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“There’s a lot more to writing than genre. But there is no writing without genre.”

A. Devitt (2010)



To the memory of my father.



Abstract

By way of investigating how the small cultures of discipline, genre and
discourse community (Atkinson, 2004) directly impact NNS students’ writings, the
present dissertation shows that the contrastive rhetoric hypothesis, stipulating that
NNS students’ linguistic and cultural backgrounds can be implicated as the etiology of
the differences between English L1 and NNS students’ writings (Kaplan, 1966), is not
valid in all situations and contexts. Using CARS model (Samraj, 2008), the present
genre analysis study comparatively analyzes three sets of Literature Master’s
dissertation introductions: four were composed by EFL students from Bejaia
University, another four were written in Arabic by students from the department of
Arabic of the same university and four introductions were written by English L1
students. Comparison of the generic structures of the three groups reveals that all three
groups differently organize their introductions. More specifically, comparison of the
English L2 and L1 introductions reveals differences in the move structure of the two
groups. To check if these differences are due to students’ different backgrounds,
English L2 and introductions in Arabic were compared. This comparison reveals that
the two groups very significantly differ in how they rhetorically organize their texts.
Using an interview to explain the differences between literature postgraduates of
Bejaia University and the native ones, namely absence of step 1A of the first rhetorical
move from English L2 texts and its presence in half of the native texts and
predominance of move 3-step lusing inclusive we and the passive voice as hedging
strategies in English L2 texts, and predominance of move 3-step 2B using / and the
active voice as boosting strategies in the native introductions, the study shows that the
discipline, the part-genre and the discourse community are three dynamic factors that
shape students’ generic behavior. Besides offering a practical model for explicitly
teaching the introduction part-genre to literature postgraduates of Bejaia University to
raise their awareness of the rhetorical organization of this part-genre, the study shows
the importance of the different factors that influence the EFL writing activity in the

intercultural academic communication.

Key words: Genre analysis, introduction part-genre, CARS, rhetorical move, step,
contrastive rhetoric, rhetorical awareness, intercultural academic communication.
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General Introduction

The dissertation as an academic genre has acquired an immense interest among
academics and attracted the attention of university researchers all over the world in the
past decades. Considered as “the rite of passage to an academic career, required by
universities around the world and anguished over by thousands of postgraduate
students and their supervisors”, ' the dissertation has been the subject of studies that
either consisted of guidebooks and manuals to train non-native students in the writing
of this genre, or more recently the different investigations into its constituent part-
genres such as abstracts, introductions, acknowledgments, conclusions and

discussions.?

Genre studies in English for Specific Purposes (henceforth ESP) tradition have
begun following Swales’ pioneering study of a multidisciplinary corpus comprising
forty-eight research articles (henceforth RA) introductions (1981).> A number of
studies have followed trying each to investigate the schematic structure of
introductions and other RA sub-genres. This interest in academic genres has, to a large
degree, been inspired by growing pedagogical concerns, in particular by the need to
provide satisfactory descriptions of academic texts and to enhance the ability of non-

native students to understand and to produce them.*

Further research based on the concept of genre has been carried out especially
in the field of ESP that adopted the Genre-Based Approach (henceforth GBA) as a
pedagogical means to provide students with practical instructions into how to
successfully produce different academic genres and sub-genres. The theory of genre
has developed within the ESP framework as a result of the focus on communicative

needs and language functionality and authenticity, which makes it associated with



CLT (Communicative Language Teaching), an approach in which language is taught
to be authentically used in different social contexts.’

In his book Genre Analysis: English in Academic and Research Settings,
Swales (1990), highlighting the communicative character of genre and its role as a

6 - . . . .
” in academic communication, has defined it as “[..] a class of

“vehicle
communicative events, the members of which share some set of communicative
purposes [...] recognized by the expert members of the parent discourse community
[...].” 7 In Swales’s definition, the fundamental aspects in ESP approach to genre are
outlined. First, it points at the communicative purposes inherent in any written
discourse. Then, these purposes are only recognized by the discourse community
which shares knowledge of the content and the style determined by the rhetorical
organization of the genre. In the same vein, Bhatia (2012) further clarifies ESP
conception of genre. While asserting that genres can be flexible formulations of
knowledge allowing new contributions, he retains communicative purpose and
discourse community as major tenets of genre. In his view, genre is a “recognizable
communicative event characterized by a set of communicative purposes [...] mutually
understood by members of the community.”®

ESP conceptualization of genre as a regular communicative event has helped
elaborate a whole writing pedagogy based on the rhetorical moves, described as units
that perform coherent communicative functions in a written or spoken discourse .’ The
mastery of the move structure, according to ESP genre analysts, allows writers to
better perform academic writing and thus to fit in their discourse communities, and it

is the use of expected moves that allows for the production of authentic texts that

better meet generic expectations.'” Part of ESP genre-based pedagogy is also



implementing those move structures in the classroom. On the utility of teaching

moves, Crossley (2012) argues that:

Often the move structure of a genre needs to be taught because the structure
might be hidden from second language (L2) learners. This is because moves
are cultural and when a writer moves between cultures but stays within the
same genre, the move expectation of that genre may change.!' (My emphasis)

Not only does Crossly highlight the utility of teaching rhetorical moves but he
also informs us that these are cultural phenomena that manifest themselves through the
act of writing, which brings to mind another area that deals with writing in English as
a second or foreign language (henceforth ESL and EFL) introduced in the sixties by
American applied linguist R.B. Kaplan (1966) and today known as Contrastive
Rhetoric. Originally published in Language Learning (1966), his article “Cultural
Thought Patterns in Intercultural Education,” the first in a new field of ESL and EFL
that focused on the rhetoric of writing, '* explains his hypothesis. According to Kaplan
(1966), the belief that because one can write a good essay in his native language they
can necessarily compose an equally good essay in a second language, rests on
anecdotal evidence. Such a belief is confuted by the un-English-like rhetorical
performance of certain foreign students coming from diverse linguistic and cultural

backgrounds."

Considered as an area of second language acquisition that identifies problems
in composition encountered by second language writers and, by referring to the
rhetorical strategies of the first language, attempts to answer them, '* contrastive
rhetoric (henceforth CR) has led to very productive research in applied linguistics and
EFL composition in the thirty years following Kaplan’s pioneering study of EFL

student expository prose. Furthermore, it offered explanations about differences in the



rhetorical organization of texts across cultures and languages that helped growing
numbers of international non-native students acquire knowledge about academic
English writing beyond grammar and lexis. According to Connor (2002), research in
CR has expanded from its early beginnings as the analysis of paragraph organization
of foreign students essay writing relying on the traditional text linguistic
methodologies to an interdisciplinary area that continues to provide intercultural
communication with yet more insightful findings."> Contrastive rhetorical
investigations can now be classified within four different domains. In addition to the
contrastive genre-specific investigations to which the ESP genre-based research as
launched by Swales (1981) has contributed in a particularly effective way by adopting
the rhetorical move as a unit of analysis of different part-genres, work in CR also
comprises (i) contrastive text linguistic studies that examines how texts are formed and
interpreted across languages and cultures using methods of written discourse analysis;
(i1) studies of writing as a cultural and educational activity that examines L2 literacy
development, and (iii) classroom based contrastive studies to describe cross-cultural

patterns in process writing.'°

Recent studies in CR have espoused the positions of empiricists (Moreno and
Mohan among others) and socio-constructivists (Liebman, Swales, etc.) , two research
camps that pointed out epistemological and methodological flaws in early CR,
resulting in further expansion of the paradigm and refinement of its epistemological
framework and renewing hope that the CR enterprise will evolve into an
interdisciplinary field with theoretical and implicational value in the EFL writing
classroom.” While the former question the reliability and generalizability of the
findings of traditional CR, socio-constructionists charged that any contrastive

approach that overlooks social and contextual factors is not acceptable. More
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specifically, according to empiricists (Moreno, 2008), traditional contrastive studies’

*% or common platform for

research design in terms of “tertium comparationis
comparison, researcher’s unawareness of L1 rhetorical patterns and interater reliability
cannot lead to epistemologically well-grounded and empirically satisfactory findings.
As for the socio-constructionists who foreground the dynamic and culturally-
embedded nature of the activity of writing believing that “literacy is embedded in
institutional contexts which shape the practices and social meanings attached to
writing”,"” early CR unduly reduces the complex situational parameters that affect how
writers, especially in EFL contexts, construct their writing. Rejecting monocausal
explanations of bad L2 writing performance as solely attributable to L1 rhetorical
patterns, socio-constructionists assert that a broader sociocultural etiology can better

explain this performance by linking it to factors such as community expectations and

disciplinary conventions.

Based on these criticisms, researchers in the “new’ CR as defined by its new
epistemological and methodological frameworks have learned that their research needs
to be more carefully designed and they should do this in a view to promote the

rhetorical awareness among EFL students. In Soliman’s words:

This does not necessarily happen by requiring them to purge their L1 rhetoric

but by providing them with alternative tools to use in their target discourse

community to meet the expectations of their audience and thus gain acceptance

in that community.*'

Empiricists’ and socio-constructionists’ critical views on CR have been
particularly constructive and have prompted further research which rehabilitated the

field in the EFL classroom context where it was originally born. Presently, it is

becoming a pedagogically oriented writing research area, adopting a descriptive design



to point out differences in EFL writing aiming to adapt non-native speaker (henceforth

NNS) students to the norms and demands of the native discourse community.

EFL postgraduate students are one of the populations for which rhetorically
sound academic composition is a prerequisite to gain acceptance in their community.
Inappropriate generic patterns may hinder them in the furtherance of their research
career. This issue has been addressed in many parts of the world having a linguistic
and cultural background other than English. Specifically, the rhetorical awareness of
students with an Arab cultural background has been dealt with in and outside the Arab
World. Academic writings produced by ESL and EFL Arab students and writings by
natives are comparatively investigated to reveal dissimilarities both at the generic and
microstructural levels.”? It is to be noticed that, while reviewing the literature of the
cross-linguistic studies, all of them were conducted in countries where English enjoys
the status of an important language, historically used and still maintained and

enhanced thanks to the continuing ties between the British power and its ex-colonies.

In the context of Algeria, such studies cannot be found despite the growing
awareness among researchers of the place of English in intercultural communication.”
In its attempt to harmonize universities with worldwide research environment, the
Algerian authorities have reacted to the globalization movement by implementing
reforms to help to more easily integrate Algerian students in a more and more
globalized research world. This is reflected in the LMD reform introduced in 2004.
According to experts, this system has specific objectives to attain in the long term
contrary to the views of some critics who argue that it is chiefly geared towards
professional objectives:

Sur le plan académique, le premier intérét du systéme LMD est I'harmonisation
de la circulation des savoirs [...] qui, sous l'effet de la mondialisation, sont

6



appelés a se cotoyer, voire & se combiner.**4t the academic level, the main

interest of the LMD system is the harmonization of knowledge exchange among

different communities [...Jthat should co-exist and sometimes combine due to
globalization. (Trans. mine)

The tenet that knowledge among culturally different communities should co-
exist and combine suggests that the LMD system, because it encourages academic
mobility among linguistically and culturally different communities, is one that
promotes intercultural communication. The role of contrastive rhetorical studies in
academic settings is to help achieve this objective and the written products of NNS are
the very site where lies applied linguists’ duty to make intercultural communication
effective and fluid. In the context of Algeria and more specifically the context of the
University of Bejaia where the LMD system was introduced before many other
universities, no contrastive study of academic sub-genres is reported. Therefore, the
present study sets out to fill this research gap.

To do that, the present dissertation reports on a macrostructure analysis of the
rhetorical moves of twelve postgraduate dissertation introductions written in English
and Arabic in the field of Literature. The study aims to unveil how advanced NNS
students organize this part-genre and the strategies they use to secure a niche for their
research proposals. To carry out the analysis, I have used Samraj’s version of CARS
(Create A Research Space) model (2008) adapted to postgraduate dissertation
introductions. The study will also rely on the information from a semi-structured
interview conducted with students from the same university, a research tool used in
cross-cultural studies to explain the findings from the textual analysis by looking at
factors other than the texts themselves. Together, the textual and contextual analyses
will help answer the following research questions:

1. What rhetorical moves are used by Literature master students of Bejaia

University when writing their dissertations (DIs) introductions in English?
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2. What rhetorical moves are used by Literature master students of the same
university when writing their DIs introductions in Arabic?

3. What rhetorical moves are used by native Literature master students when
writing their DIs introductions?

4. Do master literature students from the University of Bejaia operate different
rhetorical moves from native students when writing their DIs introductions?

5. If yes, to what factors the differences in the rhetorical organization of the
introductions may be attributed?

The organization of the present dissertation follows the ILrMD format
(Introduction, Literature Review, Methodology, Results and Discussion) and is
divided into two parts. Part One comprises two chapters: literature review and
methodology. Literature Review is devoted to the concept of genre and its evolution
into a research concept in applied linguistics and genre analysis in ESP. The
Methodology chapter describes the corpus, the instrument, the procedure as well as the
ethnographic method. In the second part, there are two chapters, Chapter Three and
Chapter Four which present and discuss the findings of the move analysis. The study
ends with a General Conclusion offering a summary of the dissertation’s findings,

pedagogical implications and suggestions for further research.
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Part One

Literature Review and Methodology

Introduction

The present study takes as its major background the English for Specific
Purposes approach to genre considered as a central concept due to its prominence in
most studies dealing with the rhetorical organization of academic texts produced by
non-native writers of English. It looks at how three groups of Literature
postgraduates belonging to distinct backgrounds deploy different rhetorical strategies
to realize the introductory chapters of their dissertations. Therefore, this and the
following chapter pursue two main aims. The first situates the study in its theoretical
framework by providing the reader with necessary explanations pertaining to genre
in ESP, ESP genre analysis, discourse community, communicative purpose as well as
move structure. In the second chapter, the methodology applied in carrying out the

study is outlined.
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Literature Review

1. Genre: a Historical Overview

Before evoking genre as an academic construct, it is useful to draw a historical
overview of the concept and how it has evolved to embrace the meaning it is
attributed in the present study which deals with the introduction as a part-genre in a
university setting. According to Swales (1990), the notion of genre has its roots in
literary studies where it maintains a central position, ' a view held by Todorov (1973)
who maintains that “when we examine works of literature from the perspective of
genre [...] we discover a principle operative in a number of texts, rather than what is

specific about each of them.”

The concept has recently emerged as a subject of interest in such varied areas
and disciplines as the media, arts, applied linguistics, etc. Thus, in applied linguistics,
for instance, the word genre is used as a means for describing and classifying
discourse according to textual and contextual criteria. Although the term has enjoyed
descriptions that further enriched it at the theoretical level and despite the wealth of
genre research over the last thirty-five years especially in the field of English for
Specific Purposes and research within North American new rhetoric (NR)
movement,” there is no clear definition of genre as it remains a controversial and
fuzzy concept and a term “fraught with confusion.”* All in all, as Bawarshi and
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Reiff (2010) remark, the concept of genre did not remain the same over the past

thirty years as:

Researchers across a range of disciplines and contexts have revolutionized the
way we think of genre, challenging the idea that genres are simple
categorizations of text types and offering instead an understanding of genre
that connects kinds of texts to kinds of social actions. As a result, genres have
become increasingly defined as ways of recognizing, responding to, acting
meaningfully and consequentially within, and helping to reproduce recurrent
situations.’
1.1. From Literary to Linguistic Tradition
Genre is perhaps known more in classifying literary texts with Aristotle
generally agreed upon as the first scholar to propose the three natural forms of
poetry, namely epic, lyric and drama.® Thus, the concept of genre was generally
restricted to literary works. Russian scholar Brahmin was the first who extended the
denotation of the term so as to include non-literary works such as news reports and
scientific essays under its heading.” Since the sixties, more linguistic investigation
has been devoted to the study of the concept of genre as a unit above the text, a
research trend prompted by the rise of discourse analysis whereby the focus of
linguistic research has shifted from the lower level units to larger units. In a survey
of text-based language description taking place since the sixties, M. Johns (2013)
distinguishes four periods: (i) the Early Years (1962-1981), in which research was
mainly descriptive involving statistical grammatical counts resulting in the discovery
of specific “devices” in different registers. Swales describes such research as lacking

“explanatory force™

though the term device suggests some rhetorical goal; (ii) the
More Recent Past (1981-1990), a phase introduced by the seminal work of J. Swales

Aspects of Article Introductions (1981). Linguistic devices were counted and

contrasted not across registers but across different genres; (iii) the Modern Age
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(1990-2011), during which the concept of genre and corpus studies take centre stage.
This period is characterized by globalization and its corollary, research in
intercultural communication.’

1.2. Genre in Linguistic Traditions

In this section, I will sum up what the main schools that dealt with genre from
a linguistic perspective had brought about on the theoretical and pedagogical levels.
It is to be noticed that each school has developed from an interest in and a concern
with writing in different settings and they consequently differ in their perception of
genre, the targeted audience and the methodology they apply. According to Swales
(2012), to the tripartite division of linguistic approaches to genre should be added
further candidates including the Brazilian approach that attempts to meld SFL and
ESP approaches to genre (see sections 1.2.2. and 1.2.3.) together with critical
discourse analysis (CDA), and the Academic Literacies approach, also known as the
New London School, which advocates a less textual methodology and a stronger

focus on academic practices.'’
1.2.1.  The New-Rhetoric School:

What distinguishes the New Rhetoric (N.R.) School from the other linguistic
genre schools is that it goes beyond text in analyzing genre. For N.R. scholars
(Miller, Bazerman, Berkenkotter and Huckin among others) genres are understood as
recurrent rhetorical situations that explain the regularities in the form of texts.'" New
Rhetoricians adopt a contextual rather than textual approach to genre and see genre
as a dynamic and evolving phenomenon. Bazerman (2010) proposes a variety of
methods when analyzing genres such as extending corpora to include larger numbers

of texts from different socio-historical contexts, gather people’s perception and
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understanding of genres through interviews and observations and conducting

ethnographic research on how texts are used in different social settings.'

This view of genre as dynamic and changing makes it difficult for N.R. to find
applications for their findings in classroom settings as these require clear descriptions
of the formal organizations of texts. Furthermore, if NR scholars are concerned more
with the socio-historical environment that surrounds genres and their spacio-temporal
contexts, then there is little chance for NR research findings to be implemented in the
classroom because genres are context-dependent and it makes no sense to teach them

outside their contexts.'
1.2.2. The Systemic Functional Linguistic School:

The SFL school approach to genre has contributed richly to how genre is
understood in textual analysis and language teaching. Largely influenced by and
heavily drawing from Halliday’s “social semiotic” (the network of meanings that
build any culture), SFL is based on the premise that language is integrally related to
the social context.'* Language, according to SFL scholars, is inherently a social
phenomenon in which different structures are used to produce different purposes and
it cannot be understood separate from the social contexts in which it operates. Thus,
‘functional’ refers to the work or function language fulfills in particular situations
and ‘systemic’ refers to those combinations or ‘possible choices’ available to

language users for the realizations of meaning.'’

Particularly relevant to SFL genre approach is the construct of register,
sometimes mistakenly taken to represent genre itself.'® It is, however, important to
know that even though some SFL genre scholars regard both genre and register as

operating at the same level, others revised the traditional SFL view of genre and
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made a fundamental distinction between genre and register by considering the former
as an underlying system that operates at the discourse level while the latter as
operating at the linguistic level that is determined by three situational elements: field (
what takes place), tenor (who the participants are) and mode (how language plays its

role)."”

Within the framework of the SFL, a rich and elaborate methodology has been
developed to address issues in language learning through the use of texts in contexts
taking students through a range of learning activities and paying close attention to the
linguistic analysis and the organizational stages of texts belonging to pedagogical
genres used in primary and secondary schools such as narratives, descriptions,
reports, etc. These stages comprise contextual exploration, explicit instruction,
guided practice and joint construction and finally independent application of the

acquired knowledge.'®
1.2.3.  The English for Specific Purposes School:

The English for Specific Purposes tradition has approached genre from a
different perspective than the NR and the SFL ones. Targeting principally non-native
users of English in advanced academic and professional settings, ESP approaches
have dealt with genres as conventionalized ways of realizing communicative
purposes within academic and professional communities."’ Focusing more on the
communicative functions of texts, the ESP movement is said to be pragmatic and
non-theory centered and this ““ applied nature of ESP has been a defining feature of
the field from its inception.”20 According to Dudley-Evans (2000), GBA within the
ESP school has two theoretical underpinnings: its focus on learners communicative

needs and, second, its relation to discourse as the matrix of the text.”' Depicting text
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in terms of rhetorical units, ESP scholars provide NNS novice writers with models
that serve as pedagogical tools that reflect NS preferred macrostructure organization
or move structure of genres and part-genres. Together with the textual features, the
move structure helps NNS students realize the communicative purposes of the genre

and, thus, fit in the target discourse community.

Although descriptions of genres did not initially provide writing instructors
with detailed classroom methodologies, the recent increase in the genre-based
approach to the teaching of genres has become a prominent feature of ESP.”
Examples of such genre materials include academic publications that have seen the
light to support genre-based studies in the framework of ESP such as Swales and

Feak’s Academic Writing for Graduate Students (2004).

It derives from the previous summaries of the three linguistic genre schools
that all three address genre from a different perspective depending on different
variables and foci (see table 1 on page 18). First, they differ in their audience in that
SFL and ESP target specific audiences operating in different learning settings. While
SFL explores genre in primary and secondary schools, ESP is instead interested in
advanced non-native learners, especially in academic and professional settings. As
for the NR movement, it has been geared towards a more academic audience made of
native university students. As far as the methodology is concerned, while SFL and
ESP movements use a textual approach with SFL employing the register variables in
analyzing textual features of different texts and ESP using generic models based on
rhetorical moves, New Rhetoricians, overriding the idea that genres can be taught,
have followed ethnographic investigations. According to Hyland (2006), the three

schools can be summed up as in table 1:
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Table 1. Synopsis of the Three Schools of Genre

Genre Intellectual | Primary Sample
Orientation | definition Roots Focus Educational Genres
context
Staged, SFL Discourse L1 schools, | Reports, recount
Sydney goal-oriented structure adult Narratives
process and features migrants
New Recurrent social Post- Social processes | L1 university | Research report
Rhetoric | action inresponse| Modernism| Context Composition | patent, medical
to situated context record
Class of SFL, Discourse L2 academic | Research article
ESP communicative Swales structures and and professiorn sales letter,
events exhibiting features Training dissertations,
patterns academic,
of similarity lectures, vivas

Source: Data adapted from Ken Hyland, EAP, An Advanced Resource Book (Great
Britain: Routledge, 2006).

Now that the audience, setting and methodology of each school are reviewed,

we can claim that the ESP approach to genre is the one that most corresponds to the
genre analysis of DIs introductory sections of the present study and we can sum up
the reasons for choosing the ESP genre approach in conducting the present research

in the following:

1. As in ESP genre studies, the present study aims at investigating the generic
structures of texts written by non-native post-graduates.

2. This study aims at investigating dissertation introductions as a sub-genre in an
academic setting. In this respect, ESP genre literature is the richest as DI as a genre
and its different constituents sub-genres, namely the introductions,
acknowledgments, conclusions and abstracts were studied to sort out their generic
and textual features in native and non-native contexts. Therefore, this study will add
up to the existing literature in that it will attempt to sort out the generic features of

dissertation introductions written by Algerian students.

18



3.  In terms of methodology, the present study, as stated in the general
introduction, takes as its model the Create A Research Space (CARS) model as
revised and modified by Samraj (2008). The reason for choosing this model is that it
was the one applied since Swales (1981) work on RA introductions and later
developed by other ESP genre scholars in the study of introductions of dissertations
(Dudley-Evans, 1986; Samraj, 2008).

It must be noted that in addition to the ESP approach, the present study equally
draws on the NR methodology. This eclectic research design in which both
methodologies coalesce to supplement each other to explain how text relates to
context is advocated by major ESP genre scholars.

2.  Genrein ESP

As argued in the previous section, genre has enjoyed several descriptions
stemming from different theoretical and pedagogical concerns and belonging to
different movements ranging from ethnographic and rhetoric scholars like those of
the NR camp, language educationalists such as those of the SFL movement and ESP
genre scholars interested more in genre in advanced EFL academic settings.
However, it is worth noticing that even if these movements approached genre from a
common linguistic perspective, their approach do differ substantially in that they
approach genre according to their analytical and pedagogical interests. Whereas the
SFL movement sees genre as a network of meanings that occur and reoccur
according to socio-linguistic situations, the ESP perspective offers a view that is
altogether different.
2.1. Defining Genre in ESP

In a very widely cited definition of genre, Swales (1990) refers to genre as a

class of communicative events that are determined by communicative purposes
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which constrain the rhetorical structure, content and style of the genre.” According
to Swales (1990), the genre’s purposes are recognized by members of the discourse
community that owns it. Those communicative purposes also determine the structure
and the textual choices of the genre. Taking the communicative purpose as a starting

point, Swales (1990) defines it as:

[...] a class of communicative events the members of which share some set of
communicative purposes. These purposes are recognized by the expert
members of the parent discourse community, and thereby constitute the
rationale for the genre. This rationale shapes the schematic structure of the
discourse and influences and constrains choice of content and style.
Communicative purpose is both a privileged criterion and one that operates to
keep the scope of a genre as here conceived narrowly focused on comparable
rhetorical action. In addition to purpose, exemplars of a genre exhibit various
patterns of similarity in terms of structure, style, content and intended
audience.”

Regarded as groundbreaking in ESP genre research, Swales’ definition has
influenced later research in the broader field of ESP. Bhatia (2004) introduces the
professional community to replace the Swalesian term of discourse community to
refer to people using genres in professional settings such as business and legal
documents, but maintains the same component of conventionalized language use to
reach certain communicative goals:

Genre, essentially, refers to language use in  a conventionalized

communicative setting in order to give expression to a specific set of

communicative goals of a disciplinary or social institution, which give rise to
stable structural forms by imposing constraints on the use of lexico-
grammatical as well as discoursal resources.”

The communicative dimension in ESP approach to genre appears again in
definitions provided by ESP genre scholars and genre analysts. In a less recent
definition, Flowerdew and Peacock (2001) have defined genre as “[...] a particular
communicative event which has a particular communicative purpose recognised by

. . . 26
its users, or discourse community.”
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According to the above definitions, it is clear that the role of communicative
purpose is central to genre as conceived within the ESP framework although other
features may be of equal relevance such as the discourse community and the textual
content. As argued by many scholars from the ESP research camp, it is
communicative purpose that defines and helps categorize genre itself because every
genre is an instance of successful achievement of specific communicative purposes
using linguistic and discursive resources that correspond to the community’s
conventions and expectations.”’ The hierarchical relationship between

communicative purpose and discourse can be schematized as follows:

Communicative purpose

Genre (the text)

Rhetorical strategies
(moves & steps)

Figure 1. Genre in ESP, adapted from Anis Bawarshi and Mary J. Reiff, Genre,
An Introduction to History, Theory, Research, and Pedagogy (Indiana: Parlor
Press, 2010).

However, even though genres are typically associated with recurring rhetorical
situations sharing common communicative purposes, users of a genre are allowed to
add contributions within the limits of what can be termed as “generic integrity™*® or,
as Berkenkotter and Huckin (1995) refer to it, “conditions of use”:

[...] genres are inherently dynamic rhetorical structures that can be
manipulated according to conditions of use, and that genre knowledge is

therefore best conceptualized as a form of situated cognition embedded in
disciplinary cultures.*’

Many ESP scholars (Swales, 1990, 2004; Bhatia, 2002 among others) agree

on the centrality of the communicative purposes and their importance in identifying
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genres. Together with the rhetorical content, these communicative purposes are
recognized by members of the discourse communities to which the genres belong.
Examining the interplay between discourse community, rhetorical content and
communicative purpose is known as genre analysis.
2.2. Genre Analysis in ESP

According to Hyland, mastery of English language academic discourses
conventions is a sine qoi none for those students and academics who want to
successfully evolve in their learning and achieve their careers .*° Genre analysis is
perhaps the pedagogic tool most powerfully interested and most fully involved in
exploring and depicting the writing conventions inherent in academic genres.
Regarded as an offshoot of such areas as pragmatics and rhetoric, *' genre analysis
first emerged to cater to urgent composition needs encountered in non-native higher
education settings, often overcoming the shortcomings of earlier linguistic analyses,
such as the Register Analysis, criticized for not incorporating communicative and

. . . . 32
discursive values or, in Swales’ terms, as “lacking explanatory force.”

English for Specific Purposes suggests a system of analysis that demonstrates
differences between texts and, in this respect, discourse analysis may overlap with
genre analysis. A distinction between the two terms is provided by Dudley-Evans
and St. Johns:

Any study of language or, more specifically, text at a level above that of the
sentence is a discourse study. This may involve the study of cohesive links
between sentences, of paragraphs, or the structure of the whole text. The
results of this type of analysis make statements about how texts — any text -
work. This is applied discourse analysis. Where, however, the focus of text
analysis is on the regularities of structures that distinguish one type of text
from another, this is genre analysis and the results focus on the differences
between text types, or genres. 33
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In a similar vein, Bhatia (2015) makes a distinction between genre analysis in
ESP and other disciplines. He describes the interface between genre analysis and
discourse analysis and pragmatics as follows:

Discourse Analysis as the study of language use beyond sentence boundaries
was primarily inspired by some of the broad tenets of Pragmatics, in
particular, to bring context within the scope of analysis and interpretation,
which has been a very significant development in the study of meaning.
Genre Analysis is only a way of analyzing, interpreting, and accounting for
some of the discursive actions taking place in specific academic and
professional contexts, and considers context and any form of specific genre
knowledge as an important contributor to its understanding of genre.**

With regard to cross-linguistic investigations where genre analysis has
pedagogical interests in addition to the exploratory goals, Bhatia (2002) considers
genre analysis as an investigation of how and why institutionalized practices differ

among different discourse communities:

Analyzing genre means investigating instances of conventionalized or
institutionalized textual artifacts in the context of specific institutional and
disciplinary practices, procedures and cultures in order to understand how
members of specific discourse communities construct, interpret and use these
genres to achieve their community goals and why they write them the way
they do.*

Since three key concepts, namely Discourse Community, Communicative
Purpose and Move Structure frame the ESP genre analysis approach, a more detailed

discussion of each concept is provided in the following sections.
2.1.1. Discourse Community

Broadly speaking, a discourse community is, as its name indicates, a group of
people who produce and receive discourses. However, “we do not use language to
236

communicate with the world at large, but with individuals or group of individuals.

The concept is crucial to cross-linguistic and cross-cultural studies of academic
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writing. In particular in EFL settings, as is the case with the present study that
investigates master’s dissertation introductions written by Algerian students, the
relationship between writers and their readers is a major shaping force of the
rhetorical organization of students’ writings. Knowledge of the conventions and
expectations of the target discourse community determines in large part its potential

members among the foreign candidates.

The following is an account of the Discourse Community concept and what
makes its conceptualization in the ESP school different from two overlapping terms,

namely the Speech Community and the Interpretive Community.
2.2.1.1. Discourse Community

The genealogy of the discourse community concept may be traced back to the
notion of speech community common to sociolinguistics and the ethnography of
communication whereby similarities in speech could be accounted for by the speaker

living in a community defined by geographical space, social class, linguistic norms,
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verbal repertoires, ethnicity, etc. >’ Also referred to as “invisible college and

“academic tribe”,” discourse community has been approached in different ways.

40 Wwhile some other scholars

Swales (1990) sees it as having “collective goals
suggest that it has common interests rather than goals. Taking a middle way, Barton
(1994) qualifies them as loose-knit groups whose members are engaged in either
producing or receiving texts. He states that:
A discourse community is a group of people who have texts and practices in
common, whether it is a group of academics, or the readers of teenage
magazines. In fact, discourse community can refer to the people the text is

aimed at; it can be the people who read a text; or it can refer to the people
who participate in a set of discourse practices both by reading and writing.*'
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A notion of unquestionable relevance to generic discourse, discourse
community deserves a more elaborate definition than that of Barton (1994).Swales
(1990) proposes some criterial features sufficient for identifying a group of

individuals as a discourse community. According to Swales, it:

1.  has mechanisms of intercommunication among its members;

2. uses its participatory mechanisms primarily to provide information and
feedback;

3.  in addition to owning genres, it has acquired some specific lexis;

4.  has a threshold level of members with a suitable degree of relevant content and

discoursal expertise.*?

2.2.1.2. Speech Community

As hinted earlier, speech community is recognized in terms of shared
linguistic norms within human groups defined by geographical space, social class,
cultural environment, ethnicity, etc.®There are differences between discourse
community, which is a concept referring to people deliberately sharing a set of
writing conventions within an academic context, and speech community which is an
ethnographic term referring to human groups sharing linguistic practices within a
spatiotemporal context. Although the concept of discourse community derived from
speech community, some obligatory demarcations have to be drawn between the two
terms. The main difference is in terms of setting with the former operating in
research settings where standardized forms and conventionalized strategies are
deployed by members pursuing public goals and the latter being a formation with no

functional and goal-oriented discursive practices but sharing such communicative
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needs of the group as “socialization and group solidarity.

the two terms are summarized in the following table:

2544

The differences between

Table 2. Differences between Discourse Community and Speech Community.

Differences in Discourse Community Speech Community

Membership Recruited membership Inherited membership
(by persuasion, training or (by birth, accident or
relevant qualification) adoption)

Nature Sociorhetorical (academic, Sociolinguistic
scientific and intellectual (social, cultural, ethnic
conventions) conventions)

Members’ Functional (the primary determinants | Social (the primary

communicative | of linguistic behavior are determinants

Needs goal-oriented) of

linguistic behavior are
social)

Fabric of Centrifugal ( separating people into | Centripetal (absorbing

Society occupational or speciality-interest people into
groups) the general fabric)

Source: Data adapted from John Swales, Genre Analysis: English in Academic and
Research Settings (New York: Cambridge University Press, 1990), 23-24.

2.2.1.3.

Interpretive Community

Interpretive community is a literary-philosophical concept referring not so

much to specific physical groupings of people as to a kind of loose dispersed and

open networks of individuals sharing ways of reading texts, especially literary

texts.” To succinctly sum up how the concepts of discourse community (Swales,

1990), speech community (Hymes, 1972) and interpretive community (Fish, 1980)

interconnect and relate to one another, Borg (2003) states:

The concept of discourse communities developed from the concepts of speech
community and interpretive community, and sits somewhat uneasy between
them [...] Unlike a speech community, membership of a discourse community
is a matter of choice; unlike an interpretive community, members of a
discourse community actively share goals and communicate with other
members to pursue those goals.*®
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2.2.2. Communicative Purpose

According to mainstream genre theory, genres are defined by their outcome or
purpose. In his survey of how genre is perceived within the disciplines of linguistics,
rhetoric, folklore, and literature Swales (1990) argues that one component of a stance
common to these disciplines is their emphasis on communicative purpose and social
action.*’ In a similar vein, Mirhassani and Reshadi (2001) see textual structure as
essentially dependent on the purposes the genre is conventionally designed to
achieve:

The essence of the concept of genre, as is now used in applied linguistics,

ESP, and rhetoric, is an emphasis on the primacy of communicative purpose

and the way in which communicative needs shape or influence both surface

and deeper rhetorical structure.*®

Although the criterion of communicative purpose stands as one of ESP’s
strengths in that it turns readers’ attention away from surface features of texts to their
socially situated functions, a clear definition of communicative purpose as a way of
categorizing texts is difficult to find and “the ascription of purpose/function is no
simple matter”* because the process often leads to disagreements between ““inside’

experts and ‘outside’ genre analysts, or indeed among the experts themselves.” >

Recently, Bhatia (2002) and Swales (2004) have reiterated the complex nature
of genre and the arduous task of identifying their communicative content. According
to Bhatia (2002), one of the main objectives of genre analysis is to understand and to
account for the complex and dynamic world of texts, complex in “that it incorporates
texts of various kinds, serving often overlapping and at the same time conflicting
communicative purposes.” ' Similarly, Swales (2004) has modified his emphasis on

communicative purpose as a defining feature and classifying mechanism of genre.
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Instead of seeing genre as carrying specific, clear-cut communicative goals, he

proposes “repurposing genres™> by characterizing them by the following metaphors:

Genres are frames for action » guiding principles
for achieving purposes using language
Genres are language standards —  expected conventions of
layout and language
Biological species » complex historicities

»

Families and prototypes 5 genres are more or less similar
to “core” exemplars
Institutions »  shaping contexts; roles

Speech acts »the conventional actions the
genre is intended to perform

Figure2. Metaphors of Genre
Source: John Swales, Research Genres: Explorations and Applications
(UK: Cambridge University Press, 2004), 61.

2.2.3. Move Structure

2.2.3.1. Move Definition

Initially, move as a unit of generic analysis was not assigned a concrete
definition as Swales, the instigator of ESP genre analysis and a previous analyst in
the framework of the systemicist school, simply thought of the RA genre as
consisting of sections containing each a number of communicative strategies which
articulate the communicative purpose of each section of the genre.”> Based on this
understanding, move can be regarded as a unit of analysis expressed in constituent
steps signaled by particular linguistic choices. However, as genre analysis has
expanded within the framework of ESP due to academic globalization and the
subsequent pedagogical needs that arouse among foreign novice writers, the notion
of move has gained prominence and has become central to genre analysis as a

rhetorical unit most deserving of further scrutiny. As a result, move has been
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approached differently and ESP scholars have tried to give it clear-cut definitions.
Drawing from earlier ideas, some discourse analysts argue that moves vary in length
ranging from several paragraphs to at least one proposition’* while some others see it
as a “text segment made up of a bundle of linguistic features (lexical meaning,
propositional content, and illocutionary force, etc.) which give the segment a uniform

orientation and signal the content of discourse in it.” >

The attempts to delineate the meaning of move have been numerous but most
of them agree that communicative purposes are achieved through a series of moves
and collaborative efforts of the moves help to accomplish the goal of the overall part-

genre. On the functional nature of move Swales (2004) comments:

A move in genre analysis represents a discoursal or rhetorical unit that
performs a coherent communicative function in a written or spoken discourse.
Although it has sometimes been aligned with a grammatical unit such as a
sentence, utterance or paragraph (e.g. Crooks, 1986) it is better seen as
flexible in terms of its linguistic realization. At one extreme, it can be realized
by a clause; at the other by several sentences. It is a functional unit not a
formal unit.’® (My emphasis)

2.2.3.2. Moves and Steps

In the ESP genre analysis tradition, it is established that the unit of analysis is
the rhetorical moves that are sequences of text performing specific communicative
functions. However, as Swales (2004) points out, moves are discoursal and
rhetorical units sometimes identified by such grammatical units as sentences and
paragraphs. Based on this understanding, the communicative function of move is not
necessarily systematically determined. A paragraph, for example, is a relatively
longer discourse unit that may embody several communicative sub-functions that
collaboratively contribute to shape the paragraph’s overall communicative function

and in case the paragraph is found to represent one rhetorical move, those textual
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sub-sections (likely to be the sentences) fulfilling the sub-functions within the
paragraph are called steps. They are options or strategies that writers choose in
realizing the communicative purpose of the move.”” Tables 3 and 4 are two samples
of move structures including moves and steps of two different academic sub-genres,
namely the DI Acknowledgment and the RA Conclusion as established by Hyland
(2006) and Kanoksilapatham (2005) respectively:

Table 3. The Move Structure of Dissertation Acknowledgements

Move 1. Reflecting

Move 2. Thanking mapping credit to individuals and institutions
Step 1. Presenting participants
Step 2. Thanks for academic help
Step 3. Thanks for resources support
Step 4. Thanks for moral support
Move 3. Announcing
Step 1. Accepting responsibility
Step 2. Dedication
Source: Ken Hyland, EAP, An Advanced Resource Book (Great Britain: Routledge,
20006), 51.

Table 4. The Move Structure of Research Article Conclusion Sections

Move 1. Contextualizing the study
Move 2. Consolidation of results (obligatory)

Step 1. Restating methodology

Step 2. Stating selected findings

Step 3. Referring to previous literature

Step 4. Explaining differences in findings

Step 5. Making overt claims or generalizations (deduction,
speculation, and possibility)

Step 6. Exemplifying

Move 3. Limitations of the study
Step 1. Limitation of the findings
Step 2. Limitation of the methodology
Step 3. Limitation of the claims made
Move 4. Further research suggested (optional)

Source: Elena Sheldon, “The Research Article: a rhetorical and functional
comparison of texts created by native and non-native English writers and native
Spanish writers,” (PhD Diss., Zaragoza University, 2013), 77.
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It is important to notice that while some steps are obligatory in the move some
are not. It is these optional steps that are often indicative of generic and rhetorical
variations among writers from different disciplinary and cultural backgrounds.
According to Dudley-Evans (2000), move patterns are not universal as writers can
omit particular moves or steps to suit their purposes .>® Thus, the move-step analysis
is particularly interesting for the present study which contrasts master’s DI
introductions produced in two different languages in that the absence of steps and
inclusion of others will inform us of the rhetorical strategies of writers on the one
hand and, on the other hand, will constitute a point of departure for further

ethnographic work in order to look into the origins of these variations.
2.2.3.3. Move Analysis

Move analysis is a top-down approach used to describe texts’ communicative
content in a straightforward manner.”” However, in order to carry out a move
analysis to identify the move structure of a text, one has to follow a certain number
of criteria some of which are believed to be those lexico-grammatical clues that more
clearly signal the communicative function of successive stretches of text. The other
clues which help recognize a transition from one move to another is inference from
the context and knowledge of the genre conventions. The following are some

regularly used procedures for move identification:

1.  Explicit lexical signals indicating information contained in a move (for
example: ‘the aim of the present study...” indicates Occupying the Niche);
2. Preparatory statements which signal the beginning of a move or a concluding

move (e.g. ‘In conclusion’);

31



3. Lexical items (for example ‘reveal’, ‘indicate’, ’suggest’, ‘find’, etc. suggest a
‘statement of finding’ move, whereas ‘is attributed to..’,’is due to..’, etc. indicate an
explanation move);

4. Knowledge of the generic, rhetorical and organizational conventions (for
example, a citation indicates CARS Establishing a Territory move);

5. Headings and sub-headings;

6. Inference from content (in the absence of explicit linguistic exponents, the

researcher may resort to inference from the text content). ®

Although genre investigations including cross-disciplinary and cross-
linguistic ones have been abundant, researchers did not offer an exhaustive and
explicit account of the criteria to be used to demarcate moves and steps. This
suggests that they generally relied on writers’ ideas and intentions, or the ideational
content, on the one hand and on the other hand on lexico-grammatical markers and

other signals that indicate shifts in ideas such as metadiscourse and headings.®'

The present study does not differ from the previous ones in that it applies a
top-down approach that takes as its starting point the global communicative purpose
of the introduction sub-genre as outlined in CARS (Create A Research Space) model
(see table 8 on page 39). A more practical working methodology which best details
the process of conducting a corpus-based move analysis is the one proposed by Biber

(2007).

Table 5. General Steps often used to Conduct a Corpus-Based Move Analysis

STEP 1 Determine rhetorical purposes of the genre

STEP 2 Determine rhetorical function of each text segment in its local context;
identify the possible move types of the genre

STEP 3 Group functional and/or semantic themes that are either in relative proximity
to each other or often occur in similar locations in representative texts.
These reflect the specific steps that can be used to realize a broader move
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STEP 4 Conduct pilot-coding to test and fine-tune definitions of move purposes

STEP 5 Develop coding protocol with clear definitions and examples of move types
and steps

STEP 6 Code full set of texts, with inter-rater reliability check to confirm that
there is clear understanding of move definitions and how moves/steps are
realized in texts

STEP 7 Add any additional steps and/or moves that are revealed in the full analysis

STEP 8 Revise coding protocol to resolve any discrepancies revealed by the
inter-rater Revise coding protocol to resolve any discrepancies revealed by
the inter-rater reliability check or by newly ‘discovered’ moves/steps,
and re-code problematic areas

STEP 9 Conduct linguistic analysis of move features and/or other corpus-facilitated
analyses

STEP 10 Describe corpus of texts in terms of typical and alternate move structures
and linguistic characteristics

Source: Douglas Biber et al., Discourse on the Move, Using Corpus Analysis to
Describe Discourse Structure (USA: John Benjamins, 2007), 34.

A move analysis should ideally consider the general procedures enumerated
above (Al-Ali, 1999) together with the steps in the more detailed model suggested by
Biber (2007). It should be noted, however, that not all these steps are followed in
every move analysis.

3.  Genre Analysis of Academic Texts

3.1. Dissertation as an Academic Genre

Thus far in this study, I have gone through the theoretical framework which
informs it and have highlighted the importance of ESP genre-centered approach in
bringing about unprecedented methodologies of which move analysis continues to be
very widely applied in genre analysis which has become a key resource for EAP
teachers as it provides both “a description of communicative activity and support for
making it explicit to students.”®

As this study is concerned with the introduction as an academic part-genre, it
is useful to review the dissertation genre of which it forms a part with the focus being
directed to reasons why the DI genre has attracted less interest from genre scholars.

When reviewing the literature of genre analysis performed in the framework of ESP,
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one immediate remark is that the genre most extensively dealt with is the RA, its
constituent part-genres, structure, social construction and historical evolution.
Ventola and Mauranen (1996) considered that the many academic genres had
been eclipsed due to the much larger scholarly and scientific interest that the RA
could arouse among research communities, resulting in remarkably small number of
empirical investigations about the DIL.% Swales (1990) attributed the remarkable lack
of interest in the DI to its daunting size® Kamler and Thompson (2006) remarked
that “since most academics have completed a dissertation, it is ironic that the genre is

such an under-theorized, under-studied and under-taught text.” ®°

Tardy refers to the
challenges that the master’s DI represent for NNS writers and novice writers as
follows:
A Master’s thesis can pose many challenges for students as it is usually their
first place of extended academic writing. It may also be their first attempt at
presenting their work to a scholarly audience consisting of more than a
single instructor. With few exceptions, students lack previous experience in
writing a Master’s thesis or similar genres and must learn the expectations,
procedures and conventions of the task while carrying it out.®®
Although the challenges that the DI writing poses to NS and NNS have
generated a need of training them in the writing of this genre, the work undertaken in
this area consisted only of materials providing them with information about format,
data collection procedures, methodology, etc. Before evoking some of the early

attempts that decorticated the generic organization of the DI, it is worth reminding

the major DI formats which can be listed as follows:

1. ILrMD (Introduction/Literature Review/Method/Results and Discussion): it
stands for the basic structural components that typically constitute an R.A
(introduction, methods, results and discussion) and it is taken to be the standard or

traditional format for Master and PhD’s dissertations. According to Dudley-Evans
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(1994), this format is a blown up version of the research article.”’” It is the most
representative of the dissertations in our corpus.

2. Topic-based format: unlike the ILrMD format, the DI following the T.B.
format is a compilation of a series of articles, each examining a particular topic
presented in a chapter and the collection of these specific topics has a coherent topic
or theme. Writers utilize this format to report and discuss their analysis in multiple
chapters with topic specific headings.

3. Article Compilation: as its name denotes, this format consists of chapters
containing each the research article organization (introduction, methods, results and
discussion).

Most scholars agree that the DI format depends on disciplinary and
methodological considerations. For instance, Samraj (2008) has found from her study
of master’s DI introductions that DIs from different disciplines do not follow the
same pattern.®® While the macrostructure of the corpus in the field of biology
displays the ILrMD pattern, a philosophy dissertation will follow the T.B. pattern.
None of these dissertations contains a literature review chapter common in the
linguistics dissertations which is the third discipline in her corpus.

3.2.  Move Analysis of Dissertation Introductions

As stated in the general introduction, studies on the DI genre have not
attracted as much interest as have those concerned with the RA. Genre scholars
ascribed this to the fact that the genre most widely researched was the RA and as a
result early generic investigations especially within the ESP framework were focused
on the RA sub-genres (abstract, introduction, method, results, discussion and
conclusion). According to Bunton (2002), one reason for the DI genre and its

constituent sub-genres to be under-investigated as such is that writers only produce
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one thesis while most prefer to make their way in the research community by turning

to the much shorter and much more conventionalized RA genre.®

Notwithstanding this neglect, some scholars such as Dudley-Evans (1986)
remarked that Swales” methodology is not only applicable to the analysis of the RA
but can equally serve in analyzing the dissertation since an introduction, for example,
is very likely to have the same schematic structure and the same communicative
goal, that is to create a research space and make a contribution to the existing body of
disciplinary knowledge, whatever the genre. In a praiseworthy attempt to replicate
the CARS model proposed by Swales (1981) in the analysis of the introductory
chapters of seven dissertations, Dudley-Evans (1986) identified a generic structure

that is similar to Swales’s in many respects (see table 6). Move 5 (Preparing for the

Table 6. Dudley-Evans (1986) DI’s Introduction Move Structure

Move 1. Introducing the field

Move 2. Introducing the general topic (within the field)

Move 3. Introducing the particular topic (within the general topic)
Move 4. Defining the scope of the particular topic by:

(1) Introducing research

(i1) Summarizing previous research

Move 5. Preparing for the present research by:
(1) Indicating a gap in previous research
(i1) Indicating a possible expansion of previous research

Move 6. Introducing the present research by
(1) Stating the aim of the research

(i1) Describing briefly the work carried out

(ii1) Justifying the research

Source: David Bunton, “Generic Moves in PhD Thesis Introductions,” in Academic
Discourse, ed. John Flowerdew (Harlow: Longman, 2002), 60.

Present Research) appears to fulfill the same communicative purpose as does move 2
(Establishing a Niche) in Swales’ version of CARS: to establish a link between the

current research and the wider field. The greater number of moves and the
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subsequent appearance of new steps can be ascribed to the length of the DI compared

to the RA in Swales’ study as can be seen in tables 6 and 7.

Table 7. Swales (1981) RA Introduction Move Structure
Move 1. Establishing a Territory
Step 1. Claiming centrality and/or
Step 2. Making topic generalizations and/or
Step 3. Reviewing items of previous research
Move 2. Establishing a Niche

Step 14. Counter-claiming or
Step 1B. Indicating a gap or
Step 1C. Question raising or

Step1D. Continuing a tradition

Move 3. Occupying the Niche

Step 14.0utlining purposes or
Step 1B. Announcing present research

Step 2. Announcing principal findings

Step 3. Indicating research article structure

Source: Olga Dysthe, “Creativity in Research in Academic Writing: What Support Do Students at
Different Levels Need?”” October 2013, http:// www.slideshare.net/eLearnCenter/creativity-in-
research (accessed June 1, 2015).

3.3. The CARS Model

For it is the first model that has launched the literature of genre analysis
within the ESP framework, CARS (Create a Research Space) is believed to be the
most widely known and applied in analyzing the rhetorical structure of
introductions and it has been quite successful in both descriptive and pedagogical
terms since its inception and seemed to lend itself for further application.”” Though
it was initially created to describe the schematic structure of the RA introductory
sections, there had been many attempts to apply this model to other sections such as
the abstract (Samraj, 2005; Salagher-Meyer, 1992), the methodology section
(Wood, 1982), the result section (Brett, 1994; Thompson, 1993), the discussion
section (Dudley-Evans, 1994; Holmes, 1997) and even the acknowledgments
section (Hyland, 2003). These attempts have been fruitful in that they resulted in

establishing new generic models for the other sections of the RA to further enrich
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the ESP genre literature and genre-based pedagogy. Examples may include
Hyland’s Five Move for RA abstracts (2000), Bhatia’s Four move model for DI

abstracts (1993), Bunton’s model for PhD thesis introductions (2002), etc.

Based on these models, much research concerning the various disciplines has
been actively conducted aiming to sort out cross-disciplinary variations (Anthony,
1999; Samraj, 2002). Likewise, other studies have applied them cross-culturally to
find out how writings differ among cultures and languages (Arvay and Tanko,
2004; Shim, 2005). Furthermore, research has been oriented to other types of
research and academic papers. Thus, the same models have been applied in the
study of sectional aspects of dissertations and theses (Dudley-Evans, 1986, and

Samraj, 2008, for introductions).

As this study is concerned with master’s DI introductions, I will follow the
model proposed by Samraj (2008) who recently applied Swales (1990) CARS
model to deal with the rhetorical structure of master’s DI introductions from the
disciplines of philosophy, biology and linguistics. Similar to most genre studies
using the CARS pattern, Samraj (2008) proposed a model that did not depart from
the original Swalesian version as it comprised the three principal moves
( Establishing a Territory, Establishing a Niche and Occupying the Niche).

Differences are rather seen at the level of steps as table 8 shows (see page 39).

Samraj (2008) identified the same move structure as the CARS model she
utilized in her investigation of master’s DI introductions. In move 1, the first step in
CARS (Claiming Centrality) is replaced by Importance in the Real World step or

Importance in Research step. According to Samraj (2008), step variation is due to
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Table 8. Move Structure of Master’s Theses Introductions, Samraj 2008.

Move 1 Establishing Territory

1 Claim centrality

1-a Importance in the real world

1-b importance in research

2 Review literature or present topic generalizations
Move 2 Establishing a Niche

1-a Indicate a gap/question in research
1-b Indicate a problem in the real world
2 Positive justification

Move 3 Occupying the Niche

1 State goals/argument of thesis

2 Background

2-a Present hypotheses

2-b Present results

3 Preview organization of thesis

Source: Farida Amara, “A Genre Analysis Study of Algerian Magister Dissertations
in Linguistics and Didactics: the Case of the English Department of the University
of Algiers,” (Magister Diss., Tizi-Ouzou University, 2009), 32.

the sparse reference to the literature in the disciplines of philosophy and linguistics
in particular “as an absence of disciplinary pressure to situate the current study
within a body of related studies”.”' As for the two other steps, namely Making
Topic Generalizations and Review of Previous Research, she combined them into
one step that she labeled Review of Literature or Present Topic Generalizations.
Within move 2 (Establishing a Niche), a new step, Positive Justification, is added to
the existing ones. As for the final move (Occupying the Niche), it seems to be more
elaborately outlined in Samraj’s model with the appearance of an additional step
named Background. This is principally due to the length of the DI compared to the
RA genre.

As the present study compares the generic structures of master’s DI
introductions written in Arabic and English, it seems that Samraj (2008) version of

CARS present the most suitable model against which the introductions in my
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corpus will be compared. The rationale behind choosing it can be explained as

follows:

1. The most important reason is that the discipline which is Literature shares
rhetorical features with the disciplines in Samraj’s study. In fact, her corpus
consisted essentially of DI introductions from the field of the humanities. Put
simply, if the pattern which Samraj (2008) proposed was formulated as the ideal
way to generically organize a DI introduction, this has to be strongly connected
with her corpus from a disciplinary perspective. According to Samraj (2002),
researching genres from a disciplinary standpoint not only is important in terms of
gaining membership into specific discourse communities but it also helps recognize
the boundaries between broad disciplinary categories ( such as the humanities, the
social and the natural sciences).”

2. As pointed out earlier in this section, the CARS is widely acknowledged as a
theoretically and pedagogically successful model in ESP genre analysis tradition as
it is simple, functional and corpus-based.

3. Finally, it is important to point out that as is the case in the present study,
Samraj (2008) investigated introductions belonging to the master’s DI genre. This

further enhances the reliability of the findings of the present study.
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Chapter Two

Methodology

In this chapter, the research methodology adopted to conduct the study is
presented. First, the chapter describes the text corpus and the criteria for building it.
As the study deals with the generic analysis of a corpus of DIs introductions produced
in English and Arabic by postgraduate students belonging to the departments of
English and Arabic of Bejaia University and another corpus of DIs written in English
by native American postgraduates, this chapter discusses the technique that
corresponds to the analysis. Finally, a description of the ethnographic tool is provided
at the end of the chapter. According to Bhatia (2015), this approach is useful to
supplement the findings derived from the textual analysis in that it allows us to have a
closer look at “the intentions, motivations and other aspects of genre construction and

exploitation.”

1. The Corpus

The text corpus created for analysis consists of three sets of introductions taken
from twelve master’s dissertations produced within the past five years. The three sub-
corpora comprise respectively four master dissertation introductions produced in
English by students from the Department of English at the university of Bejaia
(henceforth DINNS), four DI introductions produced in Arabic by Algerian students
from the Department of Arabic at the same university (henceforth DIA) and another

four introductions produced in English by native postgraduate students from the
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Faculty of the Graduate School of Arts and Sciences of Georgetown University,

Washington D.C., U.S.A. (henceforth DINS).

Choosing the University of Bejaia as a case study was motivated by some
practical reasons. Being a graduate of the same university and having been
incorporated as a supply teacher in the Department of English for some years, I can
claim that I am enough familiar with the staff, the administration and the university in
general. This helped me choose my corpus from the library catalogue of the faculty of
Letters and Languages and after introducing myself to the library manager as a
Magister student in Didactics from UMMTO and after giving some details about the
study as being corpus-based and requiring some computer work he offered me to
provide the PDF versions of the introductions of the DIs in English and Arabic. As for
those of the native sub-corpus, while paying particular attention to the degree, the
titles and year of submission, I downloaded them from the website of Georgetown

University that makes electronically available its master dissertations archives.

Another reason for choosing the University of Bejaia is related to its early
implementation of the LMD (Licence/Master/Doctorate) system. Compared with most
Algerian universities, this university had been among the first to implement this
system which came into force in 2004. However, it is paradoxical that students’
writing quality has not been dealt with accordingly, and although a change has been
operated at the level of the syllabus, both quantitatively and qualitatively to meet the
international standards of the LMD system, there still remains much work to be done
to enhance students’ rhetorical awareness. Another reason why the study limits itself
to one university is to inspire further research regarding the rhetorical awareness issue
in other universities. According to Biber et al. (2007), the use of small-size corpora

aligns with contemporary trends in EFL research where more focused corpora are
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much more likely to yield insights that are more directly relevant to specific teaching
purposes.” Ideally, further studies will account for the generic and rhetorical
performance of students of other Algerian universities by considering at the same
time regional, linguistic and social variables considered as valuable factors in

contrastive rhetorical research.

1.1.  Discipline

The DIs from which the introductions are taken from are produced in the field
of Literature. As discussed in the previous sections of this study, disciplinary variation
is one area on which many ESP genre-based analyses have reported in the past,
shedding light on how the discipline impacts the rhetorical organization of this
important part-genre. For example, Samraj (2002) argues that within Wildlife
Behavior and Conservation Biology, which are two related fields, a generic variation
has been observed, the former tending to employ epistemic statements in all the three
CARS Moves, while the latter justifying the research in terms of real world matters, a
rhetorical tendency many refer to as promotionalism.® In the field of Literature, which
seems to have benefitted less from genre-related academic communication, these two
dimensions are worth studying because of the complex nature of the discipline, a
feature Hyland (1999) ascribes to the “disputational style of argument favoured by the
humanities.” * Perhaps more than the other disciplines in the humanities, introductions
of DIs in the discipline of Literature are believed to represent a goldmine for
researchers in CR given the nature of this area and the complex ways in which EFL

students deploy rhetorical and linguistic means in analyzing literary texts.

1.2. Date of Submission
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All the introductions included in the three corpora are recent. The oldest dates
back to 2012. The rationale behind choosing recently produced texts lies in the fact
that they are most likely to yield fresh data about the current rhetorical tendencies that
are spread and sometimes conventionalized among EFL postgraduate students. Since
this is a pedagogically oriented contrastive study, it is thought that the findings derived
from the analysis of recent introductions will be more pedagogically sound and
beneficial for students and their discourse community at large. Besides, if we consider
the dynamic, versatile nature of genre, a view held principally by the NR school
(Bawarshi, 2000; Bawarshi and Reiff, 2010 among others) and some ESP genre
analysts (Swales, 2004; Flowerdew, 2002), the value of corpus-based studies very
often lies in “the fresh insights on familiar, but perhaps unnoticed, features of

language use" that can be extracted from the sample texts.’

1.3. Format

The DIs comprised in the corpus were examined to check whether they
comprise a part-genre headed /ntroduction. In doing so, I noticed that the format looks
mostly like the TB (Topic-Based) format, which consists of an introductory chapter
followed by a series of chapters (see section 3.1. of Chapter One). These introductory
sections, however, had different headings. In DINNS corpus, these introductory

chapters are headed General Introduction, in the DIA (DIs written in Arabic) corpus,
they are titled 4ad8a and in the DINS they are headed Introduction. As hinted earlier,

the disciplinary discourse determines the DI format to a large degree. As the
humanities (Literature, Philosophy, etc.) need a much less rigid methodology than the
hard and the social sciences, the ILrMD format is hardly ever adopted.
Table 9 gives a more detailed description of the twelve DIs. It specifies the title, length

(number of pages), date of submission and format.
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Table 9. A Detailed Description of the Corpus

Jane Austen’s Pride and Prejudice and
1 | Emma between Sentimental Tradition and
Realism 10 2013 TB
Man Against Nature in Doctor Faustus
2 201 TB
and The Picture of Dorian Gray 8 013
The (Mis) Representation of Jews in
3 William Shakespeare’s The Merchant of 7 2014 8
Venice and Christopher Marlowe’s The Jew
of Malta
Racism and Identity Quest in The Great
4 Gatsby and Invisible Man 10 2013 8
FRIPY N I
S SIS 1 2014 | TB
6 iy Ao Sl o o Bly) & ol 2 4 2014 | TB
| el oo ¥ ) B ol 81 - il )ds 20 2 3 2014 B
gl s~ oles A opnadl el 3 1 it 5 bl AT 3 2013
8 byl g 8,0 el 8
The Friction Between Past And Present: 6 2013 B
9 The American Dream, Landscape And
Identity In The Novels Of Annie Proulx
A British Ireland, or The Limits of Race
10 and Hybridity in Maria Edgeworth’s 5 2012 TB
Novels
Non/Human Entanglment in Shakespeare‘s
1 Timon Of Athens 8 2014 B
12 Shaping an Audlel,lce in American Indian 4 2012 B
Women’s Literature
Total: 79
2. The Instrument
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As explained in the previous sections, exploring the generic organization of
writings produced by NNS students is done through examining the communicative
content of those writings. Introductions as a part-genre are written for specific
communicative purposes achieved through writing strategies which become regular
among writers. These regular strategies or stable, conventionalized forms® differ
across languages and disciplines. In other words, communities do not conventionalize

the same forms because their languages and cultures are different.

According to Crossly (2012), when producing a genre in English, EFL students,
because of their cultural and linguistic backgrounds, fail to reproduce the generic
structure as effectively as native students do. The role of genre-specific contrastive
studies is to describe EFL students’ generic competence using rhetorical moves and
steps as analytical units as outlined in the academic models. In the present study,
Samraj’s modified CARS model is used to analyze the DIs introductions included in

the selected corpus.

The following is a fuller description of Move and Step as the analytic units

relied upon in the present study.

2.1. Moves and Steps and their Demarcation

The rhetorical moves in the majority of genre analyses represent a central
concept. Referred to as communicative moves by some ESP  genre analysts (Crossly,
2012), move as a tool to describe the macrostructure of texts is not easy to define and
therefore applying it becomes an uncomfortable task. However, many agree that move
has a discoursal function and it is not necessarily delineated by explicit textual
markers. This view of move is practically useful when analyzing texts cross-culturally
as is the case in the present study because the analysis will mostly rely on explicating
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the introductions in terms of the ideas writers advance to reach their communicative
goals. The options or strategies writers use in the course of this process are called
steps. Although identified in terms of their discoursal content as are moves, steps are

often but not necessarily signaled by linguistic cues.

In genre analysis, demarcating moves and steps is important because measuring
the degree to which writings meet the genre’s purpose is done based on the coding
whereby moves and steps are counted and their frequency accordingly measured. How
the boundaries between these two rhetorical layers are demarcated has been discussed
among genre analysts. While Swales (2004) and Bhatia (2002) give primacy to the
writer’s intention as manifested through discourse regardless of explicit linguistic
markers,” another group of researchers (Al-Qahtani, 2006) insist on the role of those
markers and the subsequent necessity of coding moves and steps according to their
presence. Based on these two views, Biber (2007) proposes a more balanced
methodology for contrastive corpus-based genre analytic research in general and
move-step boundaries demarcation in particular, equally considering the writer’s
intention as expressed through the ideational language and explicit linguistic markers
he uses to shift from an idea to another. The present study partly follows Biber’s

(2007) methodology (see table 5).

3. The Analytical Model
3.1. Samraj’s CARS Model for Introductions (2008)

From an epistemological standpoint, the validity of the CARS (Create A
Research Space) is fully established and is universally applicable. In order to introduce
their research, writers first highlight its importance by positioning it to previous

literature to find a gap and finally present a solution. According to Swales (2004), the
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model continues to be applied in analyzing the structure of introductions because “it
has been quite successful in both descriptive and pedagogical terms.”®As highlighted
in the previous sections, Samraj’s CARS modified model (2008) seems to be the
suitable version for the introductions included in our corpus because the introductions
she analyzed belonged to disciplines in the humanities and they are taken from DIs of
postgraduate students. In what follows a fuller description of the model.

Like all the studies of introductions including those of the RAs (Crookes, 1986,
Dudley-Evans, 1986; Najjar, 1990; Anthony, 1999; Bunton, 1998; Samraj, 2002;
Arvay and Tanko, 2004; Shim, 2005, etc.), Samraj’s study takes Swales’ original
model as a starting point resulting in a version that includes the same three rhetorical
moves. The differences are rather at the level of the steps and are indicative of the
master’s dissertation genre. The following is a description of the moves and steps in
CARS 2008 model (see table 8 on page 39):

Move 1 Establishing a Territory (T)

The purpose of Move 1 is to establish the research to be reported in the eyes of
the discourse community as it relates to the field of study.’ It should attract attention
and prove the relevance of the topic by:

Step 1: Claiming Centrality: By this step, the writer tries to appeal to the

discourse community. This is done through statements that refer to the importance of
the research subject as part of a lively, significant or well established research area.'
In the humanities, there is every likelihood that this step is realized by stating its
importance in the research contrary to the natural and sometimes the social sciences.

Thus, this step is realized by these two options:
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Step 1-a: State importance in the real world: this strategy aims at showing how

the topic is important because grounded in the real life, often by giving examples or
stating facts from reality.

Step 1-b: State importance in research: while step 1-a relates the topic to reality,

this step shows the place it enjoys, or should enjoy, in research. It is, therefore, often

followed by the literature review (step 2).

Step 2: Review Literature or Present Topic Generalizations: Reviewing previous
literature is sometimes done by providing integral or non integral citations. Topic
generalizations, on the other hand, refer to those neutral statements about the research
territory. The function of this step is to give the reader an opportunity (1) to have
background knowledge and (2) to see how the research to be reported fits into the
previous body of literature.

Move (2): Establishing A Niche (N)

After finding a gap in the literature, the writer will hypothesize about it and will
justify the worthiness of his hypotheses. The basic premise is that the literature is
incomplete with regard to the present topic as proven by the identified gap or niche
using one or both of the following strategies:

Stepl-a: Indicate a gap/question in research: these options may be explicit or

implicit. In research in the humanities like literature which is the discipline of our
corpus, this strategy is more favored than Step 1-a (Indicate a problem in the real
world) compared to research in the social and natural sciences. This step challenges
certain claims in the previous studies or asks questions regarding concerns raised from

the literature review.
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Step 1-b: Indicate a problem in the real world: by this step, the writer relates his

research to a problem or a question that is part of or somehow linked to his research
focus and therefore justifies it.

Step 3: Positive justification: sometimes the writer wants to tell the community

about the worthiness of his study by justifying it in a rather positive light. This can be
achieved by relating the research not to shortcomings in the previous literature but by
announcing its strengths. According to Samraj (2002), this gap filling strategy results
in a positive, satisfactory effect.

Move 3: Occupying the Niche (O)

According to Swales (1990), whenever move 2 (Establishing A Niche) occurs,
Move 3 should follow. It is to be observed that Move 3 often answers the type of niche
created in Move 2. If it is a question, Move 3 would be an answer; if it was a gap
Move 3 would provide an argument that shows how that gap will be filled. This is
done by these options or steps:

Step 1: stating the goals of the DI: once the niche is established and the

justification for occupying is provided, the writer will present the goals of his research.
The following statements are examples of how the goals of the thesis are stated:

E.g.1. The aim of the present paper is to ...

E.g.2. The purpose of the study is ...

E.g.3. The present research reports on ...

It is to be noticed that the tense used in the examples above is the present. Al-
Qahtani (2006) argues that using the present tense to introduce the goals of the thesis

gives this step a sense of currency.

Step 2: background: this step further specifies the goals using these two

strategies:
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Step 2-A: present hypotheses: rarely present in Samraj’s corpus, it is often

mistakenly considered as a reiteration of step 1 (stating the goals of the thesis).

Step 2-B: present results: the writer describes the main features of the research to

be presented in the following sections of the his DI using deictic elements, the type of

genre and verbs such as ‘confirm’, ‘present’, ‘report’, etc. as in this example:

E.g. In this dissertation, I report on the issue of...
(deictic) (genre) (verb,
element non-purposive lexeme).

Step 3. preview organization of the dissertation as its name indicates, this step

outlines the organization of the dissertation, hence enumerating the chapters and how
their content contributes to the general communicative purpose of the DI. This is done

at the end of the introductory sub-genre.

4  Procedure
4.1. Genre Analysis

In genre analysis in ESP, it is recommended that the analysts have enough
knowledge about the writing’s subject in order to divide it into its constituent
communicative units, i.e. moves and steps. Although repeatedly reading the
introductions often seems to work, a well-grounded knowledge of the subject is
believed to be a sine qua non of genre analysis. Because I am not an expert in this
field, I had to rely on a step-by-step procedure in analyzing the introductions included
in my corpus following Biber’s (2007) procedure (see table 5). Before doing this, I
thought of gaining a general picture of the DIs by reading the titles, the abstracts
which encapsulate the DIs’ research content and, finally, the introductions which
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represent the part-genre the study is concerned with. The next step was to read the
introductions, which I did repeatedly though still not having started the move analysis.
This first reading helps plunge into the propositional content, often considered as the
communicative content in ESP genre analysis. In the next step, while bearing in mind
Samraj’s CARS model and the moves and steps it comprises, I sequenced the
introductions into moves and steps, sometimes by following criteria such as linguistic
signals, preparatory statement, etc., and sometimes by inferring the information from
the text. This step is critical because it is followed by the coding on the basis of which
move analysis is carried out and potential cross-corporal move variations are detected.
With regard to the corpus in Arabic, the same step-by-step process described above is
followed. In some cross-linguistic studies, the researcher resorts to literal translation
so that the raters, who are NS genre experts, will have to deal with texts written only
in English."' On the one hand, this is done with a view to homogenize the corpus and
thus to optimize the inter-rater agreement and, on the other hand, to take advantage of
the raters’ level of expertise in ESL situations .This was not the case in the present
study because the raters are sufficiently versed in Arabic and thus could divide the
introductions into their constituent rhetorical units as outlined in Samraj’s CARS
version.

Another issue pertaining to genre analysis concerns the validation of the moves
and steps as identified by the researcher. Since these are rhetorical units referring to
how the writers juxtapose their ideas and advance them in written form, sequencing
them is therefore subject to criticism. This task becomes even harder when it comes to
analyzing writings in the field of literature given the fuzzy style of argument
characteristic of literary studies. Ideally, this should be done by multiple raters who

are subject specialists and who are aware of the applied nature of the study. In other
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words, these raters have to be well versed in literary criticism since the introductions
in our corpus belong to the field of literature, and, at the same time, enjoy a certain
knowledge of such didactic concepts as genre analysis, generic conventions, discourse
community, communicative purpose, etc.

The other rater in this study was a teacher holding a Magister degree in
Didactics (Sciences du Language). I chose him for his established multi-lingual
competencies as a holder of a postgraduate degree with some publications in and
outside the country in three languages. Although taking part in this study as a co-rater
seemed to him a rather demanding task at the outset, he ultimately joined in after
spending some weeks reading the material I handed him over about genre analysis in
ESP, move-step templates of different part-genres, including the introduction together
with similar studies. After studying and analyzing the three sets of introductions
independently, some disagreements were revealed. In a follow-up discussion, these
were fixed and the coding of the introductions finally done.

5.  The Ethnographic Method

As pointed out earlier, the present study aims at comparing three sub-corpora in
terms of their macrostructure as expressed through moves and steps, an investigative
methodology characteristic of the ESP genre tradition that has developed with a view
to cater for students’ rhetorical and communicative needs in non-native advanced
academic contexts.

While the interest in contextual situatedness of academic writing is known as

being part of the research line of the North American school which expands previous
conceptions of genre to “fuse text and context, process and product, cognition and
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culture in a single, dynamic concept™ “, the importance of ethnographic investigation

has also been acknowledged by researchers from the ESP camp. Bhatia (2015)
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proposes CGA (Critical Genre Analysis) as an important development allowing one
“to go beyond linguistic and rhetorical analysis to the analysis of contextualization to
bridge the gap between the idealization typical to the classroom and the complex
realities of the professional world.” 13 Paltridge (2008) reintroduces “textographies”
to supplement data driven from text, a term Swales (1998) first brought into the ESP
lexicon as he studied the interactions of texts and contexts in three distinct discourse
communities by using written work, interviews and observations.'* In line with these
researchers, Lillis (2008) proposes the talk around text as an ethnographic method
that offers an additional perspective from which to consider the text which consists
of looking at the writers themselves, the supervisors and any person indirectly
involved in the fulfillment of the genre to elicit information about the reasons behind
common preferential or conventionalized patterns in composition. '

In the following study, a similar approach is adopted. It consists of an
interview aimed at investigating how students’ perception of the part-genre, the
discipline and the discourse community may impact the move structure of their
introductions (see appendix A).

5.1. The Informants

The informants on whom I relied in conducting the ethnographic section of
this study are Literature postgraduates from the University of Bejaia. In other words,
they belong to the same community as the authors of the introductions under study.
While two have already written their dissertations, the remaining three are currently
preparing it. Apart from being Master students of the same university either
preparing or having already prepared a dissertation, availability as well as acceptance
to help in the research were two other criteria considered in the process of selecting

them. While no informant expressed their objection to collaborating for reasons of
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availability, three informants showed some reluctance thinking their answers would
be treated judgmentally. I assured them that the research has specific investigative
foci and is pedagogically oriented and their answers will only help clarify some of

the issues reported in the textual analysis.

5.2. The Design

The interview consists of six open-ended questions and was conducted
following certain criteria. First, the objectives of the study are introduced and
explained to the informants. As students of literature, they are not familiar with such
concepts as genre analysis, discourse community, communicative purpose, etc. So,
my duty was to make the questions as simple as possible by avoiding using those
terms. For instance, ‘intent’, ‘the readers’, ‘introducing the field’, etc. are words used
to respectively replace ‘communicative purpose’ ,‘discourse community’,
‘establishing the territory move’, etc. The second stage of the ethnographic section
sought to relate the textual findings to the information as elicited through the

interview.
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Part Two

Results and Discussion

Introduction

In the previous chapters, the literature about genre and genre analysis was
reviewed together with the more general theoretical framework of contrastive rhetoric
to which genre-specific studies had come to belong and to represent a whole research
domain ever since. This dissertation set out to compare the way students from Bejaia
University rhetorically organize their introductions by investigating the move
structures of introductions of master’s dissertation introductions written in English and
in Arabic in the discipline of literature. As table 9 indicates, the corpus was divided
into three sets: four introductions are written in English L2 students studying at the
university of Bejaia, another four introductions are produced in Arabic and belong to
students from the department of Arabic of the same university, and the last set
comprises four introductions composed by native students in English L1.

The contrastive design of the present study aimed at showing the rhetorical
similarities and differences across the three sub-corpora to attempt to answer the
research questions posed in the general introduction. More specifically, this

contrastive study sought to answer these questions: (1) do master literature students
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from the University of Bejaia operate a different rhetorical structure to native students
when writing their DIs introductions? If so, a further question would arise as to the
origins of these differences, viz.: (2) is the operation of a different move structure
primarily attributable to the background of Bejaia university English students? In
order to answer this question it was essential to determine the move structure of the
two Algerian groups to check whether they operated a consistent preference for a
particular move pattern. If background were the only factor causing differences in
discourse structure, then we might expect to find out that the introductions written by
non-native students would exhibit common features in their move structure. If,
however, it turned out that no such common preferred move pattern emerged, then
background is eliminated and thus cannot be responsible for the difference at the level
of the move pattern between the group of DIs introductions in English L2 and the
group of English L1 writers. Further reasons can then be posited to explain those
differences. A further research question is then asked: (3) what are the factors behind
the differences in the move pattern of DINNS (English L2 texts written by Bejaia
university students) and DINS (English L1 texts)?

To answer the first research question a comparison of the move organization of
DINNS and DINS texts was carried out. The answer to this question will lead us to the
comparison of DINNS and DIA introductions to check whether students’ background
is responsible for the difference in the move organization in DINNS and DINS sub-
corpora. Alternative hypotheses are posited according to the findings of the above
comparisons and the insights from the interview will help us refute or approve them.

It has to be remarked, however, that the present study only attempted to analyze
a limited sample of introductions and the results reached are thus not meant to

represent all the population of postgraduates of the university in question.
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Chapter Three

Results

1. Findings
As indicated earlier, the chief concern of this study was to comparatively

describe the macrostructure of a corpus comprising three sets of DIs introductions in
the same discipline which is Literature belonging to distinct communities, namely
EFL (NNS), Arabic and English L1 (NS) writers. More specifically, the set of
introductions written by students from Bejaia University (DINNS) will be compared
against the set of DIs introductions written by native students (DINS) and another set
of introductions produced in Arabic by postgraduate students belonging to the same
university. Before I present and discuss the rhetorical features as revealed through
these comparisons, attention must be drawn to certain structural features of the
corpus and how they relate to the rhetorical analysis. These include size, section
headings and citational behavior.
(i) Size:

As table 9 indicates, the introductions amounted to 79 pages, with 6.5 being the
average number of pages. The shortest introduction had 3 pages and the longest 11.

As discussed in the section devoted to the corpus selection, the part-genre length
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does not matter in exploring the move structure because move is a functional not a
formal unit of analysis.1
(i) Section headings :

Section headings are important because they inform us of the rhetorical
organization of the part-genre. Not only do they explicitly signal certain rhetorical
moves but often indicate new steps when they are topic specific. Of the twelve
introductions, only two included headings and both belonged to the corpus in Arabic.
One is a topic-specific heading, i.e. it related to some aspect of the research topic
(“Lsall) and the rest were generic headings, i.e. they could be used in any
introduction (g s sell dpea], Gl Calaal, aadiisdll geiall, Al jal) apns, J5Y) Juadl), S

dmél\, FONEN]] ,etc.).

(iii) Citational Behavior:

It refers to how authors quote writers. Hyland (2004) categorized them into
four strategies: block quotations, direct quotes, paraphrases and summaries. Of these
categories, only block quotations were considered in this study. They were
considered as a rhetorical strategy in the move analysis and often used in and coded
as Establishing a Territory (move 1). Table 10 illustrates section headings and
citations in the three sub-corpora separately.

Table 10. Section Headings and Citational Behavior in the Corpus

or Section headings Citations
'§ S— Topic- | Generic | Partially Block Direct
- Specific Generic quotations | quotes
DINNS 0 0 0 7 11
DIA 1 7 0 0 0
DINS 0 0 0 7 12

Although the amount of generic headings and citations seems to be little

compared to the amount expected in DIs introductions from social, hard and natural
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sciences, it must be pointed out that these formal characteristics are not required in
the rhetorical analyses. Rather, a sound macrostructure analysis can only be attained
through a good application of the procedure and instrument (CARS model, Samraj,
2008) as described in the methodology section. In the following the results of the
move structure analysis are reported and discussed.

1.1. The Macrostructure of Introductions

As explained earlier in this study, genres within the ESP framework are
analyzed in terms of their move structures by comparing them against the models
established by genre experts based on the analysis of the genre (or part-genre) as
produced by natives. Beyond its apparently prescriptivist methodology, ESP genre-
based pedagogy has proved to be the most effective in teaching genres to advanced
non-natives EFL students. Swales (2004) described the CARS model as sui generis,
meaning that it perfectly fits to the part-genre it is designed for.” In other words, this
three-move model is universal in that it is present in almost every introduction. In the
present study and after an agreement on the final coding of the twelve introductions
into moves and steps was settled between the two raters, the three-move structure

was identified in the entire corpus.

Sequencing the introductions into moves and steps revealed that all of them
adhered, at least partly, to the model of Samraj (2008). The three rhetorical moves,
namely Establishing the Territory (T), Establishing a Niche (N) and Occupying the
Niche (O) were identified with varying degrees of adherence and linearity following
different patterns depending on authors’ strategies and tendencies, which in turn
resulted in move cycling or move iteration.” As far as the steps are concerned, the
study reported the occurrence of the same steps as in Samraj’s CARS model.

Whereas step 1-a of move 1 (Importance in the real world) and step 1-b of move 2
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(Indicate a problem in the real world) appeared very rarely, some steps were strongly
favoured and frequently iterated such as step 2 of move 1 (Reviewing literature or
present topic generalizations), step 1-a of move 2 (Indicate a gap or a question in
research) and step 1 of move 3 (State goals/argument of the DI). The study also
reported some new steps that can be used in the realization of the three moves. Not
included in Samraj’s framework, the raters agreed to call these newly identified
steps: Method, Summary of Literary Works, Acknowledgments, Difficulties, Closing
Prayers and Bibliography. Although these new steps appeared irregularly across the
corpus, they were essential in the rhetorical analysis because they indicated strategies
the authors employed in their production of the introduction sub-genre. In fact,
unlike the natural and the social sciences where a straightforward, explicit
construction of discourse prevails, it is believed that research in the humanities and
to a greater degree in the field of literature is characterized by a creative and dynamic
discourse, or by what Hyland refers to as “disputational style of argument” *,
requiring writers to unfold as many persuasive techniques and as much stylistic effort
as they can. In genre analysis, as will be seen, the aptitude to exploit different
rhetorical and generic resources may sometimes be accounted for in terms of the
appearance of new steps while move cycling informs of preferences and tendencies

in composition. Before discussing variations at the level of moves, we must first look

at the preliminary findings as shown in table 11 on page 68.
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Move Three

Other New Steps:
Bibliography/Acknowle
dgments/Closing
Prayers

15

15

New Step
:Difficulties

New Step : Method

10

17

New Step : Research

Questions

Step 3 (Preview
Organization of DI)

23

Step 2-b (Background)
Present Results

10

15

29

Step 2-a (Background)
Present Hypothesis

Step 1(State
Goals/Argument of DI)

16

21

123
(36,17%)

Move Two

Step 2 (Positive
Justification)

14

26

Stepl-b (Question
Raising) Indicate
question in research

16

43
(12, 64%)

(Question
Indicate
real

Stepl-a
Raising)
question in
world

Move One

New Step Summary of
Literary Work

Step 2 (Review
Literature/present
topic
generalizations)

Step 1-b (centrality
Claim) Importance in
Research

27

13

28

77

10

11

15

39

126

174

21

11

39

Claim) Importance in
the real World

(51,17%)

340 steps

(100%)

INTRODUCTION n°

Ts

Ts

10

11

12

Ts

SUB-CORPUS

Table 11. The steps found in the corpus
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1.1.1. Moves

In the twelve dissertation introductions included in the three sub-corpora
(DINNS, DIA, and DINS) 98 rhetorical moves were identified. 33 (33,67%) were
coded as Establishing a Territory, 27 ( 27,55%) as Establishing a Niche and 38
(38,77%) as Occupying the Niche move (see table 12 on page 71). As these figures
show, Occupying the Niche is the predominant move. However, this tendency
(predominance of Move 3) is only visible when the twelve introductions are
considered as one corpus. For instance, while this move represents 38,77% of the
total number of moves in the twelve introductions, it represents the same rate as
move 1 (Establishing a Territory) in DIA sub-corpus, that is 38,88 % of this sub-
corpus. It should also be noted that the same tendency is absent in some introductions
when considered individually. For example, the same number of occurrences of
move 3 and move 1 is observed in introduction 2, each representing 50,00% of the
total number of moves in this introduction which is 8. This is also the case in
introductions 10 and 12 where move 3 appeared as often as move 1, representing
42,85% and 40,00% of the total number of moves in these introductions respectively.

Another remark that arises from the quantitative representation of the move
structure of the corpus is that the introductions did not show a common move pattern.
Whereas the rigid T-N-O (Establish a Territory -> Establish a Niche -> Occupy the
Niche) pattern is only reported in one introduction (8,33%), this pattern appears in
cycles in six instances including introduction 3 (1 cycle), introduction 4 (3 cycles),
introduction 5 (Icycle) and introduction 11 (1 cycle). Furthermore, as table 12
shows, the three rhetorical moves are not included in every introduction.

Introductions 2 and 7 (16,66%) did not include Move 2 (Establish a Niche).
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As far as move cycling is concerned, two general findings have to be pointed
out: the sub-corpus with the highest number of cycles and the move which is most
cycled in the total corpus. With regard to the sub-corpus with the highest number of
cycles, it appears from table 12 that authors of the introductions in the DINNS group
most noticeably resorted to cycling as a rhetorical strategy with 43 out of a total
number of 64 cycles (67,18%) with an average of 10,75 cycles per introduction,
followed by authors of the introductions written in English by native authors (DINS)
with 14 cycles (21,87%) with an average number of cycles per introduction being 3,5
cycles. Of the three moves, it appears from table 12 (page 73) that the most cycled
one was Occupying the Niche move with 26 cycles out of 64 (40,62%), followed by
Move 1 with 21 cycles (32,81%). The move with the lowest number of cycles was
Establishing a Niche whereby authors indicated a gap in the literature with 17 cycles

(26,56%).

One concluding remark about the move structure of the introductions included
in our corpus is that the opening move was not the opening move 1 (Establishing a
Territory) as in Samraj’s model in all the twelve introductions. Indeed, two authors
of introductions (16,66%) both belonging to DINNS sub-corpus preferred to begin
their introductory chapters with move 3 (Occupying the Niche). The remaining
introductions (83,33%) began by move 1(Establishing a Territory) which is a
universally conventionalized feature in the introduction organization. As for the
closing move (Occupying the Niche), it was employed as such in 9 introductions
(75%). Introductions 2, 10 and 12 ended with moves 1, move 2 and move 1

respectively.
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Table 12. Move structure and cycling in Master’s DI introductions

T-O-T-N-T-O-N-O-N-O-N-O

4 3 0 0 4 3 | O-T-O-T-O-T-O-T 6

6 5 5 4 6 5 | O-N-O-T-N-O-T-N-T-O-T-N-T-O-N-T-O 14

T-O-N-T-O-N-T-N-O-T-N-O-T-N-O-N-O 14

T-O-T-N-O-T-N-T-O 6

1 0 1 0 2 1 | T-O-N-O 1

T-O 0

T-N-O 0

T-N-O-N-O 2

3 2 1 0 3 2 | T-O-T-O-T-O-N 4

2 1 4 3 3 2 | T-N-T-N-O-N-O-N-O 6

T-O-N-O-T

After describing the move structure of the corpus, the following sections will

deal with the sub-corpora individually. More specifically, each move and its
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constituent steps will be described. In so doing, reference will be made to the

quantitative data as shown in table 12 with examples taken from the introductions.

1.1.1.1 Establishing a Territory
1.1.1.1.1. The DINNS group

In DINNS sub-corpus, Establishing a Territory appeared 18 times with
introduction 3 counting the highest number of occurrences. The role of this move is
to establish a territory for the research to be presented through two strategies: the
first one works to establish in the eye of the reader the importance and/or the
centrality of the research field and the second strategy provides generalizations

about or reviews previous research concerning the research topic.

Step 1 (Claiming Centrality)

In this sub-corpus, step 1-a (claiming centrality by showing the importance
in the real world) was not employed. Table 11 indicates that no author resorted to
this strategy in establishing his research territory. Rather, step 1-b (showing the
importance in research) was employed by authors of the four introductions with 21
instances representing 53,84% of the total number of occurrences in the entire

corpus. The following are examples of step 1-b:

Austen was the first English novelist whose works were published in a scholarly
edition. Many studies were done on Austen’s works. (DI 1)

This is the type of stories that catches you off guard. There is a huge turn, you do
not expect anything, you have big hope in the beginning and then they slowly start
to deteriorate as the story progresses .Both tales represents solemn reads. (DI 2)

To argue this, Said certainly depends on the way in which ideas and practices are

presented and continue to have impact on the contemporary world which proved to
be of a vital importance due to the forms of representation. (DI 3)
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In his Bloom’s Modern Critical Views.: Ralph Ellison, Harold Bloom commented
on Ralph Ellison’s Invisible Man. Bloom stated that /nvisible Man is an American
novel which has importance and value as such greatest American novels of writers
as Hemingway, Faulkner, Fitzgerald. (DI 4)

Step 2 (Review Literature or Topic Generalizations)

Table 11 indicates that this step was the most heavily deployed by authors of
DINNS group in realizing move 1 (Establishing the Territory). Like step 1-b
(importance in research), this step seemed to be more employed in DINNS group
than in the other two groups with 64,10% of the total number of move 1 steps. This
is indicative of students’ tendency to retrospectively show the importance of their
topic rather than relating it to the real world or the research being done, which also
explains their use of references with 18 out of a total number of 37 across the

corpus (48,64%). These are illustrations of step 2 in the DINNS group:

Another literary figure who had an influence on Austen’s art was Marry
Wollstonecraft (1759 1797) whose novels criticized the social construction of
marriage and its effects on women. In her first novel, Mary: A Fiction (1788) she
tells the tragic story of a heroine who is forced into a loveless marriage for
economic reasons, and who suffers from successive "romantic friendships" with a
woman and a man. Through this heroine Wollstonecraft criticizes the 18th-century
sensibility and its damaging effects on women. (DI 1)

Both oeuvres were the bull's eye of a large number of critics and scholars that
scrutinize each part which can be studied in both chefs-d'oeuvres. Patrick Cheney,
in his book The Cambridge Companion to Christopher Marlowe, gathers a series of
articles which correspond to Marlowe’s novel Doctor Faustus. We are provided
with Marlowe’s background, textual and contextual analysis. (DI 2)

While the plots of the plays are not completely similar, the setting, themes, and the
characters lend themselves to further comparison in order to discover whether
Shakespeare was trying to refute Marlowe’s anti-Semitic play or simply write a
play that would sell. Many critics dispute for both sides of the argument, whether
Shakespeare’s play or Marlowe’s that holds the anti-Semitic tones. (DI 3)

The narrator’s and Clifton’s main concern was to denounce, through organized
campaigns and street corner speeches, and prevent evictions to which blacks were
subjected. But, Tod’s life in the brotherhood ended as he left to sell Sambo Dolls in
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the street that led to his death. Most critics failed to understand what led him to
behave that way. (DI 4)

Summary of Literary Work (new step)

A new step coded Summary of Literary Works was found in some
introductions. Indeed, while introducing their academic sources some authors found
it worthwhile to provide detailed accounts that looked more like summaries of
literary sources as a strategy to attract and more fully involve their readers. This
new step was employed four times across the entire corpus with 3 instances

(75,00%) in the DINNS group. Here are some examples:

Emma Woodhouse, a female character who was always afraid of losing her
independence if married, thinks that a woman in her position can remain a spinster
for all her life without facing any problem because she is secured financially, and
thus she will not be dependent on any one. But as soon as she falls in love, she
accepts to marry; the irony is that after all she falls in love with Mr. Knightley who
belongs to the same social class as hers, a relation that will keep on her
independence. (DI 1)

Throughout the novel, Gatsby dreamed of having an identity among the well-off in
order to convince Daisy to love him again and repeat their past. (DI 4)

1.1.1.1.2 The DIA group

The total number of steps of move 1 that occurred in the sub-corpus written
in Arabic amounted to 17. This number represents only 10,30% of the 165 steps of
move | found in the three sets of introductions, indicating that authors of the Arabic
texts poorly introduce their research fields.
Step 1 (Claiming Centrality)

There is no difference to be reported as to employing step 1-a (importance in
the real world) by this and the previous groups both showing no occurrence of this
rhetorical strategy. Step 1-b (importance in research) was therefore equally

preferred by authors of this group as these examples show:
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Step 2 (Review Literature or Topic Generalizations)

Another similarity with DINNS is how authors of this group deployed step 2.
Step 2 represents the majority of Establishing the Territory steps in both DINNS
and DIA, with 76,23% and 58,25 of move 1 respectively. The following are

examples:
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1.1.1.1.3 DINS group

As shown in table 11, move 1 steps seem to be moderately deployed by
authors of introductions written in English L1. A quick comparison with the first set
of introductions produced in English (DINNS group) points at a quantitative
difference. While in the former authors overused the different strategies resulting in
the highest number of moves and the subsequent phenomenon of move cycling, in
the native sub-corpus authors seemed to more economically and more effectively
deploy those strategies. More details will be given about comparison of DINNS and

DIAN groups in the following sections.

Step 1-a (Claiming Centrality by Showing the Importance in the Real World)

One of the distinctive characteristics of this group is that students related their
research foci to the real world. The only five steps reported in the entire corpus
(100%) are used by authors from this group. This, however, does not mean that
they did so as an alternative to establishing their territory by highlighting the
importance it enjoys in research (step 1-b), but they seem to enhance this by
grounding their research topic in experiential facts and real contexts, which they
often did in the opening lines of their introductory chapters so as to achieve the
effect this strategy is meant to exert. Five instances were reported. The following

are examples from introductions 10 and 12:

Most notably, in November 2008, the United States elected its first biracial
president who has become a conspicuous symbol of America’s growing
multicultural and multiracial society. This prevalence of racial and cultural
hybridity in Western society symbolizes a desire for this diversity even while it
catalyzes existing fears of such multiracial mingling. (DI 10)

Much has been said in popular media regarding the alleged February 8, 2009
occurrence of domestic violence between singers Chris Brown and Rihanna. Radio
and television talk show hosts have been discussing what this latest report of abuse
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means for the African American community and for our wider American culture.
On March 19, 2009, the Oprah Winfrey show aired her interview with men who
admit to having beaten women, and she provided these staggering statistics: “one in
three high school students have been—or will be—involved in an abusive
relationship” and “every day, three women die as [a] result of abuse—that's nearly
1,100 killed every year.” (DI 12)

Step 1-b (Claiming Centrality by Showing the Importance in Research)

As hinted above, authors in this group did not use step 1-a at the detriment of
stepl-b whose communicative purpose is to highlight the research potential.
Instead, their intention is to show this potential in yet more realistic terms.
Although step 1-b did not appear in introduction 10, which might suggest that it is
replaced by step 1-a, one can safely claim that this only happened incidentally
given that the importance of a literary subject is more likely to be situated in
research than in the real world. These are statements that exemplify step 1-b:
Proulx’s remarkable ability to capture the essence of her characters in such

abbreviated terms and to express their humanity without condescension or
sentimentality speaks to her talent and critical acclaim as an author. (DI 9)

Their novels shape useful messages for men through their depiction of
approachable protagonists, and they go even further by offering secure male role
models who set paths for the protagonists and the rest of us to follow. (DI 12)

This is, to my mind, one of the most fascinating aspects of the play‘s history
because it means that even before its tentative inclusion in Shakespeare‘s canon,
there was something unsettling about the play. (DI 11)

Step 2 (Review Literature or Topic Generalizations)

As is the case with all writers across the corpus, those in this group heavily
relied on step 2 (70,90% of Establishing the Territory move) by either reviewing

past literature as in these examples:

As Noel Ignatiev explains in his 1995 How the Irish Became White, Irish
immigrants and African- Americans were grouped together as part of America’s
working and poverty classes during the nineteenth and early twentieth centuries as
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they competed against each other for employment and fought the political system
and each other in order to gain citizenship and acceptance in the States. (DI 10)

In her article, “The Familiar Face of Genocide: Internalized Oppression among
American Indians,” Lisa M. Poupart argues that the “acts of genocide committed
against Indian people are founded on and legitimated by Western constructions of
abject Otherness” (Poupart 87), and that “like Others who internalize the dominant
subject position, American Indians sometimes express pain, grief, and rage
internally toward ourselves and externally within our families and communities”
(89). (D1 12)

or by providing topic generalizations as in the following examples:

No century has been particularly kind to Timon of Athens. Indeed, the play hardly
deserves it. (DI 11)

Proulx’s fiction examines the cost that this vision of the Dream exacts upon
individuals who, despite their hard work and the desire to succeed, are betrayed by
its promise, often due to the very attributes—social position, economic standing or
national origin—over which it claims to prevail. (DI 9)

Hybridity, a blending or cross-breeding of cultures, elements or race, defines the
twenty-first century, and not simply through hybrid technology in the types of cars
we drive. (DI 10)

Summary of Literary Work (new step)

In addition to the steps that figure in Samraj’s model, a new step was found
that the raters agreed to code as Summary of Literary Work. Employed at the
beginning of the introduction after a general and brief statement, the author seems
to provide a lengthy, detailed summary of several sentences in order to show the
value and worthiness of a play whose origins are unsettled and that is so far
overlooked by readers. So, by placing this strategy at the very beginning of the

introduction, the author aimed primarily at making the reader continue reading it.

Depicting the ugliness of mankind, Timon is about a lord who gives extravagantly
and indiscriminately until his creditors come demanding repayment. Suddenly, his
friends have vanished and Timon, sick over this betrayal, flees Athens. Meanwhile,
one of Timon’s friends, Alcibiades, visits the Athenian senators seeking pardon for
a fellow soldier who has committed murder. [...] Timon braves these visitations,
almost every time giving the greedy Athenians gold but making them promise to
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incite social revolution. In the last visitation, two senators ask Timon, who is in the
process of constructing his gravestone, to return to protect Athens against
Alcibiades’ imminent invasion. Timon’s refusal is the last thing we hear from the
former lord. (DI 11)

1.1.1.2. Establishing a Niche

Three interrelated features characterized move 2 in our corpus. First, it was
the least present. Second, it had the lowest number of cycles. Finally, no additional
step was reported in it. To put it otherwise, authors in the corpus focussed less on
establishing a niche for their research. At the step level, a marked tendency to
solely indicate a gap in research (step 1-b) rather than in the real world (step 1-a)
was noticed together with providing positive justifications (step 2) which is the
most frequently employed step in this move (60,46%) in the entire corpus. While
introducing a similar step he called Stating the Value of the Present Research in his
revision of Move 3 structure, Swales (2004) remarks that Samraj’s Positive
Justifications is the step most writers resort to when presenting the niche in the field
of the humanities including literary studies .> A more detailed description of move 2
steps across the three groups is provided in the following sections.
1.1.1.2.1 The DINNS group
Step 1-a (Indicate a Question in the Real World)

The only instance of step 1-a in all the corpus was reported in this group

(introduction 4):

The ample treating of the theme of identity by both writers can be interpreted as the
fact that identity is an American dilemma which proved the existence of a dominant
social class and highlighted the spread of social inequalities and racism in
American society. (DI 4)

Step 1-b (Indicate a Question in Research)

As in the rest of the disciplines in the humanities and to a greater degree in

the literary discourse, research gaps are far more likely to be raised in research than
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in the real world, a disciplinary convention that seemed to be fully observed across
the corpus. Step 1-b was found in three introductions in DINNS group and it
represented 31,81% of move 2 in this group where the highest number of
occurrences of this step is reported (43,75%). The following statements are cited to

exemplify step 1-b in the DINNS group:

Although many works analyzed the novels of Austen, yet few of them compared
between Pride and Prejudice and Emma; noting that the two novels belong to two
different periods in history, it is a fact that both deal with themes of marriage
courtship, education, but from different scopes. (DI 1)

Although there are many critics who ventured to interpret different aspects of both
novels, there are few critical essays that handle a comparative study between The
Great Gatsby and Invisible Man concerning the theme of identity quest. (DI 4)

For this reason, we are subjected to study two Elizabethan plays as samples that
will be compared to each other and to show prevalent techniques used by the
authors to harmonize their writings as well as their ideas. This is the main issue of
our investigation, while the main subject is the presence of Jews in England. (DI 3)

Step 2 (Positive Justification)

Rather than explicitly indicating a research gap by way of raising questions,
authors often pointed at a gap in the literature and at the same time provided a
rationale or a positive justification (move 2/step 2) for filling it. This happened in 3
of DINNS introductions. It represents 63,63% of Establishing a Niche move in this

group with 14 occurrences. These are some examples:

On such grounds, The Merchant of Venice and The Jew of Malta as samples taken
in this study will be analyzed and criticized since their historical context is
somewhat different. (DI 3)

What motivated me to study these two American novels, The Great Gatsby and
Invisible Man, is their common handling of the theme of identity quest, and
especially how Francis Scott Fitzgerald and Ralph Ellison, who belong to separate
ethnic groups and distinct communities, dealt with the same theme. It is also
important to note how these fictional novels reflected their social and historical
background and are considered as social documents. (DI 4)
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What motivated me to choose and study these two novels is their common portrayal
of the situation of women in a society dominated by men, where women rich or
poor face the same destiny. (DI 1)

1.1.1.2.2. The DIA group

Within this sub-corpus, move 2 (Establishing a Niche) occurred 4 times, thus
representing only 14,81% of the entire number of moves in this group which is 27.
The only instance of move deletion, which consisted of move 2 deletion, occurred

in this group, precisely in introduction 7.

Step 1-b (Indicate a Question in Research)

While no occurrence of step 1-a (Indicate a question in the real world) was
reported, step 1-b was reported 4 times, representing almost half of the total of

move 2 steps in this group (44,44 %). The following are examples:
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Step 2 (Positive Justification)
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It occurred as frequently as step 1-b. Sometimes a positive justification was
provided via a direct question. Let’s consider these examples:
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1.1.1.2.3. The DINS Group

The frequency as well as the distribution of move 2 (Establishing a Niche) in
this and the other two groups are similarly in proportion to the sum of the moves in
each group (see table 12). However, some dissimilarities were noticed at the level
of steps except for absence of step 1-a (Question Raising by Indicating a Problem in
the Real World). The following details are given to compare the appearance of the
other two steps, namely step 1-b (question in research) and step 2 (positive

justifications), in this and the previous two groups.

Step 1-b (Indicate a Question in Research)

With 5 instances all found in one single introduction (25% of the
introductions in this group), this step cannot be regarded as the dominating strategy
in Establishing the Niche move. The following are examples from introduction 11:
These are just a sample of the issues of form and content that seem to have deterred

critics from paying much attention to the play before the twentieth century—so
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little, in fact, that the only two book-length studies of the play were written in 1966
and 1979. But even these books don‘t engage with how these oddities of form and
content might make the reader rethink what the play is doing. (DI 11)

The play is often thought of as inferior or a failure because critics do not judge the
play on its own terms; they do not think, for instance, about the possibility that the
contradiction of the two epitaphs might be deliberate and indicative of a larger
pattern of irreconcilable contradiction in the play. (DI 11)

Step 2 (Positive Justifications)

While step 1 was reported in one introduction, step 2 was found in all four
samples with 7 occurrences and though quantitatively inferior when considering the
four introductions individually, it is worth remarking that step 2 was used by all
(100%) of DINS authors against one introduction (25%) in which step 1 was found.
These statements are illustrations of step 2 in DINS group:

This thesis focuses on three of Proulx’s novels, Postcards, Accordion Crimes and
That Old Ace in the Hole, works chosen for their longer length and greater potential

to demonstrate the interplay of larger social and economic events upon the
environment, communities and individual lives of her characters. (DI 9)

I am not interested in making the play make sense. I ignore the principle of the
Arden editors that —we need first to make sense of the action itself before we can
appreciate, or even see, what else is going on in the play because I believe that if
we let Timon speak unmitigated by our impulses to edit or amend it, we hear
contradiction, not just in the epitaphs but also in aspects of Timon‘s character. (DI
11)

1.1.1.3. Occupying the Niche

Move 3 is the move where the described niche is occupied. According to
Swales (1990), whenever move two occurs move three should follow. ° This is done
by one or more of three options: stating the goals or argument of the dissertation,
presenting the hypotheses or results and previewing the organization of the DI. To
these options new strategies are sometimes added depending on writers and
corpora. The analysis of our corpus reported a number of new steps the raters

agreed to code as Research Questions, Method, Bibliographical Sources,
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Acknowledgments, Difficulties and Closing Prayers. Of the total number of move 3
steps found across the corpus, 47 were new. This number represents 38,52% of the
total number of move 3 steps, which informs of the varying options writers choose

in occupying their niches.

1.1.1.3.1. The DINNS group

All DINNS authors used move 3 of CARS but seemed to cycle it more often
than authors of the other two groups, with 21 out of 38 occurrences and 17 out 26
cycles (55,26% and 65,38% respectively). Table 12 shows that Occupying the
Niche was the opening move in 2 introductions (50%) as shown in these examples:
In the following dissertation, I intend to examine the differences between Oscar
Wilde’s The Picture of Dorian Gray and Christopher Marlowe's Doctor Faustus,

all the way through a close examination of both texts, as well as references to
biographical information of the two authors. (DI 2)

For the requirement of a Master degree in English, we would like to conduct a work
of literature and civilization in which the objective is to show the way the
playwrights trace history and civilization through literature. (DI 3)

Step 1 (Stating goals/argument of DI)

While the above examples of stepl were found at the beginning of two
introductions whose authors preferred to start their introductory chapters by
Occupying the Niche either for rhetorical or structural reasons, other examples of
step 2 happened elsewhere in the body of this part-genre. These are taken from

DINNS sub-corpus as illustrations:

Throughout this research work, I intend to analyze the characters and the themes of
marriage and education of the aforesaid novels, within the context of the
Sentimental Tradition and Realism. (DI 1)
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In the following dissertation, I intend to handle a comparative study between these
famous American oeuvres of the twenties: Francis Scott Key Fitzgerald’s The
Great Gatsby and Ralph Ellison’s Invisible Man. (DI 4)

Step 2-a (Present Hypotheses)

In its entirety, the corpus saw two instances of statements coded as
hypotheses by inference from context, one found in this group and the other in the

native sub-corpus:

Yet, both affinities and differences lie partly in the theme of identity quest itself.
Indeed, both protagonists experienced the same fate through their search of identity,
but the major power behind their dreams and the way they pursuit it remain
divergent. This can be illustrated through the authors’ separate communities. (DI 4)

Step 2-b (Present Results)

With 10 occurrences (31,25% of the total number of steps as identified in
Samraj’s schema) ,this step was far more preferred than step 2-a (3,12%). The

following are some examples:

This will in fact lead us to ample themes relevant to both novels which explore the
ideologies and philosophies of narcissist, hedonist, greedy and covetous characters,
and the consequences that result from those kinds of excess. (DI 3)

All in all, our dissertation will be a reply to the racist anti-Semitic activities, hence
we are trying to show accurate events and shed light on the Jewish way of life all
along the ancient history until 16th and 17th Centuries, especially to be considered
as refugees. (DI 3)

Both novels were nourished by their historical, cultural and social movements as
well as their authors’ experiences. This affinity will be studied in reference to the
literary theory of New Historicism, as both Fitzgerald’s The Great Gatsby and
Ellison’s Invisible Man reflected their periods. (DI 4)

Step 3 (Preview Organization of the Dissertation)

This option was found in the entire corpus, with 8 instances in this group:
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To support in depth the exploration of our dissertation, three chapters will be given.
The first chapter explores the historical background of Jews (...). It conveys the
major characteristics that set them apart from their neighbours and especially the
reason that contributed to the prejudice, persecution and expulsion from England in
1290 during Edward I until their readmission to the country in 1566 by Oliver
Cromwell... (DI)

This work will be divided into three chapters. The first chapter will be devoted to
the analysis of both novels contextually and textually (...) The second chapter,
which is the rudiment of my research work, it will deal with the theme of identity
quest. (DI 4)

Research Questions (new step)

As indicated earlier in this section, some of move 3 steps found in the corpus
are not part of Samraj’s revised CARS model (2008), which is the framework
against which our analysis was carried out. Among the new strategies, Research
Questions which consisted of interrogative sentences amounted to 3 in this group.

These are some examples:

The aim of my dissertation is to provide answers to these questions: can man really
be against nature, live without respecting the social conformities and transgress
divine laws? In reference to Freud’s Theory, what are the affinities that tie the two
books relying to the existing themes and characters? (DI 2)

I will try to give answers to these questions: what are the events present in both
texts, The Great Gatsby and Invisible Man, which reflect the real situations of both
authors’ days? What are the motivations of both protagonists behind their identity
quest? How did the authors of both novels portray the societies to which both
protagonists wanted to adapt? (DI 4)

Method (new step)
Present in 9 introductions (75% of the corpus), this newly identified step
refers to the research theories that inform the literary analysis of the selected

corpora. Though often explicitly stated as in the following examples:
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This will be achieved through relying on the theory of psychoanalysis which
reveals the affinities between the two aforesaid works, predominantly the relation
between the characters’ personae and beliefs and their parts in shaping the story
lines. (DI 2)

Throughout this analysis, I intend to rely on the literary theory of New Historicism,
especially on Michel Foucault’s notion of discourse. This theory consists of
analyzing fictional writings in their historical backgrounds. Both Invisible Man and
The Great Gatsby are built out of the prevailing discourses that shaped and were
shaped by the real world... (DI 4)

this option is sometimes inferred from the text as exemplified through these two
statements:

The playwrights share the same literary principles in their depiction of origin,
history, race, ethnicity, and language. These principles are clarified through the

portrayal of major themes and characters that are used as allusions to the past, and
on which the comparison will be drawn. (DI 3)

The first chapter will be devoted to the analysis of both novels contextually and
textually, that is to say, examining the Roaring Twenties as a historical and social
background for The Great Gatsby and Invisible Man. In the textual analysis, I will
refer to the authors’ biographies, the plot overview of the novels as well as their
narrative techniques. (DI 4)

1.1.1.3.2.  The DIA group

All authors of the introductions produced in Arabic used move three
(Occupying the Niche) including the introduction in which Establishing the Niche
(move 2) was deleted. Seven instances were reported in this group, representing
38,88% of the total number of moves reported in this group. The following is a
description of move 3 steps as well as the new steps that appeared in the Arabic

corpus.

Step 1 (Stating goals/argument of DI)
Two introductions included step 1, each counting two occurrences:
20wy Ayl o sgde 3t lga T e s iy Ll e dles o AlaY) ) andh 138 a Uit (e

(DI 6)e=!
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O, 02 se (AT catagda oY) g lay) duale e Copaill Al o ) Canill 138 NS e Caags

, Adi g g aailiad 5 oY) a sede a5l jad) Al AEN 55 jlaall Luilly V) g 1Y) dea
Joal sl e Cagdgll | ymall 5 W) apayll o) ) Jlaadl s sSally o) A8e alaiall (oS o
DISEY) agh L GBanll, ds g yhaall Llcalll g3le 8 3e 5 jiall due lal) Y5 il JDlaiul | (5 jlaal)

. (DI 5)y&siill s 2y

Step 2-b (Presenting Results)

While no hypothesis was found, results (step 2-b) appeared eight times.
Therefore, this step represents the most heavily deployed step in move 3 as outlined
in Samraj’s CARS model (i.e. without counting the new steps). Here are some

examples:

Sadal) an gl lela) aalainl aadll s g <l g g dladl) Gany Jilaty 4 o g (g Ca
e 2V paill 6 aVG Y gl 855 ey el gl o Sall sl 1 Al Al S
W Saall sl aad) jalaa elexinl ) Jai 25 4l 4y S8l dadiall (3ia g ¢ LEY) Callud

(DI 5)3..:.:33\ olil e g duailiad CLAA.IL? ".5‘):.&3\ il Aals t\l:ﬂ

(s pmall (a3 i Y LS 0 paall JIKEYT e IS5 91 5 30 juall Cailda gl) e (oS Canll o
L " 5 I Calaall e ala A5 a5 VT s a1 adl caal) ) i A gae DA e ell
(DI 6)cs st 5o

Step 3 (Preview Organization of the Dissertation)

Authors of the four introductions (100%) previewed the structure of their

dissertations as shown in the following two examples:

al.;.:\AJAEGJ\A\.LAJ\GAM\}cﬂwm)cawéﬁﬂdw‘;\cu&ﬂxé\u\&\J}
Al il ) A 5 ¢ pumd A3 5 ¢ Jane clatie: IS Cind) Alak iela 1) ¢ Lgallaa s Byl
(DI7)cs 8l ST a5l zmania il el 5 (5Bl cpu 130 Uiy 8 Uas a5 el 5 yobiadl)

B2 ped 1 3l AISUA (U e (5 5T Jahag (o s (a5 (5 5l (b ) Candl V3 L 35
Gialie dunad e sliandt J ) Joaill Lol claga L) (31 im gl 11 ) Wl 3} Lagitan (3l
A yull il g1 1S 5 (g2 puall (ym yad) 4S5 gl 2agailly s 2 ) i) & Lot
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¢ panall AUe 53 bl & gam Lghana iy A Ao ) JEY) e (D Gaaall 3 Liaas
(DI 7) A2 sl &y sisall slianad a8 Gl Cangal) L, dpad i) ae ccaila) calSiall ccabladll

Research Questions (new step)

Not envisaged in Samraj’s schema were some new strategies such as Research
Questions which was present in 3 introductions in the sub-corpus produced in

Arabic and occurred 6 times. These are examples from introductions 5 and 6:

Gl e 4y %8 0 585 o ) Al 5 e Uil s2a gl Gz 58 Gland) 138 L hll ypaad) ) gl
dala 8 058 ) Al pmilledallen 055 ) Al sl o3ed (S s2a (51 ) (51 ramaa (Sl 5 Allanl)
b sl daen (3aie Jadl (ha dgle 3 55 Ly ¢ pelisall ity GulaaY) & ad dgibale 555 B3 n (Js 58 )
(DI 5)ay) ik

A0l Y Al e Aay) s Saall e 8 Wl gla
a3 Craalus CasS 5 Syl 5 )M ol 8 Al sal) cilpeadidll Tl o Le-
) T 50 o3 8 el (s aut) Lyl e g (i
(DI 7)$\eiihs 55 4l 55l Culaal ¢ 58 5 aalite apait) <)) Lglasial 3 (SLaY) (& Le-

Method (new step)

Present in all DIA introductions, this strategy is either inferred as in this

example:

s | yuaat Ayl sl (g yud) dalacll 6 Lagie 3 saiall B3AS) e lasyl alled) 138 (31 yia) d Lie A glaa
538 andlla (o 4dan Ulaase ()8 138 a8 5 i LA i Sl JS agli s 4l (e (il aled ) 4K
DS 5 ¢ g3yl 45 pea ) L3AL il gad meiall 138 (e i () 5 ¢ sl eiall (33 yha (e A5

(DI 6)4iall 5 5 yalall Lgillat s la e g 41 3 ) 5 jall Upaais ) il JSY) o jualing

or introduced using the heading g4l as in this example :

Cans Al ae s o)) eiall ¢ L) G &80 LS e Gaaty JalSU as gl e Gl sda ks Jad (g
el 2ol LS il 551 (e 3 sl 138 i) o) zraliall s2a 6 Ag Ul 8l e 5 ,aY) zalial)
(DI 5) Ll saal ) a5 el shaill g laaY) i 55 e 4y )0l
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Difficulties (new step)

Four newly identified steps were only found in the sub-corpus written in
Arabic. They are 21 and represent 42% of occupying the niche move. Not only does
such amount have a quantitative significance, but it also indicates discrepancies that

will inform the comparisons between the different sub-corpora.

All the authors in this group stated the difficulties they faced in the course of
producing their DIs. They usually did so at the end of the introduction. Six

instances were reported and these are some examples:

JI Al IV e 3y Cun gal pall s pabadl Gy e J sasl) 4 gria Jie Cilall (any Sligal 3
) (b nd) DSl ey Lo L) Uiglany 138 5 Lpadidiool )i Le 050l O (€ ¥ Baia iy oy 3 (pfialill 5 oLl
e o Leiali ) A peall ) ALYl sale DU pliad ¥ 5 L) (5 kil &5 08 il all JS of liely Jlse

(DI 5) &Sl 8 Lgilal | ks aal yall 5 jaliadll

Lxslﬁ}ha);uﬁabtuuﬁ}l\éyagu)mw\dﬁ\)ﬂ\}ubwaﬂuau\&hﬁmd);l_u@é\}daj
(DI 7)3)3}.\43\ @\)A‘ Il M}M ‘;Lﬂb}

vie s ) vie o su (aliil) & geie Jania Dy srar W )l CLISEY) e paad) Llagiinl ¢ suia sall 6 Likaad J3IA
(DI 8)<liy yaill s ellia () Wl (o jall xie L 5 13] (o jall

Bibliographical Sources (new step)

Ul e ¥ Al o Ladie] 385 canl) jas salas el 5 138 ¢ sumge ey (f ganhall (e
" sl Gail) Aty Mghe SN aad el Gany g Al Sl g gaim g L il (gamu patl oY alae Y1
o Ol lallea 5 ¢ ali o Ll ayad) o puadl LS 8 Cany (A 51 A ks 8 ¢ laread daal]
(DI &)l sl ASall i 5 ¢ sl ilill JSLAI Ay ol 45 5,

Wl 5 g pndl 283 gl (e Airds il 3 ) 1 ) (0 A gama a3 ) S B el 038 e
O " ALY ¢ laeal) daad (g ) i) Ay QUSS g3 juall (il A 4 jra ) Wla g3
Moiwa‘)@\}emm,@ ",gﬂwg,_,usmumusgs\”n(m\r«_gg‘;_s."wj\@

(DI 6)&) 5l 4 ki A 4 JBA a" (i je lllall de "l gena
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Acknowledgments (new step)

Although the four introductions did include a part-genre called
Acknowledgments dedicated to thank people who helped achieve the DI, some
acknowledgments were found in the body of the introductions. These are some

examples:

Ll eliae | B2LLY 3alud) oyl (s dmia gy o il () Slasy) 13g) Al An) L el S 13
2 S S5 Lal, a9 Le ) ol giasay o5 )0 agillanDa 5 agilgan 58 il o Jal 3l 8Ll
132 Slad) o el e S 5 seas 49531l 5 53LY) ) Gse i J ) old cJlall oda e
(DI5)aadl

Joal) Sl anin LS edhnll 13a JLeSiuY 530 5Y) 55 58l linia o3 Ja g Se il aand 5aY) 3
1aa il L OIS 63 g dndall ale )5 Jreall o jaa e () sbl i "Ca el MU i
(DI7) Apesl )l Ui yrme ) sda U 588 5 () 5350 paen S5 LS ¢ Janll

4 liai e e gy ) Zalll 0S5 ("3 5 e Gan Sl die Maala S (O iy Canl Sl ()8 Ll

M iy sy "G pdall L3 ) el 5 Sl alhey ds g5 cdali 4 S ) Al 5 ddle Lile

(DI 6)sleall alal s HSall gl e ald Ciligad) ) slacl sapaull dileun 535 ¢ i 5 o4 5 Liad ()
Closing Prayers (new step)

Another option that seems alien to the introduction part-genre and its

communicative purpose is the prayers found at the ending paragraphs of some

introductions in DIA group. Most genre analysts agree to code them as Closing
Prayers.2 The following are statements that exemplify this new step:
138 JlaSinl 4 L85 38 0 <5 o 5 4yl Jad) AnSall ddla) oo 3 ke 138 Winy (6% o Jali )l

) 5 A e Ll la e UaaY) 5 ) giell (513 Y Cany (5 OV 5,05 A Y) L iy 3yl (5S4 Gl
(DI 8)lusiil (pad Ui yucad 5 Uilaal

3gd. B2 Cia g e Angia Jhad ¢l 5SS (e dls 4l Of - il gla Lege — apkaiad Y )
b I Cume pans 4] ol Jall o Jiss ey e ajad day e dl ) asgil of W) el Y il
(DI 5) padaal) Jiadll 53 ) 5 Ly (pa 4 &

1.1.1.3.3. DINS group
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Table 12 shows that the move structure of the DINS (L1 introductions) show
the greatest degree of adherence to the CARS model as the result of the non-
inclusion of new steps. Thus, authors realized move 3 (Occupying the Niche)
through the use of the three steps as outlined in the model (Stating Goals of DI-
Stating Hypothesis/Results-Preview DI Structure) with 27 steps (93,10% of move
3) against 2 new steps coded as Method. The following is a more detailed

description of the step structure of DINS sub-corpus.

Step 1 (Stating goals/argument of DI)

The following example was the only instance of step 1 in the native sub-
corpus:

In the following pages, I hope to demonstrate that American Indian women writers
articulate some ways out. Their novels shape useful messages for men through their
depiction of approachable protagonists, and they go even further by offering secure
male role models who set paths for the protagonists and the rest of us to follow. (DI
12)

Step 2-a (Present Hypotheses)

One instance of this step was found across this group:

‘Non/human’ denotes clearly this integration of human and non-human entities. But
the slash that separates the two parts of the term is a deliberate and important
device that recognizes a porous border between the two parts [...]This is not to say
(nor with this be my only time making this assertion) that the non/human is
synonymous with something like the nightmares of posthumanism, the robot with
human consciousness. Instead, the non/human resembles Donna Haraway’s cyborg
and Bruno Latour’s quasi-object. (DI 11)

Step 2-b (Present Results)

Rather than hypothesizing, authors in the native sub-corpus preferred to
present the results of their research (step 2-b) which was reported 15 times (53,57%

of move 3) against one instance of step 2-a. It must be noticed that authors mostly
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introduced step 2-b using self-mention (46 occurrences of personal pronoun /) and
verbs in the active voice (see examples from DIs 10 and 11 below). The following

statements are cited to instance this step.

By way of close examination of the novels Postcards, Accordion Crimes and That
Old Ace in the Hole, as well through discussion of her work in critical and
interpretive essays, this thesis will examine how Proulx confronts the perceived
promise inherent to the American Dream to reveal its fundamental flaws. (DI 9)

In these early literary and historical analyses, I refer to Linda Colley’s Britons and
“Britishness and Otherness” to contextualize the point of view that sees pre-
twentieth-century Ireland as a British colony and outsider rather than an equal
participant in the United Kingdom. (DI 10)

Rather, I argue that at no point is Timon complete or even completely one thing or
another—human or non-human. ‘Non/humaning’ recognizes the resistance against
categorization; the non/human is always in-between and on the move. (DI 11)

Step 3 (Preview Organization of the Dissertation)

Except for introduction 9, the other three introductions included move 3 step

3 as the following two examples show:

The second chapter of my thesis focuses more heavily on literary explications,
specifically regarding the exclusion of West Indian and African characters and
those characters associated with blackness in Edgeworth’s novels. (DI 10)

In the first chapter, I give a history of the term as it has been used primarily from
epistemological philosophy. (DI 11)

In Chapter One, I address the problematic effects of internalized oppression on the
oral tradition, and I present the ways in which American Indian women storytellers

combat and subvert these problems by coming to voice and telling their stories. (DI
12)

Method (new step)
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As indicated earlier, authors in this group did not resort to new strategies and
the only 2 occurrences (6,90 % of move 3) were found in the same text

(introduction 10):

Through applying Toni Morrison’s definitions of literary whiteness, literary
blackness, and Africanism from Playing in the Dark (1993), I illustrate how
Edgeworth constructs an image of Irishness that claims British whiteness while she
reserves racial stereotypes for African and the lower class Irish characters who do
not fit the literary white British middle class identity. (DI 10)

Throughout my analysis of these novels and other Edgeworth’s works, including
The Absentee (1812), which follows Lord Colambre’s attempts to restore his family
to Ireland after they have abandoned their rural estate for London high society, I
use a diverse group of theoretical texts to elucidate Irish racial identity and concepts
of race in nineteenth-century Britain. (DI 10)

1.1.2. Comparison between DINNS and DINS groups

Comparison of DI introductions written by students of DINNS and DINS
groups is meant to answer the first research question, viz., do master literature
students from the University of Bejaia operate a different rhetorical structure to
native students when writing their DIs introductions. This comparison will concern
three levels of move organization: (i) frequency of moves and steps; (i) moves or
steps deletion, and (iii); elaboration of the move pattern.

1.1.21 Frequency of Moves

More than the other perspectives from which the move patterns of DINNS
(English L2) and DINS (English L1) will be compared, frequency of moves and
steps is particularly important because it, per se, more directly relates to the
interdependent quantitative and qualitative aspects of the move organization itself.
However, the difference in the frequency of moves and steps is not weighed by
simply looking at the number of occurrences and rates of these two discourse units as

shown in tables 11 and 12 respectively. The process requires us to run the Chi Square
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test, ' a statistical tool developed to measure statistical variables such as frequency
which is the variable in our study. By telling how significantly the frequencies of
moves and steps are statistically different across the two sets of introductions, this
tool will enable us to say whether authors of DINNS introductions operated a
different move pattern to authors of the native sub-corpus, which is our first research
questions. After tabulating the move and steps data of the two groups in a

contingency table, chi square test was run and the results can be seen in table 13:

Table 13. The contingency table and the chi square test results of DINNS and DINS
groups

Move 1 Move 2 Move 3 Rows

Total
DINNS 18 15 21 54
DINS 8 8 10 26
Columns 26 23 31 80

Total

Chi-square value: X* = 0.091
P-value: p=0.95551
p>0.05 (significance level)

Table 13 shows that the difference between the two groups is statistically
significant (p»0.05). Therefore, it can be concluded that there is a frequency difference

in the move pattern between the introductions in DINNS and DINS sub-corpora.

1.1.2.2  Deletion of Moves and/or Steps

The second phase of the comparison will check if the introductions of these two
groups do comprise the three rhetorical moves, namely Establishing a Territory,
Establishing a Niche and Occupying the Niche and their constituent steps as outlined

in CARS. Tables 11 and 12 indicate that the three moves are present in all the
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introductions of DINNS and DINS groups. However, differences exist at the level of
steps. With regard to move 1 steps, authors of the native group seemed to show a
marked preference for establishing their research territory by showing its importance
in the real world (step 1-a) through 5 occurrences. Conversely, authors of DINNS
sub-corpus totally overlooked this strategy and overwhelmingly resorted to step 1-b
(importance in research) with 21 occurrences. Although this tendency seemed
justifiable from a disciplinary perspective, relating one’s topic to experiential facts is
a strategy that is more and more resorted to in academic contexts and in different

disciplines including those in the humanities.

1.1.2.3. Move Pattern Elaboration

Elaboration of move pattern refers to the way authors go about developing
their introductions very often resulting in move cycling, the appearance of recurrent
move sequences, and the appearance of new steps and predominance of particular
linguistic devices. Since they are not envisaged in the CARS model (Samraj, 2008)
against which our corpus is compared, these departures are particularly helpful in the
generic analysis. For example, it is remarked that in DINNS group the sequence T-O
occurred 9 times against 4 in the native corpus. This tendency of overlooking move 2
was also partly reflected in the quantitative account of moves across these two
groups (see table 12), with only 27,77% and 33,33% of moves found in DINNS and
DINS respectively. As far as the newly identified steps are concerned, while 2 steps
(Summary of Literary Sources and Method) were reported in both groups, Research
Questions which appeared as an additional strategy in Occupying the Niche move in
two of DINNS introductions was not reported in DINS. Within the same rhetorical
move, a substantial difference was reported as to the strategies students in both

groups utilized to put forward their research outcomes. While DINNS students
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resorted to step 1 (Stating Goals of DI) which they introduced using the inclusive
pronoun we, those of the native sub-corpus used step 1-b (Presenting Results of DI)
and heavily relied on self-mention through the personal pronoun / with 46
occurrences and the active voice in introducing this step.
1.1.2.4. Summary

The results of DINNS and DINS groups comparison point at a number of
differences which are decisive in pursuing the next stages of the study. Frequency,
move deletion as well as elaboration of the move pattern across the two groups were
compared and the results reveal that there are differences at the level of the move
organization between these two groups. Chi square test revealed a statistically
significant difference in the frequency of the three rhetorical moves across both sets
of introductions. Furthermore, absence of move 1/step 1-a (Claiming Centrality by
Showing the Importance in the Real World) in DINNS sub-corpus and its inclusion
in 50% of the native group further confirms that there is a real difference in how
authors of the introductions composed by native postgraduates and those written by
NNS postgraduates perceive the introductory part-genre’s communicative purpose.
This difference is further confirmed by native students’ preference for stating the
results (step 2-b) rather than the goals of DI (step 1) as a strategy to realize move 3.
Finally, the difference at the level of the newly identified steps with Research
Questions step being incorporated into move 3 in DINNS introductions and not
found in DINS means that authors in the two groups differently developed their DIs
introductions. The question whether these two groups of students exhibited different
generic behaviors through different move patterns can be answered in the
affirmative, which poses the question as to the origins of those differences. The

following comparison between groups DINNS and DIA (DIs introduction written in
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Arabic) will help us check if the above differences are due to the language
background of these two groups by exploring their texts to look for any common
preferential generic options that would explain the differences between DINNS and
DINS.

1.1.3. Comparison between DINNS and DIA groups

This section follows as a result of the comparison of DINNS and DINS groups
which revealed that a difference does exist in the move pattern of the introductions
included in these two groups. Comparison of DINNS and DIA (DIs introduction
written in Arabic) is thus meant to check if any common preferential features can
arise in the generic organization of these two groups presumably sharing a common
background. This comparison will therefore bring an answer to the second research
question, viz. is the operation of a different move structure primarily attributable to
the background of Bejaia university English students? This comparison is conducted
based on the same criteria as the above comparison, namely (i) move distribution
across the part-genre, (ii) move/step deletion and (iii) elaboration of the move
pattern.
1.1.3.1. Moves and Steps Frequency

As indicated earlier, the frequency of moves and steps was not measured by
simply looking at and comparing the raw quantitative data as shown in table 12. With
54 moves (55,10% out of 98 moves) against 18 (18,75%) found in the two groups
respectively, there was every likelihood that one would think move frequency was
much higher in DINNS than in DIA. However, when it comes to measuring
frequency, it is important to bear in mind other parameters such as text length and the
steps which sometimes do not reflect the quantity of moves.® Since we are interested
in revealing common aspects in the move organization of the DIs introductions of
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these two groups that may be attributed to their common background and in order to
optimize the results of this comparison, Chi Square will be run for both moves and
steps. The data about moves from table 12 and data about the steps from table 11 are
tabulated in two contingency tables and Chi Square tests are run to check if there are
any statistically significant differences in the distribution of these data across the
texts in these sub-corpora.

Table 14. The contingency table and the chi square test results for DINNS and DIA
groups (moves frequency comparison)

Move 1 Move 2 Move 3 Rows  Total
DINNS 18 15 21 54
DIA 7 4 7 18
Columns 25 19 28 80

Total

Chi-square value: X =0.278
P-value: p=0.87022803
p>0.05 (significance level)

Table 15. The contingency table and the chi square test results for DINNS and DIA
groups (steps frequency comparison)

2 z 2z z Z Z Z =z Rows
7 7 A A “ 17 17 o Total
Z 8 B S 5 =
(o (on © o
DINNS 21 77 7 14 16 1 10 8 155
DIA 11 39 5 7 1 2 15 8 93
Columns 32 116 12 21 17 3 25 16 248

Total

Chi-square value: X* =15.999
P-value: p=0.0251255
p>0.05 (significance level)

99



It can be seen on tables 14 and 15 that the difference in move frequency is
significant (p>0.05), which is conclusive of the difference in the overall move
organization across these two groups. In the following phase, I will attempt to reveal

any instances of move or step deletion by checking the data in tables 11 and 12.

1.1.3.2. Deletion of Moves and/or Steps
As indicated in the quantitative analysis of our corpus, the only instance of

move deletion occurred in one introduction from the sub-corpus in Arabic in which
move 2 (Establishing a Niche) was not reported. Although this move is the least
found in the whole corpus (27,55%), it should be noticed that all twelve authors
somehow established a research gap by using one of the options available in this
move ( Question Raising or Positive Justification).
1.1.3.3 Move Pattern Elaboration

A major difference between DINNS and DIA introductions was in the new
steps. Authors from both groups seemed to incorporate them into their texts but in
markedly different ways and for different rhetorical and communicative purposes.
While DINNS introductions included steps which seemed to serve the conventional
research goals of the part-genre such as Summary of Literary Sources, Research
Questions and Method, writers in the Arabic texts used options that are recognized as
belonging to other sub-genres of the DI genre such as Bibliographical Sources and
Acknowledgments and sometimes as steps that are completely alien to the
introduction part-genre like Difficulties through which students listed factors that
hindered them in the fulfillment of their dissertations such as lack of bibliographical
resources and unavailability of books in Arabic and Closing Prayers, a culture-

specific option found in all the introductions in the DIA group.
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1.1.34 Summary

Although their language of composing is not the same, DINNS and DIA groups
were expected to share certain aspects in the rhetorical organization of their texts as
the result of their common background. The above comparison has shown that a
statistically significant difference exists in the frequency of moves and steps in the
texts of these two groups. Furthermore, students seemed to depart from the CARS
framework in two different directions. While authors in DINNS group deployed new
steps which espoused the CARS schema and further established its epistemological
potential, those of the introductions written in Arabic seemed to depart from the
structure quite differently by using Difficulties, Acknowledgments and Closing
Prayers at the end of their introductions as a strategy to realize move 3 (Occupying
the Niche). It is worth mentioning that none of these steps is found in DINNS’s texts.
More importantly, while many cross-linguistic genre-specific investigations
involving Arabic texts have confirmed the contrastive rhetoric hypothesis assuming
that writers’ cultural patterns are recognizable in their writings in a foreign language,
? absence of Closing Prayers which is a culture-specific step from DINNS texts
seemed to refute this assumption. Comparison of DINNS and DIA introductions
yielded two findings that suffice to claim that these two groups do not organize their
introductions similarly. The difference at the level of moves and steps frequency as
reflected through the application of the Chi Square statistical tool together with the
difference in the rhetorical purposes of the new steps that appeared across the two
groups implied that the background played no role in their move pattern, which is the

answer to research question two.
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Chapter Four

Discussion

1.  Discussion

In this section, I will use the findings from the last two sections to answer the
question about the origins of the differences in the generic organization of DINNS
and DINS introductions, which is our final research question. More specifically,
since language background could not explain the differences between these two
groups of Literature postgraduate students, there must be other factors that could
more directly intervene in shaping the generic behavior of English literature students
of the University of Bejaia as reported in table 12. To schematize the findings from
the comparisons between DINNS and DINS and between DINNS and DIA (DlIs
introductions written in Arabic), I can place the three groups on a continuum as in

the following:

CARS (Create A Research
Space)
DINS (DIs Introductions
of Native Students)
DINNS (DIs Introductions
of Non-Native Students)

DIA (DIs in
Arabic)

Figure 3. A Continuum Representing the Move Structures of the Three Groups.

Closest to CARS (Create A Research Space) is the DINS (English L1) group

followed by DINNS (English L2 group) while the group writing in Arabic appears at
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the other end of the continuum. The reason behind this positioning lies in the degree
to which students’ writings adhere to CARS schema as reflected in how they go
about investing their rhetorical resources to create and present their research. To put
it otherwise, their generic behavior seems to depend more directly upon how they
perceive the communicative purpose of the introduction part-genre, the disciplinary
discourse and the sociorhetorical community in which they operate. Although the
CARS model was, at least partly, reflected in all the introductions, native authors
seem to be more aware of the introduction’s general communicative function, that is
to establish a research space. In operating the pattern that seems to best realize this
function (to Create A Research Space), they followed a number of strategies. First,
their use of move I/step 1-a (Establishing A Territory/Claiming Centrality by
Showing the Importance in the Real World) in the opening lines of their
introductions not only highlights the pertinence of their research by connecting it to
experiential facts, a strategy rhetoricians refer to as promotionalism,'® but is also
aimed at capturing a wider readership that would comprise readers outside the
immediate discourse community of the department or the faculty. Furthermore, their
preference for step 2-b (Presenting Results) among the options available in move 3
(Occupying the Niche) on the one hand, and, on the other hand, their use of the
personal pronoun / in introducing this step with a total number of 46 occurrences
across the four introductions (11,5 per introduction as average) denoting authors’
will to put forward their research findings and thus secure themselves a place in the
community and acquire a chance for research beyond post-graduation, both further
confirm the generic competence and genre knowledge of the native authors as seen

through their perception of these three interdependent variables : disciplinary
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discourse conventions, the communicative purpose of the part-genre and their
discourse community.

Comparison of the move pattern of DINNS and DINS groups has pointed at a
number of differences. In addition to the difference in move frequency and the
difference in the newly identified steps, I can summarize the other differences in the

move structure in table 16.

Table 16. Differences between DINNS and DINS Groups

DINNS (DIs introductions written | DINS (DIs introductions written by
by non-native students ) native students)
e Absence of movel/stepl-a e Use of move I/step 1-a
(Importance in the Real World) (Importance in the Real World)
e Predominance of step 1 (Stating e Predominance of step 2-b
Goals of the DI) in move 3 (Stating Results of the DI) in
move 3
e Impersonalization'' or hedging e Self-mention'? or boosting
through passive voice and using discursive / and use of
inclusive we in move 3/step 1 verbs in the active voice in
move 3/step 2-b

Since the comparison between DINNS and DIA (DIs introductions in
Arabic) could not reveal any common predominating tendencies at the move
organization level so as to explain the differences between DINNS and the native
sub-corpus as attributable to their different backgrounds, I assumed that the
differences can be explained otherwise. In other words, since we could not
investigate the differences in terms of what Atkinson (2004) terms the large cultures
from which these two groups come from (Western vs. Arab), it is anticipated that far
more adequate explanations are to be found in the small cultures where these groups

operate.” This stage of the present genre analysis consists of interpreting the
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differences in the light of the answers elicited from the students through the
interview. It is worth noticing that the questions were formulated considering the
above mentioned variables, namely the discipline, the part-genre and the discourse
community because it is assumed that the way students perceive them would directly

impact their writing choices.

In what follows I will attempt to explain the differences in table 16 (p.104)
from the point of view of these three interdependent variables and in the light of the

information elicited through the interview.

(i) Disciplinary Culture

With regard to discipline, answers to question IV point at the fact that
predominance of Move 1 step 1-b in DINNS introductions finds its explanation in
students’ perception of Literature as a discipline, further enhanced by the instruction
on the part of their supervisors. To the question whether they have received any
explicit instruction or guiding advice on how to achieve a good introduction, 10 out
of 12 have answered in the affirmative. One student elaborated on her answer as

follows:

He (the supervisor) talks of the introduction as the backbone of the dissertation and
insists that most often this part makes him decide to continue or stop reading the
chapters. More importantly, what he considers is how the literature on the topic is
covered and how the student goes about reporting his or her research in relation to it.

Most answers seem to corroborate the idea expressed above, which accounts
for predominance of move 1 step 2 (Establish a Territory by Reviewing Literature or
Presenting Topic Generalizations). Conversely, native students, in addition to
preparing their territory through generalizations and literature reviews, have often

resorted to highlighting their topic’s importance in the real world (Move 1 step 1-a),
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a strategy that has little chance to occur among their non-native counterparts

according to the following statement by one of the interviewees:

On the rare occasions where we had the opportunity to tackle the issue of writing our
DI, the main idea that I could retain is that, first and foremost, students have to place
their research alongside the existing literature but never could they do so without
telling how their research topic is important. One should not think of literature as of
sociology or history. There is a huge difference between them obviously. I personally
think literature is typically about imagination, fiction, etc. and it can be important
only from this perspective.

Comparing literature to sociology and history is significant in some respects.
What the student seems to allude is the fact that the importance of these two
disciplines, though both sharing some disciplinary conventions with literature, can
generally be shown in the way they relate to the real life. If such a belief is a
widespread one among the students community, it is not surprising that move 1-step
1-a (Showing the importance in the Real World) is absent from their introductions
wherein move 1-step 1-b (Showing the importance in Research) becomes, by

implication, a conventionalized feature.

(ii) Generic Culture

Generic culture, or genre knowledge, refers to the way students perceive the
introduction part-genre, and how this perception directly or indirectly impacts on
their textual realization of this part-genre. More specifically, students’ generic
culture is what they think an introduction’s communicative purpose is and how they
endeavour to realize this purpose through rhetorical strategies and linguistic choices.

Since the results of the move analysis are obtained through the application of
the Create A Research Space (CARS) model, the results are thus meant to reflect the
extent to which this schema is enacted in students’ introductions. To put it clearly,
these results should inform us how effective students are in realizing the
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communicative purpose of this part-genre (which is to enrich the literature by
presenting one’s research to the community). Though post-graduates are not
expected to make personal contributions to the existing literature, it should be
remembered that genre analyses using the CARS model do not only consider the
newness and originality of the research being reported, which is the case with RAs’
and PhDs introductions, but it also measures how this communicative purpose is
attained by drawing from the existing literature. Interview question III is posed to
check whether students are cognizant of this communicative purpose and only 4 out
of 12 (33,33%) responded that their intent when composing their introductory
chapters was to convince the supervisor of their personal knowledge instead of good
command of their research topic. One interviewee further commented his answer as
follows:

As far as I am concerned, I do not think we are expected to bring anything new. At
least personally, I find this a demanding task. This is my first experience writing a
dissertation and I only started studying the English language like six or five years
ago. The discipline plays an equal part, too. This is not a hard or social science where
language has the sole function of reporting and commenting facts and figures.
Literature is something else. Suffice it to say, to come up with an original research
would require years of study.

This answer suggests that students are somehow aware of the communicative
purpose of the introduction part-genre, but seem at the same time handicapped by
their limited genre knowledge, which is further evidenced by their answers to
interview questions I and II. Predominance of move 3-step 1(Occupying the Niche
by Stating the Goals of the DI) as opposed to move 3-step 2-a (Occupying the Niche
by Presenting the Results of the DI) in the native sub-corpus, while informing us of a
certain tentativeness on the part of the non-native students to overtly plunge into the

results of their DIs, concomitantly makes their DIs introductions deficient from a

generic standpoint. As their answers to interview questions II, IV and V corroborate,
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such a generic performance is the result of lack of experience (100% of respondents
said this was/is the only DI they produce) and inappropriate genre-based instruction
(100% have no methodology module and/or no genre-based instruction).
(iii) Sociorhetorical Culture

How the relation of speaker to audience shapes discourse is as old as rhetoric
itself." It is often assumed that the nature of the relationships writers entertain with
their discourse communities heavily accounts for their rhetorical strategies. For
example, Burgess (2002) attributes the absence of move 3 (Occupying the Niche) in
favor of lengthy realizations of move 1 (Establishing the Territory) in her corpus of
RAs introductions produced by Spanish ESL writers to their uncertainty about their
knowledge claims as newcomers in the community of international linguistics RAs
writers.'” In the present study, move 3 is present and is almost as frequent in the non-
native sub-corpus as in the native one, with 31,48% and 38,46% of the total number
of moves in these two groups respectively. In fact, while absence of move 3, which is
an avoidance strategy, indicates that writers are aware of their discourse community
(the native community which they want to avoid), its inclusion in this study indicates
quite the opposite. As their answers to interview question VI reflect, students seem to
think that their DIs will be read by the immediate discourse community they belong
to (the supervisor, the examiners, and other students). This unawareness of a wider
community (such as the virtual or the Internet community that would comprise native
members) is therefore responsible for the manner in which they realize move 3
characterized by predominance of step 1 (Stating Goals) and impersonalization
through two hedging strategies, namely the passive voice and the inclusive we. While
Presenting the Results (step 2-b) predominates move 3 in the native group (DINS)

with self-mention as a boosting strategy using personal pronoun / and the active
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voice allows students to appropriate their texts and create an identity in the discourse
community, resorting to impersonalization through the inclusive personal pronoun
we and the passive voice in the non-native sub-corpus (DINNS) is meant to enable
students to secure agreement from the discourse community as the following opinion
of one of the interviewees suggests:

In the introduction as in the other sections of the dissertation, I do not see a frontier
between me and the readers. There is no reason to venture ideas that would make my
work different. I think that is a common belief in the students’ community.

In both groups, it is obvious that the discourse community determines the move

pattern and the subsequent microstructural devices such as pronouns and verb forms.

2. Conclusion

The discussion following the quantitative phase of this study as outlined
through the move analysis raises a number of observations. After eliminating the null
hypothesis stipulating that students’ background accounts for differences in the move
structure of their texts compared to those written by native students, it has shown that
students’ perception of the disciplinary discourse, their perception of the part-genre
and their relation with the discourse community are in fact the real factors that shape
their writing.

Three illustrative differences are investigated to confirm the veracity of this
alternative hypothesis in the light of the information elicited through the interview.
Absence of move 1/step 1 in the non-native sub-corpus and its presence in the native
one is shown to be due to a limited perception of the discipline on the part of the
non-native students whose lack of rhetorical flexibility precludes them from

exploring different paths to promote the importance of their research topic as did the
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native students when they show the importance of their research topic through real
facts and experiences (Move 1/Step1-b).

The second difference is meant to illustrate the role of students’ perception of
the introductory part-genre in producing it or, to put it simply, how effective they are
in realizing its communicative purpose, which is to create a space for their research
proposals. It was remarked that while native authors do so by putting forward the
results of their DI (move 3/step 2-b) those of the non-native introductions state the
goals of their DIs (move 3/step 1). With regard to students’ relationship with the
discourse community, which is the third variable from the perspective of which non-
native and native groups are shown to be different, it was noticed that these two
rhetorical options (move 3/step 2-b in the non-native group and move 3/step 1 in the
native one) are realized using different microstructural devices, mostly referred to as
metadiscourse.'® It is these devices that quite discernibly reflect the type of
relationship authors have with their sociorhetorical communities, with non-native
authors using the inclusive pronoun we and verbs in the passive voice and native
authors using 7/ and verbs in the active voice. These ways of negotiating knowledge
claims resulting in distinct move structures are different because students’ perception

of the discourse community is different from one group to the other.
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General Conclusion

Thus far in the study, the analysis of the move pattern of our corpus is
carried out and the findings reported and discussed. Before summarizing the
findings and offering some pedagogical implications as well as directions for

further research, some limitations might be noted.

1. Limitations of the Study:

As noted in one of the previous sections, this study concerns a limited
population of students. Therefore, its findings cannot be generalized. Since genres
are properties as Swales (1990) describes them, other rhetorical features may be
conventionalized depending on the universities and disciplines.

As it is a contrastive genre-specific study targeting a non-native population,
it is primarily based on the concept of the rhetorical move. Ideally, a comparison
that aims to reveal similarities due to a shared cultural background should
encompass culture-specific rhetorical properties. In the case of the present study,
when comparing English L2 and Arabic introductions, comparison of the rhetorical
properties of Arabic such as parallelism and repetition would have revealed further
resemblances or differences.

Furthermore, in order for a study of this type to produce the most reliable
findings, the ethnographic section should have as its subjects the same authors of
the introductions analyzed who should ideally be interviewed in the process of
writing their DIs. Almost half of the interviewees in the present study have
produced their DIs well before the interview and thus could not provide fresh

ansSwers.

113



One last limitation concerns the raters. The texts in English are coded by
non-native raters while this task requires a native collaborator with good knowledge
of both the discipline and the research area. Indeed, cross-linguistic genre analyses

that do not involve native analysts cannot render satisfactory results."

2. Pedagogical Implications and Recommendations:

Beyond the findings as described and discussed in the last section, perhaps
the major outcome of the present study is the contested role of culture as a vague
and monolithic concept in interpreting differences in cross-cultural and cross-
linguistic interactions. Put in other words, while the introductions of the two groups
of students of Bejaia university were expected to share some macrostructural
features, their comparison revealed instead substantial differences. Because the
differences between non-native and native introductions could not be attributed to
the different backgrounds of the students who wrote them, these differences should
then be ethnographically investigated through the use of an open-ended interview.

Three variables were taken into account when formulating the interview
questions: the discipline, the part-genre and the discourse community. With regard
to discipline, students seem to think that the importance of a literary topic can be
settled solely in the research world through literature reviews and general
statements, hence absence of move I-step 1-a from their introductory chapters.
Furthermore, through interview question III I could investigate how students’
perception of the part-genre could intervene in their introductions’ move structure.
Most answers indicate that presenting goals rather than the results of DI (use of
move 3-stepl instead of move3-step 2b) resulted in flat texts the reading of which

hardly makes us recognize the communicative purpose of the part-genre which is to
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create a research space. The last variable from the perspective of which the
differences between native and non-native students’ introductions were investigated
is the discourse community. The study has shown that the move structure of
introductions is largely influenced by students’ interaction with their discourse
communities.

Showing that cultural background cannot be directly involved in how
students make rhetorical and textual choices when they write, this study joins the
view of writing as a dynamic and complex activity shaped by the interplay between
different contextual parameters such as students’ genre knowledge, the discipline
and the discourse community. It is these contextual factors or what Atkinson (2004)
refers to as the small cultures that more directly influence students’ writings. Rather
than accusing students’ linguistic or cultural backgrounds, reasons behind rhetorical
variations between NNS and native students should be explored from the
perspectives of these small cultures. We can adjust Atkinson’s Classroom Model” to

schematize the findings of the present genre-specific study as follows:

Intercultural Analysjs

Sociorhetorical Culture * E X T
NS

Disciplinary Culture

Gerferic Culture

Fig.4. Interacting Cultures in a Writing Setting

(adapted from Ulla Connor and Ana Travesta, “The
Role of Intercultural Rhetoric in ESP Education,” CELC Symposium (2013): 21)
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The implicational value of cross-linguistic genre-based studies is known in
intercultural communication. As pointed out in the general introduction of this
dissertation, the academic mobility that characterizes today’s world requires
students to adapt themselves to the norms and expectations of the target cultures.
Such an outcome can only be attained through improving students’ genre awareness
and this involves further efforts on the part of both the student and the community.

Besides criticizing students’ lengthy reviews of previous literature as a
strategy to show the importance of their research territory, this study has pointed
out a tendency to overlook the communicative purpose of the part-genre through
advancing goals rather than stating the results of the DI. In such a large size
academic genre produced by large cohorts of students, authors should indicate the
results rather than goals so as to help supervisors and readers evaluate, consult and
read their DIs.

Furthermore, if postgraduates wish to pursue their academic careers, they
should involve themselves in their writings through using more boosters and self-
mention devices such as the pronoun / and avoiding talking on behalf of their
communities so as to develop a stance and negotiate their ideas and proposals.
Therefore, it can be argued that even if genre-based instruction can be constraining
and even if genre knowledge can only be acquired implicitly through socialization
and literacy, * our findings can be exploited in special workshops to more precisely
explain the communicative function of the introduction part-genre and, thus,
enhance our postgraduate students’ generic awareness. We can also use the results
of this cross-linguistic comparison to suggest a model (see table 17 on page 117) to
be used by postgraduates in the process of writing their DIs introductions. Although

resorting to such models is indicative of students’ rhetorical and generic
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inefficiency, they can prove helpful in the case of non-native contexts. It should be
noticed that the model is based on the original CARS by Samraj (2008) and the new
steps discovered in the move analysis of our corpus (see table 11):

Table 17. A proposed model for Master’s DI Introduction Organization

Move 1 Establishing territory

1-Claim centrality

1-a Importance in the real world

1-b importance in research

2-Review literature or present topic generalizations
3-Summary of literary sources*

Move 2 Establishing a Niche
1-Question Raising

1-a Indicate a gap/question in research
1-b Indicate a problem in the real world
2-Positive justification

Move 3  Occupying the niche
1-Research Questions™

3-Method*

4-Background

4-a Present results

5-Preview organization of the dissertation

(* New steps)

A major area that can be explored cross-linguistically concerns the
microstructure level features of the introduction. While this study has dealt with the
macrostructure level of rhetorical moves, further works can tackle the textual
devices used by non-native speakers in their writings. In fact, such devices, referred
to as metadiscourse, are a particularly rich source of rhetorical deviation. Since to
construct a text and guide the readers through it and negotiate meaning can only be
achieved through an intelligent use of these devices, their investigation is highly
recommended in intercultural interaction. More importantly, study of metadiscourse

would supplement the macrostructure analysis of rhetorical moves. There is a
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growing consensus that these two levels of text construction are interdependent.
Finally, it can be suggested that this further research be extended to the other part-

genres.
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!'Ulla Connor, Contrastive Rhetoric: Cross-cultural Aspects of Second-language
Writing (Cambridge: Cambridge University Press, 1996), 163.

% Connor (2013) gives Atkinson’ original model as follows:

Intercultural Analysis
National Culture

Professional Academic Culture

Student Culture

Classroom Culture

Youth Culture

Figure 5. Interacting Cultures in an Educational Setting, Ulla Connor and Ana
Travesta, “The Role of Intercultural Rhetoric in ESP Education,” CELC Symposium
(2013): 21 (adapted from Atkinson, 2004).

3 Maylis Rospide, “Pour une Rhétorique des Genres : de la Sensibilité a la

Généricité dans I’Enseignement de 1’ Anglais,” Université Paul Valéery, Montpellier
3,2013.
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Appendix A Letter of Permission signed by the Head of the Library of the Faculty of
Letters and Languages

Zerka Hakim
Faculté des Lettres et des Langues
Département d’ Anglais
UMMTO
A ’adresse du Responsable de la Bibliothéque
Faculté des Lettres & des Langues
Université Abderrahmane Mira de Béjaia
Pole Universitaire Aboudaou.
Objet :
Demande d’accés a la bibliothéque de la Faculté des Lettres et Sciences Humaines-Pole
Universitaire Abouaou.
Monsieur,

Jai ’honneur de venir par la présente solliciter votre bienveillance de bien vouloir
m’accorder |’accés a votre établissement. Pour toute fin utile, je vous tiens informé que je suis
étudiant en 2éme année Magister a 1’Université Mouloud Mammeri de Tizi-Ouzou
(UMMTO), option Anglais, spécialité Didactique des Textes Littéraires et de Civilisations, et
que je suis habilité par ladite institution de mener un projet de recherche qui portera sur la
structure générique des introductions de mémoires Master 2 en Littérature. Ainsi, aimerai-je
Vous rassurer que mon passage au sein de votre bibliothéque est strictement 1ié & deux aspects
du volet pratique du projet de recherche sus-cité, a savoir la sélection du corpus ainsi que la
rencontre de la communauté estudiantine.

Dans I’attente de votre acceptation de ma demande citée en objet, veuillez, Monsieur,
agréer mes sincéres remerciements.

Piéces jointes :
¥" Photocopie de la carte étudiant ;
v' Certificat de scolarité 2éme année ;
v Carte de la Bibliothéque du Département d’ Anglais de 'UMMTO ;
v" Carte de la Bibliothéque Centrale de "'UMMTO.

Fait a Tizi-Ouzou le 26 Décembre 2014.

HA 1
/

*J% {
¥ Uit g‘”»
FiA ARBET
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Appendix B The Interview Questions

1. When writing your dissertation, which part did you find most difficult to write?
ii. Is it the first that you have ever written?
iii. What was your intent in writing the introductory section of your DI? Was it to

a) Convince your supervisor that you have a good command of the topic
b) Convince him/her of your personal knowledge about the topic

iv. Did you have Methodology as one of your modules?
v. Did you receive any explicit instruction or any guiding advice on the part of

your supervisor on how to achieve a good introduction? If the answer is yes, please
explain in detail and exemplify your answer?

vi.  Who do you think your dissertation will be read by? Who do you think its
readers will be?

a) The supervisor and the examiners
b) The supervisor, the examiners and the other students
c) Other
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Appendix C Electronic Communications with Pr. J.Swales

Compose Mail u Eiack to Searchresylts | More Actions... ¥ Go 1 of 3 Older
Inkox (1735} @ cellapse all ¢ Print @B New window
MMW Seeking guiance ...
Drafts (48] Zerka Haki m<kim odz 80@ gm ail.com = Tue, Apr 12, 2016 at 1:45 PM
All Mail Tar jmewales@umich.adu
Spam (8) Esply | Baply to a8 | Fansard | ot | Delets | Show cogingl
Imsh Dear Pr.Swales,
g Il am wiiting to you again about my thesis. Let me remind you that | am

Contacts a postgraduate in Didactics from UMMTO, Algeria. My reseach subject is

Labels about contrastive rhetoric from generic and microstructure level
8% annonces perspactives,
mes decs While sequencing and coding my copus of introductions |

Eul labpls came across sequences (moves) that look like two moves. .| wonder how

o code those? One possibility s to consider them as being both moves
and calling this Move-mixing, a phenomenon reflecting some aspect of
the discourse in research in literature which is the disdpline of my
SOIPUS.

‘f'ou apinion regarding this will be particular help to me.

Regards,
Hakim Zerka

Department of English
UMMTO

Eapy | Bsplyto all | Eansgrd | oot | Delsts | Show onginal

John Swales<jmswales@umieh.edu> Tue, Apr 12, 2016 at 2:31 PM
Tew Zerka Hakim <kimodz80@gmail.com>
Rophy | Reply i all | Fonsard | Band | Delads | Show anginal

Can you explain more or sand me an example?
s Show quofed bex -

Zerka Hakimekirmodz80G@ gm ail, com = Mon, Apr 18, 2016 at 12:48 PM
Ten John Swales <m swales@umich. edu>

Eeply | Eeoiyio ai | Forsard | Bont | Delets | Show onainal
‘Thanks for replying.

Sometim es when looking at move 3/etepd (structure of thesis), the move
#lso includes moves 3istep (results) and even a new step
{methodelogy).Let's consider this example : In chapter two, | will
describe the condition of women in the Victoran era using insights

from feminism. In such a statement, there is, | think, more to move
Wstep 3 structure of thesis).

| alza want o know how moves are counted, | count them according to
steps. | consider that a mowve appears once the steps recognized as
belonging to the ancther move stop appearing in a text. For example,

in a sequence comprising M1/S1 - M1/S2 - M1/S3 -M1/53 - M2/S2 - M1/53
, | consider that there is 2 Establishing a Territory move (M 1) and

one Establishing a Miche move (M2). | don't know if this is the

number of moves of move cydes.

Any advice or articles will be of considerable halp.

Regards
H.Zerka
UMMTO
Algera.

= Sho glicied feat -

Eaph | Baphyto ol | Earmad | ool | Delsts | Show onons
sohn Swalesgmswales@umich edu> Tue, Apr 18, 2016 at 2:21 PM

Teo: Zerka Halim <om odzB0@gmail.com=>

Emphy | Bechy 10 ail | Foreard | Brnt | Delete | Show ongnal

| think your chapter 2 example is essentially step 3, the mentlon of using feminism seems
rather minor. Your second comm ant would seem to ba comect in terms of counting
mimes,

= Sisow guoded texg
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Appendix D

Online Chi Square Calculations

First Comparison (DINNS and DINS moves)

CALCULATION FOR THE CHI-SQUARE TEST quantpsy.org

An interactive calculation tool for chi-square tests of goodness of fit and independence

Curriculum vitae
Selected publications

Supplemental material
or publications

Online utilities

Mediation & moderation
material

PSY-GS 8879: Factor
Analysis

VYanderbilt Psychological

Sciences

Vanderbilt Quantitative
Methods

Organizations
Friends and colleagues
Contact me

& 2010-201%,
Kristopher 1. Preacher

e e e e e Ly el B T e A e

Finally, if any expected frequencies are 0, the chi-square statistic is undefined (division by zero). This
will happen if you enter a row or column consisting entirely of 0 values. Aveid this!

Gpl Gp2 Gp3 Gp4 GpS Gps Gp7 GpB Gp3 Gplod
cmd1:18 5 |2 || [ | | || | [ [& |
cmd2:8 |8 0 || [ [ | | [ [ |= |
end3:| | [ | [ | I [ | J Jo |
cenda:] || [ | | J I [ J I Jo |
cnds: |l || |l [ [l | | o |
ende:] || J[ | [ N [ |  Jo |
end7:| | [ [ [ I [ J | Jo |
ends: || [ |l [ | | [ [ [ o |
endo: | [ | [ [ I [ [ || o |

endzo:l || [ I [ [ [ [ [ [ b |

26 Jz [ o fo fo fo fo fo fo [eo |
Output:

| Calculaste || Resetall | Chi-square:

degrees afﬁ'eedom:|:|

p—value:m

‘Yates' d':i—sq.iare:

El:ah.l-s:l Status okay Yates' p—value:

"Custom"” expected frequencies

When using the chi-square goodness of fit test, sometimes it is useful to be able to specify your own
expected frequencies. If there is a thearetical reason for deing so, the following table will allow you to
enter your own Ejj's. Non-integer expected frequencies are allowed. Use as many cells in this table as
necessary, making sure that (1) the marginal total is the same for both observed and expected
frequencies, (2] there are no expected frequendies less than 1, and (3} no more than 20% of your
expacted frequencies are less than 3. If a freguency is entered in an Observed cell, then a frequency
must also be entered in the corresponding Expectad cell (and vice versa).

Gpl Gp2 ©Gp2 Gp4 Gp5 Gps Gp7 Gp8 Gp9 Gpild
observed:| | [ L Q[ I Q0 I ]
eeeted:| [ | [ [ N [ T I QL ]

Output:

Calculate | Resetall | Chisquare: |
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Second Comparison (DINNS and DIA moves)

CALCULATION FOR THE CHI-SQUARE TEST quantpsy.org

An interactive calculation tool for chi-square tests of goodness of fit and independence

Curriculum vitae
Selected publications

Supplemental material
for publications

Online utilities
Mediation & moderation
material

PSY-GS B879: Factor
Analysis

Vanderbilt Psychological
Sciences

Vanderbilt Quantitative
Methods

Organizations
Friends and colleagues

Contact me

© 2010-2016,
Kristopher J. Preacher

2x2 contingency tables), so use at your own risk for tests with df=1.
Wamings

Use of the chi-square tests is inappropriste if any expected frequency is below 1 or if the expected
frequency is less than 5 in more than 20% of your cells. The status cell at the bottom of the table
will let you know if there is a problem. In the 2 x 2 case of the chi-sguare test of independence,

expected frequencies less than 5 are usually considered acceptable if Yates' correction is employed.

Finally, if any expected frequencies are 0, the chi-square statistic is undefined (division by zero). This
will happen if you enter 3 row or column consisting entirely of 0 values. Avoid this!

Gpl Gp2 Gp3 Gp4 GpS Gp6 Gp7 GpS8 Gpd Gpil

Cond. 1:18 15 |2 o4
Cond. 2:|7 4 7 18
enda:| | [ [ L I [ [ [ [ o ]
Ok C S N | N | A | N N
eds:) | [ | [ I [ [ [ o ]
ende: [ J[ I [ I I I L [ o ]
end7:| |l [ [ [ I I [ [ ][ o |
ends:l | [ [ I I [ [ J[ o ]
endo:l | [[ [ [ |l L [ I | o |
end2o:l | J[ [ [ [ I [ [ ][ o |
5 1o [z fo o Jo fpo o Jo Jo ]z |
Output:
| Calcuste | Resetail | chquare 8|
B
velue: [ 87022805
‘l’ztes'chi—sq.nare:
5ta-|:us:| Status okay Yates' p-value:

"Custom"” expected frequencies

When using the chi-square goodness of fit test, sometimes it is useful to be able to specify your own
expected frequencies. If there is a theoretical reasen for deing so, the following table will allow you to
enter your own Ejj's. Mon-integer expected frequencies are allowed. Use as many cells in this table as
necessary, making sure that (1) the marginal total is the same for both observed and expected
frequencies, (2) there are no expected frequendies less than 1, and (2) no more than 20% of your
expected frequencies are less than 5. If a frequency is entered in an Observed cell, then a frequency
must also be entarad in the corresponding Expected cell (and vice warsa).

Gpl Gp2 Gp3 Gp4 GpS Gp6 Gp7 Gp8 Gp9 Gpio

oeerved:| || |l |l J[ LN LML J[ )]

= A | I (|| N N N N N | N
Qutput:

Calculate || Resetal |

Chisquare: | |
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Third Comparison (DINNS and DIA steps)

CALCULATION FOR THE CHI-SQUARE TEST

quantpsy.org

An interactive calculation tool for chi-square tests of goodness of fit and independence

Curriculum vitae
Selected publications

Supplemental material
or publications

Online utilities

Mediation & moderation
material

P5Y-GS 8879: Factor
Analysis

VYanderbilt Psychological
Sciences

VYanderbilt Quantitative
Methods

Organizations

Friends and colleagues

Contact me

£ 2010-2018,
Kristopher ). Preacher

B e e e e e W

Finally, if any expected frequencies are 0, the chi-square statistic is undefined (division by zero). This
weill happen if you enter a row or column consisting entirely of 0 values. Awoid this!

Gpl Gp2 Gp3 Gp4 Gp5 Gp6 ©Gp7 Gp8 Gp9 Gpld

cma st 7 | e s [+ o s ][ ] s |
Cond 21 |3 5 7 [t 2 s s [ [ |8 |
ed3:| | L JLJL NI I Ll o |
ede:| ]l |l J[ W LT M e |
eeds: || L JL LML L 1 e |
ende:] | Il |l JL_JL_ I _Jo |
cd7:l L JL J[ WL L QL M e |
el [ [ [ QL T T I T o 1]
endo:l || L JL JL N I 1 e |
endro:l  J[ [ 00 I T 0 ] o
32 Jme Jpz o Jl7 3]s Jhe Jo Jo Jpe2 |
Output: |

| Calculate || Resetall | Chisquare:[15099 |
degreesoffesdom:T |

—C

T

Status: Status okay | Yates' p-value: 010338902 |

"Custom” expected frequencies

When using the chi-square goodness of fit test, sometimes it is useful to be able to spedfy your own
expected frequencies. If there is a theoretical reason for doing so, the following table will allow you to
enter your own Ejj's. Non-integer expected frequencies are allowed. Use as many cells in this table as
necessary, making sure that (1) the marginal total is the same for both observed and expected
frequencies, (2) there are no expected frequencies less than 1, and (3) no more than 20% of your
expected frequencies are less than 5. If a frequency is entered in an Observed cell, then a frequency
must also be enterad in the corresponding Expected call (and vice wersa).

Gpl Gp2 Gp3 Gp4 Gp5 Gp6 Gp7 GpS GpI Gplo
owseved:| | I I I T I I [ ]

=i (NN | A | | I N e

Output:
PR —

| calcuate | Resetal |

131



Appendix E The corpus
DINNS

DI1

Jane Austen’s Pride and Prejudice and Emma between Sentimental Tradition and
Realism

Late eighteenth century and early nineteenth century saw a rise in women’s literacy and a
corresponding increase in the number of female readers and writers. Although poetry and
drama remained primarily as a male’s privilege, the novel had number of female practitioners
with its emphasis on behavior and marriage ability, targeted women reader.

It is said that from 1790s to 1810s the widespread literary form was the novel, a literary
genre that was mostly dominated by women, written about and for women, and before 1810
the number of female novelists exceeded that of male (Darryl Jones, 2004). Among those
female writers was Fanny Burney (1776—1828), a very successful writer in her time. Her first
novel, Evelina, appeared in 1778 and was an epistolary novel that tells the story of 17years
old Evelina, who learns to navigate the complex layers of 18th-century society and earn the
love of a distinguished nobleman. This sentimental novel, which has notions of sensibility and
early romanticism, satirizes the society in which it is set and is a significant precursor to the
work of Jane Austen and Maria Edgeworth (1768—-1849). The latter who became known in
fashionable literary and social circles, received mostly favorable reviews though also
criticized for being too didactic and moralistic. She was a pioneer of social realism and
historical tales, influencing the younger writers such as Jane Austen, with her mostly hero-less
tales. The title page of her first and most famous Irish tale which she first had published
anonymously, Castle Rackrent (1800), says "an Hibernian Tale. Taken from facts, and from
the manners of the Irish squires, before the year 1782".

Another literary figure who had an influence on Austen’s art was Marry Wollstonecraft
(1759 1797) whose novels criticized the social construction of marriage and its effects on
women. In her first novel, Mary: A Fiction (1788) she tells the tragic story of a heroine who is
forced into a loveless marriage for economic reasons, and who suffers from successive
"romantic friendships" with a woman and a man. Through this heroine Wollstonecraft
criticizes the 18th-century sensibility and its damaging effects on women.

Jane Austen (1775-1817) a famous novelist whose works of romantic fiction, set among the
landed gentry, her realism and sharp irony have gained her historical importance among
scholars and critics, and reserved her a place as one of the most widely read writers in English
literature. Austen’s works criticize the novels of sensibility of the second half of the 18th
century; her plots, though fundamentally comic, highlight the dependence of women on
marriage to secure social standing and economic security. Austen brings to light the hardships
women faced, who usually did not inherit money, could not work and where their only chance
in life depended on the man they married. She reveals not only the difficulties women faced in
her day, but also what was expected of men and of the careers they had to follow. She does
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this with wit and humor and with endings where all characters, good or bad, receive exactly
what they deserve.

Jane Austen was a critical of the Sentimental novel, an 18th century literary genre which
celebrated the emotional and intellectual concepts of sentiment, sentimentalism, and
sensibility. Sentimental novels relied on emotional response, both from the reader and the
character, and an epistolary novel, an especially typical form for eighteenth-century novels of
sensibility, started with the influential novels of Samuel Richardson (1689—-1761), Pamela or
virtue Rewarded (1740).Clarissa (1748), and The History of Sir Charles Grandison (1753).
Clarissa (1748), for instance Clarissa established a new kind of prose fiction in English
epistolary novel. But it is the novel of The History of Sir Charles Grandison (1753) that had a
direct influence on Jane Austen’s literary techniques. The influence of Richardson’s art can be
found in her early works. Austen’s first two novels were written in an epistolary form, Elinor
and Marianne, later on Sense and Sensibility, and Lady Susan.

The epistolary novels revolve around the theme of marriage, courtship and love, a
recurring theme in Jane Austen’s novels. Yet Jane Austen reports those themes in a satirical
way through the use of irony, which aims at criticizing the over sentimentality and to drag
attention to the situation of middle class women, and even the upper class. Although Austen is
now revered for her handling of romantic love, her social conservatism was actually at odds
with the Romantic sensibility. With her advocacy of reason over fancy and moderation over
excess, Austen wrote of marriages and social relations based on rational companionship rather
than on the feverish emotionality espoused by the Romanticism that was dominant when she
wrote. Her skillful irony and subtle but firm morality refined the genre of the novel, which
was really still in its early childhood at the turn of the 19th century.

Although the English novel began in the late seventeenth-century as an offshoot of
continental romance, its later rejection of the fabulous imaginings and idealism of the
romance and classical narrative has prompted most critics since then to define its realism as
the antithesis of romance. This shift found its most legendary expression in Spanish literature,
with the "anti romantic" Don Quixote, written by Miguel Cervantes in the early seventeenth
century.

In this work, the protagonist, a minor nobleman with depleted funds, determines to live his
life as a questing knight and according to the ethic of chivalric romance of which he has read
too much. But Quixote's world is a "realist" one, in which the circumstances do not conform
to the rules of romance, and his struggles demonstrate again and again the often pathetic
conflict between his favorite genre and the "real" world. Realism in the nineteenth century
came to mean not just the depiction of the commonplace, but even of the base and low.
Writers, called "naturalists" as well as realists, described human imperfection with a single-
mindedness that emphasized degradation and misery. One effect of broadness of the term
"realism" is that most fiction can be understood to be "realist" in some sense. For example, a
storyline quite like a traditional romance dealing with improbable and idealized people and
events could be deemed "realist" because the descriptive style is realist. However, this broad
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range of characteristics of realism in literature have fueled its rise to literary prominence in
and throughout the nineteenth-century and on into the twentieth, and have become almost
synonymous with the novel itself. As Mandal calls it

[T]he national tale is its combination of sentimentalism (focusing on
the depiction of the heroine), travelogue (focusing on the depiction of
the landscape), and realism (attempting in some way to give a texture
of verisimilitude to the narratives, which competes with the
sentimentalism for ascendancy over the travelogue elements). In many
ways, the heroine of the national tale inherits a number of the traits
and postures of eighteenth-century sentimental femininity. Despite her
intellectual achievements, she exists very much in the world of
affect—her tutelage of the male protagonist realizes itself through her
emotional influence, rather than her rational powers of mind. (143)

And Jane Austen is said to have engaged her literature in this new genre “the national
tale”. Austen’s literary works emphasized reason over emotions, from the right beginning of
her career as

Austen’s national romances reveal an often overlooked English thread
among the early-nineteenth-century fictions of national character
produced by such Scottish and Anglo-Irish writers as Scott, Susan
Ferrier, Edgeworth, and Sydney Owenson. ... Her works stretch the
borders of the genre Owenson named ‘the national tale’: it was not
only England’s colonies and dominions that produced fictions of
resistance to ‘foreign’ usurpation and cultural conquest, but also
England itself. (Qtd in Mandal 152)

So in the following dissertation, I intend to undertake a comparative study between
Austen’s two novels Pride and Prejudice and Emma.

Austen was the first English novelist whose works were published in a scholarly edition.
Many studies were done on Austen’s works. In the 1970s and 1980s Austen studies were
influenced by Sandra Gilbert and Susan Gubar's seminal The Madwoman in the Attic (1979),
which contrasts the "decorous surfaces" with the "explosive anger" of 19thcentury female
English writers. This work, along with other feminist criticism of Austen, has firmly
positioned Austen as a woman writer. The interest generated in Austen by these critics led to
the discovery and study of other woman writers of the time.

Claudia L. Johnson in her book Jane Austen: Women, Politics and the Novel (1990), offers
an original effective assessment of Jane Austen’s thought , by exploring the ways in which
Austen claims the desirability of personal happiness as a moral liberation in Pride and
Prejudice , and validates the rights of female authority in Emma. Also Marry Poovey’s work
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The Proper Lady and the Woman Writer: ldeology as Style in the Works of Mary
Wollstonecraft, Mary Shelley, and Jane Austen (Women in Culture and Society Series) (1985),
studies the struggle of the three prominent writers to accommodate the artist’s genius to the
late 18th century, and early 19th century . The creativity of this book lies in its factual report
of women writers in the 19th century. Poovey analyses the three writers -Wollstonecraft,
Mary Shelley, and Jane Austen- and argues that Wollstonecraft could never fully transcend
the ideology of properties she attacked, Marry Shelley, assumed a feminist property in her
social and literary styles, and Jane Austen who was neither as critical of property as
Wollstonecraft, nor accepting as Shelley ultimately became.

There are other works that dealt directly with the theme of marriage and courtship. As an
example we can mention the work of Hazel Jones, Jane Austen and Marriage (2009); it is a
well known fact that all of Jane Austen’s novels centre on the theme of marriage and
courtship. The marriage of Austen’s heroines is the culmination of a realistic love story, and
an enlightenment symbol of perfect unity. Jones in his book provides the reader with
information and historical perspective that illuminates the importance and meaning of
marriage in Austen’s fiction; he surveys the subject through its various stages: courtship,
proposal and wedding ceremony. Concluding his book with the fate of the unmarried women,
as an example of an unmarried woman Miss Bates in Emma, he also explores the laws that
regulated marriage in England during Austen’s life time, a law that required from a couple
willing to marry to buy a license from the church, but for those who were in rush or simply
could not afford to buy it, they eloped to Scotland , Gretna Green where such a law was not
applied ; in Pride and Prejudice we find such an incident in Lydia’s and Wickham’s
elopement to London ; also the book underscores the extent to which marriage law and
customs were in the favour of men.

On the other hand, there is Marilyn Butler an important writer who gave Austen a sense of
belonging to her time, in her book Jane Austen and the War of Ideas (1975). Butler argues
that Austen was steeped in, not insulated from the principal moral and political controversies
of her time and espoused a partisan, fundamentally conservative and Christian position in
these controversies. Besides, Peter Knox-Shaw, who argues in his book Jane Austen and the
Enlightenment (2004); that Austen's writings and thoughts were derived directly from the
Enlightenment principles and ideas, Peter Knox-Shaw presents a new perspective on the study
of Austen's novels.

Although many works analyzed the novels of Austen, yet few of them compared between
Pride and Prejudice and Emma; noting that the two novels belong to two different periods in
history, it is a fact that both deal with themes of marriage courtship, education, but from
different scopes. It is a significant fact that all Jane Austen's works centered on those themes,
and they are recurrent in all her novels, but still there are always differences, and newness.
The characters, the social status, the setting may change, yet the central theme remains the
same. By the end of each novel almost all the characters get what they longed for all along the
novel. There is always a wedding by the end of the novel, like in Emma and Pride and
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Prejudice there are three marriages. Despite the fact that each character marries for a reason,
each one of them longs for something, whether to get financial security, or only to secure their
future like Charlotte Lucas in Pride and Prejudice, Jane Fairfax and Harriet Smith in Emma,
though the two latter are said to be married out of love, it is not easy to deny that both needed
to get married, because marriage was their only possible option to prevent poverty and social
stigma. Charlotte Lucas is the only one who is said openly that she is marrying for the sake of
gaining financial security because for her "happiness in marriage is entirely a matter of
chance" (Austen, 20). Jane Bennet and her sister Elizabeth both marry out of love, yet
Elizabeth accepted Darcy’s marriage proposal only after she visits Pemberley ‘Darcy’s
estate’, she was impressed by the view,"...;and at that moment she felt that to be mistress of
Pemberley might be something." (187).

Emma Woodhouse, a female character who was always afraid of losing her independence
if married, thinks that a woman in her position can remain a spinster for all her life without
facing any problem because she is secured financially, and thus she will not be dependent on
any one. But as soon as she falls in love, she accepts to marry; the irony is that after all she
falls in love with Mr. Knightley who belongs to the same social class as hers, a relation that
will keep on her independence.

Jane Austen wrote her novels in late 18th century and early 19th century; that’s why her
novels were divided into two groups, those belonging to the first period (18th ¢): Northanger
Abbey, Sense and Sensibility, and Pride and Prejudice which were written in a time during
which the Sentimental Tradition and Romanticism were at their zenith, and the remaining
three novels: Mansfield park, Emma, and Persuasion written in the early 19th century at a
time where the national novel started to take its shape as a new literary genre that will
dominate the 19th and 20th world literature.

Throughout this research work, I intend to analyze the characters and the themes of
marriage and education of the aforesaid novels, within the context of the Sentimental
Tradition and Realism, through the help of the "Enlightenment Feminism" theory, which is
presented by Mary Wollstonecraft, using her book A Vindication to the Rights of Woman
(1792) a literary movement that dates back to 1760-1800, during this period feminist activists
focused on the issue of female education and marriage. The notions that Marry Wollstonecraft
adopted and included in her previously mentioned book can be traced in the works of Jane
Austen, whether about marriage or education.

Although many critics already handled analytical studies on Pride and Prejudice and
Emma, there are few of those who attempted to analyze them in parallel, and within the
context of Sentimental Tradition and Realism. Thus in my dissertation I intend to analyze the
two novels within these two contexts, and I will try to give answers to the following
questions: to what extent Jane Austen reflected the situation of women of her days in her
novels? And how much she was influenced by the art of her predecessors and her
contemporaries?
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What motivated me to choose and study these two novels is their common portrayal of the
situation of women in a society dominated by men, where women rich or poor face the same
destiny.

This work will be divided into three chapters. The first chapter will be devoted to
presenting the historical background of Jane Austen’s time, in which I will shed some light on
the late eighteenth and early nineteenth century England, for example education, marriage, the
existing social classes, the economics, besides the influence of the epistolary literature,
Romanticism , and Enlightenment Feminism. Finally I will refer to the influence of French
Revolution and Napoleonic Wars, the loss of the Thirteen Colonies on Jane Austen’s life. The
importance of this chapter lies in its attempt to take off some of the ambiguities on the life of
Jane Austen.

The second chapter will be committed to Pride and Prejudice, it will analyze the novel’s
characters for example Elizabeth Bennet, Jane Bennet, Mr. Fitzwilliam Darcy, and Mr.
Collins, and themes of marriage and education within the context of Sentimental Tradition
and Realism, through the Enlightenment Feminism of Marry Wollstonecraft. This chapter
aims at demonstrating to what literary context Pride and Prejudice belongs, whether to that of
Sentimental Tradition or Realism.

The third chapter will be devoted to Emma. It will also examine the novel’s characters such
as Emma Woodhouse, Jane Fairfax, Mr. Knightley and Mr. Frank Churchill, and themes of
marriage and education, again within the context of Sentimental Tradition and Realism,
novels? And how much she was influenced by the art of her predecessors and her
contemporaries?

What motivated me to choose and study these two novels is their common portrayal of the
situation of women in a society dominated by men, where women rich or poor face the same
destiny. This work will be divided into three chapters. The first chapter will be devoted to
presenting the historical background of Jane Austen’s time, in which I will shed some light on
the late eighteenth and early nineteenth century England, for example education, marriage, the
existing social classes, the economics, besides the influence of the epistolary literature,
Romanticism , and Enlightenment Feminism. Finally I will refer to the influence of French
Revolution and Napoleonic Wars, the loss of the Thirteen Colonies on Jane Austen’s life. The
importance of this chapter lies in its attempt to take off some of the ambiguities on the life of
Jane Austen.

The second chapter will be committed to Pride and Prejudice, it will analyze the novel’s
characters for example Elizabeth Bennet, Jane Bennet, Mr. Fitzwilliam Darcy, and Mr.
Collins, and themes of marriage and education within the context of Sentimental Tradition
and Realism, through the Enlightenment Feminism of Marry Wollstonecraft. This chapter
aims at demonstrating to what literary context Pride and Prejudice belongs, whether to that of
Sentimental Tradition or Realism.
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The third chapter will be devoted to Emma. It will also examine the novel’s characters
such as Emma Woodhouse, Jane Fairfax, Mr. Knightley and Mr. Frank Churchill, and themes
of marriage and education, again within the context of Sentimental Tradition and Realism,
through the Enlightenment Feminist theory of MarryWollstonecraft. This chapter, once more,
aims at demonstrating to what literary context the novel of Emma belongs, whether to that of
Sentimental Tradition or Realism.

DI2

Man Against Nature in Doctor Faustus and The Picture of Dorian Gray

I am convinced of the phenomenalism of the inner world also: everything
that reaches our consciousness is utterly and completely adjusted,
simplified, schematised, interpreted—the actual process of inner
‘perception’, the relation of causes between thoughts, feelings, desires,
between subject and object, is absolutely concealed from us, and may be
purely imaginary.(Nietzsche 7)

During one's life, one needs to experience what the world has to offer. In order to reach a
harmonious life both internally and socially, one may search for any way promising to live a
fullest life. We were put on this earth to live not just merely by breathing but by making life
the best it can possibly be. It has been said that you have not really died if you have lived.This
theory has been applied to several pieces of literature.

Literature is the mirror of reality. It ranges from fiction to non-fiction. Literature represents
what is needed to be known. The truth about human nature and its mysteries are revealed
through a work of literature, a work which represents the expressions of an author, of his
observations on society and his own experiences. The author under social and psychological
influences builds up his ideas and reflections in a work of art, portraying a realistic image of a
given period of time or a specific situation through fiction. Literature via a good approach can
reveal and divulge valuable realities and truths about nations, societies and human behaviors.
Literature is of great help to human maturity. It gives answers to many raising questions, and
solutions to many challenging issues. Thus, Literature reveals what is concealed, and helps us
to order and harmonize our principles and style of life, throughout the morals that we
conclude through the righteousness and malevolence of the characters of the work of art.

In the following dissertation, I intend to examine the differences between Oscar Wilde’s
The Picture of Dorian Gray and Christopher Marlowe's Doctor Faustus, all the way through a
close examination of both texts, as well as references to biographical information of the two
authors. Both works are starting with greed and temptation, then with a sense of immorality
and cold heartedness, and ending with destruction of one's morals and soul. Without
repentance, one will be forever punished. In the play of Doctor Faustus, a doctor sells his soul
to the Devil in order to obtain power and infinite knowledge. He dies regretting the life that he
chooses to live. Also, in the novel, The Picture of Dorian Gray, the main character
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haphazardly trades his soul for that wish he most desires; everlasting youth and beauty. He
ends up dying after living a tormented life because he had done so much damage to his soul.
A common theme in the two pieces of writing is that giving into greed and temptation will
eventually cause one's downfall. Without forgetting that the protagonists in these works are
intellectuals and thirsty for knowledge, and valuate pleasure and experience before
everything.

Accordingly, I should note that in both Marlowe's and Wilde's tales the two protagonists
were narcissistic characters. They show men overreaching the natural order, while evil is
primarily interpreted as surpassing the natural, specifically of desiring eternal life rather than
bowing to the natural processes of change that are essential in nature. Further, I should
highlight that God’s laws are synonymous with nature, and both Faustus and Dorian Gray go
against nature and embrace artifice and art.

Throughout this research work, I hope to establish both the similarities and differences
between Oscar Wild’s The Picture of Dorian Gray and Christopher Marlowe’s Doctor
Faustus. Despite the gaps in time separating the two works, I have found many similarities
between them. I have chosen a comparative study between the two novels to ensure the
liaison that ties both pieces. Throughout the two novels, themes, characterization of the
storylines and men’s will to reach the unreachable are very alike. Yet, a comparative analysis
will reveal the similitude of The Picture of Dorian Gray and Doctor Faustus.

In the Elizabethan Era, the Renaissance reached England a hundred years after its
blossoming in Italy. This was just as the Protestant Reformation ripped Western Europe apart
in religious war. Hence, the Elizabethan England assumed a different character. Many
variations and many literary interpretations of the over changing Elizabethan period appeared.
The mode of the thought also stressed the need for a rounded development of an individual's
diverse power.

Into this chaotic world, about 1588, Christopher Marlowe (1564-1593) presented life on
stage, The Tragic History of Doctor Faustus. In a disappearing medieval world on the end of
the Elizabethan period, Faustus is portrayed as a laurelled doctor of all the ‘White Arts’.
Christopher Marlowe has been a significant figure in the reformation of the English
Elizabethan period. Marlowe lived in a time of great transformation for Western Europe. In
Doctor Faustus, Christopher Marlowe has vividly drawn up the character of an intelligent,
learned man tragically seduced by the lure of power greater than he was mortally meant to
have. The character of Doctor Faustus is, in conception, an ideal of humanism, but Marlowe
has taken him and shown him to be damned nonetheless, thus satirizing the ideals of
Renaissance Humanism.

On the other hand, the Victorian Era was a time of great paradoxes, despite the great
changes and developments. This era was also the time of traditionalism and repression.
During the High Victorian Era, values such as earnestness and seriousness were highly
praised. By the end of the 19th century, however, such moral terms felt oppressing and were
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being mocked by Oscar Wilde and the likes of him, encouraged essentially by the apparition
of aestheticism. Aestheticism arose as a reaction against this High Victorian ethics with its
prudence and feelings of duty.

Oscar Wilde, born on October 16, 1854 in Dublin and died in 1900; is a dramatist, poet,
and author. He had his first encounters with literature and writing early on; he wrote the
darkly sardonic Faustian themed The Picture of Dorian Gray (1891).

In Wilde’s masterpiece, the author introduces us to the youthful Dorian Gray and his
tragically inescapable decline. He has one peculiarity that everyone seeks; eternal youth. But
he is also able to see the one thing that no one wants to see, the degradation of the soul and
the decadence of morality. Wilde portrays the decadence of Dorian Gray masterfully and at
times with a poetic touch. We can witness the change of his persona from naive and excited to
guilty and cold.

This is the type of stories that catches you off guard. There is huge turn, you do not expect
anything, you have big hope in the beginning and then they slowly start to deteriorate as the
story progresses. Both tales represents solemn reads. There is much gloom and sadness in
them. It causes you to search into the depth of your soul as the main characters did. Both are
classic dark tales of intrigue. They are filled with depths to which the human conditions can
sink. They are a page turner that may leave your feeling empty at the end. That is what
they did for me. They are haunting books.

This is my great motivation behind my intent to lead a comparative study between Oscar
Wilde’s The Picture of Dorian Gray and Christopher Marlowe’s Doctor Faustus. Yet, this
will be achieved through relying on the theory of Psychoanalysis which reveals the affinities
between the two aforesaid works, predominantly the relation between the characters’ personae
and beliefs and their parts in shaping the story lines. This will in fact lead us to ample themes
relevant to both novels which explore the ideologies and philosophies of narcissist, hedonist,
superfluity, greedy and covetous characters, and the consequences that result from those kinds
of excess. Oscar Wilde asserts that:

The real moral of the story is that all excess, as well as all renunciation brings
its punishments and this moral is so far artistically deliberately suppressed that
it does not enunciate its laws as a general principle, but realizes itself purely in
the lives of individuals .(Letters 263)

However, if we consider the term philosophy broadly as a set of thoughts and beliefs that
guides a person’s conduct; it can be true that an attachment to philosophy can lead to the most
undesirable consequences. This might be seen in Faustus, through his philosophy of seeking-
truth about the universe, and in Dorian Gray through his philosophy of hedonism which he
learns from his friend Lord Henry. Yet, the works will be examined from a philosophical,
ideological and spiritual perspective.
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Both oeuvres were the bull's eye of a large number of critics and scholars that scrutinize
each part which can be studied in both chefs-d'oeuvres. Patrick Cheney, in his book The
Cambridge Companion to Christopher Marlowe, gathers a series of articles which correspond
to Marlowe’s novel Doctor Faustus. We are provided with Marlowe’s background, textual
and contextual analysis.

In his article Christophre Marlowe and the Golden Age of England, Michael J. Kelly states
that Marlowe is the embodiment of the Golden Age. Yet Marlowe focused mainly on
criticizing the evils and flaws in which that society is featured. Marlowe through his Character
doctor Faustus portraits this situation through this later psychological instabilities, “This
displayed not just the psychiatric (not psychological) self treatment of Faustus justifying
social separation, but also alluded to the God/dog anagram which Marlowe and colleagues
were said to have joked about” (7).

Lisa Hopkins in her book Christopher Marlowe, Renaissance Dramatist shows that
Marlowe does not only rely on existing knowledge, but is also interested in questioning,
charting and stretching the frontiers of what is known, practiced, believed and expected. She
as well explores Marlowe’s exploration of extreme psychological states, and his transgressive
heroes, represented mainly on the character of Doctor Faustus.

Peter Raby, in his book The Cambridge Companion to Oscar Wild, collects a series of
essays related to Wilde’s novel The Picture of Dorian Gray. This collection of essays are
divided into three parts: the first gives some references to the context, beginning with Merlin
Holland's review of the variety of attempts to recreate a sense of Wilde himself. The second
places the focus on Wilde's achievements in most of the major kinds of writing he practiced
beginning by the writing of plays which characterizes him. The third part contains essays
which highlight Wilde relation to the Victorian society and the difficulties that faces him
throughout his career and his life.

Besides to his examination of Wilde’s life, and context, Harold Bloom in his work Oscar
Wilde incorporates a survey of article dealing with the different themes relevant to the story of
Dorian Gray.

Jarlath Killeen concerned with the interpretation of The Picture Dorian Gray as an
intervention in the debate about the affinities that exists between the novel and reality in the
nineteenth century, proving that through The Picture f Dorian Gray we can have an image of
Wilde’s society, the Late Victorian society.

In my research paper, I will focus on the matter of moral decadence, man surpassing the
natural order; the causes that they have and the consequences that result from. The aim of my
dissertation is to provide answers to these questions: can man really be against nature, live
without respecting the social conformities and transgress divine laws? In reference to Freud’s
Theory, what are the affinities that tie the two books relying to the existing themes and
characters?
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I will divide my work into three chapters. The first chapter will be devoted to the historical
background and the literary theory to be applied. I will start with the contextual analysis of the
two works through examining the ideologies of the two eras that is to say The Elizabethan era
and the Victorian one. In addition to the socio-historical analysis of the two writers and the
relation that gathers both authors .Ultimately, I will demonstrate how the two tales reflect the
real world of their setting. Then I will move to the second chapter that will deal with the
literary analysis of both oeuvres by dint of the psychoanalysis theory. However, in this
chapter I will provide the characters’ analysis, and an investigation of the theme relating the
two works. The third chapter will be as an answer to this question: can man be against nature?
The answer will be according to the analysis of the two works’ protagonists. To begin with
the notion of the sense of guilt, then, I will highlight the tragic end of both heroes. Following
with the notion of conflicts: man vs society, man vs fate, man vs the self, to end with the
morality that the reader can learn from the books and the protagonists’ fate. I hope to establish
the existent affinities between the two chefs-d'oeuvre.

D3

The (Mis) Representation of Jews in William Shakespeare’s The Merchant of Venice and
Christopher Marlowe’s The Jew of Malta

For the requirement of a master degree in English, we would like to conduct a work of
literature and civilization in which the objective is to show the way the playwrights trace
history and civilization through literature. For this reason, we are subjected to study two
Elizabethan plays as samples that they will be compared to each other and to show prevalent
techniques used by the authors to harmonize their writings as well as their ideas. This is the
main issue of our investigation, while the main subject is the presence of Jews in England.

In the whole body of the present dissertation, our interest is to reflect the long, tragic
history of the Jews and their unrivalled capacity to survive their misfortunes. It is important to
illustrate, discover the curious ambivalence whatever good or bad attitudes of the Jews
towards the possession and occupation of land by foreign Empires. So at the outset, we wish
to introduce a historical origin of Jewish people in order to realize the prior encounters with
European nations. We have always been astonished by the fact that a majority of Jews have
for the most times lived outside the land they call their own "Israel", precisely for more than
three quarters of their existence as a race. Throughout the ages, there has been a fascination
with Jewish history; hence we have admired by this and thus questioned the miracle of the
survival of the Jewish people despite the almost consistent delight in their persecution and
ridicule.

All in all, our dissertation will be a reply to the racist anti-Semitic activities, hence we are
trying to show accurate events and shed light on the Jewish way of life all along the ancient
history until 16th and 17th Centuries, especially to be considered as refugees. In order to trace
the Jewish historical course of events, it would be necessary to emphasize some aspects of the
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problem. This process represents the data which we have achieved to get from a series of
examination on the Jewish issue.

In the course of analysis, we have dealt with such significant subjects including the
representation of Jews beginning from their presence in Israel and beyond in the Diaspora;
reasons of annihilation throughout the ages and the portrayal of Jews in William
Shakespeare’s The Merchant of Venice and Christopher Marlowe’s The Jew of Malta. This
work contributes independently to the discussion and our choice of this topic is conscious.

In the process of reading the Merchant of Venice and the Jew of Malta, we are so
fascinated by the current Elizabethan ideas that are articulated in both the plays; we have got
so excited by the author’s thoughts of portraying the Jews. Thus, through the deepest study
and interpretation of the texts, certain new discoveries increased our thirst to understand more
about the playwrights’ plays and accomplish this research.

At a general level, we have entitled this dissertation: The (Mis) representation of the Jews
in William Shakespeare’s The Merchant of Venice and Christopher Marlowe’s The Jew of
Malta for specific purposes. Historiography of Jews is quite denoted in a more detailed and
huge accounts. We are going to trace some of the major important points of Jewish history
from their homeland and into Europe with special emphasis on England taken on such issues
including Diaspora and migration which brought about various persecutions. Apart from that,
focus will be stressed to overlaps substantially with the subjects of such activities like that of
money lending, usury, and banking; those they practiced all over the way for financial benefit
assuring their living. In this task, somehow historical studies were used to support the
representation of Jews.

As a matter of fact, in the present introduction we should point out that, in terms of
representation, Edward Said said in “The world, The Text, and The critic”, that representation
is “one of the key problems in all criticism and philosophy.” (P, 103) To argue this, Said
certainly depends on the way in which ideas and practices are presented and continue to have
impact on the contemporary world which proved to be of a vital importance due to the forms
of representation.

The central interest of our work is literature, to be more specific, we will analyze The
Merchant of Venice and The Jew of Malta which trace two similar and somewhat different
plots that aimed at telling current events. The playwrights share the same literary principles in
their depiction of origin, history, race, ethnicity, and language. These principles are clarified
through the portrayal of major themes and characters that are used as allusions to the past, and
on which the comparison will be drawn.

In time of making this work, we have chosen to undertake a thematic study, and pick up
the parallel points between Shakespeare’s play and that of Marlowe. Both the two plays
represent the story of a Jew who is hated and despised by everyone in the society around him,
mainly because of his religion and his commercial activity. The two respective writers
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adapted the notion of Anti-Semitism through which prejudices occur towards Jewish people
during the Elizabethan age in order to reach a precise goal. On the periphery, both writers
came to the conclusion that, the fact that Jews had not been allowed in England for centuries,
stereotype is the only thing Marlowe has to base his character on and then Shakespeare’s
inspiration of Shylock came from Marlowe’ work. Both men love their money more than
anything, even their own daughters.

On one hand, The merchant of Venice is a play by William Shakespeare written in 1596.
Its plot has been described on the nature of racial and religious interactions. The differences
between Jews and Christians in this play are the fact that all Jews were expelled from England
in 1290. English monarchs performed a new critical stage of cruelty and exploitation. When
the abuse of the Jew as usurer is combined with Christian bias, the result is the demonization
of the Jew. This led to the degradation of “Shylock™ and portrayal of an image of a wanton
murderer. Shakespeare developed his images of Jews, which undermined his characterization
of Shylock who has been taken as a paradigm for the Jewish community. Shylock is described
as the greed one. As a Jew, he was despised, patronized by the Christians even though they
are reluctant to pay a debt.

On the other hand, The Jew of Malta was written in 1594 by Christopher Marlowe. Its plot
is a story of conflict and revenge, set in a struggle for the supremacy between Spain and the
Ottoman Empire in the Island of Malta. There has been extensive debate about the play’s
portrayal of the Jews and how Elizabethan audiences would have viewed it. Barabas; the
complex character has been taken as an example of a Jew who has lost all of his wealth as the
Maltese governor of Turks robbed him. After on, he tried to take revenge with the aid of his
daughter; “Abigail”, however the girl consigns herself to a runnery. As we see, despite
Barabas was even resuming revenge, but at the end the Maltese turn on him and killed him as
they regain control of Malta.

Arguably, in each of the plays, one of the central characters is a Jew who has a beautiful
daughter. In the Merchant of Venice, it is Shylock and his daughter Jessica and in the Jew of
Malta, it is Barabas and his daughter Abigail. The two Jewish men are similar as they both
deal with money. Shylock as a lender and Barabas as a merchant. Both of them determined to
have been derived from the same closed-minded stereotypes of Jews that existed at
Elizabethan time, and which might explain the similarities between the two Jewish characters.
They both reside in Italy and have stakes in ships that are at sea. So, this is the predominant
method of Comparison which is adopted on these plays.

On such grounds, The Merchant of Venice and The Jew of Malta as samples taken in this
study will be analyzed and criticized since their historical context is somewhat different .The
writers of these plays have always been the object of a comparative study. Many Critics see
that Shakespeare; the great playwright wrote the Merchant of Venice in order to capitalize on
the success that Marlowe had found with his play. While the plots of the plays are not
completely similar, the setting, themes, and the characters lend themselves to further
comparison in order to discover whether Shakespeare was trying to refute Marlowe’s anti-
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Semitic play or simply write a play that would sell. Many critics dispute for both sides of the
argument, whether Shakespeare’s play or Marlowe’s that holds the anti-Semitic tones.

To put the matter more precisely, before Shakespeare wrote the Merchant of Venice,
Christopher Marlowe had written a barbaric anti-Semitic play of the Jew of Malta which is
about a Jew and his daughter and the quest for greed. In this way, the story of a Jew who is
forced to give up everything because he is a Jew is anti-Semitic, while Shakespeare’s play can
be viewed as a response to the hate of Jews. There is evidence that Shakespeare wrote the
play simply because Marlowe*‘s play was a wild success, and its popularity may have been the
reason why Shakespeare decided to write his own version of the tale. The similar characters,
setting and plot all suggest that Shakespeare knew what would sell and produced something
that would bring him money.

Otherwise, it has been said that Shakespeare, the greatest playwright of all time, is not
looked upon in this manner. The evidence is inconclusive because there are also arguments
for the other since being a man who wrote great plays for enjoyment and because he had
talent with enough creativity mixed in to write play after play. Hence, somehow apparently,
Shakespeare wrote the Merchant of Venice in response to the Jew of Malta as a kind of social
justice to refute the blatant anti-Semitism of Marlowe’s play.

The objective of this study is to examine carefully the Jewish history and civilization with
special emphasis on the Elizabethan period. We will dig enough in our quest in order to
discover about Jewish people and their mystery all over the centuries. Find out the extent to
which Jews are considered as a foreign and selfish people who value their roots and are
despised worldwide for this reason. Moreover, the reason that we adore history was our
pushing factor which made us deal seriously with this topic. It makes us come to terms with
what we account in this task about Jews. Our acute curiosity about Jewish roots (race) was
also considered as another pushing factor, so we intend to satisfy it by dealing with this quest.
We have tried our best to persuade the reader about the importance of the past in the history
of Jews especially under the oppression of any nation.

In this process, we will analyze and interpret the given plays referring to the social,
religious and cultural life of Jews especially during the Elizabethan times. In so doing, we will
use «a Post Colonial Theory »which is considered as an academic discipline that comprises
methods of intellectual discourse that present analyses of, and responses to the cultural
legacies of colonialism and imperialism. This theory draws mainly from different post —
modern schools of thought such as critical theory.

In studying the history of Jews, we will examine the relations of their power under
exploitation through analyzing cultural representations. Our task is to ask and reinvent the
cultural ways of viewing Jewish relations among the people who exploited and despised them.
By using post colonial critical theory, we will address matters of identifying gender, race and
racism and their interactions in the development of a post colonial society. And understand
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the way exploitation was used against Jews in service of the anti-Jewish people and what was
the victim’s creative resistance to their opponents.

In the light of all this, the most related books that are significant to this dissertation
constitutes mainly: Johnson Paul’s “A History of the Jews”, Mahood Mauly Maureen’s “The
Merchant of Venice” ,JJames Shapiro’s “Shakespeare and the Jews” , as well as Peter Childs
and Patrick Wiliams ‘s “An Introduction to Post-Colonial Theory”. References to other
books, articles and Internet resources which similarly enlightened us and makes us somehow
understand the real identity of Jews and the reason of their expulsion worldwide came to be
known even in the bibliography.

To support in depth the exploration of our dissertation, three chapters will be given. The
first chapter explores the historical background of Jews beginning from their origins, their
first encounters with Europeans, Mediterraneans (Venetians and Maltese) and particularly
English. It conveys the major characteristics that set them apart from their neighbours and
especially the reason that contributed to the prejudice, persecution and expulsion from
England in 1290 during Edward I until their readmission to the country in 1566 by Oliver
Cromwell. This chapter looks at the role of the civilized Jewish Society and human rights in
environment marked by discrimination.

The second Chapter considers the relationship between native and alien people in terms of
Post-Colonial Theory. The latter gives a precise definition with further explanation of its
origin and formulation. In addition to this, Post-Colonial Theory introduces its main features,
principles, as well as its main concepts. This theory will be implied to the study of The
Merchant of Venice and The Jew of Malta with accordance to these precise concepts that are
mainly: Hybridity, Diaspora, alternity/otherness, ambivalence, mimicry and frontier. Besides,
the second chapter recognizes in one section the centrality of aliens as a means to address
matters.

The last Chapter adopts yet another topic which deals with the textual analysis, particularly
the portrayal of Jews in both William Shakespeare’s The Merchant of Venice and Christopher
Marlowe’s The Jew of Malta. This representation will be undertaken by examining the
prevalent themes of the plays and the major characters that they incorporate following the
significant analysis of the dominant discourses in the plays. The strength of this work is
remarkable in wrestling with issues of such magnitude and topicality. Finally, the dissertation
ends with a general conclusion which represents a personal view point.

DI4
Racism and Identity Quest in The Great Gatsby and Invisible Man

In the course of history, America received a huge wave of immigrants from distinct

countries and for different reasons. America was considered as the melting pot of races and
the land of dreams. This started when the puritans left England in search of religious freedom,
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and the protection of the tradition, culture, and beliefs of Puritanism; “They persuaded the
Virginia Company to allow them to settle in the northern part of its American lands. On
September 16, 1620, the Pilgrims left the English” (O’Callaghan 17). Owing to the hard
harassments of the dominant Catholic Church, these English puritans went on establishing
their own church and were determined to wipe out “all ceremonies reminiscent of
Catholicism” (Findling and Thackeray 102). They crossed the ocean hoping to achieve their
ultimate dream of religious freedom in the New World, they tended to build a society based
on puritan philosophy and therefore to be “an ideal community for the rest of mankind to
learn from” (O’Callaghan 17).

During the colonial period, many northern Europeans settled in America, and adopted
America as their new nation, “During the fifty years of 1733 settlers moved deeper into the
continent. They travelled west... cutting down forests of oak trees to make hilly farms” (22-
23).

America also received many black Africans. However, their presence in the New World
was a compelled presence. Black Africans were transported by force by European colonists.
These European colonists traded their luxury goods and guns for black Africans in order
toprovide the labor force in the plantation. This was known as the Atlantic Slave Trade. After
the civil war period, a huge number of immigrants were outpouring into the New World. The
bulk of them came from Europe; they were escaping their farms and villages because of their
great population. They travelled in hope of finding economic opportunities in America. By the
19th century, America received Eastern Europeans, Irish, Italian...as well as other races from
other parts of the world, Chinese, Indians... The latter differed from the northern Anglo-Saxon
race physically and culturally.

The melting pot of races caused a great dilemma in America. Racism and unfairness were
rampant among the Anglo-Saxons. They considered the southern assimilation as a threat to
their race which they viewed as the most educated, enlightened, and civilized in the world
with a superior culture. They were afraid that their culture would die out throughout the
melting of races. Thus, they dominated the whole political, economic, and social systems of
America, while chasing Native Americans, enslaving Black Africans and casting out the other
races. They banned them from being equal, and put them on the fringe of their society.
Accordingly, the oppressed races revolted against injustice, infringements and racism, and
sought to assert an identity. They wanted equality, independence, and full rights as
Americans.

American history was recorded through literature, from the early settlements, colonialism,
slavery, revolution, independence to nowadays America, since literature is the mirror of
reality, and the echo of human beliefs. In this dissertation, I have chosen to deal with the
literature that explores the major race issue and identity quest in American society. Many
writers explored this serious issue in America, but in separate social and cultural
communities. This race issue had chiefly affected African Americans who were accustomed
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to enslavement. Therefore, many writers dealing with the aforesaid theme were Black
American writers.

In the following dissertation, I intend to handle a comparative study between these famous
American oeuvres of the twenties: Francis Scott Key Fitzgerald’s The Great Gatsby and
Ralph Ellison’s Invisible Man. Both novels were chefs- d’oeuvre and constructed around
American modern times, the Roaring Twenties.

Francis Scott Fitzgerald (1896 1940) is among the greatest and famous American writers
of the Jazz Age. His masterpiece, The Great Gatsby, according to Richard Shephard, was
classified as the second major work written in the 1920s.

In The Great Gatsby, Fitzgerald yields the romantic story between the protagonist Jay
Gatsby and Daisy Buchanan. Jay Gatsby who rose from an impoverished childhood became a
millionaire through bootlegging and gambling. He is obsessed with the idea of reviving his
lost love with Daisy who married a powerful, old wealthy man called Tom Buchanan.
Throughout the novel, Gatsby dreamed of having an identity among the well-off in order to
convince Daisy to love him again and repeat their past. Fitzgerald also explores the American
Dream through Jay Gatsby. According to Harold Bloom, Jay Gatsby is widely seen as the
embodiment of the American Dream. Yet, in the Roaring twenties there was no place for the
American Dream. The pursuit of happiness, love, liberty and wealth through one’s hard work
was then submitted by the greediness for wealth, worldly vanities and excitement. Thus
Gatsby was a victim of his obsession with both love and the American Dream.

Ralph Ellison (1914-1994) is a great Afro-American writer. His novel Invisible Man,
regarded as a classic, won the US National Award for Fiction in 1953. It made Ellison the first
Afro-American to win this award.

Invisible Man explores black identity quest during the Harlem renaissance. It portrays the
life of a black boy, the Narrator, searching for his identity and a place in the white society. He
went through different stages trying to fulfill his dream,; first, as a student in a college, then as
a worker in the Liberty Paints and finally an activist member in the Brotherhood. However,
neither of these positions was fruitful in promoting his identity. At last, the Narrator came to a
better way to appropriate an identity; it is through admitting and being proud of his past, race
and culture.

Despite the fact that both authors were entirely from distinct ethnic groups, their novels,
The Great Gatsby and Invisible Man, yield the same theme of identity quest but from different
social and cultural perspectives. In fact, both novels’ protagonists struggle to adopt an
identity. The ample treating of the theme of identity by both writers can be interpreted as the
fact that identity is an American dilemma which proved the existence of a dominant social
class and highlighted the spread of social inequalities and racism in American society. This
can also reveal that identity quest is really one major, prevailing American literary subject.

148



Throughout this research work, I intend to establish both the similarities and differences
between the aforesaid novels. Yet, both affinities and differences lie partly in the theme of
identity quest itself. Indeed, both protagonists experienced the same fate through their search
of identity, but the major power behind their dreams and the way they pursuit it remain
divergent. This can be illustrated through the authors’ separate communities. Equally
important, American novels dealing with identity quest were always associated with loss. The
big dream of embracing an identity leads to disaster.

The Great Gatsby represents the greediness and covetousness of the middle class American
people, who acquired their fortune through bootlegging to be assimilated into the
sophisticated, moneyed world of the old aristocracy. Jay Gatsby, who built his fortune
through bootlegging and gambling, hoped to embody the ideologies of the better off to be
accepted by the aristocratic girl he loved (Daisy). His love for Daisy, whom he met while in
poverty, was widely seen as Gatsby’s great motivation for his dream of material success.

As for Ralph Ellison, his novel, Invisible Man, reflects the black struggle for identity during
the Harlem Renaissance. In this period, blacks were still bereft of their identity, denied their
individuality and subdued to white racism, discrimination and humiliation. Accordingly, their
fight for equality and independence kept thriving among blacks especially in the southern
states.

Another existing similarity is that both novels’ protagonists were facing the same racism
from the white society that they wanted to belong to. The white society, which dominated the
whole American system, cared about its race. They did everything beneficial to keep their
power and control over other races.

Both novels were nourished by their historical, cultural and social movements as well as
their authors’ experiences. This affinity will be studied in reference to the literary theory of
New Historicism, as both Fitzgerald’s The Great Gatsby and Ellison’s Invisible Man reflected
their periods.

In the 1920s, American people were embedded into a world of huge prosperity. They were
eager to gather more and more money in order to be assimilated into the gentry. It was a time
of hedonism when the primary concern of Americans, besides the pursuit of wealth, was to
enjoy themselves and exhibit their wealth in order to show that they were rich. This decade
also witnessed the decadence of the American Dream. Self individuality, happiness, and
wealth that were supposedly achieved from one’s hard work were corrupted. The Great
Gatsby was highly considered as a social document that examines mostly all
aspects of the Jazz Age.

Invisible Man was influenced by the Harlem Renaissance, though it was published in 1952.
As a black American, Ellison was profoundly affected by this rebirth. During the period of the
Harlem Renaissance, black identity gained some values as Black Americans made
considerable accomplishments, chiefly in literature and music. Of more importance, the Afro-
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American became known as the New Negro. Unlike the African American who searched to
assert his “whiteness”, the New Negro became proud and conscious about his race and
culture. Harlem literary achievements were widely characterized with their high artistic
values. The central concern of these literary products was to yield this New Negro movement
and urge the Black Americans to stick to this new mentality of race and culture,
consciousness and pride.

Throughout this analysis, I intend to rely on the literary theory of New Historicism,
especially on Michel Foucault’s notion of discourse. This theory consists of analyzing
fictional writings in their historical backgrounds. Both Invisible Man and The Great Gatsby
are built out of the prevailing discourses that shaped and were shaped by the real world. In
this regard, one can assume that the literary writings constructed both the historical, cultural
and social movements of the 1920s and their authors’ lives and experiences; at the same time,
these authors’ experiences and history constructed literature.

These novels are the target of wide criticism, as they can be interpreted from different
angles and perspectives. Harold Bloom, in his collection of critical views, Bloom’s Guide: F.
Scoot Fitzgerald’s The Great Gatsby, examines The Great Gatsby’s text and context. In this
book, we are provided with Fitzgerald’s biography. Bloom stated that Fitzgerald longed for
being a famous writer; “during his grade school in ST Paul, he wrote plays, songs, poems and
the likes gaining him local popularity” (11). Fitzgerald’s life and experiences were highly
featured in his fictional work The Great Gatsby, “the roots of the story go back deep in
Fitzgerald early life” (15). Such correspondences can be revealed through such accounts as
the early romantic fiction between Gatsby and Daisy and the romantic life between Fitzgerald
and his wife Zelda. Fitzgerald took a commission as an officer in the army service as did
Gatsby in the novel. Like Gatsby, Fitzgerald wrote lists in his journals to follow in order to
achieve self improvement; “he puts day dreams on papers about being a famous novelist and
influential man” (15). As for his female character Daisy, she was highly regarded as the
model of Fitzgerald’s wife Zelda.

In his work, Bloom referred to many critical essays related to The Great Gatsby as:
Mathew J. Broccoli’s essay entitled “Fitzgerald’s maturation as reflected in the novel”.
Broccoli declares that The Great Gatsby “marked an advance in every way over Fitzgerald’s
previous works” (78). This novel, The Great Gatsby, is highly rich with artistic values due to
the use of imagery and symbolism. This symbolic abundance gradually extended the meaning
of the novel. In comparison to his previous writings, Fitzgerald mainly brings about some
improvements to the structure of his writings. Broccoli states that Fitzgerald greatly imitated
Joseph Conrad’s method of writing. This is achieved through Fitzgerald’s use of Nick
Caraway as both the character and the narrator. The story of Jay Gatsby is told through Nick’s
perspective. Nick is “reluctantly compelled to judgment” (81).

Dan Seiters, on the other hand, in his article “Images and Symbolism in The Great Gatsby”
is interested in studying the different, prevailing images and symbols in the book. He mainly
centered on the major symbol dominating the novel: the car. The car was highly symbolical in
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the 1920s. All of The Great Gatsby’s characters were associated with cars; Nick has a
conservative old Dodge, the Buchanans have an easy blue coupé and Gatsby a rich cream
color car. He asserts that Gatsby’s car was fashionable, and most teenagers desired to earn it
during this age; this can illustrate Fitzgerald’s influence by this age. Gatsby’s cream color car,
the mixture of both white and yellow, stands for Gatsby’s dream of money. However, this
dominant symbol referred mainly to death and decadence. The fatal accident that killed
Mpyrtle strengthened this assumption of death. After the accident, Gatsby’s car was depicted as
merely yellow by the witnesses. This came to highlight that Gatsby acquired money through
corruption. Yet this mortal accident was also foreshadowed by the car. Eventually, this
developed car also refers to carelessness and infidelity. This is epitomized through the
characters of Tom Buchanan and Jordan Baker. Dan Seiters noted that the automobile is
associated as well with the symbol that “[has] the more normal function of carrying people to
excitement” as it was the case of America in the Roaring Twenties (84).

Joyce A. Rowe deals with a comparative study between four American novels; The Scarlet
Letter, The Adventures of Huckleberry Finn, The Ambassadors and The Great Gatsby. In this
work, Rowe stated that all of these novels were only depicting American culture. His work,
Equivocal ending in Classic American novels analyses the common end in the aforesaid
novels. All of their protagonists “refuse either to consider or to surrender a visionary hope”
even in a moment of despair (11). What is also common in the protagonists’ life is that “all
their longings separate [them] from direct engagement with common social experience” (11).

Tanfer Emin Tunc, in his article “The Great Gatsby: the Tragedy of the American Dream
on the Long Island’s Gold Coast” investigates the theme of the American Dream in the novel.
Tunc states that although the old aristocracy ‘“possess sophistication, refinement, and
breeding, they don’t embody the American Dream”; instead, they feature in its decay (70). In
The Great Gatsby, the old aristocracy were represented through the Buchanans family whose
immoral behaviors and corrupted manners illustrate their contribution to the decadence of the
American Dream. They were depicted as racist, violent, careless and arrogant. In the other
hand, Jay Gatsby, a member of the nouveau riche, embodied the American Dream. Gatsby is
the epitome of the American Dream, as he is a self made man and possesses a library full of
books. In the same measure, his bootlegging and extravagant parties stand for the corruption
of the American Dream. Eventually, Gatsby’s allusion to and obsession with the American
Dream made him only a victim. Thus, Gatsby represents the rise and the fall of the American
Dream.

Alberto Lena wrote “Deceitful Traces of Power: an Analysis of the Decadence of Tom
Buchanan in the Great Gatsby”. As the title suggests, Lena examines the decadence of the old
aristocratic character Tom Buchanan. Through this character, one can understand Fitzgerald’s
disapproval with the upper classes, as Lena asserts it: “Fitzgerald had launched one of his
sharpest and most devastating attacks on the upper classes, in the form of his character Tom
Buchanan, in the Long Island’s millionaire in The Great Gatsby” (40). Lena also explores the
defects and imperfections that lie behind the inheritance of huge wealth; “The heredity
millionaire had become simply a consumer who had laid aside his role as a producer” (42).
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Thus, it constitutes an obstacle to the progress of society. Besides his violence, cruelty, lack of
maturity, and arrogance, Tom is a member of the leisure society which also, as Lena states it,
represents a hindrance to the development of the society.

Invisible Man is also the target of much criticism. In his Bloom’s Modern Critical Views:
Ralph Ellison, Harold Bloom commented on Ralph Ellison’s /nvisible Man. Bloom stated that
Invisible Man is an American novel which has importance and value as such greatest
American novels of writers as Hemingway, Faulkner, Fitzgerald.../nvisible Man’s major
artistic values are due to its *“ highly rich texture, overtones and under songs” (1). In this
work, Bloom analyzed the major prevailing themes and the novel’s characters.

Alan Nadal’s work entitled “Clifton in spiritual and Carnal” examined the character Tod
Clifton. Tod is a member of the brotherhood, a Harlem director of youth and a close friend to
the Narrator. The narrator’s and Clifton’s main concern was to denounce, through organized
campaigns and street corner speeches, and prevent evictions to which blacks were subjected.
But, Tod’s life in the brotherhood ended as he left to sell Sambo Dolls in the street that led to
his death. Most critics failed to understand what led him to behave that way. There can be “no
meaning which would be revealed through interpretation” (11). Many critics attempted to
decode the meaning of Tod’s decision; some of them suggested that “Clifton has come to
accept the inevitable dehumanization and exploitation of blacks” (16). But, the bulk of them
“view Tod as a victim of his own conscious and / or the white manipulation” (16).

Andrew Hoberek’s “Race Man, Organization Man, Invisible Man” questions whether
Invisible Man is an artistic work or merely corresponds to the racial and political black
movement. Robert Penn Warren asserted that Ellison is “more concerned with the way a man
confronts his doom than with the deviation of that doom” (38). Houston A. Baker commented
that Ellison’s highest modernism “is merely a mask behind which the author conceals his real
devotion to an inevitably politicized African American vernacular culture” (39). It is the same
assumption shared by Philip Brian Hamper who viewed Ellison’s modernist eloquence as a
“metaphysical quest of individual identity” (39).

Although there are many critics who ventured to interpret different aspects of both novels,
there are few critical essays that handle a comparative study between The Great Gatsby and
Invisible Man concerning the theme of identity quest. Thus, I intend my study of both novels
will shed light on this common theme. In this dissertation, I will try to give answers to these
questions: what are the events present in both texts, The Great Gatsby and Invisible Man,
which reflect the real situations of both authors’ days? What are the motivations of both
protagonists behind their identity quest? How did the authors of both novels portray the
Invisible Man concerning the theme of identity quest. Thus, I intend my study of both novels
will shed light on this common theme. In this dissertation, I will try to give answers to these
questions: what are the events present in both texts, The Great Gatsby and Invisible Man,
which reflect the real situations of both authors’ days? What are the motivations of both
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protagonists behind their identity quest? How did the authors of both novels portray the
societies to which both protagonists wanted to adapt?

What motivated me to study these two American novels, The Great Gatsby and Invisible
Man, is their common handling of the theme of identity quest, and especially how Francis
Scott Fitzgerald and Ralph Ellison, who belong to separate ethnic groups and distinct
communities, dealt with the same theme. It is also important to note how these fictional
novels reflected their social and historical background and are considered as social
documents.

This work will be divided into three chapters. The first chapter will be devoted to the
analysis of both novels contextually and textually, that is to say, examining the Roaring
Twenties as a historical and social background for The Great Gatsby and Invisible Man. In the
textual analysis, I will refer to the authors’ biographies, the plot overview of the novels as
well as their narrative techniques.

The second chapter, which is the rudiment of my research work, it will deal with the theme
of identity quest. This will be realized through analyzing the different characters of both
novels. In this chapter, I will also analyze the American Dream theme in the novels. This will
be accomplished throughout the analysis of both novels’ protagonists; Jay Gatsby’s
embodiment of the American dream and the Narrator’s. Eventually, this chapter will also
examine the outcome of both protagonists’ hope to adopt a new identity, show Jay Gatsby as a
victim of his dream and the Narrator remaining true to his own identity.

The third chapter will provide an introduction to New Historicism, chiefly the New
Historicist theory of Michel Foucault about discourse. Then it will explore the prevailing
discourses relevant to both novels: racism, racial violence, corruption and their relation to
power.
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DINS
DI9

The Friction Between Past And Present: The American Dream,Landscape And Identity
In The Novels Of Annie Proulx

The rural communities in which Annie Proulx chooses to live and work significantly
shape her worldview and define her distinctive approach to fiction.

Proulx’s fascination with the repercussions of social and economic change upon these places
—Vermont, Newfoundland, Texas and Wyoming, among others—finds its expression through
her detailed examination of a particular place. She remarks upon these influences in an interview:

Place and history are central to the fiction I write, both in the broad, general
sense and in detailed particulars. Rural North America, regional cultures in
critical economic flux, the images of an ideal and seemingly attainable world
the characters cherish in their long views despite the rigid and difficult
circumstances of their place and time. Those things interest me and are what [
write about. I watch for the historical skew between what people have hoped
for and who they thought they were and what befell them.

Proulx’s novels are critical commentaries upon the idealized vision many Americans harbor
regarding their country’s history, a view that often fails to take into consideration its many
limitations. The concept of the American Dream relies upon the idea that the freedoms
guaranteed by the Declaration of Independence—that all men are created equal and possess
certain inalienable rights including life, liberty and the pursuit of happiness—by its very nature
presupposes the opportunity for prosperity and success, as well as upward mobility, as long as
the individual is committed to hard work. In his 1931 book The Epic of America, James
Truslow Adams describes the embodiment of this idea:

The American dream that has lured tens of millions of all nations to our shores in

the past century has not been a dream of material plenty, though that has

doubtlessly counted heavily. It has been a dream of being able to grow to fullest
development as a man and woman, unhampered by the barriers which had slowly been
erected in the older civilizations, unrepressed by social orders which had

developed for the benefit of classes rather than for the simple human being of any

and every class.

Proulx’s fiction examines the cost that this vision of the Dream exacts upon individuals
who, despite their hard work and the desire to succeed, are betrayed by its promise, often due to
the very attributes—social position, economic standing or national origin—over which it claims
to prevail. She is often accused of a pessimistic outlook, one that overemphasizes bad luck or
failure in her characters, since much of her fiction centers upon the difficult circumstances of
rural, economically disadvantaged people or regions steeped in violence, bigotry and lack of
opportunity. Thus she counters:
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Rural life ...for many, [is] suffused with a trapped feeling, a besetting sense of
circumstances beyond individual control. Real rural life, enlivened with clear
air, beautiful scenery, close-knit communities and cooperative neighbors, builds
self-reliant, competent, fact-facing people; but it is also riddled with economic
failure, natural disaster, poor health care, accidental death, few cultural
opportunities, narrow worldviews, a feeling of being separated from the larger
society. Literary critics who live and work in urban and suburban milieus
characterized by middle-class gentility and progressive liberalism are rarely
familiar with the raw exigencies and pressures of rural life.

Despite its unsavory portrayal of this country and its people, however, Proulx’s fiction is
not without beauty or empathy. Her irony and wry sense of humor injects an element of the
absurd or the sanguine that helps to relieve the relentless depiction of difficult lives lived
within harsh, often desperate circumstances. She manages to find something redeeming within
the landscape itself or in the briefest of shared moment between characters such as the way
she captures the sense of community among a 3 group of aging women as they reminisce with
one another in That Old Ace in the Hole: “they all agreed that hailstones were bigger in the
olden days, men and the wind stronger, and the sweetness of life rarer but more intense.”
Proulx’s remarkable ability to capture the essence of her characters in such abbreviated terms
and to express their humanity without condescension or sentimentality speaks to her talent
and critical acclaim as an author.

One of Proulx’s “greatest pleasure[s]”5 as a writer includes the research process that
underpins each of her novels and short stories. In addition to examining theclimate, geography
and history of a particular place, she also reads a variety of less conventional materials such as
pamphlets, advertisements, manuals, dictionaries, local histories and newspapers in order to
enrich the smallest of details within her stories. Proulx finds elements of dialogue and
regional dialects in the conversations that she overhears in the bars, stores and other public
places that she encounters on her travels throughout the country. These regional features
augment her photographs and paintings of landscapes, visuals she draws upon to help
establish the deep sense of place so dominant in her fiction.

Proulx’s graduate training in history, specifically the Annales school approach to
historiography, deeply influences the perspective she takes in her fiction. The Annales school
focuses upon the detailed examination of ordinary people’s everyday lives, often in neglected
places, over an extended period of time and is less concerned with the impact of significant
events and major political or military leaders upon history. This method, by its very nature,
also takes into consideration the role of the 4 environment, incorporating aspects of climate,
topography, geology and ecology, to determine how economic and social forces shape events.
Often such investigations reveal that the defining qualities of a particular place—its natural
resources, weather, soil conditions or access to water—have a far greater impact upon the
lives of its inhabitants than their actions have upon it.

Prior to the publication of her first collection of short stories in 1988, Proulx’s twenty-year
career as a journalist and non-fiction writer of how-to books emerged primarily from the need
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to make a living in rural areas where jobs were scarce. It has been noted that elements of the
subjects in these early articles and books, frequently about hunting, fishing and rural life,
reappear later in her novels and short stories such as the trapping techniques that Loyal Blood
employs in Postcards or the details of grouse hunting found in Proulx’s short story “The
Unclouded Day.”

This thesis focuses on three of Proulx’s novels, Postcards, Accordion Crimes and That
Old Ace in the Hole, works chosen for their longer length and greater potential to demonstrate
the interplay of larger social and economic events upon the environment, communities and
individual lives of her characters. Each novel spans approximately fifty to one hundred years,
allowing the narratives to encompass the lives of multiple generations while also setting them
within the broader sweep of history and time. I purposely excluded Proulx’s second and most
critically acclaimed novel, The Shipping News, because it takes place primarily in Canada,
and I am specifically interested in how the notion of the American Dream of success,
prosperity and social mobility plays out within the United States itself. I also excluded her
four 5 collections of short stories, although many of them share similar themes with her
novels, because of their abbreviated format and the lack narrative continuity among the
stories.

This analysis will explore how Annie Proulx both incorporates and disrupts the concept of
the American Dream throughout her fiction. By way of close examination of the novels
Postcards, Accordion Crimes and That Old Ace in the Hole, as well through discussion of her
work in critical and interpretive essays, this thesis will examine how Proulx confronts the
perceived promise inherent to the American Dream to reveal its fundamental flaws.

DI 10

A British Ireland, or The Limits of Race and Hybridity in Maria Edgeworth’s Novels

Hybridity, a blending or cross-breeding of cultures, elements or race, defines the twenty-
first century, and not simply through hybrid technology in the types of cars we drive. Most
notably, in November 2008, the United States elected its first biracial president who has
become a conspicuous symbol of America’s growing multicultural and multiracial society.
This prevalence of racial and cultural hybridity in Western society symbolizes a desire for this
diversity even while it catalyzes existing fears of such multiracial mingling. These are not
new fears, nor are they present only in American society. This uneasy relationship with racial
hybridity appears in the nineteenth-century literature of Anglo-Irish author Maria Edgeworth
in her exploration and analysis of whiteness and Irish cultural and racial identity in Britain.

The similarities between twenty-first century and nineteenth-century attitudes about
hybridity elucidate Edgeworth’s racial politics and the continued relevancy of racial identity —
both its fixity and fluidity — in the construction of a national identity. Her novels reflect her
desire to legitimize and resolve her Anglo-Irish identity (her loyalty to England and her
emotional ties to Ireland) as well as her struggle to define British racial and cultural makeup
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at a time when Britain’s literary voice and national complexion became more diverse from
within and from influences beyond its own borders.

My understanding of Edgeworth’s novels and her approach to race in Britain has been
influenced by my understanding of the relationship between the Irish-American and African-
American communities in the United States in the nineteenth century. As Noel Ignatiev
explains in his 1995 How the Irish Became White, Irish immigrants and African- Americans
were grouped together as part of America’s working and poverty classesduring the nineteenth
and early twentieth centuries as they competed against each other for employment and fought
the political system and each other in order to gain citizenship and acceptance in the States.2
Edgeworth depicts the relationship between the Irish and Afro-Caribbean community in a
similar way, even if it existed on smaller scale in Britain. Historically, these groups were seen
as racial outsiders who threatened hegemonic white identity in America and Great Britain.
While the popularity of such modern-day figures as Tiger Woods or Barack Obama show
Western society’s willingness to embrace multiracial identity, Edgeworth’s attempts to
integrate Irelan into Great Britain’s social, religious, and racial consciousness reveal
nineteenth-century efforts and shortcomings in tackling issues of racial hybridity that existed
two centuries ago and still survive today.

Being Irish in nineteenth-century Britain was an othered cultural and racial identity that
destabilized the illusion of British whiteness. The negative stereotypes of poverty-stricken,
uneducated, rebellious Irish Catholic outsiders conjured fears that an Irish presence would
muddy the image of pure-blooded whiteness. Despite her gestures in embracing the
singularity of Irish culture as part of Britain’s diverse society, Edgeworth exhibits her
ambivalence toward hybridity by limiting Irish identity and implicitly policing British racial
identity.

Like Edgeworth, William McCready, Sydney Owenson (Lady Morgan), and Bram Stoker
also tackle themes of Irishness and racial identity in the nineteenth century, yet in ways that
promote rather than suppress Irishness and interracial hybridity. Stoker’s Dracula (1897)
embraces, as Joseph Valente’s 2003 Dracula’s Crypt: Bram Stoker, Irishness, and the
Questions of Blood asserts, Irishness as a hybrid identity of the vampire Dracula, who can
only be defeated by the acceptance of his multiracial,mixed-blood identity. Whereas
Edgeworth saw the political Union of 1801 with Great Britain as the beginning of a more
culturally and racially homogeneous British identity that was inclusive of Irishness, Owenson
saw it as reasserting Ireland’s colonial stance in Britain.

Owenson’s The Wild Irish Girl (1806) inspires Irish nationalism and nativism in response
to the Union and revives the exoticism and perceived foreign aspects of Irish culture.
Edgeworth takes a contradictory position toward interracial relationships and actively works
to segregate upper-class Irish identity from blackness and other forms of racial otherness; in
contrast, William McCready’s The Irishman in London, or the Happy African (1818) places
the African slave alongside the working-class Irishman, whom McCready allows to be
potentially friends and even lovers, as seen in Cubba’s attraction to the Irish Murtoch, who
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admires Cubba’s goodness while still lamenting her skin color (McCready 28). Edgeworth’s
novels depict a relatively diverse cast of characters, including Spanish, Jewish, Welsh,
Scottish, English, Irish, and French characters, but she also advocates the existence of a
British nationhood defined by English middle class values in which Anglicized, landowning,
Protestant, white characters gain agency and success.

I present my thesis in two chapters which discuss Edgeworth’s contrasting attempts to
create a multi-ethnic, hybrid British identity while excluding racially othered African
characters and Irish lower-class characters linked to black imagery. In chapter one, I analyze
the trend of hybridity in English and British literature and political rhetoric on race during the
eighteenth and nineteenth centuries. In these early literary and historical analyses, I refer to
Linda Colley’s Britons and “Britishness and Otherness” to contextualize the point of view that
sees pre-twentieth-century Ireland as a British colony and outsider rather than an equal
participant in the United Kingdom. Colley states, “Ireland was in many respects the laboratory
of the British Empire,” for “much of the legal and land reform that the British sought to
implement in India, for example, was based on experiments first implemented in Ireland”
(“Britishness and Otherness™ 327). Edgeworth works against such exclusion of Irish identity.
Regarding Edgeworth’s approach to Irish identity and British hybridity, I conclude that
Edgeworth creates a British identity that unites the cultural and linguistic differences among
the British nations in her novels through proving the multiplicity — or multiple yet similar
versions — of British identity. In order to illustrate this multiplicity, Edgeworth depicts
Scottish, Welsh, English, and Irish characters as embodying similar ideological and physical
features. In The Absentee, Ormond, and Ennui, these identities are interchangeable and
conflated until the differences among these nationalities are erased under a shared image of
British white identity. The Irish become British in Edgeworth’s texts because they share the
same racial identity as the other British citizens.

The second chapter of my thesis focuses more heavily on literary explications, specifically
regarding the exclusion of West Indian and African characters and those characters associated
with blackness in Edgeworth’s novels. Through applying Toni Morrison’s definitions of
literary whiteness, literary blackness, and Africanism from Playing in the Dark (1993), 1
illustrate how Edgeworth constructs an image of Irishness that claims British whiteness while
she reserves racial stereotypes for African and the lower class Irish characters who do not fit
the literary white British middle class identity. This chapter mainly examines two texts, Ennui
and Belinda, as they exemplify Edgeworth’s exclusion of black identity in nineteenth-century
British nationalism novels are often similar in message and content. As moral tales depicting
the (re)education of young English and/or Irish men and women, her works link marriage and
landownership as pivotal milestones in identity formation and to the preservation of one’s
nationality. Richard Lovell Edgeworth, Edgeworth’s father, influenced her in the composition
of these moral tales, as he wished to “dedicate the remainder of my life to the improvement of
my estate, and to the education of my children; and farther, with the sincere hope of
contributing to the melioration of the inhabitants of the country, from which I drew my
substinence,” namely Ireland.4 Maria Edgeworth had a similar focus on education, especially
in regards to the advancement of the Irish people for whom, as a part of the Anglo-Irish
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landowning class, she felt herself a guardian and advocate . course of eighty years, from the
1690s to the 1780s, establishing Ireland’s past as a morally negative counter example to what
Edgeworth envisions as Ireland’s future in the British Empire. Thady, the Rackrent family’s
steward, relates the history of the Rackrents starting from Patrick O’Shaughlin, through other
male heirs, Sir Patrick, Sir Condy, the litigious Sir Murtaugh and Sir Kit, all of whom possess
a weakness of character that threatens to destroy their lives and their family’s legacy. Thady
becomes the counter example for all the Irish male figures in Edgeworth's novels, for he
justifies and identifies with the fictitious Rackrents’ vices and penchant for self-destruction,
which Edgeworth equates with the history of actual Irish families of the past.5 An Essay on
Irish Bulls (1803) confronts English prejudice against the Irish by showing that Irish bulls or
blunders, the aspects of Irish speech patterns that make them spectacles among the English,
are actually celebrated parts of British and European speech and society. Therefore, the Irish,
despite some cultural or linguistic differences, are British, neither racially nor culturally
inferior to the English.

In Ormond (1817), Edgeworth revisits the moral, pedagogic tale in her last Irish novel.
Harry Ormond must reform his violent anger. Ormond’s familial relationships with cousins,
corrupt Protestant Sir Ulick and the unconventional Irish Catholic King Corny, and his travels
to the continent to Paris shape his reeducation. This transcontinental Bildungsroman returns
Ormond to Ireland in order to insure its political future, as the novel ends with Ormond’s
desire to “civilize” the rural Irish peasantry with his new wife (297).

The second chapter of this thesis turns to Belinda (1801) and Ennui (1809). Ennui, like
Ormond, focuses on reeducation and moral reformation. The Earl of Glenthorn, who, recently
divorced and looking for purpose in his life, escapes English high society and aristocratic
dissipation to Glenthorn Castle in rural Ireland where learns that he was switched at infancy
with an Irish peasant named Christy O’Donoghue. Glenthorn’s moral and English education is
connected to the fate of the Irish people while O’Donoghue’s ignorance unwittingly leads to
death and destruction. Belinda, a novel inwhich the title character must choose between two
suitors, the English Clarence Hervey and the Creole Mr. Vincent, does not fall into the
category of Edgeworth’s other Irish tales, but I use it throughout the second chapter to show
its implicit commentary on blackness and British racial identity and to specify how
Edgeworth changes the novel’s interracial relationships in its later editions.

Throughout my analysis of these novels and other Edgeworth’s works, including 7he
Absentee (1812), which follows Lord Colambre’s attempts to restore his family to Ireland
after they have abandoned their rural estate for London high society, I use a diverse group of
theoretical texts to elucidate Irish racial identity and concepts of race in nineteenth-century
Britain. A cross-section of this list includes Linda Colley and Toni Morrison, as I’ve
mentioned above, as well as Roxanne Wheeler’s The Complexion of Race that details the
evolution of “race” as a concept in Western society, Noel Ignatiev’s How the Irish Became
White, and Andrew Murphy’s But the Irish Sea Betwixt Us, in which David Beers Quinn and
Nicholas Canny, disagreeing with Colley’s assessment of Ireland’s relationship with Britain,
state that “[the Union of 1801] was not a forging new ties...but a radical redefinition of
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traditional relationships between the two islands and between different peoples in the
archipelago” (quoted in Murphy 5). Edgeworth’s novels and these various theorists provide an
illustration of Irish identity that reveals the limitations of British nationhood and the complex
nature of race in the nineteenth century.

In reaction to such limitations, Edgeworth conflates concepts of Irish and English identity,
showing that one can attain Britishness not through blood or nationality but through education
and moral reformation. She then redefines Ireland’s colonial otherness by creating a British
identity based more on ideological alliances that reify middle-class English values of
manhood, whiteness, and upward mobility. Edgeworth defines British cultural identity along a
collective, stable identity and a shared history that begins with the 1801 Act of Union, bridges
old cultural and linguistic differences, and heals wounds of inequality and colonization. Yet it
is debatable how successful Edgeworth was in painting a realistic view of nineteenth-century
Ireland — its violent history with and grievances toward England — and whether the
assimilation she requires of Ireland after the 1801 Union demands too much sacrificing of
Ireland’s otherness to the extent of compromising an essentialized Irishness and Gaelic
cultural and racial identity.

DI 11
Non/Human Entanglment In Shakespeare‘S Timon Of Athens

No century has been particularly kind to Timon of Athens. Indeed, the play hardly deserves
it. Depicting the ugliness of mankind, 7Timon is about a lord who gives extravagantly and
indiscriminately until his creditors come demanding repayment. Suddenly, his friends have
vanished and Timon, sick over this betrayal, flees Athens. Meanwhile, one of Timon‘s
friends, Alcibiades, visits the Athenian senators seeking pardon for a fellow soldier who has
committed murder. Unable to secure the pardon, Alcibiades is banished by the senators; he
leaves Athens, promising revenge. In the woods on the outskirts of Athens, Timon crowns
himself Misanthropos, hater of mankind, but he is unable to escape visitations from Athenians
who hear he has discovered a store of buried gold. Timon braves these visitations, almost
every time giving the greedy Athenians gold but making them promise to incite social
revolution. In the last visitation, two senators ask Timon, who is in the process of constructing
his gravestone, to return to protect Athens against Alcibiades’ imminent invasion. Timon‘s
refusal is the last thing we hear from the former lord.

There are no records of the play being performed in the seventeenth century, and its
inclusion in the First Folio (the first time it was printed) owes a debt to a copyright dispute
over Troilus and Cressida. This is, to my mind, one of the most fascinating aspects of the
play‘s history because it means that even before its tentative inclusion in Shakespeare‘s
canon, there was something unsettling about the play. Like Pericles and Two Noble Kinsmen,
the other Folio rejects that are now accepted in the canon, authorship has been a particular
sticking point for Timon. Now the play is generally acknowledged to have been coauthored by
Shakespeare and Thomas Middleton; in fact, of the most recent Arden edition lists both
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authors. But I suspect there was much more than authorship that troubled the compilers of the
First Folio. For one, contradictory epitaphs on Timon‘s gravestone have convinced the Arden
editors and many critics of the play that it was left unfinished, that Shakespeare meant to
cancel one of the epitaphs. Also, the play‘s genre may have the title page confused the Folio
editors, for unlike all the other dramas included in the Tragedies section, Timon is the only
one described as —The Life ofl as opposed to —The Tragedy of.l Timon combines allegory,
satire, and pessimistic tragedy, but the reader never gets the sense that Timon is a typical
tragic hero like Hamlet, King Lear, or Julius Caesar. He is not noble in birth or character, nor
is he a member of the aristocracy or ruling class, and his downfall is not caused by simply an
error in judgment that his friends would help him in his time of need. Rather, Timon is ruined
by his unscrupulousness and blind generosity.

These are just a sample of the issues of form and content that seem to have deterred critics
from paying much attention to the play before the twentieth century—so little, in fact, that the
only two book-length studies of the play were written in 1966 and 1979. But even these
books don‘t engage with how these oddities of form and content might make the reader
rethink what the play is doing. Contested authorship, analyses of Timon‘s misanthropy,
comparisons to Shakespeare‘s other protagonists, and observations about the play‘s
incompleteness dominate the scholarship in the twentieth century, not questions like “If
Timon is not a tragic hero, what is he?”or “What might the hybridization of genre suggest
about the play‘s moral(s)?” or “What if the myriad irreconcilable issues of form and content
are not meant to be reconciled?”

The play is often thought of as inferior or a failure because critics do not judge the play on
its own terms; they do not think, for instance, about the possibility that the contradiction of
the two epitaphs might be deliberate and indicative of a larger pattern of irreconcilable
contradiction in the play. Rather, they attempt to make the play make sense, either by revising
the text or by attempting to excuse its inconsistencies as symptoms of Shakespeare‘s
psychological state. Indeed, one of the two books devoted to Timon, Rolf Soellner‘s Timon of
Athens: Shakespeare’s Pessimistic Tragedy, summarizes three centuries of critics who agreed
that either Shakespeare‘s psychological breakdown or, at the very least, a deep
disappointment in humanity led him to write such a pessimistic tragedy. Attempts to imagine
Shakespeare‘s motivation for writing Timon include conflating the bard with his protagonist
by reasoning that Timon‘s departure from Athens mirrors Shakespeare‘s supposed feelings
upon his departure from London and the theatre at the end of his career. Another theory is that
Shakespeare, —[b]itterly resenting the commercialization of his deepest thoughts. . . hurriedly
sketched a play that allowed him to give vent to his nausea. When he recovered from this
despair, he was no longer able to recreate his ire and so abandoned the project.

I am not interested in making the play make sense. I ignore the principle of the Arden
editors that —we need first to make sense of the action itself before we can appreciate, or
even see, what else is going on in the play because I believe that if we let Timon speak
unmitigated by our impulses to edit or amend it, we hear contradiction, not just in the epitaphs
but also in aspects of Timon‘s character.

169



Here I focus specifically on the contradiction inherent in thinking of Timon as a
non/human, a creature that is human and non-human simultaneously. In this play, non-human
objects are non-organic objects—specifically Timon‘s gravestone, gold he hands out or
launches at his rude visitors, the contradictory epitaphs, and the wax impression of these
epitaphs. I want to emphasize that I do not view these objects as inanimate, for while they
may not breathe or have independent and conscious agency, they acquire a kind of animacy or
life from interacting with and absorbing aspects of Timon‘s subjectivity. I define human
according to socio-biological conventions. As a human, Timon has independent agency,
communicates intelligibly with other members of the human family, and has a body with all
the trappings and organs of a human one. But again, the point is that Timon‘s humanness is
irrevocably affected by his non-humanness. In this thesis, I will attend to the ways in which
non-human objects extend aspects of Timon‘s humanness—specifically his agency and his
ability to communicate—in ways that a human body could not and enable him to inhabit
multiple and various spatial and temporal locations.

‘Non/human’ denotes clearly this integration of human and non-human entities. But the
slash that separates the two parts of the term is a deliberate and important device that
recognizes a porous border between the two parts. The editors of Queering the Non/Human
recognize it as a marker that simultaneously signals ‘betweeness’l and ‘in-betweeness’. The
slash is literally between the two terms, just as something might be characterized as being
between human and non-human—not completely one or the other. But the slash also signals
in-betweeness because the term, itself, performs betweeness: to be non/human is to constantly
be on the move between all categories, not necessarily moving toward a culminating
humanness or non-humanness; a non/human need not ally herself to any one category.
‘Non/human’| also attempts to accomplish de-anthropocentrism. This is not to say (nor with
this be my only time making this assertion) that the non/human is synonymous with
something like the nightmares of posthumanism, the robot with human consciousness.
Instead, the non/human resembles Donna Haraway‘s cyborg and Bruno Latour‘s quasi-object.

Haraway defines cyborg as ‘a cybernetic organism, a hybrid of machine and organism, a
creature of social reality as well as a creature of fiction’. In terms of Timon, this hybrid
emerges from the union of human and non-human objects. Specifically, I will read how
Timon‘s relationship with gold, his gravestone, and a wax impression of his epitaphs extends
Timon‘s capabilities beyond what is typically possible for a human in a human body. That is,
the body is no longer the primary receptacle for humanness; rather, Timon lives in these
objects, and each of them represents him in the world in a different way. Even more, these
unions upset ideas of time and space as linear and progressive. Instead, as a consequence of
Timon being fractured into and divided among organic and non-organic bodies, Timon lives
in multiple times and spaces concurrently. Timon is also a creature of social reality and fiction
because much of what motivates the conflict in the play are mischaracterizations of him by
the Athenians and, in one particular case, an accusation by Apemantus, the play‘s churlish
philosopher, that Timon has composed himself entirely of fictions.
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While cyborg is an anthropocentric term, calling Timon a ‘quasi-object’l emphasizes that
the objects are not mere accessories to his humanness, but that they are just as integral to him
as his flesh-and-blood body. Latour defines quasi-objects as —much more social, much more
fabricated, much more collective than the ‘hard’ parts of nature. . .they are much more real,
nonhuman and objective than those shapeless screens on which society — for unknown reasons
— needed to be ‘projected’. Quasi-objects acquire dimensions of humanness; they are social,
and they collect things just as humans collect experiences and histories to form their
personalities. In this way, the gold, gravestone, and wax impression of the epitaphs become
quasi-objects, as does Timon himself. There are two ways to think about Timon in terms of
quasi-objectivity. The first is that the idea of Timon is a quasi-object: an amalgamation of
human body, non-human parts, fabrications of who the Athenians want him to be, fabrications
he believes about himself, and even what the audience thinks of him. Quasi-objectivity does
not privilege one object over another. The second way to understand Timon as a quasi-object
requires thinking of Timon as disparate parts that aren‘t always necessarily connected or
associated with one another. The gold, wax impression, gravestone, and even Timon‘s body
are each a quasi-object that independently reveals Timon; Timon is not just one quasi-object,
but many.

In working through who, what, where and when is Timon as a non/human, I focus on the
idea of confusion, which Timon himself invites to ‘live’ in his first monologue after self-
exiling from Athens. In the first chapter, I give a history of the term as it has been used
primarily from epistemological philosophy. However, I recuperate ‘confusion’l as a term that
has ontological meaning as well. An unstable fusion of various material parts, the non/human
is confused. In this chapter I explore how Timon is a citizen of both human and non-human
worlds. In addition to describing the material conditions of Timon‘s non/humanness, I also
think about how non/humanness interrupts the idea of zelos. As a subject that gets grafted on
to objects with their own histories and functions in society, Timon no longer follows a linear
progression of time. I coin the term —non/humaningl to emphasize that non/human doesn‘t
just function as a label but as a process that involves a constant transgression of boundaries
between human and non-human.

Timon consistently transitions from one kind of being to another, but to say that he
‘transforms’ or ‘evolves’ implies a kind of finality that cannot be said for a lord who is
presumed dead but somehow is capable of affixing his tombstone on top of his grave. Rather,
I argue that at no point is Timon complete or even completely one thing or another—human
or non-human. ‘Non/humaning’ recognizes the resistance against categorization; the
non/human is always in-between and on the move.

If the first chapter is concerned with who or what, the second chapter tackles what and
when is the non/human, engaging particularly with ecocriticism, Descartes® struggles with the
floating signifiers ‘here’ and ‘I’l, and Jonathan Gil Harris® work on temporality. Apemantus®
insult to Timon, “Thou hast cast away thyself, being like thyself / A madman so long, now a
fooll”(4.3.219-20) organizes the concerns of this chapter . Picking up from the consequences
of an ateleological non/human, I think about how the non/human upsets the rules of being.
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This is not a nihilistic tale of Timon not being. Rather, I investigate how Timon exists without
being rooted in a particular (or even certain) time or place. I also point out how the inability to
locate Timon in a fixed time or space forecloses the possibility of characterizing Timon as a
‘who’l or ‘what’. Consequently, in the conclusion of this project, I offer a tentative reading
that all we can truly say about Timon is that he is a social effect.

DI 12

Shaping an Audience in American Indian Women’s Literature

Much has been said in popular media regarding the alleged February 8, 2009 occurrence
of domestic violence between singers Chris Brown and Rihanna. Radio and television talk
show hosts have been discussing what this latest report of abuse means for the African
American community and for our wider American culture. On March 19, 2009, the Oprah
Winfrey show aired her interview with men who admit to having beaten women, and she
provided these staggering statistics: “one in three high school students have been—or will
be—involved in an abusive relationship” and “every day, three women die as [a] result of
abuse—that's nearly 1,100 killed every year.”l Oprah emphasizes the statistics regarding
teenagers by calling the attention being paid to the Chris Brown affair a teaching moment for
young people: “The message this story sends to teen girls and boys everywhere is disturbing,
and it is also dangerous [...]. We need to try to evolve from this moment ... use this as a
moment to allow our society to begin to grow.” One of her guests, author and activist Kevin
Powell, who himself is in 20 years of recovery from being a domestic abuser, and who has
been working for the past 18 years with men across the country to end violence against
women, adds that ending and evolving from this national and cultural American epidemic—
which, he notes, spans from black urban neighborhoods to American Indian reservations—
must be executed by men. Powell says, “every man must step up if they see the men around
them engaging in abusive behavior.” He adds, “Your silence is [a form of] agreement and
participation.”

I open with this reference to recent events in popular culture and media to help situate my
discussion about American Indian women’s literature as a useful and valuable tool that can
guide men to move from a culture of domestic violence and abusive behavior toward personal
healing and communal harmony. While I acknowledge that the violence between two famous
teen idols may be shocking, and while I recognize that the reactions and discussions
surrounding the issue are important—as such conversations suggest that popular cultural
figures recognize the roles they play and the effects they have on the greater American
consciousness—I also acknowledge and recognize that the narrative of misogyny, oppression,
abuse, and destruction that now pervades the news media is sadly an old and all too familiar
narrative to Indian people, specifically to American Indian women. And while Kevin
Powell and Oprah Winfrey may be right that, within popular culture, we are in “a moment to
allow our society to begin to grow,” and that the work to end domestic violence requires the
voices and participation of men, the work in American Indian communities has already begun
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with women, particularly with the work of American Indian women writers. The groundwork
for speaking about, dealing with, and healing from violence and abuses between men and
women has been set down in American Indian women'’s literature—which is often composed
of storylines and scenes detailing abuses within the home—but, as this groundwork has been
set by women, and as two genders cooperate with one another to achieve and maintain
balance, at least within many traditional tribal worldviews, the work for mapping out a path
evolving from personal destruction to societal creation within Indian communities requires the
active participation of a male audience.

In her article, “The Familiar Face of Genocide: Internalized Oppression among American
Indians,” Lisa M. Poupart argues that the “acts of genocide committed against Indian people
are founded on and legitimated by Western constructions of abject Otherness” (Poupart 87),
and that “like Others who internalize the dominant subject position, American Indians
sometimes express pain, grief, and rage internally toward ourselves and externally within our
families and communities” (89). The roots of that Othering exist in memory—*"five hundred
years of assimilation and acculturation” handed down through and manifested in “devastating
socials ills including alcoholism, family violence, incest, sexual assault, fetal-alcohol
syndrome, homicide, and suicide” (88)— but, she notes, such devastating memories also
reside next to memories of ancestral teachings:

Indian people also live in a sort of cultural double consciousness, as portions of
our traditional subjective identities persist in the preserved beliefs of our
ancestors practiced today. Through the telling of our experiences and stories in
a continued oral tradition and through the preservation of traditional ways, many
Indian people resist the dominant culture’s subject position, knowing that we,
like our Grandmothers and Grandfathers, have not deserved a history of violence
and genocide. Moreover, our traditions preserved many stories recounting the
subjugation of our ancestors and these stories were passed along through
generations creating an alternative interpretation, or knowledge, of the harms
inflicted by white society. (Poupart 88)

The oral tradition may preserve the history of subjugation in tribal memory, but it also
offers lessons, guides, or methods to escape from the bondage of that history in order to
move into a present and future culture of healing and freedom.

In Chapter One, I address the problematic effects of internalized oppression on the oral
tradition, and I present the ways in which American Indian women storytellers combat
and subvert these problems by coming to voice and telling their stories. In Chapter Two, I
argue that the use of the oral tradition in contemporary American Indian women’s
literature opens opportunities for reading feminist egalitarian messages for a male
readership. And in Chapter Three, I offer close readings of three novels, Leslie Marmon
Silko’s Ceremony, Louise Erdrich’s Love Medicine, and Betty Louise Bell’s Faces in the
Moon, to illustrate how, directly or indirectly, women writers may be addressing and
instructing men toward a return to Indian familial and communal values. Bell’s Faces in
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the Moon, which is the most indirect address, focuses on the absent father, and calls on
men to participate in the movement to save families. Indeed, all three novels reflect the
importance for men to be part of saving families, and they offer examples of the kind of
male their messages need to reach.

Kevin Powell makes a clear point that our silence is our contribution to destruction in
our communities. He calls on every man to “step up” if they see the men around them
engaging in abusive and destructive behavior. But stepping up also carries with it some
responsibilities, as it means being prepared to give those men who inflict abuse on others
some direction or a way out of their oppressive patterns. In the following pages, I hope to
demonstrate that American Indian women writers articulate some ways out. Their novels
shape useful messages for men through their depiction of approachable protagonists, and
they go even further by offering secure male role models who set paths for the
protagonists and the rest of us to follow.
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Résumé

En cherchant a expliquer comment les petites cultures (Small Cultures, Atkinson, 2004)
de discipline, genre et communauté du discours affectent les écrits d’étudiants d’anglais
langue étrangere, le présent mémoire démontre que I’hypothese de la Rhétorique Comparée
selon laquelle la langue d’origine est la cause incontournable des différences entre écrits
rédigés en anglais par des étrangers et ceux des natifs (Kaplan, 1966), ne peut s’appliquer a
tous les contextes et dans toutes les situations. En se basant sur CARS (Samraj, 2008), la
présente analyse du genre compare trois sous-ensembles comportant chacun 4 introductions
de mémoires de Master II en Littérature: le premier et le deuxiéme appartiennent
respectivement aux étudiants des départements d’ Anglais et d’Arabe de I’Université de Béjaia
et le troisiéme appartient a des étudiants natifs. Les comparaisons montrent que les trois
groupes organisent différemment leurs textes. La comparaison des introductions écrites en
anglais L2 et L1 révele Iexistence de différences au niveau de leurs structures génériques.
Pour vérifier si ces différences sont attribuables aux deux différents backgrounds de leurs
auteurs, les textes du premier groupe (anglais L.2) ainsi que ceux écrits en arabe sont a leur
tour comparés, laquelle comparaison révele des différences nettes entre les deux sous-
ensembles. En recourant a une interview pour remonter aux origines des différences entre
introductions en anglais L2 et L1, notamment 1’absence de 1’option 1-A du 1 mouvement
rhétorique des textes en anglais L2 et sa présence dans la moitié¢ des introductions en anglais
L1, ainsi que la prédominance de ’option 1 du 3™ mouvement avec utilisation du pronom
nous (we) et la voix passive et prédominance de I’option 2-B avec utilisation du je (/) et la
voix active dans les deux groupes respectivement, 1’é¢tude montre que la discipline, le sous-
genre et la communauté du discours sont trois agents qui influencent le comportement
rhétorique des étudiants. En plus d’offrir un modéle pratique a enseigner aux étudiants en
littérature a 1’université de Béjaia en vue de les sensibiliser de I’organisation générique du
sous-genre en question, I’étude se veut révélatrice des multiples facteurs qui affectent la
qualité de D’écriture en Anglais et leur importance dans les échanges académiques
interculturels.
Mots clés : Analyse du genre, introduction, CARS, mouvement rhétorique, option, rhétorique

comparée, conscience rhétorique, échanges académiques interculturels.
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