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Abstract

The current study is concerned with a case study of EFL teachers’ formative assessment
challenges and strategies in online teaching with third-grade learners of High Schools in
Algeria. It is intended to determine EFL teachers' obstacles faced during an online formative
assessment, and the techniques used to overcome them. Furthermore, it identifies online
formative assessment’s procedures followed by EFL teachers before, during, and after its
implementation. To reach the aforementioned objectives, we rely on Sangi’s (2007) e-
assessment procedures checklist (EPC), as a theoretical framework. Besides, to proceed in our
inquiry, we have adopted mixed method research, combining both qualitative and quantitative
methods for data collection and data analysis. In our study, we have used a questionnaire
administered to sixteen EFL teachers, an interview conducted with three EFL teachers, and we
observed six online sessions with two EFL teachers on the Zoom platform. In order to analyze
the collected data, we have used descriptive statistics method for the quantitative data, and
qualitative content analysis (QCA) for the qualitative data. The results of the investigation
demonstrate that EFL teachers face several challenges during the online formative assessment,
including cheating attempts, learners’ authentication, and internet issues for both teachers and
learners. At the same time, there are different methods that can be used to overcome them such
as scheduling a pre-session to train learners and using a timer during the assessment. In
addition to that, the analysis of the results shows that teachers have positive and negative
attitudes due to the advantages and disadvantages of online formative assessment.

Key words: Challenges, EFL teachers, Online formative Assessment, Zoom platform.
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Statement of the problem

In recent vyears, with the dewvelopment of Information and Communication
Technologies (ICT) and especially after the appearance and spread of the COVID-19
pandemic in 2019, the teaching and learning process took place in online platforms.
Tangirova (2019) claims that in the learning process, assessment is very significant because it
permits teachers to know the level and understanding of their students and the effectiveness of
the teaching process. Indeed, assessment is considered a crucial element of the teaching and
learning process. It guides the teachers by showing them the improvement of their teaching
process; enabling them to decide whether they should adjust, repeat, or change the methods

that they use to ensure a complete and effective understanding of their students.

For evaluating the students’ learning improvement in the teaching and learning
process, two well-known types of assessments are implemented by teachers, formative and
summative assessments. Formative assessment is a process that can occur many times
throughout any given period. Its main goal is to identify the students’ strengths and
weaknesses and help them become active learners. While summative assessment takes place

at the end of a given period, it gives the students their final score.

When the implementation of the teaching and learning process is online, obviously the
assessment is online as well. Online assessment is the application of assessment in an online
environment that involves the use of online platforms for teaching and assessing students.
However, the features of online assessment differ from those of traditional or face-to-face
assessment both in terms of the methods and techniques utilized. In traditional assessment, the
test is printed on papers on which the students will write their answers. Contrary to online
assessment, where technological devices are required and different software programs are

used to assess, record the answers, and give feedback to the students. Moreover, as not all



teachers are familiar with the use of computers and the internet in general, this type of

assessment might be challenging for them.

Due to the complexity of the problem, many researchers studied online assessment,
such as Kharil & Mokshein (2018) in their work entitled 21st Century Assessment: Online
Assessment, Meiantoni, Wiyaka, & Prastikawati (2021) in Online Assessment in English
Classroom: EFL Teachers' Practices and Challenges, and Arif (2020) in his thesis entitled
Online Assessment Implementation by English Teachers at SMA Al-Islam 1 Surakarta
During Pandemic Covid-19. However, there are few pieces of research on the challenges that
EFL teachers face during an online assessment, one of them is entitled Advantages and
Challenges of Usinge-Assessment, it belongs to Alruwais, Wills, & Wald (2018). Hence, that

is the reason that motivated us to study this topic.

Aims and significance of the study

This dissertation aims at investigating voluntary EFL teachers’ formative assessment
practices in online teaching with some Third-Grade learners of High Schools in Algeria. It has
three main objectives that allow us to achieve our overall aim. First, it identifies the
challenges that EFL teachers face during an online assessment. Second, it examines how EFL
teachers overcome those challenges. Third, it determines the online assessment procedures

followed by teachers before, during, and after the implementation of online assessment.

This research is worth conducting because it shows the importance of formative
assessment in the online EFL teaching and learning process. Also, it presents the way teachers
deal with problems that arise during an online assessment, especially, for those who are new

in the field of online teaching and testing.



Research questions and hypotheses:

To reach the objectives mentioned above, the following questions are formulated:

1- What are the challenges that High Schools EFL teachers face when assessing their learners

online?
2- How do EFL teachers overcome these challenges?

3- What are the main steps followed by EFL teachers before, during, and after the online

assessment?
In an attempt to answer the previous questions, the following hypotheses are advanced:

H1: The challenges that High Schools EFL teachers face when assessing their learners are
learners’ authentication as teachers cannot be sure about whether their learners are the test
takers and cheating since they are not able to know if their learners are using any other

devices for cheating.

H2: To overcome online testing challenges, teachers ask their learners to turn their cameras
and microphones on during the online testing process to check their presence or see any

attempt of cheating.

H3: Before the implementation of the online assessment, EFL teachers prepare a suitable
assessment for their learners and the tools needed for it. During the online assessment, EFL

teachers do their best to control the situation in a way that everything goes well. After the

online assessment, EFL teachers give feedback to their learners after correcting their answers

Research techniques and methodology

To address our research study, we adopt the mixed-methods research which consists of

using both quantitative and qualitative methods for data collection and data analysis.



To collect data, we rely on three main data collection tools, a questionnaire and an
interview that are addressed for EFL teachers who use online platforms to teach and assess
their learners to know about the challenges they face and their attitudes toward the online
assessment. The third tool is virtual classroom observation where we attend some sessions
before, during and after the online formative assessment to collect the data needed for our

research.

Regarding the analytical part, we use Quantitative Content Analysis to analyze the

quantitative data, and Qualitative Content Analysis to analyze the qualitative data.

Structure of the dissertation

The structure of this dissertation follows the form of the simple traditional model. It is
composed of a general introduction, four chapters, and a general conclusion. The general
introduction contains five parts, the statement of the problem, aims and significance of the
present study, research questions and hypotheses, research techniques and methodology, and
the structure of the dissertation. The first chapter entitled literature review deals with the
theoretical background. It describes the previous works related to the study and presents the
theoretical framework on which our study is based. The second chapter is the research design
and methodology, it represents the methodology and methods used to collect data. The third
chapter deals with the presentation of the findings. The fourth chapter is mainly devoted to the
discussion of the findings and it is in this chapter that we answer the dissertation questions
and we either confirm or disconfirm our hypotheses. To end, the last part of the dissertation is
the general conclusion which summarizes the crucial points found in the study and suggests

further research points to be studied.



Introduction

This chapter is theoretical, it deals with reviewing the previous works related to our
study topic. It begins by defining some key terms such as the importance of assessment and
its types which are implemented by EFL teachers and shows the difference between the online
assessment and face-to-face assessment. Then, it presents the procedures followed by EFL
teachers before, during and after the online assessment. After that, it shows the common
challenges that EFL teachers face during an online formative assessment and the ways they
deal with them or overcome them. Inaddition to that, this chapter addresses both negative and
positive attitudes of EFL teachers toward the online assessment. In the end, it reviews the

theoretical framework adopted for the study.

1.1. Assessment

Assessment is an element of the teaching and learning process that seeks to improve
both of the teacher and the students (Khairil et al, 2018). Assessment is a process in which
teachers evaluate their students. Certainly, both teachers and students improve through
assessment, students improve themselves by knowing their strengths and weaknesses and
when their teachers’ methods are useful. While teachers improve their performance by
changing or keeping the methods used depending on their effectiveness. Assessment is a
process for documenting, in measurable terms, the knowledge, skills, attitudes, and beliefs of
the learner (Delclos et al, 1992). In other words, through assessment, teachers are able to
know the learners’ real level. According to Scott & Fortune (2011), assessment must engage
students in the process of seeing themselves as people who will contribute to practice,
whatever that practice might be. This simply means that assessment makes students have

essential roles in those practices related to what they study.



1.2. Importance of Assessment

Assessment is recognized as being central to the education experience (Askham et al,
1997). Undoubtedly, assessment is agreed to be a significant element in the teaching and
learning process. Fard and Tabatabaei (2018:93) claim that “Assessment of students is one of
the most important responsibilities of teachers, because it helps teachers to perceive, analyze
students, and also help them to obtain positive consequences in the area of teaching”.
Assessment enables teachers to make students benefit from the teaching process. Assessment
frames what students do and helps teachers know whether students have mastered what they
are supposed to learn based on the learning outcomes (Boud, 2007, cited in Medland, 2016).
Thanks to assessment, teachers are able to see if the learners get what they intend to teach.
The assessment determines the students' learning especially when they are provided with
sufficient feedback and helps with further learning (Brunton et al, 2016). As long as students
are provided with the teacher's feedback, the latter works as a guide to take them further in the

learning process by simplifying it. Hence, they are more likely to learn better.

2. Formative Vs Summative Assessment

Glazor (2014:276) claims that ‘Two key strategies for classroom assessment have
emerged and have been debated among education scholars: formative and summative.
Generally, teachers rely mostly on formative and summative assessments in their teaching

process. These two renowned types are commonly used by teachers during the academic year.

2.1. Formative Assessment

Formative assessment has begun to be recognized as a driving force for enhancing
students’ learning. According to Perera and Moe (2014), formative assessment necessitates
reviewing the student learning outcomes numerous times throughout a semester. It facilitates

the evaluation of various content areas, abilities, and the progression of learning within



particular knowledge domains and can use the same form repeatedly like essays, experiential
activities, and quizzes. Therefore, Formative assessment is a continuous activity that involves
students’ learning evaluation numerous times during a specific period by using different

assessment forms and strategies.

King (2014) discovered that thorough and timely feedback provided by teachers is
rated as valuable by the students because that makes them improve their learning process.
King showed the importance and positive impact of teachers’ formative assessment on

students.

2.2. Summative Assessment

Contrary to formative assessment, summative assessment occurs at the end ofa unit or
a semester. Teachers implement a summative assessment to make sure that learning objectives
are accomplished (Challis, 2005, cited in Gikandi et al, 2011). Summative assessment is a
type of assessments which generally includes both close-ended and open-ended questions for
evaluation, and is usually implemented at the end of a specific period. Its feedback is in a
numerical form or a letter grade score (Glazor:2014). This means that this type is a thorough
test that takes place at the end of a unit, semester, or a year to examine the students’ learning

outcomes for the purpose of their final evaluation.

3.1. Online Assessmentand Online Formative Assessment

Most of the studies admit that online assessment is an electronic assessment in which
all its procedures from the start to the end are carried out electronically. “This means that the
design, test implementation, recording the response and providing the feedback are all
completed using ICT” (Alruwai,2018:34). Online assessment is a new method that takes part
of an assessment to assess students learning process with the use of technology or electronic

tools.



According to Gikandi et al (2011), online formative assessment is the implementation
of formative assessment in an online environment where various learning and teaching
activities are involved to analyze the students' learning throughout the teaching and learning
period. In the same context, Pachelar et al (2010:716, cited in Gikandi et al, 2011) define
online formative assessment as ‘the use of ICT to support the iterative process of gathering
and analyzing information about student learning by teachers as well as learners and of
evaluating it in relation to prior achievement and attainment of intended and unintended
learning outcomes’. In other words, this process is about using technology to collect and
examine information about students' learning by themselves and their teachers continuously.

It is done in relation to what has been dealt with and to the teaching and learning objectives.

3.2. EFL Online Assessment

According to Meiantoniet al (2021), the need for online assessment in the teaching and
learning process is growing. When teaching EFL, English teachers are required to implement
an online assessment that fits the students’ needs. In addition to that, EFL teachers test what
they have already taught in the English language like vocabulary, grammar, listening,
speaking reading, and writing in an online environment.

4.  Steps Followed by EFL Teachers Before, During and After the Online
Assessment

4.1. Beforethe Online Assessment

Pre-assessment is the most important step in online assessment. In this part, teachers
should prepare carefully to the test and provide all the necessary details for the students
(assessment objective, rules, procedures, etc.). S.S.F. Bukhari (2019:148), states that "The
application of pre-assessment to measure the learner differences and needs is very crucial as
it supports the teaching-learning procedure" that is to say, pre-assessment determine for

teachers what students already know and what they need to learn. It helps to design



appropriate learning activities and strategies. In this part, teachers also prepare security

measures to avoid any malicious dishonesty during the test.

4.2. During the Online Assessment

This step consists in the generation of the assessment. During the assessment, teachers
authenticate the identity of candidates and ensure that the test or activity has been received by
their candidates .One more important action that teachers take is that they interact with
students in case of any matter of confusion or misunderstanding. At the end of the assessment
process, teachers should register all the data of the assessment in order to be corrected.

4.3. After the Online Assessment

In this part, the teacher communicates the assessment results to students, and provides
them the appropriate feedback. The teacher also takes notes about the difficulties faced by
students and develops appropriate methods and techniques to help them. In addition to that,
the teacher provides students with convenient activities to ameliorate their level and achieve

positive learning outcomes.

5. Challenges that EFL teachers face during the online assessment
According to Yulianto and Mujtahin (2021), the majority of teachers had the idea that

conducting online assessment is challenging since a lot of issues appear during its execution. As
teaching and assessing students in an online environment is a new concept that appeared after the
spread of COVID-19, teachers are not able to implement an online assessment without having

problems. Some scholars mention common challenges faced by teachers during online assessment.

5.1. Infrastructural Problems

Even if online learning does not require classrooms, buildings, and boards, etc. This
does not mean that there are no other requirements such as electricity, internet, and
computers. According to many researchers, while there are some countries where teachers and

students are provided with the equipment needed and can go through the online assessment



with minor difficulties. Sadly, other countries do not provide computers or any other

necessities for the learners who cannot afford them.

5.2. Digital Literacy and Technical issues

‘Technical problems can always arise as long as technology is used’ (Dogan et al,
2020:4). Basically, online assessment requires certain kinds of technological advances and
resources. According to Todd (2020), teachers face technical problems and they cannot
forecast their students' situation, they are unable to observe what they are doing or ask what
they are writing. EFL teachers, who teach and assess their students online, already know how
to use technology but this may not be the case for all their students. Teachers face difficulties
with students who struggle in using technology which is an essential element in online
assessment. Though the new generation is proficient in working with computers, it doesn’t
necessarily translate to Digital Literacy. It is necessary to understand how different software

work in order to learn in an online environment effectively.

5.3. Connectivity issues

Connectivity issues can be a huge challenge for the smooth flow and execution of the
online assessment. “Internet connection is both an issue and challenge not only for students
but also for teachers and the institution”’(Asio et al, 2021:57). During an online assessment,

there are always issues related to the internet and not everyone can retain connection for the

duration of the assessment without an issue, such as having a slow internet.

5.4. Authentication

Confirming that students are who they say they are poses one of the biggest issues

with online testing (Rowe, 2004).

According to Bailie and Jortberg (2009:198), authentication is defined as ‘the process

of determining whether someone or something is in fact who or what is declared to be’. This

10



is another common challenge that teachers face during the online assessment because students

make one of their siblings or friends take the exam in their place.

5.5. Cheating

Cheating does not only occur in traditional assessments but also in online assessments.
Students can easily cheat on the internet by texting answers, cutting-pasting ideas without
attribution or purchasing professionally written essays and claim as their original work
(Okada et al, 2019). In other words, students have the tendency to cheat rather than prepare
well for the exam. Sometimes even if they are well prepared, they cheat just to be sure of their
answers or give others the right answers. They do so by using other devices or having other
people in front of them.

5.6. Low Engagement

Research has found that it is crucial for teachers and students to get along well and
work in an interactive environment. Communication and interaction between teachers and

their students are essential components of the teaching and learning process.

According to Gayton and McEwen (2007), Interaction between students and
instructors increases student engagement in online courses. Instructors must be present in
online courses in order to actively engage students in their courses (Ibid). Gayton and
McEwen insisted on the power of the interaction between teachers and learners in the online
environment.

In face-to-face assessment, teachers can observe and control carefully their students
while in online assessment it is quite impossible. In online assessment, when there is no direct
interaction between students and teachers. This is a considerable challenge since the
interaction is very important. Low engagement may lead to the ineffectiveness of the online

assessment.
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6. Attitudes of teachers toward online assessment

6.1. Negative Attitudes

The challenges mentioned above make teachers have negative attitudes toward the
online assessment since they always want to reach an effective assessment with no or

minimum obstacles.

According to recent pieces of research, many scholars found that teachers have
negative attitudes toward online assessment because they make many efforts. The high
number of challenges makes them make more effort in online assessment than in face-to-face
assessment. As when they use more techniques to try to control their students or see and have

the interaction needed.

6.2. Positive Attitudes

Many advantages make teachers have positive attitudes toward the online assessment.
According to Alruwai (2018), providing students with direct and fast feedback, developing
their performance, and saving teachers' time and effort are the main advantages of electronic
assessments. Implementing electronic assessments in an educational setting has many
advantages, including automatic marking, quick feedback to students, chances for lifetime
learning, and better accessibility for students with disabilities or those who are geographically
separated (Gathuri et al, 2014). Unlike face-to-face assessment, teachers can usually provide
feedback to each student’s answer in online assessment because there is no time limit. Onone
hand, this helps the teachers know more about their learners’ abilities, needs, strengths and
weaknesses. On the other hand, it helps in developing students’ capabilities in a very short

period of time compared to traditional learning setting.

According to Donovan et al (2007), Online assessments have the advantage of saving

time and resources over the traditional paper and pencil scan sheet method. “Online

12



assessment available in anywhere, anytime, on any device, excellent immediate feedback,
automated grading, and reporting are some benefits of iz (Arif, 2020:24) In other words,
teachers are not obliged to move to any place for the sake of assessing their students. In online
assessment, all it takes is only few minutes to open the computer and start the assessment, it is

less time-consuming.

Online assessment can be done anytime, anywhere depending on the educators. It also
enables a more flexible pace of learning. The computer can also handle much larger items

than printed on paper and it can draw random from the item pools.

7. How EFL teachers overcome those challenges

The implementation of online formative assessment is a very complex process. There
are several challenges that EFL teachers face during this implementation. Many pieces of

research suggest the following solutions and techniques to overcome the challenges.

7.1. Lockdownbrowser

Lockdown browser is an internet browser which is used by teachers to secure online
assessment. It is downloaded by students on their own devices. According to Cochran et al
(2010) lockdown browsers prohibit the users from accessing the internet or other programs on
their computers during the assessment. This means that, this system prevents the students
from opening any other window when taking online assessment. If a candidate tries to access
any site like Google, the system shows the error message, then automatically suspends the
assessment, and the user who tried to open it is displayed for the examiner.

7.2. Audit log

Ali et al (2021:1) indicate that" Audit logs are key resources that show the current
state of the systems and user activities and are used for cyber forensics and maintenance".

They also state that" these logs are the only source that can help in finding traces of some
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malicious activities or troubleshooting a system failure " (ibid). Audit logs are a
chronological record, used by teachers in order to record students' activity during an online
assessment. The teacher can check these records after the end of the assessment, this process
helps to detect any suspicious activity or to be sure that the online assessment is completed in
a secure way.

7.3. Remote Proctor

Hylton et al (2016) claim that recently different technologies are developed to
facilitate supervising online assessment remotely, such as remote proctor. Remote proctor is
an advanced technique used by teachers in order to supervise students who take part in the
online assessment. It can also solve the problem of authentication. According to Bedford et al
(2009) Remote Proctor from Software Secure is a technological solution that provides
biometric identification as well as a secure, monitored testing environment. In other words, in
this system, there is a web camera that helps to capture the photograph of the students several
times during the online assessment to ensure their identity.

7.4. QuestionTimer

Teachers use this technique in order to reduce cheating during online assessment.
Christe (2003:57) states that with time limits, " even if students look up some portion of the
question, they cannot have enough time to look up all the questions”. In this case, during an
online assessment, when the teacher selects a specific time for each question, students do not
have time to check the answers in another part, they just try to respond before the end of the
allotted time.

7.5. Students Training

An important step that should be taken into account before the implementation of
online assessment, is to know about the students' knowledge and skills, to know if they are

familiar with technology in general Oziidogru (2021:329) claims that “a variety of training
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and orientation programs can be conducted to solve the problems related to students "In
other words, it is necessary that teachers organize an online session before the online
assessment, in order to explain which application they are going to work with and to train

them how to use them. This process facilitates the implementation of the online assessment.

Toolkitof the Study

E-Assessment Procedures Checklist

Pre-Assessment Assessment
Post-Assessment
Policies, rules and Assessment . .

) Marking and grading
procedures generation

o ) Results certification
Institutionalinterfaces Assessment

administration Post-assessment audit

Assessment objects
Student Assessment analysis

Assessment software authentification
Assessment feedback

Security measures .
Assessment capturing

Assessment Support System
Registration Authentification Plagiarism Check

Access Controls Record Keeping Support and

Sangi (2007) proposed the E-assessment procedures checklist (EPC) model. This
model is divided into three main parts: pre-assessment, assessment, and post assessment. The
pre-assessment step is all about the preparation for the online assessment, including the
assessment objects and software such as computers, internet, and the online platform where
the e-learning and assessment occur. Also, students training where teachers would explain to

the students how to use the assessment objects and software needed in a particular session.
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Then, the assessment comes; students will be tested on what they have dealt with in the
previous sessions. During the assessment, the students’ authentication is tested by their
teachers. The last step is the post-assessment, in which teachers give feedback to their
students. The latter permits the teachers know about their students’ actual level and help the

students develop their skills.

Conclusion

In conclusion, this chapter has shed the light on the major works related to our topic
entitled ‘EFL Teachers’ Assessment Practices in Online Teaching with Third Grade Students
of High Schools in Algeria’ It has provided some key concepts about assessment such as its
definition, its importance, and its two types. Then, it has explained how authors and
researchers defined online assessment and provided the challenges faced by EFL teachers
during online assessment and the techniques used to overcome them. Finally, it dealt with the
E-assessment procedures checklist model which is the appropriate model to be used in our

study.
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Introduction

This methodological chapter deals with the research design of the current study that
attempts to explore EFL teachers’ assessment practices in online teaching with Third-Grade
students of High Schools in Algeria. It is divided into three main sections. The first section is

devoted to the context and participants of the study. The second section describes the

procedures of data collection. The third section presents the procedures of data analysis.

1. Research Method
According to Darmadi (2013:153, cited in Amini & Tjakrawala, 2022:395) “the

research method is a scientific way to obtain data with a specific purpose of use . The current
study relies on a mixed methods research. “Mixed methods research is the type of research in
which a researcher or team of researchers combines elements of qualitative and quantitative
research approaches for the broad purposes of breadth and of understanding and
corroboration” (Johnson, Onwuegbuzie & Turner, 2007:123). That is to say, the mixed
methods research is a process where both qualitative and quantitative methods are involved to
collect the data needed for the same research. In our study, we have adopted the quantitative
method to gather the statistical data from close-ended questions and the qualitative method to

collect data through open-ended questions.

2.  Context and Participants of the Study

We have carried out the current study online during the academic year 2021-2022. The
participants of our inquiry are twenty one voluntary EFL teachers who use an online platform
called "Zoom™ to teach some third-grade learners of High Schools in Algeria. It was not
possible to use random sampling, since not all the EFL teachers conduct online assessments
for their learners. Moreover, We have not mentioned the names of High Schools because EFL
teachers create groups randomly, in which third-grade leaners from different High Schools all
over Algeria are enrolled.
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3. Procedures of data collection

To collect the appropriate data and answer our research questions, we have adopted

three main tools: a questionnaire, an interview, and online classroom observation. All of these

instruments are designed for EFL teachers and have been conducted online.

3.1. Questionnaire

Brown (2001:06) defines questionnaire as ‘any written instruments that present
respondents with a series of questions or statements to which they are to react either by
writing out their answers or selecting from among existing answers’. According to Dorney
(2003), a questionnaire is one of the most popular instruments applied to social sciences. It is
easy to construct, extremely versatile, and uniquely capable of gathering a large amount of
information in short time and in a form readily processable. In other words, the questionnaire
is the most commonly used instrument for collecting data. It is a research instrument which
contains a number of questions and statements that should be so clear to the participants that
they can answer easily. Also, the questions can be either open-ended questions or close-ended

questions.

The link of the questionnaire designed for our study was sent via Instagram, Email,
and Whatsapp to sixteen EFL voluntary teachers who assess their third-grade learners of some
of Algerian High Schools online. The questionnaire is divided into six sections. It contains
important information about teachers' knowledge, perspective, techniques and challenges

concerning online assessment. Both close-ended and open-ended questions are used

3.2. Interview

The interview is another method to collect qualitative data, by asking open-ended
questions to gain a particular purpose. Fox (2006:4) defines interview as ‘an important data
gathering technique involving verbal communication between the researcher and the

participant’. In other words, it is a data collection tool, which consists of a conversation

18



between two or more people, where there is the interviewer who asks the questions, and the

interviewee who answers them for a specific goal.

In this study, a structured interview is used as a second research method to collect
data. It was conducted through social media (Instagram and Email) with three EFL voluntary
teachers. This interview contains seven items that seek to investigate the challenges faced by
EFL teachers during the online formative assessment and identify the solutions that help them

to overcome them.

3.3.  Online Classroom Observation

In addition to the interview and the questionnaire, we have used a classroom
observation as a third data collection tool. Hora and Ferrare (2013:1) define classroom
observation as "a method of directly observing teaching practices as it unfolds in real time,
with the observer or analyst taking notes and/or coding instructional behaviors in the

classroom or from videoed lessons ". That is to say, it is a technique which allows the
researcher to observe directly the teaching and learning process, and this gives the advantage
of taking personal notes that the researcher can use for his/her investigation. Classroom
observation is considered to be the most effective data collection tool since it helps to get
valid data through a direct observation. In our study, it is conducted by using a checklist
containing thirteen items, and we have attended six online sessions with two EFL teachers on

the Zoom platform. The objective is to observe how teachers monitor the online assessment

and to see how they overcome the faced challenges.

4, Procedures of Data Analysis

This part of the research design consists of the techniques used in order to analyze the
collected data. It is divided into two main parts. The first deals with the rule of three, which

we have used to analyze quantitative data obtained from close-ended questions. The second

19



one consists of qualitative content analysis (QCA), which is used to analyse the qualitative

data collected from the open-ended questions.

4.1. Quantitative Content Analysis

Manganello & Blake (2010:388) argue that: "we define quantitative content analysis
as the creation and use of predetermined categories for the purpose of understanding and
describing media messages in a way that can be counted and qualifies”. In order to analyse
quantitative data collected from close-ended questions, we have relied on the rule of three.
The rule of three is a mathematical rule that helps to calculate an unknown number. It is based
on three numbers and is applied as follows: Zx100/y ( x% is the unknown percentage that
should be calculated, z is the number of the answers and y is the total number of the
participants). The rule of three is a method that simplifies the calculation of percentages in a

research.

4.2. Qualitative Content Analysis

Another method for analysing data is Qualitative content analysis. QCA is a technique
used in order to examine qualitative data that have been collected by open-ended questions of
both interview and questionnaire. Hsieh and Shannon (2005: 1278 ) define QCA as 'A
research method for the subjective interpretation of the content of the text data through the
systematic classification process of coding and identifying themes or patterns’. That is to say,
QCA is a technique that provides knowledge and understanding about the data obtained in a

critical way.

Conclusion

In this chapter, we have presented the research design, which consists of the
methodology and methods that we have used in our study. First, we have presented a brief
summary of the context and the participants involved in the research. Then, we have

described the questionnaire, the interview, and the classroom observation used in order to
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collect the data needed and answer the research questions. In the last part, we have described
the data analysis procedures, which comprise Quantitative content analysis to analyse

quantitative data and qualitative content analysis to examine qualitative data.
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Introduction

This chapter deals with the presentation of the findings. It presents the results obtained
from the questionnaire distributed to sixteen EFL teachers and from the interview conducted
with other three EFL teachers. In addition to that, it presents the results obtained from the
classroom observation checklist. The results of this chapter are presented in numbers and

percentages and displayed in diagrams, pie charts, and tables.

1. Presentation of the results of the questionnaire

Section one: Teacher’s knowledge and access to computer and internet

Q1: How long have you been teaching online?

Years 1-3 4-7 More than 7 years
Number 15 1 0
Percentage 93.75% 6.25% 0%

Table 1: EFL teachers’ Years of Experience

The results of table 1 show that fifteen EFL teachers, representing 93.75%, declare
their years of experience in online teaching to be from one to three years, and only one EFL
teacher, representing 6.25%, declares his/her years of experience to be from four to seven

years.

Q2: How would you rate your digital literacy skills?

Skills Poor Average Acceptable Advanced
Number 0 4 9 3
Percentage 0% 25% 56.3% 18.8%

Table 2: Evaluation of Digital Literacy Skills

The results of table 2 show that four EFL teachers, representing 25%, rate their digital
literacy skills as “Average”. Nine teachers, representing the majority 56.3%, rate their digital
literacy skills as “Acceptable”. While the three other EFL teachers, representing 18.8%, rate

therr digital literacy skills as “Advanced”.
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Q3: Do you have internet access athome?

HYes HNo

Diagram 1: Internet Access at Home

The results of diagram 1 indicate that all EFL teachers have internet access at home.

Q4: Do you have the appropriate devices to implement the online
assessment?

H Yes ®mNo

Diagram 2: Possession of Online Assessment Devices Among EFL Teachers

The results of diagram 2 indicate that all the teachers have the appropriate devices at home.

If yes, which technological devices do you use?

87,50%

12,50%
I

B Laptop + Smartphone M Tablet + Smartphone

Diagram3: Technological Devices Used by EFL Teachers

Diagram 3 shows that fourteen participants, representing 87.5%, use their personal
computers with their smartphones. While the others, representing 12.5%, use their tablets

together with their smartphones.
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Q5: Which platform do you use for online teaching and assessment?

CATEGORIE 1

B Zoom m® Zoom +Google meet Zoom + Telegram

Diagram 4: Platforms Used by EFL Teachers for Online Teaching and
Learning

Diagram 4 shows that all EFL teachers, representing 100%, use the ‘Zoom’ platform,
and half of them, representing 50%, use Zoom along with ‘Google Meet’. W hereas one other

EFL teacher, representing 6.25%, uses Zoom together with ‘Telegram’ application.

Q6: Which skills do you assess with these platforms?

Skills Reading Writing Listening Speaking
Number 16 16 14 14
Percentage 100% 100% 87.5% 87.5%

Table 3: Skills Assessed by EFL Teachers

Table 3 shows that all EFL teachers, representing 100%, assess reading and speaking

skills but the percentage of 87.5%, that represents fourteen EFL teachers, assess also the two

other skills of listening and speaking.

Section two: Teacher’s beliefs about online assessment and its importance
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Q7: Do you agree with the implementation of online assessment?

g0y

81,25%
B Strongly Disagree M Disagree Agree M Strongly Agree

Diagram5: Degree of Agreement of EFL Teachers with the Implementation
of Online Assessment

Diagram 5 demonstrates that thirteen EFL teachers, representing 81.25%, agree with
the implementation of online assessment, whereas 12.5% of teachers strongly agree with it.

Only one EFL teacher, representing 6.25%, disagrees.

Q8: Do you think that online assessmentis important for the teaching and
learning process?

Yes No No Answers Total
Number 13 2 1 16
Percentage 81.25% 12.5% 6.25% 100%

Table 4: The Importance of Online Assessment for the Teaching and
Learning Process

As shown in table 4, The majority of EFL teachers, representing 81.25%, think that
online assessment is important for the teaching and learning process while two EFL teachers
representing 12.5% think the opposite. One last teacher did not respond to this question.

Q9: According to you, what is the importance of online formative
assessment?

Concerning the importance of online formative assessment, all teachers claim that it is
important for both teachers and learners. On the one hand, the majority of teachers say that

online formative assessment allows them to provide feedback for their learners and improves
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their performance. In the other hand, others say that it improves the engagement skills of their
learners in a way that they become active learners rather than passive learners and take part in
their learning trip. Moreover, they say that online formative assessment allows them to
evaluate their learners’ performance, to determine their strengths and weaknesses, and to
know to what extent their method is working out. In addition to that, another teacher says that
it is important because it helps him/her to know the progress of his/her learners and gives
his/her the chance to measure how much has been learned and the effectiveness of the

teaching methods used.

Q10: How is your experience with online formative assessment?

'd

B Good M Bad
Diagram 6: EFL Teachers’ Experiences with Online Assessment

Diagram 6 demonstrates that twelve EFL teachers, representing 75%, have a good experience
with online formative assessment. Whereas, four teachers, representing 25%, have a bad

experience with it.

Explain

When EFL teachers were asked to explain, those who have a good experience claim
that they don’t face any problems with the learners during the sessions, as the assessment is
easy to execute because no one has to leave his/her house. Also, they notice that over time
they learn different methods and ways that help theme valuate their levels. Especially during
the pandemic, online assessment is very helpful for teachers and learners as it facilitates the

teaching process and increases motivation and collaboration between learners. However,
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those who have a bad experience explain that it is a bit complicated because there are learners

who have connection problems and also others who are not familiar with the platform used.

Q11: Do you prefer the online formative assessmentor the traditional one?

B Online Assessment W Traditional Assessment
Diagram 7: EFL Teachers preferences toward the assessment
Diagram 7 shows that thirteen EFL teachers, representing 81.25%, prefer traditional
assessment contrary to the three others, representing 18.75%, who prefer the online

assessment.

Section three: Teacher’s pre-assessment procedures
Q12: How do you prepare online assessment?

The majority of EFL teachers prepare online assessment by designing the test
questions first and the digital files that they are going to use. Then, they determine the
program that they should use to share the test and collect the answers. One EFL teacher
prepares online assessment by making scored quiz questions. Another one prepares it by
making a survey through Google forms and inform the students to answer the day of

assessment.
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Q13: Is preparing an online assessment difficult? Why?

B Yes M No

Diagram 8: How EFL Teachers Find Online Assessment

Diagram 8 shows that nine EFL teachers, representing 56.25% as a percentage, find the
preparation for online assessment difficult because it takes time and effort in order to make a
good online assessment, as there are a lot of things to take into consideration like which
platform to use, if all learners have access to the internet and so on. The other seven EFL
teachers, representing 43.75%, find online assessment easy to prepare because simply all
sources are digital and educational-interactive based. In addition to that, they say that once
one gets used to it, it will be much easier. Therefore, “it is easy to prepare and type the

document (the test) and share the link with my learners”.

Q14: Do you train your learners before the online assessment?

Yes No No answer Total
Number of 10 5 1 16
Teachers
Percentage 62.50% 31.25% 6.25% 100%

Table 5: Learners’ Training by EFL Teachers

As demonstrated in table 5, ten EFL teachers, representing 62.50%, train their learners
before the online assessment by dedicating a pre session to explain how their learners will
receive, get in, and answer the test questions. Five EFL teachers, representing 31.25%, do not
train their learners before the online assessment because their learners already have an idea
about how it works. In addition, one of these five teachers says that he/she did not think of
this before. The last teacher, representing, 6.25%, did not respond to this questions.

Section four: Teacher’s challenges during an online assessment
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Q15: What is the main challenge you have faced during an online
assessmentand why?

37,50%

m Cheating m Students' Authentification Technology m Connectivity Issues Low Engagement

Diagram9: The main Challenge Faced by EFL Teachers During Online
Assessment

As demonstrated in diagram 9, six EFL teachers, representing 37.50%, say that
cheating is the main challenge that they face because cheating in online assessment is
uncontrollable, and it is hard to tell if the learner is getting help from elsewhere. And it is
difficult to see what learners are doing, as they always find some ways to cheat, especially
when they are home and take the test behind the screens. Other seven EFL teachers,
representing 43.75%, face connectivity issues as their main challenge due to network
problems in Algeria. One EFL teacher assumes that learners’ authentication is the main
challenge because he/she cannot really know who is taking the test and it takes time to
authenticate his/her learners' identities. Another teacher claims that technology is the main
challenge for him/her because not all learners know how to use computers. The last teacher,
representing 6.25%, sees that low engagement is the main challenge because when the learner
is for instance shy to ask for clarification, he/she may not answer properly.

Q16: Do you think that lack of interaction betweenthe teacher and learners
during online assessment influences the learners’ performance?

HYes B No

Diagram 10: EFL Teachers’ Thoughts about Low Engagement
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Diagram 10 shows that half of the EFL teachers think that the lack of interaction

between them and their learners during online assessment influences the learners’

performance. Whereas, the other half thinks the opposite.

If yes, how?

One of the EFL teachers who think that lack of interaction between them and their
learners influences learners’ performance state that lack of interaction and communication
leads to inappropriate content and lack of their learners’ self-confidence to express their
thoughts even behind the screen. Others believe that if the learners do not interact this means
that they do not feel comfortable, which surely affects their learning and performance .And,
they think that it is the teacher’s job to provide a suitable and comfortable environment for the
learners to express themselves freely and confidently. In addition to that, they give the

example of a learner who finds a specific question not clear and can't ask them about it

obviously this makes him/her lose the opportunity to answer.

Section five: Teacher’s monitoring during an online assessment

Q17: Do you use any of these softwares to better control the online
formative assessment?

HYes HNo

Diagram 11: The Use of Software for Controlling Online Formative
Assessment
As it is shown in diagram 11, none of the EFL teachers use the proposed software for
better controlling the online formative assessment.
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Q18: Do you authenticate the identity of your learners?

m Yes m No

Diagram 12: Checking Learners’ Authentication

Diagram 12 demonstrates that a quarter of EFL teachers, representing 25%, do not

authenticate the identity of their learners. However, the rest, representing 75%, authenticate

their learners’ identities.

Q19: Do you use a question timer?

®Yes ® No
Diagram 13: The Use of Question Timer by EFL Teachers
Diagram 13 demonstrates that most of EFL teachers, representing 87.5%, use a

question timer. While, two EFL teachers, representing 12.5%, do not use it.

Section six: Teacher’s procedures post assessment

Q20: Do you give online feedback to your learners?

= Yes = No =

Diagram 14: Giving Online Feedback
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Diagram 14 shows that the majority of EFL teachers, representing 81.25%, give online

feedback to their learners. However, three EFL teachers, representing 18.75%, do not give

online feedback to their learners.

If yes, how?

Some of those who give online feedback to their learners claim that they send marks privately
via email. Others claim that they send them on Facebook groups that they created especially
for giving marks and feedback. One other EFL teacher explains that at the end of the session,
he/she dedicates half an hour for example to deliver the feedback. He/she also answers their

questions and always makes sure to open the microphone for them so that they express

themselves better.

Q21: Do youdiscuss your learners’ marks?

= Yes = No

Diagram 15: Discussion of Learners’ Marks

Diagram 15 shows that eleven EFL teachers, representing 68.75%, discuss their

learners’ marks whereas five other EFL teachers, representing 31.25%, do not discuss them.

Why?

For those who do not discuss their learners’ marks, some of them say that they prefer
to do it face to face. Others say that it is because there might be some learners who do not feel
confident discussing their marks. Therefore, if there are any pieces of advice, the teachers

prefer to send them with the same email that contains the mark. Incontrast, those who discuss
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their learners' marks explain that learning from mistakes is the best way to improve and
learners deserve the opportunity to be familiar with discussions. In addition to that, they say
that it is important for them to know their weaknesses in order to develop themselves and also
embrace their abilities.

Q22: Do you provide your learners with activities that would ameliorate
their level?

® Yes ®m No

Diagram 16: Post Assessment Activities to Ameliorate Learners’ Level

As it is demonstrated in this diagram, all EFL teachers claim that they provide their learners
with activities that can ameliorate their level.
2. Presentationofthe Results of the Interview

2.1. Do you find online assessment more beneficial?

In relation to this question, we have noticed that teachers have different opinions about
it. The first teacher argues that online assessment is not more beneficial than traditional one,
but it is rather complementary to it. The second one states that both online and traditional
assessments are beneficial in a certain way. The last teacher claims that online assessment is

more beneficial because it provides different advantages.

2.2. Do you prefer face-to-face assessment or online assessment?
Justify your answer.

Both the second and third teachers mention that they prefer online assessment because
it is more flexible and practical for both teachers and learners than traditional assessment. The
first one indicates that face-to-face is better, because there is no barrier between the teacher

and learners, and it permits to avoid cheating or doing things that the teacher cannot control.
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2.3. What are the advantages that online formative assessment offers
you and your learners?

Concerning this question, the answers differ from one teacher to another. The first
teacher states that online assessment is more comfortable, because the assessment can be
conducted at home, and it permits to exploit technology. The second one maintains that online
assessment is more flexible. The last one has mentioned different advantages. This teacher
argues that online formative assessment permits collecting and providing information about
learners' comprehension and needs, that help to create an appropriate environment for them to

be successful, and provide them an appropriate feedback.

2.4. How challenging is it to implement online assessment to you?
Give concrete examples of challenges you have faced.

The first and second teacher claim that implementing online assessment is quite
challenging because there are learners who are not familiar with technology, so they are
obliged to guide them. They also face internet problems. The first one explains that online
assessment involves streaming and the latter needs a good connection, which is not the case
all the time in Algeria. The second gives a concrete example of internet issues, she says that
when she asks questions sometimes the internet slows and sometimes the learners pretend that
the internet is gone so that they can cheat or skip and avoid answering. The third teacher says
that not all learners have the appropriate technical infrastructure that they need for the online
assessment, issues with the authenticity of the assessment and other problems which can

cause a risk to slip back to traditional summative assessment like tests, exams and essays.

2.5. What are the steps that you follow in each step below?

Based on the three teachers’ answers, each teacher follows his/her own steps.
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Pre-assessment: how do you prepare for your online assessment?

In relation to the pre-assessment, the first teacher writes down the steps of the
assessment and organizes the files needed. The second prepares the assessment questions in
word format or in PowerPoint. The last teacher selects the standard that needs to be tested,

and from where to begin.

During assessment: how do you monitor the assessment?

Regarding the steps followed during assessment, the first teacher puts different timers
to each question and tries to stay vigilant about any cheating attempts that might happen. The
second, shares the screen with the learners then asks them one by one to pick the right answer.
The third one, clearly defines and identifies the learning outcomes, selects appropriate

assessment measures, and assesses the learning outcomes.

Post-assessment: what do you do when the assessmentis over?

Concerning the post-assessment, the first teacher thanks the learners for their efforts,
gives them feedback including their marks and comments about their strengths and
weaknesses. The second one gathers all her learners and discuss with them the answers that
they think are right. The last teacher analyzes learners' results and improves appropriate

programmes according to those results.

2.6. What is the toughest challenge that you face during online
assessment? Why?

The first teacher says that cheating is the toughest challenge, because it is hard to
know whether learners are cheating or not. The other two teachers assume that the biggest

challenge that they faced is internet issues, which is a problem for both teachers and learners

and cause a problem for the implementation of online assessment.
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2.7.What do you suggest to overcome such challenges?

Each teacher provides a different solution. One of them suggests to train learners to
use technology by taking classes to learn the basics of using technology. The second teacher
proposes to provide internet for each learner. The last one suggests Eklavvya, a platform that

helps to conduct online assessment without the need to worry about internet.

3. Presentation of the Results of Classroom Observation

We have attended six online sessions with two EFL teachers. Two sessions before the
online assessment, two other sessions during the online assessment, and the last two sessions
that we have attended were after the assessment. The aim was to observe what teachers do in
each of the previous steps and to see how they manage to overcome the challenges that they

face during online assessment.

Item 1: Do teachers train their learnerss on how to use the software needed
or answer appropriately?

According to what we have observed, both EFL teachers train their learners before the

assessment by explaining to them how to use the platforms and how to answer appropriately.

Item 2: Do teachers adjust security programs to avoid cheating?

None of the observed teachers uses security programs to avoid cheating.

Item 3: Do teachers check the authentication of their learners?

During the two sessions of online assessement, we have observed that both EFL

teachers do not check their learners’ authentication due to time limitation.

Item 4: Do teachers have internet issues?

Item 5: Do learners have internet issues?

In all six sessions, we have observed that EFL teachers and some of their learners have

internet issues from time to time .For instance, a learner leaves the zoom meeting while the
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teacher is explaining an important aspect of the lesson. Thus, that learner has to find the link
in Telegram application and join the meeting again. That is a serious problem especially
during assessment, when a learner is giving the answer to the teacher and suddenly the
internet is gone. The same thing for the teachers, when they have a problem with their internet

connection, the meeting automatically stops. Consequently, they start a new one.

Item 6: Is there any interaction between teachers and learners during the
online formative assessment?

In all observed online sessions, we have noticed that sometimes the learners interrupt
the teacher in a polite way and ask for clarification or give a comment about a certain point.
For example, one says: “I am sorry miss, could you explain this again please?” The same
thing happened with the two EFL teachers when they think that the idea or question is not
clear but the learners feel shy to ask, they directly repeat and try to clarify the question for
instance. After that, they ask again their learners if everything is clear.

Item 7: Are there learners who are not advanced in using computers and
internet?

Indeed, during all the sessions that we have observed, there are some learners who are
not advanced in using computers and the internet. Their teachers face some difficulties with
them as they feel the need to stop for a while and explain to them what they should do. For
example, when a learner turns the camera on unintentionally, the teacher says his/her name
and asks him/her to turn the camera off. In addition to that, both teachers keep asking their

learners to keep their microphones off and explain how to do that so they can hear them well

Item 8: Can teachers know about cheating attempts?
Based on what we have observed in the online assessment sessions, there is no way
that teachers can know about their learners cheating attempts. Especially because learners are

not asked to turn their cameras and microphones on during the online assessment.
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Item 9: Do teachers record the online assessment session?

We have attended two online assessments, each one with one EFL teacher. One
teacher records the session because he decides to give marks after the session. In other words,
he needs the session to evaluate his learners because the test is on the Zoom platform.
Whereas, the other teacher immediately writes down the marks before the session ends.
Therefore, there is no need to record the session. It is worth noting that teachers do not just
record the assessment sessions, but they also record the other online sessions in case some of
the learners cannot attend or have internet problems, they can go back to the recorded

sessions.

Item 10: Do teachers give feedback to their learners after the online
formative assessment?

After the assessment, both EFL teachers give their learners their marks and comments
about them. For instance, they congratulate their learners who get good marks and wish for
the others hard luck and motivate them to work harder.

Item 11: Do teachers take into consideration the difficulties faced by their
learners during the online formative assessment?

Undoubtedly, in the sessions made after the online assessment, we have observed that
teachers focus more on the difficulties faced by their learners during the online formative
assessment. For instance, they explain more or do activities related to what’s difficult for their
learners and make things clearer.

Item 12: Does online formative assessment have a positive impact on the
learners’level?

From our observation of post online assessment sessions, learners’ level seem to be

better thanks to the comments of teachers. Also, the assessment makes them know their

weaknesses that they need to work on.
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Item 13: Does online assessment develop the teachers’ performance?
Concerning EFL teachers’ performance, we have observed that they try to change the
method used and use a new one if they see that the one they used before is not the most

suitable one and does not make them reach their goals. Hence, we can say that the assessment

develops the teachers’ performance.

Conclusion

This chapter presented the results of the questionnaire and the interview ad ministrated
to voluntary EFL teachers who teach and assess their third-grade learners of some Algerien
High Schools online. Moreover, it presented the results of the online classroom observation
where we observed six online sessions on the Zoom platform. From the obtained results, we
gathered information about the steps followed by EFL teachers before, during, and after the
online assessment. In addition to that, we deduced the various challenges faced by these

teachers during online assessment and their suggested solutions to overcome those challenges.
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Introduction

This chapter deals with the interpretation and discussion of the results obtained from the
questionnaire distributed to sixteen EFL teachers, the interview conducted with three other
EFL teachers, and the online classroom observation. The results obtained from the three
research tools are discussed in relation to the literature review and to the E-assessment
procedures checklist (EPC) model proposed by Sangi (2007). This chapter is divided into two
parts, the first part deals with the discussion of the results of both the questionnaire and
interview, and the second part is devoted to the discussion of the results of the classroom

observation checklist.

1. Discussion the Teachers’ Questionnaire and Interview Results
1.1. General Information

As regards the first question about EFL teachers’ years of experience, the results show
that the years of experience vary from one to seven years. Fifteen EFL teachers, representing
the majority (93.75%), declare their years of experience from one to three years, while only
one teacher, representing 6.25%, declares his/her years of experience from four to seven
years. This means that those fifteen teachers are beginners in the domain of online teaching
while that one teacher has enough experience compared to others. Borg 2006 claims that
teaching is a process that can be defined as dynamic interactions consisting of cognition,
context, and experience. Indeed, a teacher’s experience is seen as an important element in the
teaching process.

As for the question of digital literacy skills, the results also differ from one teacher to
another. Four EFL teachers, representing 25%, qualify their digital literacy skills as
“Average”. Nine teachers, representing the majority (56.3%),qualify their digital literacy
skills as “Good” while the three other EFL teachers, representing 18.8%,rate their digital

literacy skills as “Advanced”. None of the teachers rates their digital literacy skills as “Poor”,
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this indicates that all of them master using the technology to some extent Moreover, it is
necessary for teachers who use online platforms to have digital literacy skills so they can run
their sessions with minimum problems.

Regarding the third question of the questionnaire about if teachers have internet access
at home or not. The results indicate that all the teachers have internet access at home.
Otherwise, they would not be able to teach or assess learners online. As for the fourth
question of the questionnaire that is about if teachers have the appropriate devices to
implement the online assessment. The results revealed that all EFL teachers have devices for
implementing online formative assessment. The majority of the participants, representing
87.5%, use their personal computers with their smartphones, while the others, representing
12.5%, use their tablets together with their smartphones. Basar et al (2021) argue that internet
access and internet packages play a significant role in the effectiveness of online learning.
Internet connection and personal devices permit EFL teachers to implement the online
assessment effectively from home.

1.2. Online Assessment Techniques

As regards online assessment techniques, we can say that teachers use different
methods to implement online assessment successfully. From the results obtained from
question five in the questionnaire, we can see that all teachers use the Zoom platform for their
online assessment. Souheyla (2021:268) states that: “Zoom classes have many merits and
positive effect on students academic results and fundamental language skills”. In addition,
50% of them use Google meet with Zoom, and 6.25% use Zoom with Telegram. In the same
context, concerning the skills assessed with the used platforms, the answers show that all EFL
teachers use these online platforms to assess reading and writing (100%). Also,87,50% of the
teachers use them to assess listening and speaking besides reading and writing. As mentioned

by Robles and Braathen (2002) in their work that there are different skills which can be
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enhanced throughout online teaching like writing and communication. Regarding question
twelve in the questionnaire, the majority of EFL teachers prepare first the test questions and
digital files needed, then select the appropriate program for sharing the test and collecting
learners' answers. Additionally, one teacher prepares score quiz questions for the online
assessment. The last participant makes a survey through Google forms and then the learners
are asked to answer. Preparing an online assessment is very important, therefore, teachers
have to prepare it carefully taking into consideration learners’ capabilities. Yilmaz (2017:47)
states that "online assessment and evaluation practices should be well-prepared and should
be easy to understand for students and should guide them™”. Concerning table 5, we deduce
that the majority of teachers, representing 62,50%, train their learners before the online
assessment, by designing a pre-session where they explain how the assessment will be carried
out. It is seen that:" Both lecturers and students should be provided with trainings on online
assessment” (Ibid). Whereas, 31,25% of the participants do not train their learners because
they think that they already know how things work.

As regards the question about whether EFL teachers use a question timer, more than
half of the participants, representing 87,50%, use a question timer. As it is explained by
Alharbi et al (2021:150) "Due to the ease of cheating in online assessments, EFL teachers
should be aware of teaching techniques and design interventions to reduce cheating in online
formative assessment, some suggestions include setting a timer for each question™. While
only two teachers, representingl2.50%,do not use it. Other interesting findings from diagram
14 show that a large number of teachers, representing 81,25%, provide feedback to their
learners by using different methods like sending emails, using a Facebook group, or
dedicating a session for giving feedback and providing answers to their questions. According

to Lahad et al (2004:1): “the main aim of the online test is to provide feedback to students,
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which is one of the requirements of the learners centered learning paradigm™. On the other
hand, 18,75% of EFL teachers do not give feedback to learners.

Besides, in diagram 15, regarding the discussion of learners’ marks, we notice that
eleven EFL teachers do it (68,75%). They claim that learning from mistakes is the best way
and it gives learners the opportunity to learn how to hold a conversation. In contrast 31,25%of
EFL teachers do not discuss marks of their learners, they prefer to do it face to face. They
claim that there are learners who are uncomfortable, so if there is any comment they send it
with the same email containing the marks. Furthermore, in diagram 16, we notice that all EFL
teachers design activities to ameliorate learners' level and reach the selected goals. In addition
to the results of the questionnaire, the findings of the fifth question in the interview shows that
there are three steps that teachers take into consideration when designing an online
assessment. Sangi et al, (2007) see chapter 1. The first step is pre-assessment. It consists of
the teacher's preparation for the assessment before the online session. In this step we notice
that teachers use different methods including: the organization of the steps of the assessment
and the files needed for it, the preparation of the questions, or the selection of the standards
that need to be tested and where to begin the assessment. The second one concerns the
implementation of the online assessment, we conclude that there are teachers who put a timer
for each question to be aware of any cheating attempts, and others share the screen with the
learners and ask them to answer, identify and assess the learning outcome with the selection
of the appropriate assessment measures. The last step in relation to the post-assessment, we
have different points of view that comprise: thanking learners for their effort and giving them
feedback, regrouping all the learners and discussing the right answers, or designing
appropriate programs according to the obtained results. According to what has been discussed
above, each teacher has developed his/her own methods to implement online assessment

effectively.
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1.3. Teachers’ Perception about Online Assessment and its
Implementation

When dealing with teachers' agreement about online assessment implementation,
which is represented in diagram 5, we notice that the thirteen of participants, representing
81,25%, agree with its implementation. Regarding the remaining answers, they are between
strongly agree (12.50%) and disagree (6.25%) which represents only one teacher. According
to the answers, we can conclude that teachers have a positive attitude towards the
implementation of online assessment, as claimed by Alsadoo (2017:149) "Teachers hold
positive attitude towards the use of technologies in assessment and they preferred it to the
traditional form of assessment". Other interesting findings are revealed from the questionnaire
(question 8) we have found that a large number of the participants think that online
assessment is very important for the teaching and the learning process. In this context,
Barbosa and Garcia (2005) state that online assessment is an important step in the e-learning
and it helps to improve the learning and teaching process. In fact 81,25% of teachers say that
online assessment is important and only 12.50% think that it is not. As from question9 in the
questionnaire, all teachers state that online formative assessment is significant for both
teachers and learners, since it provides several benefits. They claim that it permits them to
provide feedback for their learners, improve their performance and make them active learners.
In addition, they maintain that online formative assessment helps determine and evaluate
learners’ progress, and know the effectiveness of their teaching methods.

In relationto EFL teachers' experience with online assessment, represented in diagram
6, 75 % of them say that they had a good experience with online formative assessment,

because they did not face any problem with the learners, it was comfortable since they were



not obliged to leave their homes and also gained experience. However, 25% say that they had
a bad experience because they faced connection problems and lack of learners' familiarity
with the platform used. These results confirm Fitriyah and Jannah’s (2021) words that online
assessment can have both positive or negative effect on the learning and teaching process.
Furthermore, from the outcomes obtained from the first question in the interview, we
conclude that the majority of interviewees claim that both online and traditional assessments
are beneficial in a certain way, which means that both have advantages according to which
purpose they are used for, while only one teacher says that online assessment is more
beneficial because it provides different advantages. One teacher claims that online assessment
reduces the amount of work for both teachers and administration, reduces costs for the
institution, and is less time consuming. In addition to that, it is more comfortable and provides
a friendly environment, which is less stressful. These results go hand to hand with what has
been stated by Joshi et al (2020:87) " Many advantages are offered by online assessment like
administration of assessment is less time consuming, automated marking, less paper work,
instant feedback about learners' progress, instant monitoring of students' performance”. In
addition to that, the examination of diagram 7 leads us to say that the greatest number of EFL
teachers, representing 81,25%, prefer to use the traditional assessment, this outcome supports
the words of Ghanban and Nowroozu (2021:14) who claim that " teachers stated that face to
face teaching was on the whole more efficient than the online teaching”. Whereas, just
18.75% of teachers prefer to use online assessment. According to the results, we conclude that
the majority of teachers prefer to use the traditional assessment rather than online assessment.
In the light of what has been said in the section above, the findings obtained from the second
question of the interview, concerning the preferences of teachers between online and
traditional assessment differ from those obtained from question 11 of the questionnaire. In

fact, the answers show that the majority of teachers prefer to implement online assessment
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rather than traditional one thanks to its benefits. Indeed, Spivey and McMillan (2014, cited in
Fitriyah and Jannah, 2021:266) argue that “online testing has many advantages Over
traditional paper and pencil testing”. The interviewees say that online assessment is more
flexible, practical than traditional assessment, and is highly favourable to modern learners.
This idea is supported by Robles and Braathen’s view that affirms that "online instruction
may be more efficient convenient and flexible for both students and teachers” (2004:39). The
remaining participant who represents the minority, claims that she has a preference for
traditional face-to-face assessment, because the teacher has more control on the classroom,
and can observe learners directly without worrying about cheating.

As seen before, concerning EFL teachers’ perception of online assessment, diagram 8
demonstrates that 56,25% of the teachers find difficulties in preparing the online assessment
because it takes time and effort. In this regard, Yilmaz (2017:47) states that “alternative
assessment and evaluation practices take a lot of time and effort™”. On the other hand, 43.75%
of them say that designing an online assessment is easy, because all the sources are digital and
educational interactive based and when a person has experience with it, it becomes easier.

1.4. Advantages and Disadvantages of Online Assessment

The results obtained from the questionnaire and the interview show that online
assessment has both advantages and disadvantages, as Glushkova et al (2021:2) claim that:"
the new format has its share of obvious advantages and delayed negative consequences”. The
examination of the third question from the interview leads us to say that online assessment
provides different advantages to EFL teachers. The two first interviewed teachers state that
online assessment is more flexible and comfortable, since the assessment can be simply
conducted at home, and give the advantage to exploit technology so that both teachers and
learners will be more familiar with it. This finding is in conformity with the view of

Fitriyahand Jannah (2021:274), they state:"Teachers admitted online assessment becomes a
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preference for its flexibility". The last participant presents other supplementary benefits. She
claims that online formative assessment helps teachers provide information about the learners'
needs, which permits them to create an appropriate environment to learn successfully and
provide them with suitable feedback. In addition to that, she argues that online formative
assessment involves setting learning goals that increase learners' progress and motivation, as
affirmed by Alharbi et al (2021:141) "With advances in technology, teaching English as a
foreign Foreign language has become more flexible and teachers can monitor learner's
progress through online formative assessment .

The findings also demonstrate that online assessment has its disadvantages. The results
displayed in figure 9, show that seven participants, representing 43.75%, argue that the
biggest challenge that they face with online assessment is connectivity issues due to network
problems in Algeria, which can have a negative effect on its implementation. This o utcome is
confirmed by Fageeh (2015:50) who claims that:" There are internet connectivity problems,
technical hitches that may interrupt the test-taking process”. Other six teachers, representing
37,50%, state that cheating is a serious challenge for them when conducting an online
formative assessment, since they cannot directly control their learners. This has been pointed
out by Alsadoon (2017:148) in his research where he indicates that: " E-assessment give the
instructors less control over the exam setting, which makes cheating easier for students"

There are other challenges mentioned by the remaining teachers that consists on:
technology, low engagement and learners' authentication, each one of them represents the
challenge faced by one teacher (6.25%). In relation to what has been mentioned above, Joshi
et al (2020, 87) explain that:"Ensuring identity of the student is a big challenge. Since
students are not face to face, chances of identify fraud is more™ As for the interview section

question six, it is noticeable that the interviewees have the same answers, since the majority
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agree that they face internet problems, while the others say that cheating is the toughest
challenge.

Concerning teachers' opinion about low engagement in diagram 10, half of the
participants think that lack of interaction between teachers and learners during online
formative assessment influences learners' progress, because it can cause lack of learners
self-confidence which makes them unable to express their opinion, they also add that learners
can feel uncomfortable, which can affect negatively their performance. In this context Kearns
(2012:199) asserts that:" where there is no face to face interaction, instructors are
particularly challenged to convey their intentions accurately and provide appropriate
feedback to help learners achieve the targeted learning objectives™. Whereas, the other half
thinks that low engagement is not considered as a problem. Additionally, the fourth question
of the interview shows other obstacles faced by EFL teachers during online assessment. A
large number of participants point out that they face problems with learners' familiarly with
technology, so they are obliged to guide them in every step which is quite challenging, as they
face internet issues. In this regard, Robles and Braathen (2002) assume that students are
uncomfortable with cyberspace so they need guidance. The last teacher adds that there have
been learners that don't have the appropriate technical infrastructure needed for the
assessment. This finding is supported by the view of Basar et al (2021:128), that "lack of
robust online infrastructure may impede the effectiveness of online learning”. They
mentioned the issue of learners’ authentication.

1.5. Suggestions to Overcome the Challenges

In the previous findings, in both of the interview and the questionnaire, participants
were given the opportunity to suggest some techniques and methods to overcome the

challenges faced during the implementation of the online assessment.
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From the questionnaire, more precisely the seventeenth question, we deduce that there
are different software (lockdown browser, remote Proctor, audit log) that can be used in order
to overcome the faced challenges, for a better control of online assessment. But according to
the results obtained from the answers of the teachers, no one use any of the proposed
software. In the same context, regarding 'teachers' suggestions to overcome the challenges',
the answers gained from the eighteenth question conclude that the majority of teachers (75%)
represented in diagram 12, authenticate the identity of their learners before the online
assessment to avoid any malicious dishonesty and just 25% of them don't authenticate their
learners' identity. In this concern, Okada et al (2019:861) claim that "Authenticating the
students' identity and authenticity of their work is increasingly important to reduce academic
malpractices and for the quality assurance purposes in Education”.

In addition to the results of the questionnaire, the results of the interview from the
seventh question, demonstrate that the interviewees have suggested that learners must take
classes to learn how to use technology, they have also proposed to provide internet for each
student. One of them has suggested Eklavvya platform that helps to implement online

assessment without the need to worry about internet.

2. Discussion of the Results of the Classroom Observation

Being in a real context and getting involved in online sessions was more beneficial to
gather the necessary data. For the first item observed, about whether EFL teachers train their
learners before the online assessment, both EFL teachers whom we had the chance to attend
some of their online sessions scheduled a pre-session, where they explained to their learners
how to receive the assessment link, use the Zoom platform, and answer appropriately. This
step is significant because it does not only make things easier for the learners but also for

teachers to make less effort the day of the assessment. Otherwise, if a teacher ignores this
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step, the learnerss will feel anxious, especially when online assessment is new to them (Yucel,

2014).

Concerning the second item observed during the online assessment, which is about the
use of security programs for cheat prevention, none of the two teachers used any program to
avoid cheating. Despite the power of security programs, teachers do not give it much

importance.

As mentioned in the literature review chapter, Bailie and Jortberg (2009:198) define
authentication as ‘the process of determining whether someone or something is in fact who or
what is declared to be’. However, at the beginning of the two online assessment sessions,
none of the EFL teachers authenticated the learners’ identities for fear of wasting time.
Indeed, the process of checking whether the ones who are taking the test are the learners

themselves takes a lot of time. Therefore, teachers prefer to skip it despite its importance.

As for the fourth and fifth items observed during the six online sessions, both of the
teachers and their learners struggled with internet issues. Since the assessment was online, it
required a high-quality of internet connection for the teacher and his/her learners, and this was
not the case all the time. Hence, this is challenging especially during the assessment session
Similarly, Asio et al (2021:57) claim that ‘Internet connection is both an issue and challenge

not only for students but also for teachers and the institution’.

As we mentioned in the literature review, teachers struggle with learners who do not
know how to use technology. That is what we exactly observed during the online sessions. In
some situations, teachers had to switch from their lesson plan to explaining essential elements

of using computers and online platforms.

From the observation of the second and third items, we can deduce that teachers

cannot know about cheating attempts. Since they do not authenticate the identity of their
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learners at the beginning of the assessment session and do not adjust any security programs,

the learners cheat without risk of getting caught.

According to the theory that we have adapted in the literature review, giving feedback
is one of the procedures followed by teachers after the assessment. From our observation, the
two EFL teachers gave feedback to their learners. They did it positively, they expressed their
happiness and pride of their learners who were hardworking without harming the others who
failed. Instead, they motivated them to work harder, and they gave them some tips that can
help them enhance their level. Regarding what we observed about the impact of formative
online assessment on learners, their level was getting better thanks to their teacher’s
comments and motivational tips. As King (2014) confirms, thorough and timely feedback
provided by teachers is rated as valuable by the students because that makes them improve
their learning process. Therefore, formative assessment has a positive impact on learners’
level. Thus, the teacher’s formative feedback is complementary to the online formative
assessment. Furthermore, the important change that was noticeable after the assessment, is
that EFL teachers’ performance improved due to the implementation of the assessment. In
other words, when the assessment is done and the teacher gives feedback to the learners, the

teacher becomes aware of the methods used and need to be changed.

As stated in the literature review, interaction between teachers and learners is an
integral part of the teaching and learning process. However, it is considered a challenge,
especially in an online environment. notwithstanding, we have observed that there was an
interaction between the teacher and his/her learners where learners interrupted and asked for
clarification when necessary and the two EFL teachers stopped to make sure that everything
was clear for their learners. Correspondingly, Affir et al (2003) claim that in a synchronous
distance learning environment the instructor frequently stops teaching in order to ask students

whether they understood the presented content.
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Taking into account the difficulties faced by learners during the online formative
assessment is fundamental in the post-assessment phase. Definitely, as demonstrated in the
previous chapter, the two EFL teachers focus more on the questions that their learners could
not answer. By way of explanation, the outcome of formative assessment guides the teachers
to plan for their next sessions. For instance, they schedule extra sessions to do more tasks and

lessons to simplify the difficult points.

Conclusion

To conclude, the discussion of the results gathered from the three data collection tools
used in the study answered the three research questions. Onone hand, it is clear now that EFL
teachers face various challenges during the online formative assessment including cheating,
internet issues, learners’ authentication, and lack of digital literacy skills. On the other hand,
EFL teachers use some methods to overcome such challenges involving learners’ training and
use of question timer. In addition to that, the discussion according to the theory adopted
explained the procedures followed by EFL teachers before, during, and after an online
formative assessment.

This discussion confirmed the first and the third hypotheses. For the first hypothesis,
the results revealed that EFL teachers are not able to know if the testers are using any other
devices for cheating and some of EFL teachers cannot be sure about the student’s identity
since they do not authenticate it. Concerning the third hypothesis, indeed, EFL teachers
prepare a suitable test containing valid questions. Then, during the online formative
assessment, they use the methods mentioned above to better control the assessment. At the
end, they give feedback to their learners as a final step after the assessment. However, the
second hypothesis stated is disconfirmed as teachers do not waste their time on authenticating

their learners’ identities during the formative assessment.
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This dissertation has investigated voluntary EFL teachers’ assessment challenges and
strategies in online teaching with some third-grade learners of High Schools in Algeria. It
aims at identifying the challenges that EFL teachers face during an online assessment. Also, it
examines how EFL teachers overcome these challenges. In addition to that, it determines the
common online assessment procedures followed by EFL teachers before, during, and after the

online assessment.

This study was worth conducting because only few pieces of research investigated the

common challenges faced by EFL teachers during an online assessment. Moreover, it shows

the importance of online assessment and how teachers deal with its challenges.

To answer the research questions and confirm or disconfirm the hypotheses stated in
the introduction, we have opted for a mixed-methods approach. The latter is a combination of
gualitative and quantitative research methods We have used three research data collection
tools, a questionnaire answered by sixteen EFL teachers, an interview conducted with three
other EFL teachers, and online classroom observation done on the Zoom platform with two
EFL teachers. In order to analyze the data gathered, we used the rule of three for the
guantitative data and qualitative content analysis for the qualitative data. The theory adopted

was the E-assessment procedures checklist (EPC) model proposed by Sangi (2007).

The data gathered answered our research questions. The results revealed that EFL
teachers face various challenges during online assessment such as cheating attempts, internet
issues for both learners and teachers, learners’ authentication, and digital literacy skills. They
also revealed the methods used by teachers to overcome some challenges such as scheduling a
pre-session to train learners and using a timer during the assessment. The data showed the
procedures followed by EFL teachers before, during, and after the online formative

assessment. EFL teachers tend to prepare a suitable test with valid questions and make a pre-
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session where they train learners how to use the platforms and answer ina proper way. During
the assessment, EFL teachers do their best to control it and try to interact with their learners
from time to time. Finally, when the assessment is over, EFL teachers give positive feedback

to their learners.

After collecting and analyzing the data, the first hypothesis was confirmed when we
found out that learners’ authentication is a challenge to EFL teachers as they cannot waste
time on authenticating learners’ identities. And the procedures suggested in the third
hypothesis were confirmed as well. Contrary to the second hypothesis which was
disconfirmed because the results showed that EFL teachers do not authenticate learners’

identities neither before nor during the assessment.

The limitation of the present study is that we have attended only the online sessions of

the last term with two EFL teachers. Therefore, we have not attended enough sessions.

For further research studies, we recommend future researchers to investigate the same
topic and observe the online classes from the beginning till the end of the year. Moreover, we
suggest studying the same topic but from the learners’ points of views. In other words, what
could be the challenges that learners face during the online assessment? To conclude, the

benefits of online assessment can also be an important area to be examined.
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Questionnaire

This questionnaire is one of the instruments used in our research study. It is intended to
investigate the challenges that voluntary EFL teachers face during an online assessment with
some third-grade students of high schools. Also, it aims to explore the way EFL teachers deal

with those challenges and the steps they follow before, during and after the online assessment.

We would like to thank you in advance for your help. You are kindly requested to put a tick

in the right column or write an answer when necessary.

Sectionl: Teacher’s knowledge and access to computer and internet

1. How long have you been teaching online? ( 1-3) ( 4-7) ( more than 7 years )

2. How would you rate your digital literacy skills? ( Poor / Average / Acceptable/
Advanced )

3. Do you have internet access at home? ('Yes /No)

4. Do you have the appropriate devices to implement the online assessment? (Yes/ No).
If yes, which technological devices do you use?

5. Which platform do you use for online teaching and assessment?

Section 2: Teacher’s beliefs about online assessment and its importance

7. Do you agree with the implementation of online assessment?
Strongly disagree / Disagree / Agree / Strongly agree
8. Do you think that online assessment is important for the teaching and learning

process? (' Yes / No)



9. According to you, what is the importance of online formative assessment?

Section 3: Teacher’s pre-assessment procedures

12. How do you prepare online assessment?

14. Do you train your learners before the online assessment? (Yes/No)

If yes, how?

Section4: Teacher’s challenges during an online assessment

15. What is the biggest challenge you have faced during an online assessment and why?

Cheating / Authentication / Technology / Connectivity issues / Low engagement



16. Do you think that lack of interaction between the teacher and learners during online

assessment influences the learners’ performance? If yes, how?

Section5: Teacher’s monitoring during an online assessment

17. Do you use any of these software to better control the online formative assessment?
( Lockdown Browser / Audit Log / Remote Proctor ) (' Yes /No).
If yes, underline the software you use.

18. Do you authenticate the identity of your learners? ( Yes /No)

19. Do you use a question timer? ( Yes/ No)

Section 6: Teacher’s procedures post assessment

20. Do you give online feedback to your learners? If yes, how?
21. Do you discuss your learners’ scores? ( Yes/ No)
Why?

22. Do you provide your learners with activities that would ameliorate their level?

(Yes/No)

Thank you



Interview Questions

Dear teachers, this interview is taking place in order to collect data for our present study.

Thank you for accepting this interview and for your precious time and answers.

1. Do you find online assessment more beneficial?
2. Do you prefer face-to-face assessment or online assessment? Justify your answer.
3. What are the advantages that online formative assessment offers to you and to your
learners?
4. How challenging is it to implement online assessment to you? Give concrete examples
of challenges you have faced.
5. What are the steps that you follow in each step below:
o Pre-assessment:
How do you prepare for your online assessment?
o During assessment:
How do you monitor the assessment?
o Post-assessment:
What do you do when the assessment is over?
6. What is the toughest challenge that you face during an online assessment? Why?

7. What do you suggest to overcome such challenges?

Thank you.



10.

11.

12.

13.

Classroom Observation Checklist

Do teachers train their learners about how to use softwareares needed or answer
appropriately?

Do teachers adjust security programs to avoid cheating?

Do teachers check the authentication of their learners?

Do teachers have internet issues?

Do learners have internet issues?

Is there any interaction between teachers and learners during the online formative
assessment?

Are there learners who are not advanced in using computers and internet?

Can teachers know about cheating attempts?

Do teachers record the online assessment session?

Do teachers give feedback to their learners after the online formative assessment?
Do teachers take into consideration the difficulties faced by their learners during the
online formative assessment?

Does online formative assessment have a positive impact on the learners’ level?

Does online assessment develop the teachers’ performance?

Thank you



