion, why does not Karim respond to Shadwell’s racism? And, why does he 

accept the performance?  

Activity Three: Read page 143 and 144. In your opinion, why did Karim choose to maintain 

his silence throughout the story? Why does not he respond to Shadwell’s racism? Is assimilation 

more important than one’s dignity?  

Third Tutorial 

Activity One: Read the selected excerpts. Haroon and Anwar are Indian characters who live 

in the United Kingdom. As their children were born in the UK, they adhere to British beliefs and 

values. Investigate the relationship between the first and second generation. Support your argument 

with reference to the selected passages. 

Activity Two: Why is The Buddha of Suburbia considered a multicultural text? Explain with 

reference to the context and content of the novel. 
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Fourth Tutorial 

Activity One: Define an autobiographical novel? What are its main characteristics? 

Activity Two: Do you consider The Buddha of Suburbia as an autobiographical novel? 

Explain with reference to the novel? 

 

Activity: 

Write a well-developed essay on the following topic: 

From the mid-twentieth century, people migrated from Asia and Africa to Britain. According to 

Nick Bently, they were not accepted because they were considered as a threat to British society 

and economy. Later on, Britain became a multicultural country because they saw that 

“assimilation into a sense of Britishness is the preferred outcome.” From Contemporary British 

Fiction 

Discuss this theme with reference to Hanif Kureishi’s The Buddha of Suburbia. 

 

 

 

 

 

 

 

 



46 
 

Chapter Two:  

A Study of Kazuo Ishiguro’s Never Let Me Go (2005) as a Dystopian Novel 

Objectives: 

• Define science fiction 

• Explain dystopias and dystopian literature, Panopticon and Surveillance 

• Biography of Kazuo Ishiguro and the Summary Never Let Me Go 

• Analyze Dystopia in the novel  

• Discuss Panopticon, identity and art  

Introduction: 

Literature refers to written artistic works that can be either imaginative or realistic. Writers may 

rely on different genres, including fiction, science fiction, fantasy, romance, non-fiction, and 

historical fiction. In an imaginative novel, the writer produces a fictional story to explore a certain 

topic of his era. To illustrate, in Dystopian fiction, a contemporary writer uses science fiction to 

comment on the risks of technological transformations. This lecture attempts to define science 

fiction, Utopian literature, and dystopian literature. It also investigates the main elements of 

dystopian fiction and science fiction in Kazuo Ishiguro’s Never Let Me Go (2005).  

I. Introduction to Science Fiction 

In the twentieth century, science fiction has represented the diverse technological 

advancements in many fields. It depicts the progress of science, particularly the emergence of 

modern technology and its impact on humans. It alludes to the use of technological speculation, 

prophecy, or interplanetary adventure. In the beginning, science fiction had a positive impact on 

society, but its meaning changed after WWII. In “An Introduction to the Special Issue on Science 
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Fiction,” Andrew Millner and Sean Redmond (2015) argue, “SF… has more often been 

dystopian… Most SF works with social worlds almost identical to the author’s own, but altered 

slightly by the presence of counter-factual scientific or technological innovations” (p. 6). Simply 

put, science fiction offers readers a dystopian vision due to adverse technological advancement. 

Numerous scholars defined science fiction. According to Susan Schneider (2016), it is a 

philosophy because “science fiction tales are in fact long versions of philosophical thought 

experiments” (p. 2). It focuses on smart robots, artificial intelligence, travel through time and 

space, the functioning of the mind, and the reality of the world. Hence, a literary text describes a 

dreamlike world where people encounter challenges because of technological progress. 

Furthermore, science fiction cautions people about the perils of consumerism and technology, 

particularly when used by dictators. More significantly, transhumanism can be part of science 

fiction settings where characters want to achieve mortality or enhance their understanding of 

existing scientific knowledge. In this context, Schneider (2016) explains, 

a common point of agreement between transhumanists and bio conservatives who oppose 

enhancement is a concern that development of artificial intelligence, biological, weapons, 

advanced nanotechnology and other technologies being forth global catastrophic risks, that 

is, risks that carry the potential to the inflict serious damage to human well-being across 

the planet.  (p. 10)  

This excerpt implies that a number of scholars oppose technology since it can pose a threat to 

humankind and has the potential to cause significant damage to the world. 

Science fiction envisions an unrealistic world where characters face different changes. A 

writer pictures the present or future state of the world and its impact on individuals. Millner and 

Redmond (2016) argue,  

We choose the word ‘imagining’ not simply as a gesture towards the future-present world-

building that takes place in SF, but also as a way of drawing attention to the centrality of 
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the imagination in bare political life and the power struggles that take place when one dares 

to think – imagine – the world differently. (p. 6)  

A writer may describe disasters, the obliteration of cities, and the extinction of humanity. He also 

may portray a socio-political change toward an unforeseen outcome (Kilgore, 2010, p. 17). 

Therefore, some science fiction texts imagine danger and catastrophic futures. 

II. Introduction to Dystopian Literature 

1. Definition of Utopia 

During the 16th and 17th centuries, people embraced the concept of utopia because of their 

religious beliefs. Utopia is a term that refers to an ideal world where everything is flawless, 

including law, politics, and living conditions (Baldwin). People can “experience the ideal and most 

perfect life” (Madhusudana, 2018, p. 88). In other words, without laws restricting them, people are 

free to enjoy positive experiences. Thomas More is an influential figure who was influenced by 

religious and philosophical books. He introduced a new genre of writing by depicting a utopian 

state. In Utopia (1516), he investigates optimal solutions for his society and describes a world 

devoid of private property because equality and free education are present. People adhere to a 

standard dress code, occupy a specific role, and lack distinctive characteristics (Madhusudana, 

2018, p. 90). In addition, Thomas Campanella’s The City of the Sun (1602), Sir Francis Bacon’s 

New Atlantis (1624), and Margaret Cavendish’s The Blazing World (1666) are significant 17th 

century works that explore Utopia. 

In the 18th century, people expressed their belief in utopia through the age of enlightenment, 

perfection, and reason. An author celebrates the ideas of progress and individualism as means to 

attain utopia. Jonathan Swift’s Gulliver’s Travels (1726) and Voltaire’s Candide (1759) are 

influenced by More’s Utopia. Hence, they represent the ideal world. The 19th century marked a 
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constant expansion of utopian traditions due to the rise of the Industrial Revolution (Madhusudana, 

2018, p. 91). Writers like Jack London emphasized themes of human rights, equality, and 

democracy. Various historical incidents have caused significant changes in people’s views and 

styles of writing. 

2. Definition of Dystopian Literature 

The twentieth century is marked by the mechanization of food production, manufacturing, 

communication, and transportation. The period is also characterized by political and economic 

turmoil in both Europe and the USA, including two World Wars, economic depression, and the 

Cold War. In fact, the word dystopia was coined in 1747 and gained popularity in the twentieth 

century. Hence, historical events shattered the utopian vision that people had held for centuries. In 

this context, Lyman Tower Sargent (2016) writes, “The twentieth century has quite correctly been 

called the dystopian century, and the twenty-first does not look much better” (p. 10). A dystopian 

future is viewed as the primary result of human actions.  

Dystopian literature is viewed as anti-utopian since it presents an anti-thesis of utopian fiction. 

It tries to mirror society’s perspective on ‘utopianism’ (Baldwin). Additionally, it tackles societal 

concerns including inequality, financial crises and corrupt leadership. It also portrays life as a 

“collective nightmare” and explores people’s uneasiness with development and technology 

(Demerjian, 2016, pp. 1-2). Modern writers consider progress as a nightmare in fiction. In this 

regard, Madhusudana (2018) argues, “technical development worsens the conditions of life is a 

central theme of the growing genre of dystopia” (p. 91). Any progress adversely affects society 

and individuals’ well-being. 

Dystopian literature deals with the negative societal conditions and environments. In a 

dystopia, people have poor working conditions and most or all societal and political structures are 
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seen to be negative (Madhusudana, 2018, p. 88). Therefore, individuals are dehumanized in a 

dystopian society. In this context, Mary Baldwin claims, “Human beings were seen as barbaric, 

selfish creatures and society was destined to destroy itself. People were no longer hopeful for the 

future… and literature began to reflect these negative feelings”. Moreover, dystopian fiction serves 

as a commentary of contemporary society. It can also warn the reader of the recurrence of the same 

historical punishments in different contexts. It is more focused on the real threats that 

contemporary civilization might generate in the future (Barton, 2016, p. 7).  

The earliest dystopian fictional works are George Orwell’s 1984, Aldous Huxley’s Brave New 

World and Yevgeny Zamyatin’s We. These novels provide a critical analysis of modern technology 

and inventions. Anita Mason’s The War Against Chaos (1988), Kazuo Ishiguro’s Never Let Me 

Go (2005), and Lauren Oliver’s Delirium (2011) are notable contemporary texts that examine the 

same issue. They represent the absence of an ideal world in the twenty-first century. They also 

examine themes such as “individuality, freedom, class distinction, repression, religion and 

advanced technology” (Madhusudana, 2018, p. 93). 

• The Meaning of Totalitarianism 

Dystopia refers to a speculative future society where people are discriminated against and 

controlled by a bureaucratic, technological, or totalitarian regime. A totalitarian government 

employs monopoly, propaganda and technology to covertly manipulate people’s thoughts. 

Therefore, it has complete authority and command over its citizens. The government is portrayed 

as a dictatorial system that relies on invisible power to enforce its fundamental principles. Citizens 

primarily accept the government’s rule due to indoctrination in different institutions including 

schools, universities, colleges, and hospitals. 
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• Dystopian Literature and Identity 

Modern authors have investigated the theme of identity in their dystopian novels due to fears 

over its loss as a result of anxiety, modernization, and mechanization. Because of his emotions, an 

individual will not pursue his sense of identity and subjectivity. Furthermore, he may potentially 

lose his family and “personal history” (Barton, 2016, p. 10). Subsequently, the “Self” is lost.  Riven 

Barton (2016) writes, “The “I” suddenly found itself at odds with the One, the whole, and 

collective” (p. 8). An individual cannot define his identity based on his society because of its loss. 

Postmodern literature questions the origins of the loss of identity and reference to the Self. From 

the 1970s to the 1990s, a protagonist questions elements of his reality such as identity, family, and 

restrictions (Barton, 2016, p. 11). For example, some contemporary novelists focus on a female 

protagonist who is both lost and marginalized, yet possesses self-awareness and is on a quest for 

her identity and purpose (Barton, 2016, p. 13). 

III. Panopticon 

Jeremy Bentham coined the term Panopticon to mean an architectural design utilized by 

institutions to cover different areas. It refers to a prison where a single guard, known as an 

inspector, can oversee all prisoners from his tower. In The Panopticon Writings, Bentham (2010) 

explains how the inspector observes prisoners’ acts and behaviors from a tower without being 

visible to them (pp. 34-5). Furthermore, the existence of an institution is crucial since it enables a 

powerful person to enforce surveillance for the purpose of maintaining discipline and inflicting 

punishment (Bentham, 2010, p. 34). The inspector holds an important position in this institution 

by compelling convicts to change their behavior during imprisonment through punishment.  

In the 1970s, theorists introduced the concept of surveillance to allude to a dominant individual 

or institution capable of manipulating and regulating individuals. Panopticon does not require an 
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actual prison; rather, a powerful person employs different techniques such as technology to exert 

control over others. Michel Foucault is a theorist who developed the notion of Panopticon in 

Discipline and Punish. He states that the panopticon requires the use of power “in its ideal form” 

through modern technology without any resistance from the oppressed citizens (Foucault, 1977, p. 

205). Therefore, power is essential for controlling citizens. Moreover, discipline is imposed on 

people through surveillance. In this context, Foucault argues, 

Disciplinary power… is exercised through its invisibility; at the same time it imposes on 

those whom it subjects a principle of compulsory visibility. In discipline, it is the subjects 

who have seen. Their visibility assures the hold of the power that is exercised over them. 

It is the of being constantly seen, of being always to be seen, that maintains the disciplined 

individual in his subjection. (p. 187) 

The above excerpt shows that power is necessary for raising disciplined individuals because they 

are constantly under careful surveillance. Individuals are conscious of being under surveillance, 

but choose not to express complaints and instead adhere to the existing rules. Thus, there is no 

need to be present in a physical form as they are psychologically manipulated. For Foucault, 

Panopticon might be carried out in several institutions, including schools, hospitals and 

universities. Besides, the presence of professionals in these institutions is paramount as their main 

goal is to impose laws. In this regard, Foucault (1977) explains, “The judges of normality are 

present everywhere” to ensure that people are going to be unconsciously transformed into self-

disciplined because they follow the rules without questioning them (p. 304). Surveillance is a 

crucial means for creating a self-disciplined society. 

IV. Materials 

• Biography of Kazuo Ishiguro 

Kazuo Ishiguro is an Anglo-Japanese writer, short-story writer, novelist and musician. He was 

born in Japan and moved to Britain with his parents. He pursued studies in philosophy and creative 
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writing. He gained recognition as a prominent contemporary British author and was awarded the 

Nobel Prize. His notable novels include Remains of the Day, A Pale View of Hills, An Artist of the 

Floating World, Never Let Me Go and The Buried Giant. Some of these novels have been adapted 

to films leading to his nomination for the Academy Award for Best Adapted Screenplay. He tackles 

memory, identity and loss in his literary writings. 

• Synopsis of Never Let Me Go 

Kazuo Ishiguro’s Never Let Me Go revolves around clones’ lives from childhood to death. 

They resided at Hailsham School during their early years. As they mature, they are expected to 

transition to caregivers and subsequently to donors. The clones are created for the purpose of 

donating their organs to regular human patients. After donating their fourth organ, they die. Kathy 

H. is the novel’s protagonist and is thirty-one years old. She has been working in a hospital for 

eleven and a half years. She decides to continue working for an additional six months before 

starting her donations due to her deep appreciation for caregiving. In this sense, she writes, “My 

donors have always tended to do much better than expected. Their recovery times have been 

impressive, and hardly any of them have been classified as “agitated,” even before donation… But 

it means a lot to me, being able to do my work well” (Ishiguro, 2005, p. 3). Kathy succeeds at 

donor care because of her adept listening skills and empathetic nature.   

Kathy reminisces about her past, recalling her experiences with her friends, Tommy D. and 

Ruth. They loved their designated pavilion in Hailsham. She says, “I can remember us back in the 

Junior pleading with our guardians to hold the next lesson in the pavilion” (Ishiguro, 2005, p. 6). 

She remembers Tommy’s bad temper when he was a child. Tommy adored his polo shirt, but his 

classmates threw a dirt-filled balloon and ruined it. Tommy is ridiculed as he fails to learn from 

his mistakes, causing him to feel nervous. He is unable to handle his outbursts of anger, and nobody 

https://en.wikipedia.org/wiki/Academy_Award_for_Best_Adapted_Screenplay
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shows interest in his situation. Kathy argues, “No one said anything” (Ishiguro, 2005, p. 15). More 

significantly, students must present their creative art at The Gallery, set up by the school guardians. 

Tommy gets ridiculed for lacking creativity. His classmates criticize his drawing skills or sculpture 

creativity compared to the other pupils. When he drew a strange elephant and could not explain it 

to his classmates, he faced mockery for the first time. Kathy states, “his reputation for “creativity” 

was as low as ever” (Ishiguro, 2005, p. 22). He finds peace within himself after Miss Emily 

reassures him that it is not his fault if he lacks creativity. 

At the beginning, Hailsham students had limited knowledge about their identity. In this 

context, Kathy writes, “Thinking back now, I can see we were just at that age when we knew a 

few things about ourselves- about who we were, how we were different from our guardians, from 

the people outside” (Ishiguro, 2005, p. 36). They know that they are different from ordinary people. 

They are called special students because they are expected to behave in a particular way. Since 

they are not allowed to go out of school, the outside world remains a fantasy to them. Furthermore, 

at the age of nine or ten, Miss Lucy explains the importance of prioritizing their health because 

they are special students. These students are aware of their differences from their teachers because 

of their duty to donate their organs. They do not ask questions about their identity to avoid feeling 

embarrassed. By the age of thirteen, they start to understand their identity and rights. They will not 

have a promising future because they cannot make decisions properly. Miss Lucy explains, “You’ll 

become adults, then before you’re old, before you’re middle-aged, you’ll start to donate your vital 

organs. That’s what each of you was created to do” (Ishiguro, 2005, p. 81). The guardians instruct 

their students to maintain their physical well-being by attending medical appointments, abstaining 

from smoking, and engaging in sexual activity to prevent diseases. Even though teachers prohibit 

any relationship between teenagers, Ruth and Tommy become close friends.  
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Students leave Hailsham at the age of seventeen to live in the Cottages temporarily. They are 

instructed to care about each other’s well-being. Kathy feels positive since there is no trace of 

gossip. They are free to act without fear of judgment. Kathy struggles to agree with Ruth on several 

fundamental matters. Ruth believes it is significant to find a possible model to shape their future, 

whereas Kathy objects because they cannot replicate their models’ lives. Furthermore, Kathy and 

her friends learn from the other veterans about deferrals, a rumour that suggests that two lovers 

can defer to avoid donations. Tommy believes that one’s identity and soul can be expressed 

through their drawings and pictures, allowing teachers to decide on deferrals based on their art. He 

becomes worried because of Ruth’s obsession with deferrals, as he does not have items in the 

gallery. Hence, he draws “imaginary animals” that captivate Kathy’s attention (Ishiguro, 2005, p. 

188). Ruth ridicules him once she finds his pictures, claiming that she and Kathy found them funny. 

For this reason, Tommy and Kathy are no longer good friends. Kathy feels guilty and decides to 

depart from the Cottages to pursue her career as a caregiver.  

Kathy enjoys working as a caregiver and medical assistant because the majority of her patients 

complete their fourth donation. She feels happy at work and values her loneliness and solitude. 

When Ruth becomes a donor, she specifically selects Kathy as her caregiver. Kathy explains, “I 

said nice things about her too, and for the next the next half hour or so, I think we were genuinely 

delighted to be with each other” (Ishiguro, 2005, p. 214). Kathy drives Ruth to a new place to meet 

Tommy, where they talk about topics like caring and donations. Ruth apologizes to her two friends 

and requests that they seek deferrals because they have the potential to become an amazing couple. 

Tommy and Kathy enjoy each other’s company. Kathy is reading while Tommy is drawing 

different creatures. One day, they visit Madame and Miss Emily to request deferrals. These 

teachers confirm that deferrals are only rumours invented by Hailsham students. Miss Emily 
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argues, “There’s no truth in the rumour” (Ishiguro, 2005, p. 259). She further clarifies that she 

originally collected her students’ artwork to show that these clones possess genuine identities and 

souls. Moreover, Miss Emily used their artwork as a means to display their humanity. In this sense, 

she argues, “Look at this art! How dare you claim these children are anything less than fully 

human?” (Ishiguro, 2005, p. 262). Put differently, she explains that they tried all possible attempts 

to ensure a good life for their students.  

Despite denying their deferral, these clones return home. Before making his final donation, 

Tommy draws his enchanted creatures and socializes with other donors. They also express their 

different viewpoints on the fourth donation. Kathy adds, “Tommy and I, we talked about all of 

this, sometimes jokingly, other times seriously and carefully” (Ishiguro, 2005, p. 278). At the end 

of the novel, several donations are made while donors encounter difficulties due to the shortage of 

recovery clinics and friends. The last donors start their donations and remain until their last 

donation and their death. Tommy prefers a different caregiver for his last donation because he is 

concerned about its complications. He does not want Kathy to see him in a bad situation. Tommy 

and Kathy understood Ruth’s desire for their own happiness. Kathy does not accept Tommy’s 

death; she inspects the house they previously resided in for the last time. She cries before leaving. 

Subsequently, she writes, “The memories I value most, I don’t see them ever fading. I lost Ruth, 

then I lost Tommy, but I won’t lose my memory of them” (Ishiguro, 2005, p. 286). After her 

friends’ deaths, she attempts to remember all their lives before becoming an organ donor to ensure 

she retains every memory.  

 

 



57 
 

V. Analysis of the Novel 

1. An Analysis of Memories 

Kazuo Ishiguro’s Never Let Me Go revolves around Kathy H.’s different memories since her 

childhood to illustrate the impact of technological progress on clones. Hailsham students are clones 

who are created to donate their organs to normal humans in the future. Therefore, humans can 

survive for a long time by using clones’ vital organs in case of sickness. Clones perish either before 

or after their fourth donation. This gives the reader a brief insight into the discrimination 

experienced by these clones. Kathy H. has been working as a caregiver at a hospital for eleven and 

a half years. She is referred to as a “carer” in the novel. Kathy’s primary role is to maintain the 

tranquility of the clones she cares for (Black, 2009, p. 791).  

 Kathy relies on flashbacks to recount her memories from Hailsham School, the Cottages, and 

the hospital. Before becoming a donor, she wants to recollect her experiences with her close 

friends, Tommy and Ruth. She says, “We knew and remembered things no one else did” (Ishiguro, 

2005, p. 5). Hailsham students undergo distinctive experiences. The novel is Kathy’s “rereading 

of her past,” as her memories gain significance when she remembers them (Black, 2009, p. 799). 

Thus, Ishiguro’s novel is a recollection of Kathy’s memories, including both her greatest and worst 

experiences. Additionally, one of Kathy’s patients wants to learn about Hailsham in order to 

“remember” the institution (Ishiguro, 2005, p. 5). This means that students from other schools 

strive to recollect memories of Hailsham School.  

Kathy describes herself as hardworking. In this sense, she writes, “It means a lot to me, being 

able to do my work well” (Ishiguro, 2005, p. 3). Clones are created to study and care for donors 

before eventually becoming donors themselves. It also reveals that these clones are assessed based 

on their diligence in hospitals. Kathy selects Hailsham students to care for them because of her 
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spiritual connection to them. Kathy, at thirty-one, is tired of her role as a caregiver. She claims, 

“Carers aren’t machines” (Ishiguro, 2005, p. 4). These clones exhibit feelings because they are 

unable to tolerate working at a hospital where several clone donors get sick and pass away. Kathy 

displays the pressure and discrimination she faces at work due to her tiredness. Therefore, normal 

humans prioritize safeguarding their lives over caring about clones’ feelings. They value the ability 

to find clones who can donate their organs without any cost or criticism. 

2. The Representation of Control and Domination of Clones in Never Let Me Go 

Never Let Me Go is a dystopian novel that exposes the guardians’ control and dominance over 

clones. Institutions are established to regulate the students’ actions and feelings to ensure complete 

dominance. Guardians employ different techniques to intimidate Hailsham students, including 

compartmentalizing knowledge, using art, and spreading rumours. This subsection attempts to 

examine Kazuo Ishiguro’s representation of oppression at Hailsham School. It also analyzes the 

characters’ passivity and inability to challenge their destiny. 

The identities of Hailsham students are unknown at the beginning of the novel. The characters 

are clones who were created for the purpose of donating their organs to normal humans. These 

clones do not have last names that determine their identity, social status, or ethnic background. In 

this respect, Shameem Black (2009) argues,  

But these names tell us nothing, because these students have no parents to name them. They 

could be modeled on people from any race, but since they are products of institutions, they 

lose any possible connection to groups outside boarding schools that shape their youth. (p. 

797) 

This excerpt explains that the reader cannot discern the students’ true identity because of their 

names. The characters are named Kathy H., Tommy D. and Ruth. They can refer to any 
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marginalized group, especially ethnic groups or middle-class citizens. Since clones do not have 

parental protection, they must live in an institution where they are controlled.  

Hailsham guardians exerted control over their students from a young age. At Hailsham 

schools, students are prohibited from venturing into the outside world, so they have little 

knowledge about it. The guardians ensure total control by keeping Hailsham students apart from 

the normal world. The guardians establish unambiguous boundaries to separate students from the 

outside world. In this sense, Safia Benia (2019) explains that the institution is located at a 

considerable distance from the outside world to keep students isolated (p. 37). Additionally, senior 

students spread rumours to frighten students and prevent them from leaving the institution. They 

have heard dreadful stories about forests and woods. In this context, Kathy writes, “The woods 

were at the top of the hill that rose behind Hailsham House. All we could see was a dark fringe of 

trees, but I certainly wasn’t the only one of my age to feel their presence day and night” (Ishiguro, 

2005, p. 50). Simply put, students are kept in the institution by their guardians because they are 

afraid of the woods.  

Hailsham students heard stories of a dead boy and the ghost of a girl. The boy was found dead 

in the forest for his escape from Hailsham. Kathy writes, “His body had been found two days later, 

up in those woods, tied to a tree with the hands and feet chopped off” (Ishiguro, 2005, p. 50). The 

myth about his body instill fear in the students, preventing them from inquiring about the outside 

world. They also do not ask their guardians if they have the right to go outside. Therefore, the 

outside world is a mystery for them. Relying on stories is influential because they have an impact 

on students’ minds and imaginations. Moreover, these students are unable to gaze out of their 

windows at night because they are afraid. In this regard, Kathy argues, “The woods played on our 

imaginations the most after dark, in our dorms as we were trying to fall asleep” (Ishiguro, 2005, 
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p. 50). Fear consumes students, as they do not think about the outside world. Hence, guardians 

exercise dominance over their students by silencing them and preventing them from escaping. The 

guardians make them believe that Hailsham Institution provides safety. According to Benia (2019), 

rumours compel students to be submissive and passive, decreasing their ability to take action (p. 

39). 

Miss Emily teaches her students about different places in England. Kathy enjoys listening to 

her and acquiring knowledge about new places. Miss Emily mentions Norflok, but she does not 

supply them with pictures. Kathy believes that it is a “lost corner” that can never be found and that 

it is a mysterious place (Ishiguro, 2005, p. 65). Kathy writes, “This might all sound daft, but you 

have to remember that to us, at that stage in our lives, any place beyond Hailsham was like a 

fantasy land; we had only the haziest notions of the world outside and about what and wasn’t 

possible there” (Ishiguro, 2005, emphasis added, p. 66). In other words, these students do not know 

the outside world because they are not allowed to leave Hailsham. Therefore, they rely on 

guardians’ stories and their imaginations about the outside world. The portrayal of Hailsham 

School as a prison stems from its primary function of segregating its students (Benia, 2019, p. 38). 

This means that guardians rely on an institution to impose certain ideas and beliefs on its students. 

The fact that students follow the rules without questioning them shows clearly that the institution 

has total control over them. 

Kathy recounts her childhood experiences to shed light on the discrimination students faced. 

At a young age, they possess little understanding of their different identity from the outside world. 

In this context, Kathy argues, “Thinking back now, I can see we were just at that age when we 

knew a few things about ourselves- about how we were different from our guardians, from the 

people outside” (Ishiguro, 2005, p. 36). They are aware of differences because their guardians 
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focus on them. Besides, Miss Emily informs students that they are “very special” (Ishiguro, 2005, 

p. 43). At the age of five or seven, they become aware that they are different and special, but they 

are unaware of their true identity. Highlighting the difference is significant because these students 

are aware of their divergence from normal humans. These clones move from one stage to another 

without realizing the horrors of their lives (Black, 2009, p. 788). They live at a school that deprives 

them of “any forms of political identity,” prompting readers to consider the true nature of a human 

being (Black, 2009, p. 789).  

Hailsham guardians forbid students from smoking because of the health risks associated with 

it. This implies that they are not free humans. Kathy explains, “At Hailsham the guardians were 

really strict about smoking. I’m sure they’d have preferred it if we were found out smoking even 

existed” (Ishiguro, 2005, p. 67). The guardians teach them about the adverse impact of smoking 

on the body. They also prohibit the presence of some classics in the library because the main 

protagonist smokes, like Sherlock Holmes. The guardians deliver many lectures on smoking, 

despite being smokers themselves. This implies that the guardians rely on Hailsham School as an 

institution where they can manipulate students at an early age, primarily when their identity is 

unknown. The guardians frighten their students by presenting several pictures that demonstrate the 

negative impact of smoking. 

Miss Lucy, a former smoker, asserts that smoking is not encouraged for Hailsham students. 

She highlights their differences to unstill in them a fear of smoking. This reveals that the guardians 

can control and manipulate these students by imposing their rules within the school. The school’s 

presence is significant because it ensures surveillance by powerful guardians. To illustrate, Miss 

Lucy says, “You’re students. You’re… special. So keeping yourselves well, keeping yourselves 

very healthy inside, that’s much more important” (emphasis original, Ishiguro, 2005, p. 69). 
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Simply put, Miss Lucy uses specific vocabulary to capture students’ attention to her information. 

She employs “special” and “complete” to set forth the regulations of Hailsham School and 

enlighten the students about their destiny. Her authoritative presence requires respect and ensures 

that students are attentive listeners. As Hailsham students feel afraid, they adhere to the 

instructions and refrain from smoking. They meet their guardians’ expectation of ensuring their 

body is in an optimal state for donations before middle age. At this point, these students are 

“unaware of their inhumanity” and are prepared to be exploited by their guardians (Black, 2009, 

p. 799). Ishiguro uses this example to capture the reader’s attention and evoke empathy for these 

students. 

Young Hailsham students do not dare question Miss Lucy their right to smoke. Even if Miss 

Lucy waits for questions, “no one” asks her (Ishiguro, 2005, p. 69). Besides, they “stayed silent 

that day” because they were afraid to inquire (Ishiguro, 2005, p. 69). The control over these 

students stems from their passive and docile nature. It also stems from their inability to question 

their current circumstances. Though they have suspicions about their identity, they remain silent. 

Kathy writes that we “were different from our guardians, and also from the normal people outside” 

(Ishiguro, 2005, p. 69). Hailsham students obediently accept their destiny and refrain from 

challenging their guardians’ repression (Black, 2009, p. 793). Surveillance instills fear in students, 

hindering them from seeking clarification. They believe that their guardians possess the ultimate 

authority and truth. 

At a very young age, they do not know that they are clones. Due to the guardians’ lectures, 

the students doubt their true identity. In this context, Kathy writes, “the days during which- as I 

see it- we started off our whole thing of wondering and asking questions about ourselves that we 

kept going between us through the years” (Ishiguro, 2005, p. 72). Clones are created to donate 
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their organs to normal people. This reveals that their world is unfair since normal people put clones 

inside schooling programs for their own benefit. From Kathy’s sentence, these students doubt their 

real identity. It remains ambiguous for a few years because Hailsham students cannot ask 

questions.  

Miss Lucy is the main guardian who dictates and imposes the rules on students. She denies 

them their basic rights because she believes that they share the same destiny. At the age of fourteen, 

the guardians inform Hailsham students that they cannot leave Hailsham or chase their dreams. 

Therefore, the guardians force their students to donate their organs to ordinary people who are 

striving for immortality. In this sense, she claims, 

It’s not right… None of you will go to America, none of you will be film stars. And 

none of you will be working in supermarkets as I heard some of you planning one 

day. Your lives are set out for you. You’ll become adults, then before you’re old, 

before you’re even middle-aged, you’ll start to donate your vital organs. (emphasis 

added, Ishiguro, 2005, p. 81) 

Hailsham students lack the ability to change their fate, as they are destined to donate their organs 

to normal human beings. Because of their failure to question the concept of donations, these 

students have accepted their destiny. This entails that Miss Lucy dictates the regulations of 

Hailsham School to her students due to her authority. Her statement is unsurprising to these 

students because they are already acquainted with the notion of donations (Benia, 2019, p. 36). 

Furthermore, Miss Lucy gradually introduces some segments of their existence and identity to 

avoid any kind of resistance or rebellion (Benia, 2019, p. 37). Students are unable to have an in-

depth awareness of their identity in a single day. However, guardians provide a segment of their 

existence during a specific stage. In the meantime, these clones undergo surveillance inside the 

institution to prevent their revolt.  
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At the age of thirteen, guardians start to define their students’ identities. Once Miss Lucy 

realizes that Hailsham’s students are perplexed, she abruptly ends her lesson and does not provide 

them with the information about their identity and destiny. Hence, these students still doubt their 

identity and are unable to receive an answer from their guardians. In addition, they receive 

instructions from their guardians to take care of their bodies without being informed of the main 

reasons. In this sense, Kathy writes, “We’d have to be very careful to avoid diseases” (Ishiguro, 

2005, p. 83). To benefit normal people, they must steer clear of contagious diseases. This implies 

that the guardians enforce Hailsham School’s regulations without disclosing the justifications to 

the students. Hence, students’ fear leads to their discipline.  

Upon becoming teenagers, they quit their school to reside in the cottages. The Cottages are 

the remains of abandoned farms. these students learn to care about each other before departing 

from the school. In this regard, Kathy says, “We’d been told over and over… to look after each 

other: that after Hailsham there’d be no more guardians” (Ishiguro, 2005, p. 117). Within Hailsham 

School, the guardians implement their ideas on the students by exerting their power. Guardians 

use surveillance to emphasize the importance of expressing care for one another. Students obey 

their guardians’ rules and instructions. At the Cottages, the guardians do not have any control over 

their students because they are confident of the students’ self-discipline. The students behave like 

adults as they embrace new experiences, despite having a weird friendship at the beginning.  

The clones experience freedom at the Cottages because they are independent from their 

guardians. They own their rooms and have money to travel and explore various places. Although 

they are free, they do not leave the Cottages owing to their fear of the unknown (Benia, 2019, p. 

41). Once they are employed as caregivers or organ donors, these clones lose interest in the 

ordinary world. In this regard, Safia Benia (2019) claims, “Their sense of kinship grows even 
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stronger when carers start to look after fellow clones who have started donating” (p. 41). They 

value and care about each other. Moreover, none of the caregivers attempt to abandon their job 

and flee from the unnamed hospitals. It seems that they have accepted their destiny since 

childhood. This emphasizes their passivity and docility, as they do not complain about their current 

situation. 

3. The Relationship between Art and Clones’ Souls 

Kathy H. reminisces about her time in Hailsham with Ruth and Tommy D. at the Gallery. 

Hailsham School hosts different exhibitions where students showcase their sculptures, poems, and 

art creations. In this sense, Kathy argues, “Four times a year- spring, summer, autumn, winter- we 

had a kind of big exhibition-cum-sale of all the things we’d been creating in the three months” 

(Ishiguro, 2005, p. 16). The school guardians honor and value students’ creativity. These students 

are eligible to receive tokens when they sell artwork. Madame selects the best pieces for her gallery 

while the students are unaware of their intended purpose (Black, 2009, p. 794). Tommy has 

struggled with anger issues since his early childhood. His classmates tease him for his inability to 

learn from his mistakes. For instance, Laura teases him with a balloon; hence, “Tommy burst into 

thunderous bellowing, and the boys, now laughing openly, started to run off towards the South 

Playing Field” (Ishiguro, 2005, p. 9). Since he cannot sell his art in these galleries, Tommy faces 

criticism for his lack of creativity. Most Hailsham students have a strong sense of self-worth 

because they are creative, unlike Tommy. Kathy describes Tommy as a victim because teachers 

have imposed stringent standards on students. According to Safia Benia (2019), the role of art is 

to keep students “preoccupied” and “calm” (p. 41). Therefore, they can never complain or question 

their recent position. 
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Tommy’s feelings are disregarded when he is bullied. As a result, he throws a temper tantrum, 

spilling contents on the floor, attacking a classmate, running away alone, and facing ridicule. In 

this regard, Kathy writes, “I thought sooner or later someone would start saying it had gone too 

far, but it just kept on, and no one said anything” (Ishiguro, 2005, p. 15). Kathy emphasizes 

Tommy’s ongoing problems with tantrums and creativity, which originated from his drawing in 

one of Miss Geraldine’s classes. This drawing has an unfavorable effect on his reputation because 

his classmates do not appreciate it. This shows that Hailsham teachers do not care about Tommy’s 

mental health or temperament because they are more concerned with their physical well-being. 

Tommy is discriminated against at Hailsham School. 

Tommy feels happy after discussing his creativity problem with Miss Lucy. He accepts that 

being a non-creative person is normal. Tommy argues, “She said I shouldn’t worry. Not mind what 

other people were saying” (Ishiguro, 2005, p. 27). She also mentions that several students struggle 

with being creative. Tommy now celebrates his non-creativity and believes that it is not his fault. 

Hence, he tries to live a conventional life akin to that of his classmates. Nonetheless, this happiness 

is short-lived. Once he remembers Miss Lucy’s conversation, he thinks that she said it was 

“rubbish” or “negligible” (Ishiguro, 2005, p. 108). Miss Lucy’s expressions significantly influence 

his thoughts and relationship with Ruth, his girlfriend. These students are negatively impacted by 

school competition. 

Tommy informs Kathy about a rumor he heard from the veterans regarding deferral. It refers 

to a couple’s wish and possibility to spend a few years living a romantic relationship outside of a 

hospital. But they need approval from their guardians. According to Tommy, they must display 

their earlier artwork from their childhood gallery. He states that their artistic creations “revealed 

what you were like inside. She said they revealed your soul” (emphasis original, Ishiguro, 2005, p. 
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175). These clones consider art important to get deferral because it reveals their emotions and 

feelings for one another. This uncovers their hope for a better life for a short period before 

finalizing their donations. Tommy’s primary issue is his fear of lack of creativity since Ruth is 

considering deferral. 

Tommy began drawing imaginary animals, which led Ruth to bully him. She says, “It’s not 

just me, sweety. Kathy here finds your animals a complete hoot” (Ishiguro, 2005, p. 194). Tommy 

feels offended because he believes Kathy makes fun of his drawing. Tommy's embarrassment 

shatters their friendship. More importantly, these clones face different types of discrimination 

within the institution. Ruth humiliates Kathy by telling her that Tommy is not fascinated by girls 

who already have boyfriends. Therefore, Tommy and Kathy feel ridiculed by Ruth. When her 

friend’s relationship with Tommy is ruined, Kathy decides to become a caregiver. The protagonist 

has to struggle with loneliness and solitude at the hospital.  

When Tommy and Ruth start their donations, Ruth apologizes for her impolite behavior. She 

admits, “I kept you apart” (Ishiguro, 2005, p. 232). She feels guilty about separating Tommy and 

Kathy because of her jealousy and encourages them to request a deferral because they have a “real 

chance” (p. 233). Due to their strained relationship, Kathy avoids discussing her relationship with 

Tommy and the idea of deferral. This shows Kathy’s worries and feelings. Tommy and Kathy 

quickly develop a close relationship, motivating Tommy to create paintings to convince Miss 

Emily to grant them a deferral. These clones desire to experience happiness and enjoy their lives. 

Tommy and Kathy visit Madame and Miss Emily to request a deferral, bringing along some 

of Tommy’s drawings. These clones do not assert their basic rights and, hence, feel frightened. 

Ishiguro describes clones’ emotions when they visit their guardians. In this context, Kathy writes, 

“I’d memorized word for word a few lines” (Ishiguro, 2005, p. 252). However, when meeting her 
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former guardians, she does not remember anything. Clearly, their childhood experiences have an 

impact on how they express themselves or ask for something. 

Madame and Miss Emily are skeptical of the clones’ feelings for one another. Madame 

inquires, “How can you know?” (Ishiguro, 2005, p. 252). Madame thinks their claim is inadequate 

because of their status as clones. She considers them “poor creatures” since she thinks clones 

imagine that love exists (p. 254). Besides, Miss Emily states that the guardians attempted to 

advocate for clones’ fundamental rights at school by showcasing their artwork. The guardians 

aimed to ensure that clones had access to education, good health, and food. The guardians’ role is 

to demonstrate that clones resemble real humans. Therefore, they merit good living conditions. 

She mentions that deferral is “something for them to dream about, a little fantasy” (Ishiguro, 2005, 

p. 258). Miss Emily refutes their suggestion and admits that deferral is merely a “rumour” (p. 259). 

Clones are unable to accomplish their dreams because their guardians prohibit deferrals or better 

living conditions. These clones do not have rights because they have to give their organs before 

reaching middle age and are unable to ask for a break to enjoy their lives. 

The guardians claim that their aim at Hailsham was to guarantee a high quality of life for their 

students. Therefore, they established multiple galleries to demonstrate that clones are ordinary 

humans. Shameem Black (2009) asserts that the guardians want to inform the outside world that 

these donors are human beings (p. 794). Miss Emily explains, “Let’s answer the simplest one, and 

perhaps answer all the rest… You said it was because your art would reveal what you were like… 

What you were like inside… we did it to prove you had souls at all” (emphasis original, Ishiguro, 

2005, p. 260). Their inability to reveal that these clones are humans is problematic because they 

are denied any rights. This exacerbates humans’ discrimination and dehumanization of clones 

because of their need for their organs to become immortal. Ordinary people cannot go back to the 
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dark days when they could not find organs to save their lives. More importantly, normal humans 

consider them “less than human, so it didn’t matter” (Ishiguro, 2005, p. 263). Clones are viewed 

as inferior because they were created to serve a normal human. Clones are considered inhuman; 

hence, their guardians do not approve their request for deferral. By the end of the novel, the clones 

share the same death destiny by donating their organs. Due to their school-taught discipline, they 

lack the ability to question or voice their concerns. This reveals the overwhelming influence of the 

Panopticon and surveillance on clones. 

Conclusion 

To conclude, Kazuo Ishiguro’s Never Let Me Go (2005) is science fiction that presents a 

dystopian vision of the twentieth century. It portrays the negative effect of technological 

advancement on the contemporary world. Humans have created clones to live until their twenties 

and then donate their organs. These clones do not have an identity and cannot define themselves 

because they do not have a last name. Hailsham’s guardians are dictators since Miss Lucy, Miss 

Emily, and Madame establish the main rules of the school. The school restricts Hailsham students 

to ensure surveillance and enforce regulations. The dehumanized clones are unable to challenge 

their guardians’ rules because of their fear. Despite having a gallery to showcase their art and 

creativity, clones face discrimination and dehumanization. Thus, they are not given rights by 

ordinary humans because they want to become immortal. The exploited clones can refer to any 

marginalized group in Britain, especially ethnic groups and the middle working class. 
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Tutorial Activities 

The students will participate in six hours of tutorials to analyze Kazuo Ishiguro’s Never Let 

Me Go. Students are presented with numerous passages and pages to read during the tutorials. 

They are required to analyze and discuss various themes that are related to dystopian fiction and 

Panopticon. 

First Tutorial  

Activity One: Read the first two pages of the novel and discuss the following points with your 

classmates. Who is the protagonist of the novel? where does she live? What is her profession? Can 

you grasp her identity and role in the novel? 

Activity Two: Read the content of the material found on pages sixteen and seventeen. Read 

also page thirty-seven. Examine the following points and provide evidence from the text to support 

your argument. 

• How does Kathy define the Exchanges? What is the significance of the Exchanges for 

Hailsham school? From page thirty-seven, what is the significance of art? 

• Why do Hailsham guardians rely on the Exchanges throughout the year? Analyze this 

applying the theory of Panopticon. 
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• How does Kathy represent her friend Tommy? Why does not he like the notion of art? 

Activity Three: Read the last passage of page thirty-six and discuss the following questions 

with your classmates. Why did not Hailsham students know their identity since their early 

childhood? Why did Hailsham guardians hide reality? How can you analyze Michelle Foucault’s 

Panopticon and surveillance in this passage? How did Kathy feel when she was a child? Support 

your argument with reference to the passage. 

Assignment: At Hailsham school, the clones were exposed to various rumors since their early 

childhood. Who circulates these rumors? What is the impact of these rumors on Hailsham 

students? Write a well-developed essay where you explain these points. Support your argument 

with reference to Never Let Me Go. 

Second Tutorial  

Activity One: Read the content of the material extending from page sixty-seven to sixty-nine. 

Explore the following points and discuss them with your classmates, supporting your argument 

from the text.  

• Who imposes the restrictions on Hailsham students?  

• Why are not the students allowed to smoke?  

• How do Hailsham gaurdians control the clones?  

• Why do Hailsham guardians provide segments of information about the students’ identity? 

• How do you analyze both Hailsham guardians and students? 

• Do you see elements of Panopticon and surveillance? Explain with reference to the 

passages. 
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Activity Two: Read the pages between eighty-one and eighty-four. Analyze Hailsham 

guardians’ control over the students, applying the concepts of Panopticon and surveillance. Explain 

the method employed inside the institution in the passage. How would do you describe Hailsham 

school? How are the students described? Engage in a discussion with your classmates. 

Activity Three: Examine the content on pages one hundred six to one hundred eight and 

discuss the following points. What is the reason behind Tommy’s preoccupation with art during 

his adolescence? What is the importance of art in Never Let Me Go?  

Third Tutorial  

Activity One: Read the provided material from pages one hundred sixty-nine to one hundred 

seventy-one. Examine the following points and participate in a classroom discussion. According 

to Hailsham students, what is the purpose of the art gallery? Why did Tommy choose not to 

participate in the art gallery? Why does Mary-Claude consider Hailsham students as poor 

creatures? Support your argument with reference to the novel. 

Activity Two: Read the content of the pages from one hundred seventy-two to one hundred 

seventy-four. Engage in a discussion with your classmates on the following ideas. What is the 

reason behind Hailsham students’ disillusionment? According to Marie-Claude and Miss Emily, 

what is the importance of the art gallery? Could they save Hailsham students from their destiny? 

If not, how are Hailsham students described in the novel under scrutiny?  
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Activity: 

Dystopian literature provides readers with speculative futures, offering cautionary tales that 

contrast sharply with utopian ideals. Within these narratives, societal progress and technological 

advancements often evoke deep-seated anxieties, resulting in the subjugation and manipulation of 

individuals by authoritarian regimes or omnipotent technological entities. Kazuo Ishiguro’s Never 

Let Me Go masterfully delves into this thematic territory, presenting a haunting portrayal of a world 

where human lives are commodified and controlled by a sinister combination of bureaucratic 

machinery and scientific manipulation.  

Discuss this topic in Kazuo Ishiguro’s Never Let Me Go  

 

 

 

 

 

 

 

 

 

 

 



76 
 

Chapter Three:  

A Study of Ian McEwan’s Solar as a Climate Change Fiction 

Objectives: 

• Define ecocriticism 

• Introduce the emergence of climate change fiction 

• Define climate change fiction 

• Explain its main characteristics: genre, setting and use of literary techniques 

• Introduce biography of Ian McEwan and the summary of Solar 

• Analyze the main characteristics of cli-fi in Solar 

Introduction 

The late twentieth century marked the emergence of Ecocriticism as a new literary theory that 

examines literature from an earth-centered perspective. In the twenty-first century, climate change 

fiction became a subfield of ecocriticism, which is a new literary genre that addresses global 

warming in either a present or futuristic context. Novelists may use different genres to explore this 

theme, including realistic, dystopian, or post-apocalyptic genres. They may also utilize various 

literary styles. This lecture attempts to define ecocriticism and climate change fiction. It also 

investigates the government’s concerns and its failure to find a solution in Ian McEwan’s Solar 

(2011). 

I. Theory 

1. Definition of Ecocriticism 

Due to the scarcity of scholarly research on environmental studies, Cheryll Glotfelty and 

Harold Fromm have introduced a new literary theory named ecocriticism in The Ecocriticism 



77 
 

Reader: Landmarks in Literary Ecology. In “Introduction: Literary Studies in an Age of 

Environmental Crisis,” Cheryll Glotfelty (1996) argues that environmental studies emerged in the 

late twentieth century (p. xv). Scholars have focused on several topics, such as race, gender, and 

class; nonetheless, they have overlooked the existence of our planet. Several developments have 

drawn the attention of scholars to the issues regarding our planet. These include nuclear war, 

wildlife extinction, pollution, climate change, and global warming. 

Prior to the 1970s, no academic institution dealing with literary studies addressed 

environmental issues. Since the 1970s, an environmental movement has emerged. But an absence 

of collaboration among scholars has limited its influence. Every scholar independently focused on 

his topics. In this sense, Glotfelty (1996) argues, “Individual studies appeared in a wide variety of 

places and were categorized under a miscellany of subject heading” (p. xvii). Simply put, 

individual work hinders scholarly research because scholars failed to create a literary theory for 

environmental studies. Environmental criticism evolved in the 1980s and gained recognition 

because of collaborative efforts among scholars. The Association for the Study of Literature and 

Environment (ASLE) came into existence in 1992, and its goal was to facilitate the exchange of 

ideas and inspire individuals to write about nature (Glotfelty, 1996, p. xviii). Moreover, Patrick 

Murphy founded Interdisciplinary Studies in Literature and Environment (ISLE) in 1993, which 

is a literary school that analyzes literary works from an ecological prism. 

Glotfelty is a prominent figure in ecocriticism. He (1996) defines ecocriticism as “the study 

of the relationship between literature and the physical environment … Ecocriticism takes an earth-

centered approach to literary studies” (p. xviii). In other words, it attempts to investigate the 

interplay among man, culture, and nature as represented in literature. Furthermore, it explores 

“how nature is represented in literature” (Glotfelty, 1996, p. xxiii). Put differently, this theory 
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emphasizes the whole ecosystem and analyzes the relationship between culture, literature, and the 

physical world. More significantly, this literary theory encompasses various key concepts, such as 

critique of both dualism and the exploitation of nature, ecofeminism, climate change fiction, and 

the agency of nature.  

Ecocriticism focuses on Man’s discourse that shapes the representation of species and nature 

and their place in literature. Society relies on language to describe nature as a subordinate and 

passive entity. In this sense, Glotfelty (1996) argues, “How has literary discourse defined the 

human? Such a critique questions the dualisms prevalent in Western thoughts, dualisms that 

separate meaning from matter, sever mind from body, divide men from women, and wrench 

humanity from nature” (p. xxiv). Simply put, society accentuates dualism, focusing on binary 

oppositions such as man/woman, man/nature, and culture/nature. Society uses dualism to 

demonstrate his sentience, while nature remains silent. Nature is considered a silent entity because 

it lacks the ability to express and communicate ideas (Manes, 1996, 15). Furthermore, 

logocentrism refers to the “metaphysics of presence” because society emphasizes the difference 

between presence and absence. People perceive man as present because of his ability to 

communicate, whereas they view nature as absent because it remains silent and passive. Therefore, 

logocentrism poses a threat to the natural environment. Manes (1996) explains, “Logocentrism 

marginalizes nature, mutes it, pushes it into a hazy backdrop against which the rational human 

subject struts upon the epistemological stage” (p. 16). Because of logocentrism, humans 

marginalize nature and regard it as a silent object. As a result, contemporary scholars have created 

ecocriticism to challenge societal beliefs and attitudes and to raise readers’ awareness. In this 

regard, Glotfelty (1996) explains, “Most ecocritical work shares a common motivation: the 
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troubling awareness that we have reached the age of environmental limits” (p. xx). In other words, 

this literary theory raises people’s consciousness about their actions. 

2. Climate Change Fiction 

Several scholars attempted to define climate change fiction. Adam Trexler’s Anthropocene 

Fictions: The Novel in Time of Climate Change is the first publication on climate change narrative. 

In addition, Adeline Johns-Putra is a Doctor of Philosophy at Monash University, Malaysia. She 

is a literary scholar who specializes in ecocriticism, particularly climate change fiction. She has 

authored numerous articles and book chapters on this subject. She authored “Climate Change in 

Literature and Literary Studies: from Cli-fi, Climate Change Theater and Ecopoetry to 

Ecocriticism and Climate Change Criticism,” “The Cambridge Companion to Literature and 

Climate,” “The Rise of the Climate Change Novel,” and “Climate and History in the 

Anthropocene: Realist Narrative and the Framing of Time.” Other scholars include Antonia 

Menhert and Gregers Andersen.  

Climate change is a prominent topic in twenty-first century literature. In 2011, ecocritics 

focused on this theme and introduced it as a new concept. They believed it was necessary to 

investigate the connection between climate change and literature. It became known as climate 

change fiction by mid-2013. In this context, Johns-Putra (2016) writes, “We suggested that it was 

the time when ecocriticism took seriously the relationship between climate change and literature 

as a worthwhile topic of study” (p. 267). She adds that climate change fiction, known as cli-fi, has 

become “a subfield” of ecocriticism (Johns-Putra, 2016, p. 266). Put differently, climate change 

fiction is a contemporary mode of narrative that represents the phenomenon of climate change. 

Consequently, scholars introduced a new branch of ecocriticism that deals with both climate 
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change fiction and climate change criticism. Additionally, this new trend came to light due to the 

presence of this theme in several literary pieces.  

Climate change fiction is a new genre of literature that can also be found in various literary 

genres, such as dystopian fiction, science fiction, thrillers, fantasy, and romance. Johns-Putra 

explains, “I would prefer to define climate change fiction as fiction concerned with anthropogenic 

climate change or global warming as we now understand it” (Johns-Putra, 2016, p. 267). In simple 

words, this genre of fiction focuses on contemporary weather or climatic changes. It also exposes 

this phenomenon to the reader and focuses on neglected perspectives (Johns-Putra, 2016, p. 273). 

Furthermore, writers may expose humanity’s detrimental impact on the planet explicitly or 

implicitly, including climate change. They also delve into contemporary responses to the current 

situation in order to showcase society’s attitude toward climate change. 

Climate change literature serves several functions and is divided into two categories. On the 

one hand, it attempts to offer the reader “lessons” and raise his awareness (Johns-Putra, 2016, p. 

274). Simply put, its aim is to inform individuals about the risks of climate change and advocate 

for action. On the other hand, literary studies examine how texts use literary traditions to represent 

this phenomenon. Therefore, scholars and critics examine the relationship between humans, 

climate change, and literature. They also investigate the literary genre and literary techniques used 

in climate change fiction. 

Novelists were the first to depict climate change in their novels. Playwrights and poets later 

explored the same theme in their literary works. Therefore, the three main literary genres are 

“climate fiction,” “ecotheater,” and “ecopoetry”. The first novels that dealt with climate change 

include George Turner’s The Sea and the Summer (1987), Doris Lessing’s Mara and Dann (1999), 

and Margaret Atwood’s Oryx and Crake (2003). Since 2011, numerous novels have tackled 
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climate change, including Bacigalupi’s The Windup Girl (2011) and Ian McEwan’s Solar (2011). 

McEwan’s novel has significantly influenced cli-fi narratives, inspiring over twenty novels to be 

published following the publication of Solar. 

3. The Main Characteristics of Climate Change Fiction 

• The Setting: 

Several authors may depict this phenomenon in diverse situations. They choose between near-

futuristic or futuristic settings. Novelists can represent realistic, current, or near-futuristic 

circumstances. They tackle climate change as a multifaceted issue that requires a solution from 

scientists (Johns-Putra, 2016, p. 269). They describe it as a threat on an individual, economic, or 

political level. This narrative aims to evoke the reader’s empathy (Goodbody and Johns-Putra, 

2019, p. 237). Besides, Johns-Putra (2016) argues, “in many of these novels, the problem of how 

we deal with future generations is a prominent theme, figured by parental concerns of many 

protagonists” (p. 269). Novelists represent climate change as a problem and emphasize the need 

for a solution, yet characters fail to offer a resolution by the end of the literary text.  

In a futuristic context, writers may deal with climate change by portraying either dystopian or 

post-apocalyptic fiction. Novelists may focus on science fiction and its characteristics. In these 

genres, a catastrophic event or natural disaster is set in the future. Dystopian fiction presents an 

unwanted future, while post-apocalyptic narrative attributes apocalyptic incidents to climate 

change, such as a natural disaster (Johns-Putra, 2016, p. 268). The setting describes the external 

consequences of climate change. Furthermore, writers highlight the collapse of technology, 

“economic instability,” and heightened social conflict (Johns-Putra, 2016, p. 269). Aside from that, 

they represent the struggle for survival and the parent-child relationship. Notable post-apocalyptic 



82 
 

novels include Nathaniel Rich’s Odds Against Tomorrow (2013), Jane Rawson’s A Wrong Turn 

of the Office of Unnamed List (2013) and Eric Barnes’s The City Where We Once Lived (2018). 

• Style of Writing: 

Several novels capture the events realistically. In this regard, Axel Goodbody and Adeline 

Johns-Putra (2019) write,  

Realist fiction possesses authenticity and cogency deriving, on the one hand, from vivid 

observational detail and, on the other, from personalization, dramatization, and emotional 

focalization. This enables it to contribute to climate discourse, by exploring readers to the 

experiences of others, and disturbing their empathy. (p. 238) 

In the above excerpt, novelists use realism to depict genuine events. They can dramatize to 

illustrate the effects of climate change on citizens, notably government inaction, collapse, and 

people’s suffering. Realism can help these novelists capture readers’ attention and elicit their 

empathy. Novelists can portray climate change as either the culmination or the starting point of 

the narrative. In the latter, novelists focus on the impact of natural disasters on individuals or 

society. 

Additional styles of writing include allegory, symbolism, and imagery. Allegory is defined as 

“a story, play, poem, picture, or other work in which the characters and events represent particular 

qualities or ideas that relate to morals, religion, or politics” (Cambridge Dictionary). Simply put, 

allegory is a literary device where the characters and events symbolize deeper concepts, often 

pertaining to morality, religion, or politics. Furthermore, symbolism refers to “the use of symbols 

to represent a thing, idea or quality” (Macmillan English Dictionary, 2002, p. 1456). Additionally, 

writers might use poetic imagery, which involves figurative language, and reporting forms like 

letters to construct an “assemblage of personal narrative” (Goodbody and Johns-Putra, 2019, p. 

243). Writers may use a variety of styles to expose climate change in their narratives.  
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II. Materials: 

• Biography of Ian McEwan 

Ian McEwan was born in 1948. He holds a bachelor’s degree from the University of Sussex 

and a Master of Arts degree from the University of East Anglia. He is a British novelist, 

screenwriter, and short story writer. He won several awards, such as the Somerset Maugham 

Award, the Whitbread Novel Award, and the Shakespeare Prize. His novels tackle several themes, 

like family dynamics, incest, and love affairs. He wrote several novels, such as Atonement, 

Nutshell, Saturday, The Children Act, and Enduring Love. Solar is his famous novel that delves 

into climate change and is considered climate change fiction. 

• Synopsis of Solar 

Ian McEwan’s Solar (2011) revolves around Michael Beard’s family life and career. It is 

divided into three parts, each set in a different time period. In 2000, Beard was described as an 

intelligent and appealing intellectual and an attractive man. Nonetheless, his fifth marriage with 

Patrice is deteriorating. McEwan writes, “None of his marriages had lasted more than six years” 

(McEwan, 2011, p. 4). He struggles to maintain an enjoyable relationship due to her love affair 

with Rodney Tarpin. Besides, Michael Beard, a physics professor, won a Nobel Prize at a young 

age for his research on Einstein’s theory of Conflation. He currently serves as the head of The 

Centre. He is unable to focus on work due to a lack of new ideas. He seems disinterested in climate 

change at this time. McEwan writes, “Beard was not wholly skeptical about climate change… he 

read about it, vaguely deplored it and expected governments to meet and take action” (McEwan, 

2011, p. 15). One can attribute his lack of research to his preoccupation with his life with Patrice. 

Furthermore, he does not master the contemporary development of physics. 
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A new minister, Tony Blair, and his government invited researchers and professors to submit 

their proposals on sustainable energy. Beard is an unresponsive professor who transfers emails to 

Tony Blair. In The Centre, Michael Beard, Jock Braby, and postdoctoral researchers fail to design 

new models for sustainable energy. Throughout the days, the “Centre began to take shape… an in 

time the place resembled every other boring institute in the world” (McEwan, 2011, p. 19). 

Moreover, Tom Aldous is a new post-doctoral researcher who specializes in climate change and 

solar energy. He wants Professor Beard to approve his “Solar” concept. However, they do not work 

on the project because it is still in the conceptual stage and requires design work. Beard is sent to 

the North Pole to inspect climate change. Beard seems uninterested since he “had nothing beyond 

his Conflation” (McEwan, 2011, p. 50). He is an indolent person who fails to offer a solution to 

global warming. He is also a negligent professor who attends a conference while drunk. 

Upon returning from the trip, he finds Tom Aldous sleeping on the sofa in his apartment. 

Aldous reveals his love for Patrice. He apologizes and inquires about the possibility of working 

with him. Owing to Beard’s disapproval, Aldous accidentally falls down from the stairs, breaks his 

neck, and dies. Hence, Beard brings some items and places them next to Aldous’s body, and then 

he leaves his apartment. He heads to The Centre and then remains at a coffee shop until Patrice 

contacts him. He feigns ignorance about Aldous’s death. In court, Patrice and Beard accuse Tarpin 

of the murder. Beard experiences a sense of relief because he escapes imprisonment. 

In 2005, Beard expressed interest in Aldous’s solar power. He resides with Melissa following 

his resignation from The Centre because of his statements in front of journalists. He claimed that 

women do not specialize in physics and math due to male dominance in science. His speech 

became a scandal. Later on, he collaborates with Toby Hammer at the Institute of Physics. He is 

working on a new initiative with the objective of substituting coal and oil with solar energy. He 
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appropriates Aldous’s initiative and designs the panels. During a conference, he argues that humans 

need to stop abusing nature as it causes climate change. Therefore, he intends to invest in solar 

energy in developing countries. In this sense, Beard says, “Solar will expand, and with your help” 

(McEwan, 2011, p. 154). He expects companies to allocate funds for the project.  

In 2009, Beard and Hammer were still working on the project to save the planet while facing 

obstacles. McEwan (2011) writes, “The technical difficulties grew as the money declined” (p. 212). 

Beard realizes that Aldous failed to notice several parts of the project. Therefore, as they have 

already been working on it, Beard cannot rethink it. They attempt to preserve it and prevent its 

complete collapse. Barnard, Braby’s lawyer, travels to the USA to notify Beard that Braby wants 

a share of the project because it is Aldous’s idea. According to Barnard, some documents confirm 

that Beard’s project is based on Aldous’s documents. Barnard argues, “Theft of intellectual 

property on such scale is a serious matter, Mr. Beard” (McEwan, 2011, p. 268). Beard attempts to 

defend himself by claiming that he and Aldous were collaborating prior to Aldous’s death. He 

significantly refuses any relationship with the Centre. Accidentally, Hammer discovers that Tarpin 

stole everything from the American station. Therefore, Hammer leaves the institution. More 

importantly, Beard will struggle with both theft and debt. Beard is hopeless, as he will not be able 

to confront the angry mob or save the world. 

III. Analysis of Ian McEwan’s Solar 

1. What makes Ian McEwan’s Solar a climate change fiction? 

Solar (2011) delves into Michael Beard’s life as a professor of physics. It is divided into three 

parts named “Part One 2000,” “Part Two 2005,” and “Part Three 2009.” The novel is realistic 

because McEwan recounts the story’s events in the present. The main focus of the novel is the 
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British government’s fear of climate change and its attempts to find a solution to prevent any 

potential disaster. In this sense, McEwan writes,  

some of the wild commentary… suggested the world was in ‘peril’, that humankind was 

drifting towards calamity when coastal cities would disappear under the waves, crops fail, 

and hundreds of millions of refugees surge from one country, one continent, to another, 

driven by drought, floods, famine, tempests, unceasing was for diminishing resources. (15-

16) 

This reflects the government’s concern regarding climate change and its imminent consequences 

in the near future. Therefore, governments are concerned about climate change and global warming 

owing to the dangerous exploitation and abuse of nature. McEwan represents Tony Blair’s desire 

to save the world from global warming and natural disasters. He encouraged scholars and 

researchers to submit their proposals on renewable energy in the late twentieth century. Solar 

describes the researchers’ projects and ideas on renewable energy aimed at saving humanity. 

Likewise, it focuses on Aldous’s and Beard’s research and their failure to find a solution. McEwan 

attempts to expose the dangers of climate change and stress the urgency of taking action. 

2. A Study of Climate Change in Ian McEwan’s Solar 

Some contemporary British novelists depict climate change in their novels. They may use a 

variety of literary techniques to tackle this phenomenon. Ian McEwan’s Solar tackles climate 

change as its main theme, using satire and allegory to question the evil of some ideas. Satire is a 

literary technique used to criticize scientists’ conduct and beliefs. This part investigates McEwan’s 

reliance on satire and allegory to depict climate change. 

Beard, a middle-aged man in the early twenty-first-century, struggles to find new ideas 

because of his fifth marriage’s failure. In this context, McEwan writes, “None of his marriages 

lasted more than six years” (2011, p. 4). He develops an obsession with Patrice as she dates Tarpin. 
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Beard is shocked that Tarpin is an uneducated man. In this sense, McEwan says, “In this delusional 

state he was convinced that just as he was about to lose her he had the perfect wife” (2011, p. 6). 

Simply put, the protagonist is losing his wife owing to his long working hours at The Centre. As a 

result, he is depressed, hopeless, and lacks creativity. This suggests that he is unable to collaborate 

on innovative ideas with his colleagues. Beard is portrayed as an intellectual who is unable to offer 

any solutions to the world.  

McEwan portrays Beard’s disinterest in research and climate change. Despite the 

government’s warning about the dangers of climate change, he fails to think of a solution. In this 

context, McEwan (2011) argues, “Beard was not wholly skeptical about climate change… he read 

about it, vaguely deplored it and expected to meet to take action” (p. 15). When Tony Blair asks 

researchers to submit their proposals, Beard does not provide any. Additionally, he is unwilling to 

answer the emails, which is why he forwards them to the ministry’s department. This reveals his 

dispassionateness, laziness, and carelessness about the issue. This occurs because he is abstracted 

by his obsession with Patrice, “insomnia and, above all, pathos” (McEwan, 2011, p. 18). This 

reflects contemporary scientists and researchers disinterest in global warming. The novel is a satire 

since it shows the inability of intellectuals to contribute new insights on the current phenomenon. 

Beard can be considered a symbol of contemporary culture that does not care about the earth. 

Beard proposes a rubric that requires a working model, encouraging Jack Braby to ask post-

doctoral researchers to create new models. These post-doctoral researchers are unproductive since 

they cannot generate anything beneficial for The Centre. According to McEwan, this centre looks 

like any “other boring institute in the world” (McEwan, 2011, p. 19). This depicts intellectual as 

incompetent and inefficient. For instance, Beard is represented as an unqualified researcher 

because he cannot comprehend contemporary physics and technology. In this context, McEwan 
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(2011) writes, “Some of the physics which they took for granted was unfamiliar to him. When he 

looked it up at home, he was irritated by the length and complexity of the calculations” (p. 21). 

Because he is middle-aged, he struggles to understand modern science and its progress. 

Consequently, he urges other intellectuals to design wind turbines. Beard is a parody of human 

weakness because of his inefficiency, lack of creativity, and problem-solving skills.  

Tom Aldous, a post-doctoral researcher, joins The Centre owing to his passion for climate 

change and research. According to Aldous, solar energy is the best solution to global warming 

because governments can rely on clean energy. In this regard, McEwan (2011) writes, “Climate 

change was consuming Tom Aldous” (p. 36). He informs Beard about his project on artificial 

photosynthesis. McEwan ridicules Aldous’s concern and dedication because he works for Beard, 

who finds the job boring. Beard mocks Aldous’s “commitment” to solar energy and does not want 

to listen to his suggestion (Berndt, 2017, p. 93). The novel is a satire of both Aldous and Beard, 

who have different points of view concerning the job. 

Beard travels to the North Pole to study the effects of global warming. He is neither “worried” 

nor “merry” about its impact on people and animals (McEwan, 2011, p. 65). He is described as a 

“shipwrecked man” because of his unfamiliarity with traveling in such circumstances (McEwan, 

2011, p. 50). Put differently, Beard is an allegory for a “modern man” who is unsuccessful in 

raising people’s awareness (Goodbody and Johns-Putra, 2019, p. 241). Beard is also represented 

as an ignorant and incompetent intellectual and researcher who participates in social gatherings to 

drink alcohol with the guests. Hence, the absence of serious discussions renders these international 

gatherings absurd. In this context, Seyed Javad Habibi and Sara Soleimani Karbalei (2015) argue, 

“Solar reveals that such international gatherings are doomed to failure since their major incentive 

is selfishness and personal benefits” (p. 92). In other words, Beard is one of the scientists who 
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prioritizes his profits at the expense of climate change. His real motive is economic interest rather 

than saving humanity.  

McEwan depicts Aldous’s death following his fall and subsequent neck fracture. After 

resigning from The Centre, he starts working for a new laboratory. This facilitates his endeavor to 

work on Aldous’s project. Beard peruses Aldous’s file on solar energy and appropriates the 

initiative. He claims that he specializes in solar power. In a conference, he explains the dangerous 

effects of carbon dioxide on the environment and stresses the necessity of developing innovative 

solutions. He also explains his motive, which is to invest in solar energy in developing countries. 

In this context, he argues, “Solar will expand, and with your help, and with your and your clients’ 

enrichment, it will expand faster. Basic science, the market and our grave situation will determine 

that this is the future-logic, not idealism, compels it” (McEwan, 2011, p. 154). McEwan’s novel is 

a satire that displays Beard’s lack of creativity. He plagiarizes a postdoctoral researcher’s work 

and attempts to work on it. Moreover, when Melissa informs him about her pregnancy, he claims 

that he does not want to have children. He is convinced that “his mission” is to save the planet 

from global warming (McEwan, 2011, p. 173). Beard is considered immoral since he pretends to 

have an interest in research instead of family relationships. This denotes his inability to commit 

himself to anything that appears serious.  

According to Habibi and Karabalei (2015), McEwan tackles the absence of morality and ethics 

through his description of Beard’s plagiarism (p. 94). This denotes that Aldous is responsible for 

contributing and conceptualizing a new initiative, while Beard is in charge of designing the panels. 

Beard is a craftsman since his job is to create a generator. Habibi and Karabalei (2015) question 

his panels saying,  
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The designed solar panels operating on artificial photosynthesis require a hotter world to 

fight the disastrous global warming; such an interesting, thought-provoking situational 

irony symbolically implies that the two usually separate discourses of science and ethics 

can be fused together. (p. 97)  

In other words, scientists should devise a solution to prevent global warming. These panels are 

problematic for the environment because they work only in hot places like the USA or undeveloped 

countries. Therefore, these panels will not be sufficient to put an end to climate change. McEwan 

humorously exhibits the lack of compatibility between “technological advancement and social 

progress” (Berndt, 2017, p. 87). Simply put, Solar allegorizes the British political scientist John 

Gray’s claim that science can have disruptive impacts on nature.  

Despite his complaints about family relationships and child-rearing, Beard shows no interest 

in research. For example, he has an obsession with food. Since an early age, he has developed 

eating disorders. His mother used to feed him because he was her only offspring. She thought that 

an obese man would attract “beautiful women who can cook” (McEwan, 2011, p. 194). As a result, 

he is unable to manage his weight in his old age. Additionally, his love for food strongly influences 

his daily life and profession, as he prioritizes food before research. In this sense, Gregers Andersen 

(2020) argues, “Instead of being preoccupied with the collective issues that global warming raises 

for humanity, Beard is more occupied with his own personal issues – issues that are frequently 

caused by his inability to control his urges” (p. 24). In the same vein, Katrin Brendt portrays him 

as a comical character who focuses on “over-consumption” and illegal conduct (2017, p. 88). In 

other words, he favors food consumption and economic profits while disregarding climate change. 

According to Adeline Johns-Putra (2016), Solar is a satirical literary text that centers on “the 

flawed and unlikeable physicist Beard, who functions as an everyman (a representative of 

humankind) but represents us at our selfish worst” (pp. 269-70). This shows Beard’s selfishness 

since he stresses his own needs. 
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Beard and Toby Hammer faced a variety of challenges over the months to protect the project. 

Renovations and taxation have caused several delays. After the project’s success, Braby seeks a 

share of the profits. When Beard refuses, Braby accuses him of theft. Braby orders Barnard to go 

to the United States to meet Beard about the matter. Barnard argues, “We have letters Aldous wrote 

to his father describing his ideas and his intentions of putting them before you in this file” 

(McEwan, 2011, p. 269). In other words, the lawyer intimidates them to expose their actions and 

sues them if they refuse to split profits. Researchers and scientists stress economic returns. 

Once Barnard fails, Braby elects Tarpin to sabotage Beard’s project in the US. Tarpin requests 

employment from Bear. He steals all the materials in Arizona after he is denied, leading to the 

project’s collapse. In this sense, Toby argues, “Someone’s taken a sledgehammer to the panels. 

They’ve gone down the rows and taken them all out… We’ve lost all the catalysts. Electronics. 

Everything” (McEwan, 2011, p. 277). In other words, Beard does not take any security measures 

because he does not anticipate any danger from Tarpin and Braby. As a result, Beard faces debts 

and enraged mobs following Toby’s departure. This illustrates the protagonist’s inability to think 

properly at the beginning of the project. Significantly, his reputation suffers irreversible damage 

because he is unable to confront the public or contribute to saving the world. Beard is considered 

an anti-hero because of his inability to save the world and humanity. McEwan represents Beard as 

an intellectual who is incapable of providing the world with a solution. In this vein, Katrin Brendt 

(2017) argues, “Solar presents science as comedy in order to mock human belief in salvation 

through technological advancement” (p. 98). McEwan demonstrates the insufficiency of science 

and technology to protect the planet. The novel also serves as a satire, highlighting the unrealistic 

nature of the solutions presented at the international summits (Habibi and Karabalei, 2015, p. 93). 

Hence, they do not have a sense of responsibility toward their society.  
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Conclusion 

 To conclude, climate change fiction is a new literary genre that concentrates on climate 

change and global warming as its primary themes. McEwan’s Solar is a realistic and satirical novel 

that delves into scientists’ reluctance to provide a solution to climate change. At the beginning of 

the novel, Michael Beard is unable to provide original ideas that can solve the problem due to his 

failing marriage. He loses interest in science and climate change. Therefore, he plagiarizes Tom 

Aldous’s solar energy project and falsely claims to have created panels that can save the planet. 

This project is doomed to failure by the end once everything is stolen. McEwan unveils the 

scientists’ inability to save the planet and humanity from this phenomenon.   
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Glossary: 

A solar panel is a device that uses photovoltaic cells that transmute sunlight into electric power. 

Global warming is the long-term increase in average global temperatures over the last decades. 

Satire is a literary medium of criticism that uses relying on humour, exaggeration, or mockery to 

highlight and denounce the foolishness or vices of people or current events. 

Solar energy: one type of renewable energy produced by the sun is solar energy. 

Tutorial Activities 

First Tutorial  

Activity One: Why is Ian McEwan’s Solar considered a climate change fiction? Discuss this 

idea with your classmates and your argument from the text. Discuss the setting of the novel and 

its relationship with climate change fiction. 

Activity Two: Michael Beard, a physics professor, achieved early recognition by receiving a 

Nobel Prize at a young age for his research on Einstein’s theory of Conflation. He currently serves 

as the head of The Centre. Beard travels to the North End to do research on the effects of global 

warming. Beard is unconcerned about the effects of climate change on mankind or animals. He 
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participates in a meeting with other individuals. Read page seventy-six and discuss the following 

points with your classmates. 

• How does Ian McEwan’s Beard? 

• How does Michael Beard behave in the meeting? 

• Does he seem interested in the meeting? 

Activity Three: Read the second paragraph of page seventy-seven carefully. Comment on 

Beard’s behavior during the meeting. Why is not he interested in climate change? How is he 

portrayed? Illustrate from the passage. 

Activity Four: Examine the elements presented on pages seventy-eight and seventy-nine. 

Analyze Beard’s lack of concentration on climate change at the conference. Can Beard provide a 

solution to climate change? Does it provide a genuine solution for climate change? Discuss with 

reference to the presented pages.   

Since the setting of the first part is the 1990s, is climate change a significant preoccupation 

for scientists? How does McEwan portray of the expected outcomes of climate change in the 21st 

century? Illustrate from page seventy-nine.  

Assignment: Page seventy-eight revolves around missing helmets in the North Pole. Write a 

well-developed essay to scrutinize McEwan’s use of satire to depict intellectuals. Illustrate from 

the given passage to support your argument. 

Second Tutorial  

In the second tutorial, the students are expected to read some pages from the middle of the 

novel. They have to explore Michael Beard’s meeting where he attempts to convince people to 
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invest in solar energy. They have to focus on McEwan’s description of scientists in international 

summits. 

Activity One: Michael Beard commits plagiarism by appropriating Tom Aldous’s project on 

solar energy following Aldous’s death. Beard showcases the project in an international summit and 

extends invitations to potential investors. Read the content of the pages spanning from one hundred 

forty-eight to one hundred fifty and examine the following points with your peers.  

• Does solar energy serve an effective initiative to reduce climate change and save the planet?  

• What are the primary areas of interest for the scientists? 

• Is Michael Beard genuinely an intellectual? 

Activity Two: Read page one hundred fifty-two and one hundred fifty-three and investigate 

the following points. What strategies does Beard employ to persuade the audience to make 

investments? How does he discuss human behavior and its impact on climate change? Engage in 

a discussion around this idea with your classmates. 

Activity Three: Read page one hundred fifty-four which revolves around Beard’s solar 

project. Examine McEwan’s use of irony in the first two passages. Illustrate to support your 

argument. 

Tutorial Three 

Activity One: Read the last pages of McEwan’s Solar. Did Beard’s initiative save humanity 

from the effects of climate change? Examine McEwan’s portrayal of Michael Beard as an anti-

hero in the novel. Analyze McEwan’s use of satire to portray Beard. Illustrate from the given pages 

to support your argument. 
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Activity Two: McEwan relies on both satire and allegory in Solar. Discuss McEwan’s use of 

literary techniques to discuss climate change with your classmates. Then, write a short essay on 

this. 

 

Activity: 

Climate change fiction is a subfield of ecocriticism that emerged in the twenty-first century. It aims 

to tackle climate change and global warming relying on a specific genre, setting and style of 

writing. How does Ian McEwan focus on climate change depending on a realistic setting and a 

specific mode of writing in Solar?    
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Final Exam of Contemporary British Fiction  

Answer one of the following questions 

Question One 

“When Miss Cutmore left South London for Bath, Jamila got grudging and started to hate Miss 

Cutmore for forgetting that she was Indian. Jamila thought Miss Cutmore really wanted to 

eradicate everything that was foreign in her… She drove me mad by saying Miss Cutmore had 

colonized her… Yeah, sometimes we were French, Jammie and I, and other times we went black 

American. The thing was, we were supposed to be English, but to the English we were always 

wogs and nigs and Pakis and the rest of it” 

Hanif Kureishi’s The Buddha of Suburbia 

Discuss 

Question Two 

Dystopian literature is a literary genre that provides the reader with an anti-utopian image. 

Numerous people are manipulated and discriminated by a few individuals. Therefore, Dystopian 

literature mirrors both discrimination and inequality in a futuristic world.  

Discuss with reference to a literary text. 
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Answers 

Answer One:  Belonging and Racism in Hanif Kureidhi’s The Buddha of Suburbia 

Hanif Kureishi’s The Buddha of Suburbia revolves around Anglo-Indian characters’ struggles 

in Britain. It describes the Amirs’ and their friends’ daily lives. The first part of the quote 

emphasizes Jamila’s feelings towards Miss Cutmore since she believes that her teacher is racist. 

The second part deals with racism and a lack of acceptance. This essay investigates the 

representation of racism in Kureishi’s novel. 

Because of their origins, Anglo-Indian characters face different difficulties in England. Jamila 

sees Miss Cutmore as a racist instructor who refuses to accept her Indian heritage. In this vein, 

Miss Cutmore “wanted to eradicate everything that was foreign in her.” Miss Cutmore’s non-

acceptance of Anglo-Indian immigrants suggests that England was not a cosmopolitan country. 

Moreover, Jamila is embarrassed because she perceives that Miss Cutmore intends to colonize her. 

This indicates that Miss Cutmore does not embrace Jamila’s Indianness. Anglo-Indians experience 

bullying as shown by derogatory terms such as “French,” “black,” “wogs,” “nigs,” and “Pakis.” 

These expressions suggest that English people emphasize differences. Anglo-Indians are subject 

to racism because of their ethnicity. Hence, despite being English citizens, they are not accepted 

in the UK. 

Racism is a prevalent theme in the novel. Jamila, Anwar, and Auntie Jeeta encounter racism 

in the suburban area. Jamila’s family was repeatedly targeted by white English groups. These 

groups pose a threat because they physically assault Asians, set fire to objects, and linger in the 

area to intimidate them. Karim writes, “The lives of Anwar and Jeeta and Jamila were pervaded 

by fear of violence... Many of Jamila’s attitudes were inspired by the possibility that a white group 
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might kill one of us one day” (Ishiguro, 1990, p. 54). Jamila and her parents fear that one day they 

will be killed.  

Karim, the protagonist, encounters racism and a lack of acceptability in both suburban and 

urban settings. At Haroon Amir’s performance at Eva’s house, a guest displayed discriminatory 

behavior by mocking Karim and inquiring if they owned camels or carpets to travel. In this sense, 

he says, “why has our Eva brought this brown Indian here?... And has he got his camel parked 

outside?” (Kureishi, 1990, p. 10). Besides, Eva views Karim as exotic and regards him as the 

‘other’ or inferior. Karim feels exhausted in the suburbs due to the lack of purpose in his life. He 

articulates his aspirations for London. Shadwell is a racist theatre producer who employs Karim. 

Shadwell assumes that Karim is suitable for Mowgli’s this is why he humiliates him. For example, 

he argues, “You’re just right for him... In fact, you are Mowgli. You’re dark-skinned, you’re small 

and wiry, and you’ll be sweet but wholesome in the costume. Not too pornographic, I hope. Certain 

critics will go for you. Oh yes. Ha, ha, ha, ha, ha!” (Ishiguro, 1990, p. 139). Shadwell is a racist 

British character who belittles his actor on different occasions. Hence, racism was the fate of 

Anglo-Indians in the 1970s. 

To conclude, The Buddha of Suburbia focuses on British racism. British citizens do not accept 

Anglo-Indians. Jamila faces racism both at school and in the suburbs. She assumes that Miss 

Cutmore is a racist instructor. Her family has faced multiple assaults from British citizens. Karim 

Amir is another character who grapples with racism in both the suburb and the city. 
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Answer Two:  Inequality and discrimination in Kazuo Ishiguro’s Never Let Me Go 

The twentieth century marked the emergence of dystopian literature as a means to describe 

societal concerns. It depicts a nightmarish life resulting from technological progress. Dystopia is 

a fictitious world characterized by discrimination and control imposed by a bureaucratic, 

technological, or totalitarian regime. Kazuo Ishiguro’s Never Let Me Go explores how technology 

affects clones in a society marked by inequality and discrimination. It depicts how Hailsham 

School influences and shapes clones’ destiny. This essay investigates how clones are dehumanized 

by their guardians. 

Never Let Me Go revolves around three characters: Kathy H., Ruth and Tommy D. The reader 

can identify these clones by their initial name, with or without an additional letter. They do not 

have full names because of their parents’ absence. Therefore, they are devoid of any origins. This 

impacts their identity, as they are unable to define themselves. More importantly, the novel does 

not identify their race, and ethnicity. It seems that they are clones who were created to reside at 

Hailsham School. Technological development negatively affects these clones by depriving them 

of an identity similar to that of ordinary people. 

The clones must adhere to their guardians’ regulations. They spend their entire day studying, 

drawing, or preparing for an art gallery. Hailsham owners depend on guardians like Miss Lucy, 

Miss Emily, and Madame to oversee the students. Furthermore, the guardians divide the 

information about the clones into different segments to guarantee complete control. They 

understand they are special children, prohibited from smoking, drinking, or interacting with the 

outside world. They typically need to consult a doctor to maintain their physical well-being before 
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they can donate their organs. It is evident that Hailsham students do not have human rights. They 

are dehumanized and discriminated against by their creators. 

The clones transition into caregivers, who care for several donors for a few years. Kathy is 

one of the few clones who served as a caregiver for nearly twelve years. In addition, they are 

required to donate their organs to ordinary people. Thus, clones do not have a promising future, 

while ordinary humans become immortal. Organ donation can be a discriminatory act since clones 

die at a young age. Moreover, clones do not have the right to get a deferred donation and establish 

a family. This suggests that they are prevented from resting, marrying, and having children. Kathy 

reflects on the dehumanization and inequity they have endured since their childhood. 

To conclude, Kazuo Ishiguro’s Never Let Me Go explores the clones’ experiences due to 

technological advancement. They struggle with discrimination and inequity in various stages. 

Having only a first name robs them of their identity. Furthermore, because they are experiments, 

they do not have the right to act as they wish. Additionally, their destiny is to serve as caregivers 

and donors. These clones may refer to victims of the late twentieth century or the rise of the twenty-

first century.  
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Appendix 

Hanif Kureishi’s The Buddha of Suburbia 
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Kazuo Ishiguro’s Never Let Me Go 
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Ian McEwan’s Solar 
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