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Abstract

The present study investigates the issue of foreign language speaking anxiety in the
department of English at Mouloud Mammeri University of Tizi Ouzoou. It aims to realize
two main objectives. First, it ams to explain the causes that lead to students’ foreign
language speech anxiety and hinder their speaking performance. Second, it ams to
investigate the effective strategies that teachers and learners can use in order to decrease
anxiety and enhance students’ foreign language speaking performance. To achieve this
purpose we rely on Horwitz et a theory (1986). Besides, this study relies on two main data
gathering tools: a questionnaire and an interview. The former is administered to seventy-
seven first year students of English at MMUTO. The latter is conducted with six teachers
of oral expression from the department of English at MMUTO. The findings of the study
illustrate that most foreign language students tend to be anxious in speaking situations
more than the other situations like listening, reading and writing. There are different
factors that lead to students’ foreign language speaking anxiety which hurdle their learning
and their speaking performance.



General I ntroduction



General Introduction

Statement of the Problem

The ability of speaking a second/foreign language is one of the most important issues for
foreign language learners. Therefore, students who are engaged to learn English as a foreign
language (EFL) need endeavor effort in order to speak it, but not with the same degree of
speaking their mother tongue because of the interference of various factors like affective ones
(anxiety and frustration) during the learning process. For this purpose, teachers try to provide
EFL learners with a suitable environment such as studying in laboratories and using various
activities that aim to ameliorate students’ level.

However, most students do not take part in speaking activities. Teachers observe that
their students’ level increases just in listening, writing and reading skills, but they still have
difficulties in the speaking skill. For instance, teachers are frustrated when arriving at the
speaking stage because their students cannot produce a simple sentence. Furthermore, even
foreign language students wonder why they cannot express their ideas freely, why they have
difficulties in communication and why they cannot speak fluently like others.

Nevertheless, researchers noticed the existence of the affective variable ‘learning
anxiety’, which hinders students to take part during the lessons and influences their speaking
fluency negatively. For this reason, the present work attempts to investigate the factors of
anxiety and the link between anxiety and the speaking skill.

Aims and Significance of the Study

Anxiety is considered as one of the most important issues which tends to have a
considerable negative effects on foreign language learners. For this purpose, our research
attemptsto reach two important objectives. First, wefocus on the exploration of thefocal causes

of anxiety that make first year students of English at MMUTO very anxious and prevent them



to speak fluently. Second, we aim to look for the appropriate strategies that help both teachers

and students in order to reduce anxiety and promote the students’ speaking skill.
Thesignificance of thisinvestigation liesin thefact that it isan exploratory research about

the factors of anxiety and the appropriate strategies that may reduce it at the level of the

department of English at MMUTO. So, knowing the causes that lead to students’ speech anxiety

may help in finding ways to reduce it, and its reduction may assist in enhancing students’

speaking performance.

Resear ch Questions and Hypotheses

Thiswork attempts to give answers for the following questions:

1- Dofirst year students in the department of English at MMUTO experience foreign language

anxiety?

2- To what extent does anxiety affect negatively the speaking skill of the first year studentsin

the department of English at MMUTO?

3- What are the focal factors that cause students’ anxiety?

4- How can both teachers and first year students in the department of English at MMUTO

overcome or reduce this phenomenon in order to enhance the students’ speaking skill?

To answer our research questions, we advance the following hypotheses:

1- First year studentsin the department of English at MMUTO experience anxiety.

2- First year students in the department of English at MMUTO are affected negatively by

anxiety.

3- First year students in the department of English at MMUTO can overcome or reduce the

negative effects of anxiety by knowing the main factors and adopting the appropriate strategies

that help them to escape from the anxiety circle.



Resear ch Techniques and M ethodology

The purpose of thisresearch isto investigate the focal factors that cause students’ anxiety
and to suggest some strategies that help them to escape from it. Therefore, to achieve thiswe
rely on the theory proposed by Horwitz et al (1986). In this research, we will opt for the
descriptive and explanatory methods to figure out some information about the problems from
which first year students in the department of English at MMUTO suffer. The reasons behind
the use of these methods are due to the nature of the work. First, the description of the problem
of anxiety does not demand an experiment to select the experimental method. Another reason
that leads us to choose the descriptive method is that in previous studies about the issue of
anxiety, all researchers used the descriptive one for gathering students’ opinions, and diaries.
As for the explanatory method, it will help us to explain why this phenomenon occurs and to
predict future occurrences. Explanatory studies are characterized by research hypotheses that
specify the nature and direction of the rel ationships between or among variables being studied.
Finally, the choice of this method can also bejustified by the fact that thisresearch methodol ogy
can provide us with consistent and comprehensive information and valid results without
consuming time.

Concerning the research sample, we find it necessary to choose a sample from the whole
population of the first year students in the department of English at MMUTO through random
sampling process. Thisisin order to avoid subjectivity and serve the scope of the study aswell.
Besides, it issufficient to deal just with the sample of seventy seven students selected randomly
from the whole population. First year students are selected for the purpose of exploring and
collecting their views about anxiety and knowing whether they use strategiesto reduceit or not.
Teachers of ora expression are also selected to know the extent to which anxiety influences

negatively students’ speaking skill.



In order to answer the research questions, test our hypotheses and obtain the information
required for our study, we rely on two main tools. the questionnaire and the interview. The
questionnaire is administered to first year students in the department of English at MMUTO.
The fundamental reason behind the choice of this instrument in this study is that the
questionnaire is a very important research tool that may help us to gather a huge amount of
information in a short period of time and it is more useful in helping us to get a better
understanding of students’ difficulties in learning English and the main factors causing anxiety
for them and its influence on their communication. Concerning the interview, it is directed to
teachers of Oral Expression in order to know the extent to which anxiety is related to the
speaking skill in comparison with other skills.

Structure of the Dissertation

The overall structure of this dissertation follows the traditional -simple model. It consists
of a genera introduction, four chapters and a genera conclusion. The first chapter is the
‘Review of the Literature’. It reviews the theoretical foundations which are closely related to
anxiety and aims at exploring and exposing different works done on this particular subject in
order to clarify the notion of anxiety and more particularly the speaking skill. The second
chapter is called "Research Design’. It describes the methodol ogy adopted for the study as well
asthe procedures of data analysis and data collection. Thethird chapter is entitled "Presentation
of the Findings’™ in which the results are figured out by using different tables and diagrams. The
fourth and the last chapter is labelled ‘Discussion of the Findings’ whose function isto discuss
the findings of the study and gives answers to the research questions. Finally, this dissertation

ends with a general conclusion which summarizes the whole work.
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Chapter One: Review of the Literature

Introduction

Anxiety is one of the magor problems which hinders the process of second/foreign
language learning. Many researchers studied anxiety as a psychologica phenomenon starting
from the 1970s to the present day. Although they depend on different perspectives, they look
for the same result, which is exploring and presenting beneficial explanations for this
phenomenon. Based on earlier research, in this chapter, we attempt to clarify theissue of foreign
language anxiety. We begin by presenting the definition of anxiety. Then, we present the types
of anxiety, and its main symptomsincluding psychological, behavioral, and physical symptoms.
After that, we try to define the speaking skill, its significance and its aspects. Also, in this
chapter, we try to give a clear insight about the foreign language anxiety and the definition of
speech anxiety. To clarify these elements, we rely on Horwitz et a theory (1986).

|. Anxiety

[.1.Defining Anxiety

One of the widespread definitions of anxiety is that of Scovel (1978 cited in Brown,
2007:161), who states that “Anxiety is associated with feelings of uneasiness, frustration, self-
doubt, apprehension, or worry’. From this definition, we can say that anxiety is related to all
humans’ feelings. Anxiety also has been defined by different scholars as Fletcher and Langley
(2009: 35), who claim that it is a ‘natural feeling experienced by everyone when facing
situations which are unusual through different changes and events in life such as the death of
a close family member or changes at work or home’. Therefore, we can say that this
phenomenon can be experienced at any moment in our life. Anxiety was also explained in terms
of the Human Evolution Theory. From this perspective, Darwin (1872 quoted in Wilson,
2006:41) thought of anxiety as “an emotional reaction that is aroused when an organism feels
physically under threat’. Referring to Darwin’s theory of evolution, Twenge (2002, Cited in
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Wilson, 2006: 41) confirmsthat ‘emotions are flexible in that they serve a specific purpose for
the survival of the individual. Anxiety and fear primarily serve to warn of potential danger and
trigger physiological and psychological reactions’.

Spielberger (1983, cited in Brown 2007:161) defines anxiety as “the subjective feeling of
tension, apprehension, nervousness, and worry associated with an arousal of the autonomic
nervous system’. Anxiety is controlled by humans’ nervous system. The arousal of this system
leads to anxiety, which isreflected in feelings of tension, apprehension, nervousness and worry
(ibid).

[.2. Typesof Anxiety

According to Macintyre and Gardner (1991: 31), anxiety has three types: Trait anxiety,

State anxiety, and Situational Specific Anxiety.
[.2.1. Trait Anxiety

According to Macintyre and Gardner (1991), trait anxiety ismore long lasting and stable
and occursin avariety of situations. It is persona and some people are generally anxious about
many things. In fact, some people may feel anxious whereas others fedl relaxed. For example,
some learners may feel at easein written exams, but may feel anxiousin oral exams. According
to Spielberger, et al. (2005), trait anxiety is a general characteristic of an individual’s
personality. Individuals who experiencetrait anxiety tend to have an attitude and reaction which
reflects their ability to understand the nature of certain environmental stimuli and stressful
situations as more or less difficult or threatening. People who develop more trait-anxiety are
much more prone to reacting to alarge level of stimuli, and will be more able to worry in less
dangerous and hard situations (Spielberger, et al, 2005).
[.2.2. State Anxiety (‘"Here-and-Now’ Experience)

According to Macintyre and Gardner (1991:31), the second type is state anxiety, which

is ‘the here-and-now experience of anxiety asan emotional state’. Thisentailsthat state anxiety



is an apprehension experienced at a specific moment in time. Baily and Nunan (1996) state that
it refersto anxiety in a specific temporary phenomenon or particular situation such as language
classroom. Generadly, high levels of state anxiety are particularly harmful. It can even hinder
the person’s tendency to engage in adaptive behavior aimed to end and overcome this feeling.
For example, an exam question makes the learner bored and very disturbed emotionally and
hence very much anxious about hig/her future.

Accordingly, we deduce that state anxiety is a temporary anxiety that learners may
experience at atransient moment of time as aresult of specific conditions or stimuli such as an
important test. Unlike trait anxiety, state anxiety is not permanent, and it diminishes over time.
[.3.3.Situational Anxiety

According to Macintyre and Gardner (1991:31), the third type called situational -specific
anxiety ‘goes deep through the specific forms of anxiety that occur consistently over timewithin
a given situation’. The examples of situation specific anxiety can be public speaking, writing
examinations, performing mathematics, or participating in a foreign language class. Toth
(2010) argues that situational anxiety is akind of anxiety experienced in certain situations .For
instance, taking atest or speaking in public are seen as anxieties experienced in certain well-
defined situations. Spielberger et al. (2005) claim that this type focusses on the general
orientation and certain situations of anxiety. For example, when EFL students speak in front of
their classmates or their teachers. In other terms, students do not find themselves capable to be
proficient in a foreign language speaking passage. Thus, this may give birth to what is called
situational anxiety. In this context, Ellis (1994:691) claims that situational-specific anxiety
‘consists of the anxiety which is aroused by a specific type of situation or event such as public
speaking, examinations, or class participation’.

To conclude, trait and situation-specific anxiety are permanent types of anxiety. Trait

anxiety is considered as a feature of ones’ character which is experienced in any situation while



situation-specific anxiety occurs within a specific situation. However, state anxiety is a
temporary anxiety that occurs in a specific moment of time and decreases over time.

Anxiety can have also debilitative and facilitative types. Alpert and Haber (1960, cited in
Brown, 2007: 162) argue that stress can be agood motivator. For example, it may keep aperson
alert and provide him with motivation. This positive anxiety is called facilitating anxiety. It
does not inhibit the preparation for tests and exams, and can motivate the learner to learn and
succeed. In fact, this type of anxiety helps him/her to improve the progress of learning and
performance. According to Scovel (1978, cited in Ellis, 1994:482), facilitating-anxiety keeps
the learner motivated and fights the new information and pushes him/her to do more efforts to
reduce the negative impact of anxiety. However, some stress can have devastating effects and
can lead him/her to forget severa issues during an exam. This negative anxiety is called
debilitating anxiety.

[.3. Anxiety Symptoms

Peters Myer, Diane (2008) classifies anxiety symptoms into three types:. physica
symptoms, psychological symptoms, and behavioral symptoms. Physical Symptoms consist of
shallow (weak) and hyperventilation (quick and deep) breathing, intense rush of adrenaline (a
hormone that causes blood pressure to rise) and other stress hormones, pounding heartbeat,
heart pal pitations and sweating. They also include shaky limbs and trembling, body and muscle
tension, dry mouth, headaches, nausea, diarrhea, and/or vomiting, skin eruptions, hives and
rashes, fatigue, and eating and sleeping problems. Psychological Symptoms include feeling
overwhelmed, loss of concentration, feeling out of control, hopelessness, anger, and shame. As
for behavioral symptoms, they include angry outbursts and tantrums, refusal to go to school or
to do homework, inability to sleep, curtailment of activities, avoidance of social situations,

places and certain people.



Il. Foreign Language Speech Anxiety

[1.1.The Speaking SkKill

Speaking is a crucial part in foreign/second language teaching-learning. Different
definitions have been given to the speaking skill: Irzegat (2010:6) states that “speaking is the
core of learning languages since speaking a language means knowing that language’.
According to the Oxford Dictionary of Current English (2009: 414), speaking is ‘the action of
conveying information or expressing ones’ thoughts and feelings in spoken language’. In other
words, through speaking people can transact information and even share their ideas with others.
In addition to the above definitions, Brown et al. (1994, cited in M. A. C. Florez, 1999: 1)
consider speaking ‘as an interactive process of constructing, receiving and processing
information’. For example, in a conversation, we find a speaker and a hearer interacting about
a given subject. That is, the speaker provides the hearer with information and the hearer
(receiver) processes them in amanner in which he can understand what is said by the speaker.
Chaney (1998: 13) notes that speaking is ‘the process of building and sharing meaning through
the use of verbal or non-verbal symbolsin a variety of contexts’. In this case, we can understand
from this definition that in speaking situation, people can use either verbal or non-verbal signs
in order to construct knowledge and at the same time share it. Mackey (1978: 263) adds that
‘speaking is the most complex linguistic skill, since it involves thinking of what is to be said
while saying what has been thought’. That is, the problem that most learners face while
speaking is how to transmit the idea as it is rather than saying it in the way of how it was
thought. Because of the existence of anxiety in foreign language learning, speaking is affected

by this phenomenon.



[1.2. The Aspects of the Speaking Skill

The two factors which could determine the success of English are accuracy and fluency. They
are the fundamental criteria to measure both linguistic ability and speaking/communicative
competence respectively in language use (speaking skill).

[1.2.1. Fluency

Hector (1991:12) asserts that fluency in daily speech means “speaking rapidly and well ’,
whereasin thefield of language learning and teaching it means ‘speaking rapidly and smoothly,
not necessarily grammatically’ (ibid). Schmidt (1992, cited in Remova et al, 2008:13) says
that fluent speech is ‘automatic, not requiring much attention or effort’.

Thornbury (2000, cited in Remova et al, 2008: 13) aso claims that fluency depends on
‘a stored bank of memorized chunks and having the ability ... to retrieve these chunks at speed .
Or in other words, fluency is related to the use of words which exist in the mind. So, persons
who have the capacity to bring (get back) those words which exist in their memory quickly can
reach fluency.

Kormos (2006, cited in Remova et al, 2008:13) argues that fluency is ‘understood from
two different angles: global oral proficiency and the ability to produce talk smoothly within the
time constraints of real-life communication’. Kormos (2006) relates fluency to the ability to
produce talk smoothly within time constraints of real-life communication. Thus, he adopted the
definition of fluency from Lennon (2005, cited in Remova et al, 2008: 13) who states that the
word fluency can be related to five concepts which are: ‘rapid, smooth, accurate, lucid and
efficient translation of thought or communicative intention into language under the temporal
constraints of processing’.

I1.2.2. Accuracy
According to J. C. Richards.et al. (1992: 204), in second/foreign language teaching,

accuracy refersto ‘theability to produce grammatically correct sentences’. However, J. Harmer
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(2001: 104) points that accuracy involves the correct use of vocabulary, grammar and
pronunciation, which are considered by Thornbury (2000) as three criteria that most teachers
rely on in the assessment of learners’ command of the linguistic system. Therefore, to be
accurate in oral production, to be understood and to gain interest of their interlocutors, learners
should pay attention to correctness and completeness (no space to fragment sentences) of the
language form; they should master the use of:
1- Vocabulary: which means that learners should learn words and know their meanings, their
use, also they should be able to distinguish between word classes as nouns, verbs, adjectives,
adverbs, or know their functions as determiners, particles, preposition, etc. Mastering
vocabulary helps learners to be able to select and use the appropriate words, utterances and
eXpressions in a conversation context.
2-Grammatical structures: refer to the rules of word order, tenses, etc. This meansthat learners
should know how sentence elements are used and work together such as morphemes, phonemes,
words, phrases, clauses, etc.
3-Correct pronunciation: production of sounds, stress patterns, rhythmic structures and
intonation (the rise and falling of the voice) of the language (Thornbury, 2000).
[1.3. Foreign Language Anxiety

In foreign/second language | earning contexts, anxiety iscalled second or foreign language
anxiety and it has been given many definitions. Irzegat (2010: 2) states that ‘foreign language
anxiety isassociated with sentiments of fear, uncertainty, disturbance, and worry in accordance
with situations where the language is learned such as English in foreign language classrooms’.
That is, foreign language anxiety is related to learners’ feelings in classroom. In their seminal
article "Foreign Language Classroom Anxiety’, Horwitz, et al. (1986:128) provide a definition

of anxiety peculiar to language learning. They state that foreign language anxiety is ‘a distinct
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complex of self-perceptions, beliefs, feelings, and behaviors related to classroom language
learning arising from the uniqueness of the language learning process’.

The uniqueness of language learning liesin the fact that learners are required to perform
in alanguage that they do not fully master. It lies aso in the fact that learners are much more
criticized and negatively evaluated than in other subjects because of the chances of making
mistakes in the language class are much greater. In other words, foreign language anxiety is
considered as a combination of different states of apprehension and worry associated with
foreign language learning. Learners experience it as a result of their perceptions, beliefs, and
feelings about language learning.

According to MacIntyre and Gardner (1994), anxiety in classroom is represented through
learners’ behavior such as anxious learners cannot perform well in role play activities and they
forget previoudly learned material. They are al'so lesslikely to volunteer answer because they avoid
participation and speaking in front of class. To put it smply, anxiety varies in foreign language
learners according to their individual characteristics. This entails that what makes one learner
anxious may not provoke anxiety for another learner.

[1.3. 1. Definition of Speech Anxiety

Foreign language speaking anxiety is also called speech anxiety, stage fright, speech
fright, and public speaking anxiety. Language is a system of communication. For that reason,
it is evident that communication own an important role in learning any language. To practise
speaking is therefore a central part of English lessons in schools today. However, to make
students speak the target language is not always easy and there can be several different reasons
as anxiety. Therefore, researchers provide various definitions to speech anxiety. Kanar (2011:
292) defines speech anxiety as ‘a stress that results from having to speak in front of a group’.
Wrench et al. (2009: 55) believe that the following story represents a state of an anxious learner

expected to give a speech in the classroom:
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During Jaso’s first semester teaching, he had a student who ended up in the hospital
because of her anxiety. The student was preparing for her first speech in a public
speaking class. As she was preparing the speech, she grew more and more anxious and
finally had a panic attack and stopped breathing. If her husband had not been with her
and rushed her to the hospitd, it is very likely that she may have died. The doctors
eventually had to medicate her, so that she could give her speechesin the class.
Speaking anxiety creates low self-confidence which makes students remain quiet in al
situations, even if they have the capacity to express themselves and knowledge that is worth
hearing. Lightbown and Spada (2006) aso discuss speaking anxiety and how it can affect
language learning. They argue that anxiety is something that ismorelikely to depend on specid
situations and circumstances that can make one feel uncomfortable as, for example, an ord
presentation in front of alarger group of people. To conclude, we can say that speech anxiety
iIsapanic that can affect people negatively in a given situation as speaking in front of group or
in class.

[11. Theoretical Framework

The purpose of our work is to investigate the main factors that cause students’ anxiety
and try to find the appropriate strategies to overcome it. Therefore, to achieve our objectives,
we rely on the theory proposed by Horwitz et al. (1986). They theorize that foreign language
anxiety in the classroom can be attributed to three performance anxieties: communication
apprehension, test anxiety, and fear of negative evaluation.

[11.1. Communication Apprehension

Horwitz et al. (1986:127) define communication apprehension as ‘a type of shyness
characterized by fear of or anxiety about communicating with people’. They clam that there
are other situations which indicate this phenomenon like speaking to one person or group (oral
communication anxiety) which can be caused by self-esteem. According to Allwright and
Bailey (1991: 178), self-esteem is the way that an individual feels about himself/hersdlf, it is

determined by how to evaluate abilities, feelings of being accepted and valued by others. As a
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result, lack of self-esteem isamajor psychological factor that hinders EFL learnersto speak the
language.

They add that the special communication apprehension permeating foreign language
learning derives from the personal knowledge. In thiscontext, wefind for example, little control
of grammar rules, lack of vocabulary, and pronunciation mistakes. That is, a person can witness
asgituation in which he finds difficulties to understand others and make themselves understood
due to this deficiency. In addition, MacCroskey (1976:1) defines communication apprehension
asa "broad-based fear of anxiety associated with either real or anticipated communication with
another person or persons’. Horwitz, et al. (1986) claim that people who typically have trouble
in speaking in front of groups are likely to experience even greater difficulty speaking in a
foreign language class where they have little control of the communicative situation and their
performance is constantly monitored.

[11.2.Test-Anxiety

Test anxiety occurs when learners receive negative concepts as an evaluation to their poor
performance in the previous tests, which can result from the lack of preparation and linguistic
difficulties (Iack of vocabulary, pronunciation mistake, and grammar mistakes). Those concepts
and evaluations might have unpleasant test experience from either language class or other
subjects. Then, learnerstransplant the unpleasant feeling to the English class unconsciously. As
Young (1991 cited in Chan and Wu, 2004: 293) claims, learners with low levels of oral
proficiency are more affected by test anxiety then those with high levels of proficiency.
Consequently, they experience more language anxiety in high evauative situations.

According to Horwitz et al. (1986), test anxiety isatype of performance anxiety, in which
the learners fedl the fear of failure and doing badly in a test. Learners who experience test

anxiety consider the foreign language learning process and especialy oral production as a
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threatening situation rather than an opportunity to improve their communicative competence
and speaking skill (ibid).
[11.3. Fear of Negative Evaluation

Horwitz, et al. (1986:127) define fear of negative evaluation as an “apprehension about
others evaluations, avoidance of evaluative situations, and the expectation that others would
evaluate oneself negatively’. For example, lack of preparation and practice can lead learners to
experience fear of negative evaluation. The latter can lead also to what is called fear of risk
taking in situations where learners think that others will give them negative evaluations. Fear
of negative evaluation is not restricted only to test-taking situations, but also to other evaluative
situations such asinterviews for getting jobs or speaking the second language in class. Horwitz
et al. (1986) claim that fear of negative evaluation is avery common factor that makes |earners
more anxious about their performance since they will be evaluated either by their teachers or
peers.

In brief, communication apprehension, test anxiety and fear of negative evaluation arethe
main conceptual foundations of language anxiety that hinder learners and affect their

communicative abilities because those components are more related to the speaking skill.
Conclusion

Foreign language speaking anxiety has been studied by many researchers who provided
it with different names and definitions. All these names refer to one thing which is anxiety that
people may face when they are required to speak. This chapter has highlighted the issue of
anxiety which has been studied from different angles. In addition, we have mentioned the types
of anxiety and its symptoms which are: physical, behavioral and mental symptoms. Moreover,
this chapter has included definitions of foreign language speech anxiety, speaking skill and its
aspects. This chapter has also reviewed the underlying framework of Horwitz, et al. (1986). On

the basis of al these points tackled in this review of literature, we attempt to investigate the
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causes of anxiety and the strategies that my help first year studentsin the department of English

at MMUTO get rid of it.
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Chapter Two: Research Design
Introduction
This chapter describes the techniques and the procedures of data collection and data
analysis. It is divided into two sections:. The first section is entitled ‘Procedures of Data
Coallection’. It includes the method used in this study, followed by the description of the place
of investigation and the sample population. Moreover, it describes the tools (questionnaire and
interview) used for data collection. The second section isentitled ‘Procedur es of Data Analysis

", It presents the methods used in the analysis of the data.
|. Procedures of Data Collection

|.1. Research Method

In this dissertation, we have opted for the explanatory method and the descriptive one. The
latter involves “collection of data in order to test hypothesis or to answer questions concerning
the current status of the subject of the study’ (Gay 1976, cited in Adanza, 1995: 39). Travers
(1978, cited in Adanza, 1995: 39) states that: ‘the descriptive method aims is to describe the
nature of situation as it exists at the time of the study and to explore the causes of particular
phenomena’. Whereas the explanatory method aims to explain why phenomena occur and to
predict future occurrences. For those reasons, we chose these two research methods. In this
research study, we have followed both quantitative-qualitative approaches because we need to
investigate this topic by using mixed method design. Angouri (2010: 46) says that quantitative
and qualitative methodologies “arguably contribute to a better understanding of the various

phenomena under investigation’.

|.2.Context of Investigation and Sample Population

This research is conducted in the department of English at MMUTO, and the target pop-

ulation under investigation is first year students. They consist of four hundred and forty (440)
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students divided into two sections, each section contains seven groups. We distributed our ques-
tionnaire to 77 students of both sections, who are selected randomly. Horwitz, et al. (1986) say
that anxious students are commonly found in foreign language classrooms at least at the first
level at the university. For this reason, we think that first year students’ category is the appro-
priate one for our study since they are supposed to be new at the world of university. Besides,
the six teachers who participated in the interview are tutors of the oral module. Two reasons
were behind including those teachersin this study: first, to have more reliable and in-depth data
because of their experience in teaching, second, to gain further guidance in order to ensure that
our research was being conducted suitably.
|.3. Data Collection Tools

In order to gather datafor our research, we have relied on two main instruments. We have
designed a questionnaire for first year students in the department of English at MMUTO. Also,
we have conducted a semi structured interview with six teachers who teach oral expression for
first year students in the department of English at MMUTO.
1.3.1. Description of the Students’ Questionnaire

One of the instruments that we have used in collecting datais the questionnaire. The latter
is aresearch technique which is used in sample surveys or censuses to collect demographic data
(gender, age...etc.) and to elicit reports or facts, attitudes and other subjective state (Nunan 1986:
143). In addition, a questionnaire is a valuable research tool for gathering both quantitative and
qualitative data. According to the Longman Dictionary of Language Teaching and Applied
Linguistics (2010: 478), ‘a questionnaire is a set of questions on a topic or group of topics
designed to be answered by a respondent’. The reason behind the choice of thistool isthat it can
provide us with a great amount of information in a short period of time. In this regard, Brown
(1988: 3) states: "The advantage of [ the questionnaire] isthat substantial amounts of information

can be collected in arelatively short time’.

18



Through this questionnaire, we aim to discover the existence of anxiety in learning the
foreign language. Besides, we intend to know the causes that may lead to students’ foreign
language speaking anxiety, and the negative effects of anxiety on their speaking skill develop-
ment. In addition, our main goa is to discover ways that can help students cope with their
speaking anxiety, and some strategies that teachers can do to assist them. The students’ ques-
tionnaire contains twenty four questions. It is divided into four sections: The first section is
entitled “Anxiety and Foreign Language Learning’ and aims to discover the existence of
anxiety in the participants’ foreign language learning. The second one is entitled "Foreign L an-
guage Speaking Anxiety’. It aims to explore the effects of foreign language anxiety on the
participants’ speaking skill in comparison to the other skills. The third one is entitled "Causes
of Foreign Language Speaking Anxiety’. Its purpose is to recognize the causes that lead to
the participants’ foreign language speaking anxiety. As for the fourth one caled ‘Reducing
Foreign Language Speaking Anxiety’, it aims to know the importance of reducing foreign
language speaking anxiety in promoting the participants’ speaking performance and the appro-
priate ways to reduce it.

[.3.1.1. Piloting the Questionnaire Addressed to Students

The pilot work has been done in order to pretest our questionnaire. We have conducted
this operation in order to check if students can understand the terms used in the questionnaire
and to ensure that the questions can be answered. Besides, it aims to check if there is a wrong
interpretation on the part of learners. Our pilot study wasin aform of a questionnaire. Wetold
the studentsto ask usif they do not understand something in the questionnaire. After modifying
some questions, we have obtained the main questionnaire which is composed of twenty four
questions. So, the piloting stage permitted us to make changes and clarify some questionsin the

questionnaire in order to make it understandable and easy to answer by the first year students.
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1.3.2. Teachers’ Interview

The other instrument that we have used in addition to the questionnaire is the interview.
More precisely, we have opted to use the semi-structured interview. According to Catherine
Dawson (2007: 29-30), the semi structured interview isthe onein which ‘the researcher wants
to know specific information which can be compared and contrasted with information gained
in other interviews’. To do this, the same questions need to be asked in each interview. How-
ever, the researcher also wants the interview to remain flexible so that other important infor-
mation can still arise (ibid). The interview was done with six teachers from the department of
English at MMUTO. These teachers teach the oral Module. To record the interview data, we
used an audio recorder (mobile phone). The use of this apparatus helped us to remember the
details reported by teachers. Also, it helped us to be organized and get the answers from the
teachers as they were reported.

Viathisinterview which contains twelve (12) questions, we aim to know about the issue
of foreign language speaking anxiety and its existence through the views of teachers. Besides,
we intend to know the awareness of teachers about this phenomenon and get their suggestions

about the appropriate ways to decrease students’ foreign language speaking anxiety.
I1. Proceduresof Data Analysis

Dataanalysis stands as a processin which the researcher transformsthe raw data collected
into useful information that allow him/her to reach the objectives of the research study. For this
reason, we use two techniques in the analysis of our results: statistical and descriptive content
analysis. We have chosen these two techniques because of the fact that our research findings

are both quantitative and qualitative.
[1.1. Statistical Analysis

The analysis of the questionnaire includes the close-ended and the open-ended questions.

The closed-ended questions which contain numerical data are calculated with the help of a
20



computer program named Statistical Package for Social Sciences version 20. This computer
program is mainly used in socia sciences helping in the description of statistical analysis and
the presentation of quantitative data (Landau and Everitt, 2004). Our results are presented in

tables and diagrams.

[1.2. Qualitative Content Analysis

Qualitative Content analysis (QCA) is a method that we use in our investigation to
analyze the open-ended questions of the questionnaire and the interview. According to Hsieh
and Shannon (2005: 1278), QCA ‘is a research method for subjective interpretation of the
content of the text through systematic classification process of coding and identifying themes
or patterns ". This means that QCA is intended to analyze texts and interpret the meaning of
texts. Thus, the data of the questionnaire and the semi-structured interview, which are related
to the opinions and attitudes (open-ended questions) of both teachers and students will be
analyzed relying on the analysis of the personal production of the participants on the questions.
That is, we will attempt to deduce the intended answers of the participants, describing their
points of views and opinions on the research topic in awritten form.
Conclusion

In this chapter, we have shown the way through which our data will be collected and
analyzed. We have selected a questionnaire as a main research tool for English language
students and a semi-structured interview as a secondary tool for English language teachersin
the department of English at MMUTO. We have designed two techniques for the data analysis:
statistical analysis and qualitative content analysis. In addition, we have discussed the manner

in which the datawill be presented once they are arranged and analyzed.
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Chapter Three: Presentation of the Findings

Introduction

This chapter is concerned with the presentation of the findings obtained from the
guestionnaire administered to first year students in the department of English at MMUTO and
the interview conducted with their teachers of oral expression. It is divided into two sections.
The first section covers the presentation of the results of the questionnaire, while the second
one comprises the results obtained from the interview. For the sake of organization and clarity,
the outcomes are presented in percentages and displayed in tables and diagrams.

I. Results of the Students’ Questionnaire

[.1. Section One: Anxiety and Foreign Language L earning.

Question One: Do you think that learning English asa foreign language is difficult?

Yes No Total
Number 45 32 77
Per centage 58.4% 41.6% 100%

Table (01): Students’ Opinions about Learning English as a Foreign L anguage.

We can see from thistable that the number of the students who think that learning English
as aforeign language is difficult is 45 (58. 4%) and those who think that learning English as a
foreign language is not difficult is 32 (41. 6%).

Question Two: If yes, is anxiety among the causes of your English language learning
difficulties?

Yes No No Answer Total
Number 60 11 6 77
Per centage 77.9% 14.3% 7.8 100%

Table (02): Students’ Perceptions about whether Anxiety is Among the Causes of ther
English Language L ear ning Difficulties.

We notice from this table that a large number of students (77.9) reported that anxiety is

among the causes of their foreign language learning difficulties are 60 (77. 9%). Only 14. 3%
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reported that anxiety is not among the causes of their foreign language learning difficulties, and

the number of those who provided no answer is6 (7. 8%).

Question Three: Do you feel anxious when you enter English language Classes?

Yes No Total
Number 62 15 77
Per centage 80.5% 19.5% 100%

Table (03): Students’ Feelings when Entering the English Language Classes.

The results show that sixty-two students feel anxious when they enter English language
classes with the percentage of 80. 5%. Fifteen students (19. 5%) answered with “No” which
means that they are at ease in English language classes.

Question Four: If yes, to what extent doesanxiety affects negatively your foreign language
learning?

A. High Extent B. Average Extent C.Low Extent  D. No Answer
A B C D Total
Number 12 37 6 22 77
Percentage | 15,6% 48.1% 7.8% 28.5% 100%

Table (04): Students’ Opinions about the Extent to which Anxiety Affects their Learning
of English.

It seems from the table that the number of the students who reported that anxiety has an
average extent in affecting their foreign language learning is more than the others (high extent,

low extent).

[.2. Section Two: Foreign Language Speaking Anxiety

Question five: What do you think about Speaking the English L anguage?

Easy Difficult Total
Number 12 65 77
Per centage 15.6% 84.4% 100%

Table (05): Students’ Opinions about Speaking the English language.




Thetableillustrates that the number of the students who think that speaking the English
language is easy is 12 (15. 6%), and those who believe that speaking the foreign language is

difficult are 65 (84. 4%).

Question Six: In the English oral class, how do you speak?
A. | speak confidently B.| feel nervouswhen | start speaking

C.| sit at theback and keep silent D. | do not feel motivated to speak

A B C D Total
Number 5 47 13 12 77
Percentage | 6.5% 61% 16.9% 15.6% 100%

Table (06): Students’” Speaking Level in the English Oral Classes.

The results indicate that forty-seven (61%) of students declare that they feel nervous
when they start speaking in the English ora classes. Thirty students (16. 9%) opted for the
answer (D) which means "they sit at the back and keep silent’. Twelve students (15. 6%) answer
that they do not feel motivated to speak in the English oral classes. Finally, only five students

(6. 5 %) assert that they speak confidently.

Question Seven: If you havedifficultiesin speaking theforeign language, do you consider
anxiety a cause of these difficulties?

Yes No No Answer Total
Number 57 15 5 77
Per centage 74% 19.5% 6.5% 100%

Table (07): Students’ Opinions about if Anxiety is a cause of their Difficulties in Speaking
the Foreign Language.

This table demonstrates that 74% of students consider anxiety as a cause of ther
difficultiesin speaking the foreign language. However, fifteen students (19. 5%) do not consider
it as a cause of their foreign language speaking. The number of the students who provided no

answer is5 (6. 5%).
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Question Eight: you feel more anxious when you

A.write B. Read C.Listen D. Speak
A B C D Total
Number 4 4 16 53 7
Percentage | 5.2% 5.2% 20.8% 68.8% 100%

Table (08): The SKill (s) in which the Students Feel more Anxious.

This table shows that the majority of students (68. 8 %) feel more anxious in speaking.

While in reading and writing the number of the students who feel anxious are 4 with the

percentage of 5. 2% and the number of those who feel more anxious in listening are 16 (20.

8%).

Question Nine: You achieve better in: A. Written Tests B. Oral Tests

Written tests Oral tests Total
Number 50 27 77
Per centage 64.9% 35.1% 100%

Table (09): Students’ Perceptions about their Achievement in Written and Oral Tests.

The table reveals that the mgjority of the students who achieve better in written tests are

represented with the percentage of 64. 9%. Only 35. 1% of students achieve better in oral tests.

Question Ten: If you are an anxious speaker, you classify yourself as
A. High anxious speaker
C. Low anxious speaker

B. Inter mediate anxious speaker

A B C Total
Number 11 46 20 77
Per centage 14.3% 59.7% 26% 100%

Table (10): students’ Perceptions about the degree of their Foreign Language Speaking

Anxiety.

The table indicates that eleven students (14. 3%) are high anxious speakers, however, a

high proportion opted for the answer (B) with the percentage of 59. 7%, and 26% of students

opted for the answer (C).
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Question Eleven: Anxiety embarrasses you to volunteer answersin your language class.

57
0 11.6% m
 ED i1 -
STRONGLY AGREE AGREE NEUTRAL DISAGREE STRONGLYDISAGREE

Number Percentage

Diagram (01): The Effects of Anxiety on Students’ Answers in the Class

The diagram shows that nearly half of students (48. 1%) agree that anxiety embarrasses
them to volunteer answers in their foreign language class. Nine students (11. 6%) strongly
agree, the number of those who are neutral is 11 (14. 3%). That is, this category is neither for
the answer agree nor disagree. Those who disagree are 15 (19. 5%), and those who strongly
disagree are 5 (6. 5%).

Question Twelve: Intheoral tasks, where do you feel mor e anxious?

A. RolePlays B. Free Discussions C. Oral Presentations
A B C Total
Number 19 23 35 77
Per centage 24.6% 29.9% 45.5% 100%

Table (11): Students’ Perceptions about the Oral Tasks in which they Experience more
Anxiety.

The results clearly demonstrate that nearly half proportion of students ( 45. 5% ) feel
more anxiousin oral presentation, 29. 9% of studentsfeel more anxiousin free discussion role.

Lastly, only 24. 6% of students opted for the first choice
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[.3. Section Three: Causes of Foreign L anguage Speaking Anxiety.
Question Thirteen: You never feel quite sure of yourself when you are speaking in your

foreign language classroom.

A. Strongly Agree B. Agree C. Neutral D. Disagree E. Strongly
Disagree
48.1%
37
26%
16.9% 20
3
STRONGLY AGREE AGREE NEUTRAL DISAGREE

Number Percentage

Diagram (02): The Uncertainty of Speaking the Foreign Languagein the Class.

This diagram shows that 16. 9% of students are strongly agree about their uncertainty to
speak theforeign language in the class and thirty seven of them (48. 1%) agree. 26% of students
are neutral, and those who disagree are five (6. 5%). On the other hand, the number of the
students who do not provide us with answer isinferior, with the rate of 2. 5%.

Question Fourteen: You start to panic when you have to speak without any
preparation in language class?

37,
16.9%
L0 = ;
STRONGLY AGREE AREE NEUTRAL DISAGREE STRONGLY DISAGREE

Number Percentage

Diagram (03): Students’ Difficulties in Speaking English without Preparation.
Theresultsreveal that ahigh proportion of students (48. 1%) agreethat they start to panic
when they have to speak without any preparation in language class. The percentage of the stu-

dentswho are strongly agreeis 16. 9%, and the percentage of those who are neutral reached 12.
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9%, while the number of the students who disagreeis 12 (15. 6%), Only 6. 5% of students opted
for the answer (E) "strongly disagree’.

Question Fifteen: You are afraid that your language teacher is ready to correct every
mistake you make.

STRONGLY AGREE AGREE NEUTRAL DISAGREE STONGLY DISAGREE

B Number ® Percentage

Diagram (04): Students’ Perceptions about the Teacher’s Correction of their Mistakes.

The diagram reveals that the number of the students who are strongly agreeis 7 (9. 1%).
That is, they are afraid when the teacher is ready to correct their mistakes. Twenty five (32. 5%)
students agree that they are afraid when the teacher is ready to correct their mistakes. Those
who are neutral are 12 (15. 6%), those who are disagree are 26 (33. 7%). However, seven (9.
1%) students strongly disagree.

Question Sixteen: You areafraid that the other studentswill laugh at you when you have-
n't prepared in advance.

STRONGLY AGREE AGREE NEUTRAL DISAGREE STRONGLY DISAGREE

W Number ® Percentage

Diagram (05): The Influence of Peerson Other Studentsin the Class
The results shows that 14. 3% of students are strongly agree that they are afraid that the

other students will laugh at them when they have not prepared in advance. 22. 1% “agree’ with
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this item as well. Only 16. 9% chose (C) "neutral’. 29. 8% opted for the choice (D) that is,
‘disagree’. Lastly, 16. 9 % opted for the choice (E) "strongly disagree’.

Question Seventeen: Which of the following factors may cause your fear of speaking:

A. Lack of Vocabulary and Pronunciation

B. Lack of Preparation and Practice

C. Fear of Being the Focus of Attention

A B C Total
Number 27 10 40 77
Per centage 35.1% 13% 51.9% 100%

Table (12): Students’ Causes of their Speech Anxiety.

Asshown in thetable above, 51. 9% opted for the choice (C) that they experience the fear
of speaking in the classroom. 13% are for (B). 35. 1% chose (A) meaning that they are afraid
to take part in speaking owing to the factor of being the focus of attention.

If there are other causes, please state them?

Some students provided us with other causes of their speaking anxiety which are: low
level of grammar, fear of making mistakes and negative evaluation, lack of motivation and self-
confidence. previous bad experience (test anxiety).

Question Eighteen: Do you worry if your classmates speak English better than you?
A. Always B. Often C. Sometimes D. Rarey

A B C D Total
Number 34 25 6 12 77
Percentage | 44.2% 32.4% 7.8% 15.6% 100%

Table (13): Students’ Opinions toward Different levels between Students.

The table above shows that most students always worry especially when their classmates
perform more than they do and their number is 34 (44. 2%). The number of those who think

that they often worry when the exuberant students speak is 25 (32.4%). Concerning the number
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of those who think that they are sometimes worry is6 (7. 8 %) and those who are rarely worry

when the others speak English better than them are 12 (15. 6%).

Question Nineteen: Do you worry about grammatical mistakes when you speak English?

Yes No Total
Number 60 17 77
Per centage 77.9% 22.1% 100%

Table (14): Students’ Opinions about their Grammatical Mistakes.

Thetable showsthat the maority of students (77. 9%) areworry about their grammeatical
mistakes when they speak English. Only 22. 1% of students do not worry about their grammat-
ical mistakes when they speak English.

Question Twenty: Do you feel anxious when you are going to speak in front of a
group? If yes, why?

Yes No Total
Number 60 17 77
Per centage 77.9% 22.1% 100%

Table (15): Students” Anxiety when Speaking in Front of Groups.

The results show that sixty students (77. 9%) selected * Yes * and only seventeen said
‘No’ (22. 1%), they do not feel anxious when they are going to speak in front of their mates.

Themgjority of first year studentsanswered thisquestion with ‘yes’. For them, thethings
that make them anxious when they are going to speak isthe fear of making mistakes and nega-

tive evaluation.
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1.4.1. Section Four: Reducing Foreign L anguage Speaking.

Question Twenty One: In order to enhance your speaking performance, reducing your

anxiety is.

A. Very important

B. Not | mportant

C. LessImportant

A B C Total
Number 61 10 6 77
Per centage 79.2% 13% 7.8% 100%

Table (16): The Importance of Reducing Anxiety to Enhance Students’ Speaking Skill
The table demonstrates that the majority of the students (79. 2%) who think that reducing

their anxiety is very important to enhance their speaking performance.

Question Twenty Two: What do you prefer your teacher to do when you make mistakes?

A. Correct your mistakesindirectly
C. Ignorethe mistakes

B. Correct your mistakesdirectly

A B C Total
Number 6 65 6 77
percentage 7.8% 82.4% 7.8% 100%

Table (17): Students’” Suggestions for Reducing their Anxiety.

The table shows that the number of the students who prefer that their teachers correct
their mistakes indirectly is 6 (7. 8%), while the students who prefer their teachers correct their
mistakes directly is 65 (82. 4%). Lastly, only 7. 8% opted for the choice (C).

Question Twenty Three: What do you suggest to reduce your anxiety?

The majority of the students (75. 32%) answered to this question. Only 24. 68% of

students did not respond to this question. The ways that the participants think they can follow

in order to reduce their anxiety are summarized as follows: practise, preparation, developing
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self-confidence and self-esteem, avoiding fear of making mistakes, practising positive self-talk,
avoiding fear of being the focus of attention.

Question Twenty Four: What do you expect from your teacher to help you over comeyour
anxiety?

The mgjority of the students (79. 22%) responded to this question. Only 20. 78% of the
students did not respond to this question. Those who answered this question reported a variety
of needs from their teachers. These needs are summarized as follows: creating arelaxed atmos-
phere, motivating students, providing students with the opportunity to speak, avoiding negative
evaluation of the learners.

I1. Results of the Teachers’ Interview

1. Have you noticed that some of your students are reluctant to speak the foreign
language?

All the teachers answered this question by “yes’. Some of them claimed that many of
their students are reluctant to speak and others claimed that only some of them arereluctant. In
addition, there are some teachers who used some specia expressions when answering this

question like “yes, many learners”, “sure”, and “of course”.

2. Some resear chers believe that anxiety isthe affective factor which influences morethe
foreign language leaning. Do you agree with those researchers or do you have another
affective factor that influenceslanguage learning?

Teachers have different opinions about this question; some of them agree with the
statement "some researchers believe that anxiety is the affective factor which influences more
the foreign language learning’, and there are others who disagree. Those who agree use
utterances like “Yes, anxiety is the affective factor which influences more the foreign language
learning ”, “It isthe major one for the majority”, and “yes, it isthe main reason”. While those

who did not agree provide us with other factors like motivation and attitudes.
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3. Do your studentsexperience lear ning anxiety? How do you observethisissue? Can you
describeit?

All teachers agree that anxiety isone of the major problemsthat facestheir studentswhile
speaking. Concerning the description of anxiety, most teachers describe it in this way; the
students refuse to speak because they are afraid of making mistakes. While the other teachers
go further and say that the majority of their students hesitate to take part in oral classes due to

their linguistic deficiency.

4. Do you think that anxiety isrelated to the speaking skill mor e than the other skills?
The majority of teachers answered by “yes”’. The teachers claim that anxiety is related

more to the speaking skill than the other skills because speaking is spontaneous and the

speaking skill is a suitable situation which enables teachers to recognize the anxious learners.

5. Doyou think that the high level of some students (exuberant students) may create stress
on other students?

All teacher agree that brilliant students affect negatively the other students because the
exuberant ones speak fluently while the others find difficulties even to form a simple sentence.
In addition, the students with alow level in English are afraid to speak in front of brilliant ones
because of their limited amount of vocabulary, little control of grammar, pronunciation
mistakes, etc.

6. What are the causes that you think are responsible for generating students’ speaking
anxiety?

The respondents provided various causes of their students’ foreign language speech
anxiety. These causes are: shyness, lack of vocabulary, lack of preparation and practise,
inappropriate atmosphere, severe teachers and their mistreatment, lack of self-confidence and

fear of making mistakes.

33



7. Through your teaching experience, is communication apprehension (fear of
communication in front of the others) one of the causes that may hinder students to
participatein oral sessions?

The mgjority of teachers answer in the following way: * yes’, we think that students are
afraid to participate in the oral classes because of the bad teaching process that some teachers
do. In addition to this, some teachers do not boost their students and make them participate.

While, the other teachers do not provide an answer to this question.

8. In your opinion, do you think that the teachers’ negative evaluation causes learning
anxiety for EFL learners?

When analyzing the teachers’ answers, we find that all of them agree that negative
evaluation creates a great influence on the students’ performance because teachers prefer to
evaluate their students directly and they do not pay attention to the feelings of their students.
Besides, other teachers comment that negative evaluation can create a huge complex inside
students’ feelings, so this may lead students to isolate themselves and be silent all the time.

9. Do you think that students’ speaking performance will be enhanced if anxiety is
reduced?

All the respondents agreed that students’ speaking performance will be enhanced if
anxiety is reduced. They used specia terms like "absolutely”, "of course”, "definitely". The
respondents’ agreement and their significant terms show that they are sure that learners’
speaking performance will be enhanced if anxiety is reduced.

10. Do you think that providing your studentswith indirect correction rather than direct

one may help them to get rid of anxiety in the classroom? In other terms, how do you
correct your students’ mistakes? Please, explain.

Here some teachers answered that direct correction isthe appropriate one to enhance their
students’ speaking skill because assessing students directly may help them to be aware of their
mistakes. More importantly, this may lead them to learn from the previous mistakes and take it
as alessonin the future. Whereas, the rest of the teachers prefer the indirect correction because

they believe that it helps their students to ameliorate their speaking performance.
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11. Do you think that establishing a L earning Community and a Supportive Classroom
Atmospher e may reducethe problem of anxiety?

The magjority of the teachers provide the following instructions: teachers should be
comprehensive, tolerant and should make their students to be at ease in the classroom. Also,
they should give equal opportunitiesto all studentsin order to expressthemselves. Furthermore,
teachers should avoid any harsh remark and behavior that will make the students stressed and
feel uncomfortable. Whereas, the other teachers provide the following answer; treating students
in aharsh way my lead to be conscious about their studies and to prepare well.

12. What arethestrategiesthat you think you have to do in order to reduce your students’
speaking anxiety?

The respondents suggested different strategies that they may follow in order to reduce
their students’ speaking anxiety. These strategies are: motivating and encouraging learners to
express themselves, giving them time to prepare and organize their ideas, creating a relaxed
atmosphere, accepting their mistakes, providing them with an authentic context, managing
disruptive behaviors, varying tasks and activities to involve al of them, giving them the
opportunity to participate, etc.

Conclusion

This chapter presented the results obtained from the two tools: questionnaire and inter-
view. From the results we obtained, it is clear that the mgjority of first year students in the
department of Englishat MMUTO are affected negatively by anxiety which is one of the mgjor
causes that hinders their speaking skill. In addition, the maority of the teachers said that know-
ing the causes of anxiety may help to supply their students with appropriate strategies to cope

with this phenomenon and at the same time help them to improve their speaking skill.
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Chapter Four: Discussion of the Findings

I ntroduction

This chapter aims to discuss and interpret the results obtained from the questionnaire
administered to first year students and the semi-structured interview conducted with the
teachers of oral module. The results are, in fact interpreted and discussed in relation to the
framework proposed by Horwitz et al and the literature presented in chapter one and they aim
at answering the research questions and confirm or refute the hypotheses stated in the genera
introduction. Therefore, this chapter will be divided into two sections. The first one deals with
the discussion of the data of the questionnaire. Asfor the second one, it interprets the results of

the semi-structured interview conducted with the teachers.
I. Discussion of the Students’ Questionnaire
[.1. Anxiety and Foreign Language L earning

The results of the first part of the questionnaire show important facts about anxiety and
foreign language learning. From the analysis of the first question relating to students’ opinions
about learning English as a foreign language, it is reveded that 58. 4% think that learning
English asaforeign language is difficult (seetable 1). This means that the majority of first year
students find difficulties to speak the English language because of the existence of different
factors or affective variables (lack of motivation and the existence of anxiety).

Theresult of question two dealing with students’ perceptions of whether anxiety is among
the causes of their foreign language learning difficulties reveals different percentages. More
than half of the respondents (77. 9%) report that anxiety is among the causes of their foreign
language learning difficulties. On the other hand, the number of students who reported that
anxiety is not among the causes of their foreign language learning difficultiesis 11 (14. 3%).
Based on these results, we can say that the participants consider learning English as a foreign
language as a difficult task, and they trust their abilities to learn it. However, anxiety getsin
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their way of learning and makes it difficult for them. According to Horwitz, et al. (1986:128),
foreign language anxiety is ‘a distinct complex of self-perceptions, beliefs, feelings, and
behaviors related to classroom language learning arising from the uniqueness of the language
learning process’. Consequently, we can consider anxiety as one of the factors that contributes
to the participants’ foreign language learning difficulties.

As we progress in our analysis to the findings of this part, a large number of students
affirm that they feel anxiouswhen they enter English language classes. This showsthat students
experience anxiety when they enter English language classes. According to Macintyre and
Gardner (1994), anxiety in the classroom is represented through learners’ behavior such as
anxious learners cannot perform well in role play activities and they forget previously learned
materials. They are also less likely to volunteer answers because they avoid participation and
speaking in front of class. Therefore, this result confirms our hypothesis cited in the general
introduction which states that first year students in the department of English aa MMUTO
experience anxiety. To put it simply, anxiety varies in foreign language learners according to
their individual characteristics. This entails that what makes one learner anxious may not
provoke anxiety for another learner.

Concerning question four dealing with students’ opinions about the extent to which
anxiety affects their learning of English, the results revea that nearly than a half of our
respondents (48. 1%) assert that anxiety has an average extent. This percentage can give us an
idea that anxiety affects the majority of the participants; some of them are aware of its effects
and others are not. We figure out that anxiety influences most of the participants’ foreign

language learning, but with various extents.

|.2. Foreign Language Speaking Anxiety

The second part of our questionnaire deals with foreign language speaking anxiety. The

results illustrated in table (05) demonstrate that the majority of students (84. 4%) confirm that
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speaking the foreign language is a difficult task. We can deduce that anxiety affects the foreign
language learning of the majority of the participants asit ismentioned in table (4). It ispossible
that anxiety is the cause of their speaking difficulty. This point supports our perception that

speaking is difficult for most foreign language learners.

As we progress in our analysis to the findings of this part, 61% of the students declare
that they feel nervous when they start speaking in the English oral classes. Thirteen students
(16. 9%) opted for the answer ‘they sit at the back and keep silent’. Twelve students (15. 6%)
answer that they do not feel motivated to speak in the English oral classes. Finally, 6. 5 % of
students assert that they speak confidently. From these results, we can say that first year students
do not have the same level when they speak in oral classes. Regarding students’ speaking level
in the English ora classes, Brown (2007:166-167) distinguishes between two (2) types of
learners: extraverted and introverted learners. He believes that extraverted learners are more
proficient and active than the introverted ones, they behave in an extraverted manner and can
engage easily with other learners and participate freely during a classroom discussion.
Moreover, they can learn best when they work in groups, and learn by trying to discover things
by themselves instead of watching or listening to others when they have difficulty in
understanding; they prefer to exchange their ideas with others.

As displayed in table (07), 74% of first year students of English at MMUTO consider
anxiety asacause of their difficultiesin speaking the foreign language, and the participants who
do not consider anxiety as a cause of their foreign language speaking difficulties are 15 (19.
5%). For instance, one student said “anxiety is one of the causes that hinders meto speak in the
class °. From these results, we deduce that anxiety affects negatively speaking the foreign
language of the majority of the participants. This means that anxiety is one of the causes of the
participants’ speaking difficulties. This proves our opinion about considering anxiety as a cause

of the learners’ foreign language speaking difficulties.

38



Moreover, as regards the skills in which students witness more anxiety, the results show
that the highest percentage of students (68. 8%) feel more anxiousin speaking. It seemsthat the
majority of our participantstend to feel more anxiousin speaking. We can say that the speaking
skill isthe most affected one by anxiety for our sample participantsin comparison with the other
skills. In this respect, Horwitz, et al. (1986) in their investigation under the title “Foreign
Language Classroom Anxiety Scale’ assert that anxiety is one of the affective variables that
hinders students to speak well in class. They confirm this conclusion especially when they
gathered their data. They found that all the students feel more anxiousin speaking. For instance,
some students answered with ‘| tremble when | know that | am going to be called to participate
in language class’, and the others answered by saying® | start to panic when | have to speak
without preparation in language class’.

Our results in table (09) reveal that the maority of the participants achieve better in
written tests with the percentage of 64. 9%, and the percentage of those who achieve better in
oral testsis 35. 1%. This result confirms Macintyre and Gardner (1991) assumption that trait
anxiety is more long lasting and stable and occurs in a variety of situations. It is persona and
some people are generally anxious about many things. In fact, some people may feel anxious
whereas others fed relaxed. For example, some learners may feel at ease in written exams, but
may feel anxious in oral exams. According to table (8) which shows that the majority of the
participants feel more anxious in speaking, we deduce that students’ low achievement in oral
testsis dueto their speaking anxiety.

The results displayed in table (10) show that a large number of the students consider
themselves as usual anxious speakerswith the percentage of 59. 7%. In addition, the participants
who perceive themselves as high anxious speakers (14. 3%) are less than those who perceive
themselves as low anxious speakers with the percentage of 19. 48%. Therefore, we figure out

that most of the participants experience the feeling of anxiety, but with various levels.
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Diagram one revealsthat the mgjority of first year students agree that anxiety embarrasses
them to volunteer answersin their foreign language class and this category is represented by the
percentage of 48. 1%. These outcomes signify that the majority of the participants experience
this feeling of embarrassment when volunteering answers in class. Their embarrassment may
be due to their anxiety. This view confirms the second hypothesis advanced in the general
introduction that first year students in the department of English aa MMUTO are affected
negatively by anxiety. Consequently, we find that volunteering answers is one of the causes of
the students' foreign language anxiety that prevents them from speaking and participating in the
class.

The results obtained in table (11) show that the highest proportion of first year students
of English (45. 5%) at MMUTO feel more anxious in ora presentations. Since in ora
presentations learners are obliged to speak in front of the whole class, we can say that the
participants’ great anxiety in oral presentations is due to the stress of being obliged to speak
and being the focus of attention of their peers and teachers. This result supports the concept
provided by Wrench, et al. (2009: 59) which is ‘teacher apprehension’. They explain that
learners who have this apprehension are less interested to approach to teachers. For example,
they avoid listening and even to communicate with their teacher and they are more likely to be
dissatisfied with the classroom environment. This teacher apprehension mainly affects learners’
willingness to communicate and to express their ideas freely. Generadly, al learners have a
common fear from speaking with their teacher especialy, those with low levels or low self-
confidence. So, this fear of speaking in front of ,the teacher or mates is related to the learner
personality and the teacher ways of teaching. For instance, some teacherstreat their studentsin

aharsh way in the class.
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|.3. Causes of Foreign Language Speaking Anxiety

In the third part of the students’ questionnaire, we investigated many important points.
Actually, our findings demonstrated in diagram (2) show that most first year students (48. 1%)
of English at MMUTO agree about their uncertainty to speak the foreign language in the class.
The percentage above gives us the idea that the magority of the first year students lack
confidence and what we call self-esteem makes them feel unsure about themselves in speaking
the foreign language. This point is well-explained by All-wright and Bailey (1991: 178) who
argue that self-esteem isthe way that the individual feels about himself ,it is determined by how
to evaluate abilities, feelings of being accepted and valued by others. As aresult, lack of self-
esteem isamajor psychological factor that hinders EFL |earnersto speak the language. In other
words, lack of confidence is one of the causes of the participants’ speaking anxiety.

Our resultsdisplayed in diagram (3) show that students agreethat they start to panic when
they have to speak without any preparation in the language class and this number of students
represent the highest percentage (48. 1%) in comparison with the other participants. The
reached results lead us to rely on the explanation provided by Kanar (2011:239) who says that
"Soeech anxiety is usually the results of not being prepared’. She claims that being unprepared
when giving a presentation may lead to students’ anxiety. We deduce that being unprepared is
one of the sources that generate the participants’ speaking anxiety.

As to the results obtained from the item ° Participants’ perceptions about the fright
because of the teachers’ corrections of their mistakes’, it is revealed that the highest percentage
(32. 5%) of first year students agree that they are afraid when the teacher is ready to correct
every mistake they make. This result leads us to deduce that another cause that creates
participants speaking anxiety is the fear of their teachers’ corrections or evaluation. In this
respect, Horwitz, et al. (1986:127) define fear of negative evaluation as “apprehension about

others’ evaluations, avoidance of evaluative situations, and the expectation that others would
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evaluate oneself negatively’. Also, students are afraid that their teachers may asses them in a
harsh way. So, this mistreatments can lead to what is called test anxiety. According to Horwitz
et al. (1986), test anxiety isatype of performance anxiety, in which the learners fedl the fear of
failure and doing badly in atest. We deduce that the majority of students do not take part in the
learning process due to their fear of being evaluated negatively by their teachersin class.

Our resultsin thelast diagram a so revea that the highest proportion of first year students
agree that they are afraid that the other studentswill laugh at them when they have not prepared
in advance. This big problem may keep them silent and they do not communicate in English.
This point is explained well by As Liu (2007) who reportsin his study that learners feared of
doing mistakes in front of their mates and being laughed at them. Therefore, this may provoke
stress and anxiety during the performance or discussion. Besides, Horwitz, et al. (1986) clam
that people who typically have trouble in speaking in front of groups are likely to experience
even greater difficulty speaking in aforeign language class especially when they did not prepare
in advance, SO, this may lead them to be afraid of taking part in the learning process
(communication apprehension). That is, students prefer to be silent all the time than to take the
risk to participate in the class in order to avoid what the other thinks on them.

The examination of table (12) shows that 35. 1% of first year students of English
experience the fear of speaking because the lack of vocabulary and pronunciation. This has
been pointed out by Thornbury (2005: 22) who states that ‘the spoken language also has a
relatively high proportion of wordsand expressions’. Thus, learning aforeign language requires
agreat knowledge of itsvocabulary. The problem in our EFL classesisthat many students often
find some difficulties when they try to express what they want to say because they find
themselves struggling their limited words and expression. In addition, pronunciation mistakes
is one of the main factors that hinders the students from doing their speaking activities. This

mainly leads to anxiety and avoidance. Krashen (1985) claims that learners in the contexts
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where English is not spoken as a first language in the community cannot speak well and they
cannot practice English out of class because they just listen to the spoken words only in the
class. Therefore, these limitations of vocabulary and pronunciation hinder thefirst year students
to participate in speaking activities.

Concerning the results obtained from the same question (17), some students provided us
with other causes of their speaking anxiety which are: low level of grammar, the type of
speaking activities, fear of making mistakes, lack of motivation, lack of self-confidence and
self-esteem, unfamiliarity with the topic, and teachers’ discrimination between their students.
These results inform us that the majority of the participants experience the feeling of anxiety.
Based on the causes reported by the participants, we can say that there are many causes of
students’ speaking anxiety. Each participant has a cause or more than one which leads him/her
to be an anxious speaker.

As regards the students’ level in the class, the results show that 44. 2% of the students
always worry especially when their classmates perform more than them. To clarify this result,
we can rely on Ellis (1985) who argues that second language learners differ in a number of
dimensions which have to do with personality, motivation, learning style, attitude, and age that
may influencethe processof second language acquisition (SLA), and he claimsthat individuals
vary in therate at which they learn or the level of competence. Therefore, this unbaanced level
between students may lead some of them to avoid taking risk to answer the questions.

As displayed in table (14), 77. 9% of first year students of English worry about their
grammatical mistakes when they speak English. They think that their teachers will blame them
if they make mistakes. To explain this point, we rely on Horwitz, et al. (1986) who claim that
fear of negative evaluation is a very common factor that makes learners more anxious about
their performance since they will be evaluated either by their teachers or peers. That is, the

scaring of making mistakes may limit students’ role in the class since they are afraid to be
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evaluated negatively by their teachers. Therefore, linguistic difficulties are one of the mgor
factors of anxiety, and the little control of grammar rules lead to many problem in speaking.
For that reason, learners avoid communication in the classroom.

Concerning the results obtained from question (20), 77. 9% of first year students of
English feel anxious when they are going to speak in front of a group. This is due to their
communication apprehension. Thelatter is ‘atype of shyness characterized by fear of or anxiety
about communicating with people’ (Horwitz, et al, 1986: 127). Horwitz et al. (1986) claim that
there are other situations which indicate this phenomenon like speaking to one person or group
(oral communication anxiety).

I.4. Reducing Foreign L anguage Speaking Anxiety

In the final part of the students’ questionnaire, we investigated many important points.
Actually, our findingsin relation to students’ perceptions about the importance of reducing their
anxiety to enhancetheir speaking performance show that 79. 2% of first year students of English
think that reducing their anxiety is very important to enhance their speaking performance. The
large number of the participants who think that reducing their anxiety is very important to
enhance their speaking performance signifies that the majority of the participants have great
desire to reduce their anxiety. Therefore, if we look for effective procedures to reduce it, we
may help anxious learners to enhance and promote their speaking performance. Moreover, we
may understand from the small number of the participants who think that reducing anxiety is
not important that they may have other factors which affect their speaking performance.
Consequently, we can say that even if anxiety has a great effect on the speaking performance
of the mgjority of the participants, there are other factors which may hinder the speaking

performance of some learners like motivation.



Our findings about students’ suggestions for reducing their anxiety demonstrate that 82.
4% of first year students prefer that their teachers correct their mistakes indirectly. In this con-
text, Lightbown and Spada (1999 cited in Tsiplakides, 2009:42) claim that we should avoid
direct, on the spot correction in speaking activities, since it can undermine student’s confidence,
and because it discourages learners, especialy anxious learners who aim at continuing their
speaking activity. For example, ateacher should not intervene when the student speaks even if
the student makes errors. So, when the student finishes his/her ideas the teacher will correct
his’her mistakesindirectly not in aharsh way but in asoft way. That is, the teacher can use such
expressionsto encourage his/her students “you canimprove your level” or “carry oninthisway’.

The examination of the results obtained from question (23) show that 75. 32% of first year
students of English are aware about the issue of anxiety. So, most of them provided us with the
following suggestions. practice, preparation, developing self-confidence and self-esteem,
avoiding fear of making mistakes, practising positive self-talk, avoiding fear of being the focus
of attention, and learning in groups with classmates. The great number of the participants who
answered this question shows that they are aware of the effects of anxiety in hindering their
speaking performance; it aso shows that they are aware of the ways that they can rely on to
reduce their speaking anxiety. Moreover, these results give support to our hypothesis which
states that first year students in the department of English at MMUTO can overcome or reduce
the negative effects of anxiety by knowing the main factors and adopting the appropriate
strategies that help them to escape from the anxiety circle.

As to the results obtained from the last item, the mgjority of students reported a variety
of needs from their teachers. These needs are summarized as follows. creating a relaxed
atmosphere, motivating and encouraging students, choosing interesting topics and activities,
providing students with the opportunity to speak, avoiding the correction of all learners’

mistakes, being leader teachers rather than boss teachers, managing disruptive behaviors,
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increasing students’ self-confidence, giving advice for learners. All these results indicate that
teachers may play a great role in creating learners’ speaking anxiety as well as in reducing it.
Therefore, to intensify these points, we rely on Tsiplakides (2009) who suggests the following
interventions which were implemented in a variety of educational institutions to help learners
overcome anxiety: project work, establishing alearning community and a supportive classroom
atmosphere, teacher —students relations, providing indirect rather than direct correction, and
teacher immediacy provision of praise.

[1. Discussion of the Results of the Teachers’ Interview

The second data instrument that we used in our research study is the interview that we
conducted with teachers of first year students of English. Theinterview helped usto bring more
detailsin our research.

Thefindings of theinterview reveal important pointsthat need further discussion. In fact,
teachers of oral expression in our department claim that many of their students are reluctant to
speak and others claim that only some of them are reluctant. In addition, there are someteachers
who used some special expressions when responding to this question like “yes, many learners”,
“for sure”, and “of course”. Teachers’ positive responses and their special expressions show
that their students’ reluctance in speaking the foreign language has strong existence in their

classes.

As concerns the teachers’ opinionsabout if anxiety isthe affective factor which influences
more the foreign language leaning or there are other affective variables, teachers have different
opinions about this question; some of them agree with the statement “some researchers believe
that anxiety isthe affective factor which influences the foreign language learning’, and there
are others who disagree. Those who agreed used utterances like “Yes, anxiety is the most
affective factor”, “It isthe major one for the majority”, and “yes, it is the main reason”. While

those who did not agree provided other factors like motivation and attitudes. From these
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answers, we deduce that students’ foreign language learning is affected by many factors.
Anxiety is considered as one of the major factors that tend to have great influence on students’

speaking skill.

Discussing teachers’ answers about the issue of anxiety and how they observe it, teachers
provided us with further details about this question. They agreed that their students witness
anxiety especialy when they speak in front of their classmates. All teachers agreed that anxiety
is one of the magor problems that faces their students while speaking. Concerning the
description of anxiety, most teachers describeit in thisway; the students refuse to speak because
they are afraid of making mistakes. While the other teachers went further and said that the

majority of their students hesitate to take part in oral classes due to their linguistic deficiency.

As concerns the question if anxiety is related to the speaking skill more than the other
skills, all teachers of oral modulein our department agreed that anxiety isrelated to the speaking
skill more than the other skills. They claimed that anxiety is related more to the speaking skill
because speaking is spontaneous and the speaking skill is a suitable situation which enables
teachers to recognize the anxious learners. These results show that anxiety exists within al the
skills; however, it can be more noticeable in the speaking skill. The nature of this skill provokes
students’ foreign language anxiety since in speaking learners are required to express their ideas
in front of others and are exposed to evaluations and judgments.

The results displayed in question five show that all teachers answered with * yes’. That
is, the high level of some students (exuberant students) may create stress on other students.
Most of them argue that brilliant students affect negatively the other students because the
exuberant students speak fluently while the others find difficulties to form a simple sentence.
In addition to this, the studentswith alow level in English are afraid to speak in front of brilliant
ones because of their limited amount of vocabulary, little control of grammar, pronunciation

mistakes, etc. While the other teachers argued that their students are afraid from the negative
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evaluation either by their teachersor by their classmates and they prefer to be silent and preserve
their image.

The results obtained from item (6) show that the respondents provided various causes of
their students’ foreign language speech anxiety. These causes are: shyness, lack of vocabulary,
lack of preparation, inappropriate atmosphere, sever teachers and their mistreatment, authority
and seriousness, lack of self-confidence and self-esteem, lack of interest to the foreign language,
fear of making mistakes, and inability to expressideas. Based on these answers, we deduce that
anxiety emerges due to various factors. Besides, we understand that the teachers of English at
MMUTO are aware of the factors that lead to students’ speech anxiety.

As mentioned before, one of the causes that may hinder students from participation in
ora sessions is communication apprehension (fear of communication in front of the others). In
fact, the mgjority of teachers think that students are afraid to participate in the oral classes
because of the bad teaching process that some teachers adapt in their classes. In addition to this,
some teachers do not boost their students and make them participate. For example, teachers do
not ask for students’ point of views, also they interrupt them while speaking and focus on their
mistakes rather on their ideas about the topic. In this respect, Horwitz, et al. (1986) claim that
the special communication apprehension permeating foreign language learning derives from
the personal knowledge. In this context, we find for example, little control of grammar rules,
lack of vocabulary, and pronunciation mistakes. That is, a person can witness a situation in
which he finds difficulties to understand others and make themselves understood due to this
deficiency. In addition, MacCroskey (1976:1) defines communication apprehension as a
‘broad-based fear of anxiety associated with either real or anticipated communication with
another person or persons’. Horwitz, et al. (1986) add that people who typically have trouble

in speaking in front of groups are likely to experience even greater difficulty speaking in a
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foreign language class where they have little control of the communicative situation and their
performance is constantly monitored.

The results obtained from question 08 show that teachers of oral expression in our
department agreed that negative evaluation creates a great influence on the students’
performance because teachers prefer to evaluate their students directly and they do not pay
attention to the feelings of their students. Also, other teachers comment that negative evaluation
can create a complex to the students, so this may lead students to isolate themselves and be
silent al the time. To support this point, we rely on Horwitz, et al. (1986:127) who claim that
fear of negative evaluation is “apprehension about others’ evaluations, avoidance of eval uative
situations, and the expectation that others would evaluate oneself negatively’. For example,
lack of preparation and practice can lead learnersto experience fear of negative evaluation. The
latter can lead also to what is called fear of risk taking in situations where learners think that
others will give them negative evaluations. Fear of negative evaluation is not restricted only to
test-taking situations, but also to other evaluative situations such as interviews for getting jobs
or speaking the second language in class.

Concerning the results obtained from question (09), the results show that al the
respondents agreed that students’ speaking performance would be enhanced if anxiety is
reduced. They used special terms like "absolutely”, "of course”, "definitely". The respondents’
agreements and their significant terms show that they are sure that learners’ speaking
performance will be enhanced if anxiety is reduced.

Aswe progressin our study, the results obtained from question 10 demonstrate that some
teachers answer that direct correction is the appropriate one to enhance their students speaking
skill and to get rid of anxiety because assessing their students directly may help them to be
aware of their mistakes. More importantly, this may lead them to learn from the previous

mistakes. Whereas the rest of the teachers prefer the indirect correction because they believe
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that it helps their students to ameliorate their speaking performance. For example, using such
expression as’ carry on thisway’, * that’s right", * I’m sure that you will improve your level °.
Therefore, this kind of answers gives us the air that each teacher has his own method of
correcting their students’ mistakes. To strengthen this view, Lightbown and Spada (1999 cited
in Tsiplakides, 2009:42) claim that we should avoid direct, on the spot correction in speaking
activities since it can undermine students’ confidence, and because it discourages learners,

especialy anxious learners.

As regards the results sorted out from question 11, al the participants provide the
following suggestions: teachers should be comprehensive, tolerant and should make their
students at ease in the classroom. In addition, teachers should give equal opportunities to all
students in order to express themselves. Besides, teachers should avoid any harsh remark and
behavior that will make the students stressed and feel uncomfortable.

When analyzing the teachers’ answers about the strategies that they think they have to
adopt in order to reduce their students’ speaking anxiety, the respondents suggested different
strategies. These strategies are: motivating and encouraging learners to express themselves,
giving them time to prepare and organize their ideas, creating a relaxed atmosphere, accepting
their mistakes, providing them with an authentic context, managing disruptive behaviors,
varying tasks and activities to involve all of them, giving them the opportunity to participate,
avoiding immediate correction, making games, and trying not to oblige them to speak. These
answers indicate that teachers are aware of their crucial role in reducing students’ speaking
anxiety. They also show that they are knowledgeable about the appropriate ways that can help
their learners to get rid of their anxiety. Accordingly, we can say that teachers are capable to

reduce the level of anxiety in their classes.
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Conclusion

This chapter discusses the results obtained from our research instruments. It comprises
two sections. The first is the discussion of the findings obtained from the students’
questionnaire. The second one deals with the examination of the findings of teachers’ interview.
This chapter provides clear answers for the research questions of the study. In addition, the
hypotheses stated in the general introduction are confirmed. Relying on the whole findings, we
conclude that the mgjority of first year students of English at MMUTO experience anxiety. As
concerns the results of teachers’ interview, they indicate that teachers are aware about the
causes of anxiety and its negative effects. More importantly, teachers of English at MMUTO

use some strategies to help their students to get rid of this phenomenon.

Recommendations

For the purpose of reducing foreign language speech anxiety and achieving better learning
and speaking performance, we provide some suggestions for both teachers and learners.
1. Teachers should create a friendly atmosphere to facilitate learning especially when holding
conversations and free discussions.
2. Teachers should present lessons with simple and clear explanation and they have to raise
their students’ awareness about the negative impact of anxiety on their performance.
3. Teachers should avoid interrupting students while speaking to correct their mistakes and it
would be more secure to correct mistakes at the end of students’ performance.
4. Students should be aware that anxiety is natural and it can be controlled. Also, they should
not be afraid of making mistakes becauseit isapart of learning process. More importantly, they
should accept teachers’ evaluation.
5. Foremost, learners have to practise the English language in order to increase their English

proficiency and to reduce their anxiety as the saying says “Practice makes perfect”.
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General Conclusion



General Conclusion

Foreign language anxiety is an important phenomenon that has a great influence on
students’ learning. Because of its importance, there have been numerous studies exploring it
from different angles (its existence, its relationship with learners’ achievements, etc). A
plethora of research articles and books has been published on this subject. They helped usto
deepen our understanding and enlarge our knowledge on this concept.

Due to the complexity of investigating this phenomenon in the context of MMUTO,
our study, then, has adopted the theory provided by Horwitz, et al (1986). This framework
provided us with crucia information to know the sources of anxiety.

To answer the advanced research questions and to check the hypotheses, we adopted
the mixed method which consists of quantitative and qualitative researches. Both have been
used for the data obtained from the questionnaire which is used as our instrument. The data
of this technique are obtained from the first years students in the department of English at
MMUTO. Moreover, we conducted a semi structured interview with six teachers of ora
module in the department of English at MMUTO. For the quantitative data analysis, SPSS
was used for obtaining statistical data. In addition to this, QCA was adopted to interpret the
data gathered from the open ended questions of the questionnaire and the data of six
interviews with teachers.

The current study reveals various outcomes concerning the relationship between
anxiety and the speaking skill in comparison with the other skills as well as its causes,
appearances on learners, and the appropriate strategiesto reduce it. Foreign language anxiety
affects negatively the learning of the mgjority of the first years students in our department.
Both teachers and learners are aware of this matter, and they consider it as amajor problem
in learning the foreign language. Even though there are other factors that tend to influence

students’ foreign language learning, anxiety is considered by both teachers and learners as
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the major affective factor affecting negatively thelearning process. They assert that speaking
the foreign language is the aspect mostly influenced by this phenomenon; consequently,
anxiety tendsto be more related to the speaking skill than the other skills. It hinderslearners
to develop their speaking skill which resultsin their poor speaking performance.

Students’ speech anxiety is generated by several factors such as shyness, lack of
vocabulary, lack of practice and preparation, inappropriate atmosphere, lack of self-
confidence and self-esteem, fear of making mistakes. Foreign language speech anxiety can
be recognized by different signslike uncertainty of oneself, shaking hands, sweat, hesitation,
mispronunciation, shyness, trembling, low voice, sitting at the back, avoiding eye contact
with the teacher, silence, calm, touching their nose, and avoid attending class.

Learners can reduce their speech anxiety by preparing themselves well, practising the
foreign language inside and outside the classroom, practising listening, devel oping their self-
confidence, avoiding fear of making mistakes, practising positive self-talk, and avoiding fear
of being the focus of attention. In addition, teachers can use some strategies that help their
students to get rid of anxiety in their classes by motivating and encouraging learners to
express themselves, giving them time to prepare and organize their ideas, creating arelaxed
atmosphere, accepting their mistakes, being leader rather than boss teachers, managing
disruptive behaviors, varying activities to involve al of them, giving them the opportunity
to participate and avoiding immediate correction. Trying to eliminate the causes that lead to
students’ foreign language speaking anxiety can help them to enhance and promote their
speaking performance.

Based on these results, we can say that the current study answers our research question.
The findings of this study show that anxiety is highly related to the speaking skill more than
the other skills. They aso display different strategies that teachers and learners can use to

conquer anxiety and help in enhancing foreign language learning and speaking performance.
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Any research work certainly encounters certain obstacles that can prevent the
achievement of the objectives. In our case, the maor limitations are: limited time in

distributing the questionnaire and the refusal of some teachers to make the interview.
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Appendix 01
Students’ Questionnaire

Dear Students,

This questionnaire investigates the causes of foreign language students’ speaking anxiety
and aims to find ways to reduce it in the department of English at MMUTO. The results of this
research will be used only for an academic purpose, thus, we ensure the anonymity and
confidentiality of your responses. So, feel at ease when answering the questions because your
answers will be very useful in our research work. Please, give your answers sincerely to
guarantee the success of this investigation. Read each of the following questions/statements
carefully and tick (V) the right answers (You can tick more than one option). Thank you in

advance for your collaboration.
Section One: Anxiety and Foreign Language L earning

1. Do you think that learning English as aforeign language is difficult?
Yes [] No [l
2. If yes, is anxiety among the causes of your English language learning difficulties?

Yes [] No []

3. Do you feel anxious when you enter English language classes?
Yes [ ] No []

4. If yes, to what extent anxiety does affect your foreign language learning?

High extent [ ] Intermediate extent [_] Low extent [ ]

Section Two: Foreign Language Speaking Anxiety
5. What do you think about speaking the English language?
Easy [] Difficult ]

6. In the English oral class, how do you speak?



a. | speak confidently ] b. | feel nervous when | start speaking [ |
c. | sitattheback andkeepsilent [ ] d. | do notfee motivated to speak []

7. If you have difficulties in speaking the foreign language, do you consider anxiety as
acause of these difficulties?

Yes [ ] No []

8. You feel more anxious when you

Write ] Read ] Listen ] Speak ]
9. You achieve better in

Written tests [_] Oral test ones ]

10. If you are an anxious speaker, you classify yourself as

High anxious speaker [ ] Intermediate anxious speaker [ ]
Low anxious spesker [ ]

11. Anxiety embarrasses you to volunteer answers in your language class.
sA] A N [ D[] sb[]

12. In the oral tasks, where do you feel more anxious?

Role plays ] Free discussions [ ]

Oral presentations [ ]

Section Three: Causes of Foreign Language Speaking Anxiety

SA: Strongly Agree A: Agree N: Neutral (neither agree nor disagree) D: Disagree SD:
Strongly Disagree.

13. You never feel quite sure of yourself when you are speaking in your foreign language class.
sAll] A O N[O D] sb[]
14. You start to panic when you have to speak without any preparation in language class.

SA [] ALl N[O D[] SD []



15. You are afraid that your language teacher is ready to correct every mistake you make.
sA] A N[ D]  sb[]

16. You are afraid that the other students will laugh a you when you haven't prepared in
advance.

SA [] A] N [] D[] SD[]

17. Which of the following factors that may cause your fear of speaking:

Lack of vocabulary and pronunciation [ ]  Lack of preparation and practice []

Fear of being the focus of attention  []

-If there are other causes, please state them.

18. Do you worry if your classmates speak English better than you do?

Always [ | Often [ ] Sometimes [ ] Raey[ ] Never []
19. Do you worry about grammatical mistakes when you speak English?
Yes [ ] No []

20. Do you feel anxious when you are going to speak in front of a group? If yes, why?

Section Four: Reducing Foreign L anguage Speaking Anxiety
21. In order to enhance your speaking performance, reducing your anxiety is
Very Important  [_] Less Important [ ]

Not Important  []



22. What do you prefer your teacher to do when you make mistakes?
Correct your mistakes directly [ ] correct your mistakesindirectly [ ]
Ignore the mistakes []

23. What do you suggest to reduce your anxiety?

Thank you



Appendix 02
Teacher’s Interview

This interview is part of our research entitled ‘Enhancing foreign language students’
speaking skill through over coming anxiety’ at Mouloud Mammeri university of Tizi-Ouzou.
This interview investigates the causes of first year student’s speaking anxiety and aims to find
ways to reduce it in the department of English at MMUTO. The results of this interview will
be used for an academic purpose. Thank you in advance for your collaboration.

1. Have you noticed that some of your students are reluctant to speak the foreign language?

2. Some researchers believe that anxiety is the affective factor influencing foreign language
learning. Do you agree with them or do you have another factor that you add as the most
affective one?

3. Do your students experience learning anxiety? How do you observe this issue? Can you
describe it?

4. Do you think that anxiety is related to the speaking skill more than the other skills?

5. Do you think that the high level of some students (exuberant students) may create stress on
other students?

6. What are the causes that you think are responsible for creating students' speaking anxiety?
7. Through your teaching experience, is communication apprehension (fear of communication
in front of the others) one of the causes that may hinder students to participate in oral sessions?
8. In your opinion, do you think that teacher negative evaluation causes learning anxiety for
EFL learners?
9. Do you think that student’s speaking performance will be enhanced if anxiety is reduced?
10. Do you think that providing your students with indirect correction rather than direct one
may help them to get rid of anxiety in the classroom? In other terms, how do you correct your

students” mistakes? Please, explain.



11. Do you think that establishing a Learning Community and a Supportive Classroom
Atmosphere may reduce the problem of anxiety?

12. What are the appropriate strategies that you think you have to use in order to reduce your
students' speaking anxiety? In other words, Finding 80% of your students experiencing

‘anxiety’, what would you do?

Thank you for your time and for your collaboration!

Vi
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