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Abstract

This study aims at investigating the role of Edim®l YouTube channels in increasing
Master One (M1) students’ learning self-confideircéhe Department of English at Mouloud
MAMMERI University of Tizi-Ouzou. This piece ofsearch is important because it explores
how the use of Educational YouTube channels dewbxgier One (M1) students’ learning
self-confidence. Moreover, it determines the atgtof Master One (M1) learners toward the
use of this platform. Finally, this study aims aamining the role of educational YouTube
channels in increasing students’ learning self-aterice. The research design is based on
Bandura’s sources of information in his “self-effay” theory (1977) through which the data
are gathered and analyzed. Both an online and atpd questionnaire are used as a data
collection tool. They were distributed to severm)(Master One (M1) students. Then, the
collected data are analyzed by using the mixed ogetesearch combining both Quantitative
and Qualitative data analysis. The quantitativeadate analyzed using The Rule of Three
and Microsoft Office Excel. However the qualitatorges are analyzed using the Qualitative
Content Analysis (QCA).The findings from this itigagion reveal that Master One students
have a positive attitude toward using Educationabu¥Yube Channels. In addition,
Educational YouTube Channels increase Master Orig @iidents’ learning self-confidence.
As a conclusion, the outcomes gathered from thesareh confirm the hypotheses and the
research objectives mentioned in the General Intotidn. The findings obtained from this
investigation will give opportunities for furtheesearch in this area of study as well.

Key words:Educational YouTube Channels, Learning Self-Cenfté, Self-Efficacy, Sources
of Information.
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General Introduction

= Statement of the Problem

With the evolution of the Information and Communiica Technology (ICTs), and the
advent of Internet, the area of education has cetalyl changed. These new technologies
have influenced the way in which learners acqurecess and learn new information. The
traditional way of gathering information becomessleelevant and the import and now is
mostly given to the digital world. Nowadays, cutréechniques are used in order to have an
effective language teaching and learning such@aness, sounds, objects and videos.

Among the easiest techniques which help in the gg®®f language teaching and
learning are certainly images and videos. Leartmday are more likely to use educational
videos for learning in the different domains otdgethey are provided. In fact, abstract topics
that seemed in the previous years difficult to be@nd learn are now accessible and
understandable for everyone thanks to the diffeedntational video platforms.

Different studies have shown that usirdewes or video clips allow individuals to have
more efficient processing and memory recall. Vidaasaudio — visual multimedia that allow
a large audience to benefit from the informationegi through them and by receiving
knowledge.

One of the well known platforms for video sharisg ¢ertainly, YouTube. The latter
with its original style of visual learning, has neaglducation easy and conceptual. In addition,
it is used in classrooms because of its potergaining benefits which facilitate the learning
process by adding a new feature to the existintesyslt is sometimes not easy for students
to understand from one teacher or blogger, indase, YouTube gives the learner a list full of
option educators.

Many research shave been made on this area bechtls® benefit that comes from
the educational YouTube channels. This made thenitea process much easier and

interesting for learners because of the differepics that are available in these channels.
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Students do not need to deal with any course pealvid their curriculum, whereas the choice
is given for them. In addition to that, educatiofaluTube channels help students in raising
their self-confidence and allow them to be moreficemt about themselves especially inside
the classrooms.

Self-confidence is regarded as being an “individupkrformance expectancies and
their self-evaluations of ability and completed fpenances” (Lenney, 1981: 905) and
confidence in ones capacity (Benabou and Tirol&22@®tajkovic, 2006). Adding to that,
Ecclesand Harold's (1991) identified self-confidenas self-concept of abilities. Self-
confidence involves two main constructs which aeperceived competence and (b) a lack
of anxiety (Clement, 1980). Particularly, individsideel self-confident when they notice that
they have the capacity they need in order to comapiee task in question successfully.
Therefore, anxiety is the opposite of self-confickenin other words, this means that a lack of
anxiety enhances self-confidence of an individ@ement, 1980; and Hanton et al., 2004).
The term self-efficacy is derived from self-confide. Bandura defines self-efficacy as the
one’s ability to perform specific tasks which sedifficult to achieve. Self-efficacy is an
important element in everyone’s life. Relying orf-edficacy, an individual can handle
difficult situations and become optimistic and lasgious in his life.

Learning English as a foreign language is seereagjla challenge for some students
who have doubts in their abilities and strengthd arlack of self-confidence. This prevents
them from expressing and having interactions insidesrooms. Furthermore, they may face
many difficulties dealing or having conversatiomsl anteractions with their classmates as
well as their teachers inside the classroom enwment. These difficulties are due to some
reasons such as, the personal reasons, the limgigasons, and the psychological reasons.

Self-confidence, however, help the students to haat in themselves and their abilities.
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A deep looking to literature shows that many rede&iave been carried out on the use
of YouTube channels as a tool for education. Ondheke researches is conducted by

Shadam, H.H.P; Riyadh, A.R; Ayan, W.S.W (2020) urtte title, The Use of YouTube as a

Learning Tool in Teaching Listening SkillWWho were interested in investigating on the

importance of using YouTube channels in developh®glearners’ listening skills. The main
results of this study indicate that students hastang stimulation for using YouTube videos
in the classroom as they also increase their laggysdills, especially the listening skill, to
which they have a favor through watching differeabtents presented by native speakers. In
addition, YouTube videos give students an oppotyuioi reach the culture of that language.
Moreover, the subject of using YouTube channelsduacation have been tackled at Mouloud
MAMMERI University of Tizi-Ouzou, which was condwext by Boudiaf .H in (2017) entitled
“Enhancing student’s Development of the Oral Comitative Competence through
YouTube’s EFL Teaching Videos”. The importance wasgen to the use of YouTube EFL
videos for enhancing the communicative competeldogiever, less interest was given to the
use of YouTube channels for enhancing the learsetfsconfidence and the ways which help
him/her expressing himself/herself with a high cdefice and having less anxiety inside the
classrooms.
= Aims and significance of the study

The overall aim of this research is to investigtte influence of the educational
YouTube channels in raising Master One (M1) stusletdgarning self-confidence. This
research includes three main objectives. The bigective is to explore how the use of
educational YouTube channels improve Master One) (Btidents’ learning process and
developing their self-confidence. The second iddtermine the attitude of Master One (M1)

learners toward the use of YouTube channels. Tird hne is to examine the role of
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educational YouTube channels in increasing Mastee @M1) students’ learning self-
confidence.

This research is worth doing because it sheds kghtecent human technological
inventions and the most known around the world,cWwihi$ also a kind of social media named
YouTube. It is a platform that people can visit agpet knowledge from, especially the
students who want to improve their learning. Thgnigicance of our research is that it shows
the extent to which YouTube channels have in igtrgaMaster One (M1) learning self-
confidence and gaining motivation in their studies.

» Research Questions and Hypothesis
In order to reach the previously mentioned objedivhis part attempts to answer the
following questions:

- Q1. What is the attitudef Master One (M1) students toward the use of etitucal
YouTube video?

- Q2.How do YouTube channels enhance Master One (Mitlesits’ learning process?

- Q3. Do educational YouTube channels increase Master (Bfl) students’ learning
self-confidence?

In an attempt to answer these research questian$iawe advanced four hypothesis
which are the following :

- H1. Master One (M1) students have a positive attitioseard the use of Educational
YouTube Channels since they feel more comfortabtegain more confidence.

- H2.YouTube channels enhance students’ learning prateesgh watching different
contents introduced by different educators frestythis helps them to understand more
easily.

- H3.Yes, educational YouTube channels increase Master (1) students’ learning

self-confidence.
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» Research Design and Methodology

This research is investigated by using the mixethot approach for gathering data
this investigation deals with both qualitative aphntitative methods for data collection and
data analysis. The data are collected by usingtipmesires which were distributed to Master
One (M1) students from the five specialties: Genkitgrature, Literature and civilization,
Literature and Interdisciplinary Approach, Languagel Communication and Didactics of
foreign languages at the Department of English auldud MAMMERI University of Tizi-
Ouzou (MMUTO).
= Structure of the Dissertation

The present dissertation follows the traditionahge model. First, it includes a
General Introduction which is followed by four cheqs as the body of our investigation.
Lastly, our study ends with a General Conclusidme ihtroduction deals with a background
of our topic, the problematic and the reason beluhdosing it, as well as the aims and
significance of our study. The first chapter is eviRw of the Literature which deals with a
review of previous works that are related to oysidp especially Bandura’'s self-efficacy
theory which is the focus of our investigation.akidition to that, it defines the main concepts
of our study. The second chapter covers the metbgwal chapter which mentions the
participants involved in the study who are Mastee@M1) students as well as the methods
and the materials used in the data collection &eddata analysis tools. The third chapter
focuses on the results of our research and theerdift findings. The fourth chapter
emphasizes on the interpretation and the discussfothe findings in relation to the
theoretical framework. Finally, our research ends & General Conclusion which in its turn

summarizes all the whole work.
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Introduction
The following chapter is the review of lagure It is related to the use of the Information

and Communication Technology or what we call theéT$” and the use of internet as an
indispensable tool in our daily lives. In additioib,introduces one of the most famous
platform on the Internet called “YouTube”. This pler focuses on YouTube as a general
social media platform and as an educational platfdris part also deals with an overview of
Albert Bandura’s “self-efficacy” theory and by inding some previous works in this area.
Finally, this part aims at exploring the effectttieaucational YouTube videos have towards
the learning process in general and learners’efétfacy in particular.

This chapter starts with an overview of previousrks in relation to YouTube channels in
general and educational YouTube channels in péatic&ome definitions are introduced to
clarify the meaning of YouTube channels in a broaday and educational YouTube
channels in a specific way. In additidhis chapter provides a clear understanding thie sel
efficacy theory.
1. Background of Information and Communication Technobgy (ICTs)

Nowadays, technology and electronic media playngportant position in the lives of
individuals. We are in the age of development tha@inges the shape of society in a rapid way
with the help of Information and communication teclogy (ICTs). This became a very
important way of communication that is indispensahl humans life. According to Michiels
and Van Crowder (2001), ICTs is “a range of elautrdechnologies which when converged
in new configurations are flexible, adaptable, dingb and capable of transforming
organizations and redefining social relations” ¢ded in Chapman, Slaymaker, 2003: 5).
Clearly, this means that ICTs is to use the difietelecommunications such as computers,

laptops, telephones in the goal of communicatiotrénysmitting and receiving information.
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2. What is Internet?

Internet with the help of the Information and Commiczation Technology (ICTs)
made peoples’ life easier. It is known that Intéisean essential network as the ICTs. It gives
people around the world an opportunity to communicdiscuss, and express their opinions
and share their knowledge and information with @lse of the World Wide Web (WWW)
service of Internet. Leiner et al. define Interast“a World Wide broadcasting capability, a
mechanism for information dissemination, and a mmedfor collaboration and interaction
between individuals and their computers withoutrrdgor geographic location” (Leiner et al,
1997:102). By way of explanation, Internet has tlapacity to create a space to increase
interaction and collaboration between people akrothe globe no matter the distance

between them in an easy and a faster way in a pbadd.

3. Language Teaching Materials

Language Teaching Materials play a crucial roldaimguage teaching and learning.
Teachers play the role of arranging the environnmeitle the classrooms as they provide the
students with information that they need. Teacherthis case should pay attention to the
materials they use inside the classroom environnbeciuse they play the role of the
controller between them and their students. A®dthy Tomlinson (1998):

Materials refer to anything that is used by teasledearners to facilitate the learning
of a language. Materials could obviously be videB§/Ds, emails, YouTube,
dictionaries, grammar books, readers, workbookglustocopied exercises. They
could also be newspapers, food packages, photagyrépdmlinson, 1998: 2)

In other words, materials are considered as anytthat can help the students to improve
their language learning. Moreover different matsrare used in the classroom environment
to help the students learn the language in an wagy As claimed by Richards and Rodgers
(2014) “Materials allow learners to progress airtiogvn rates of learning and use different
styles of learning, they also provide opportunifi@sindependent study and use” (Richards

and Rodgers, 2014: 3). In summary, language leguram be done by different materials that
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are divided into the Traditional Materials that smh on: boards, textbooks, pictures, flash
cards, realia posters and the new teaching matehalt consist on: videos, audio-player,
power point slider, podcasting and projectors.

Traditional Teaching and the Learning Method is rghtbe teacher is the one and the
only responsible for giving the information and yaiding his learners with knowledge inside
the classroom environment, the students’ are ks&enthat is, they are passive learners.
According to Scrivener (2005) “traditional teachiigimagined to work as] ‘jug and mug’ —
the knowledge being poured from one receptacle amempty one”. Clearly, Traditional
Teaching and the Learning Materials are based e #acher-Centered Approach, whereas,
the New Materials of Teaching and Learning can domaehow a challenge for the language
learning because it needs a sense of creativitglased by House (2008)

Authentic materials for the classroom have longnbg®moted as a means by which
teachers can link the formal, and to some extetificeal environment of the
classroom with the real world in which we hope students will eventually be using
the language they are learning (House, 2008: 56-57)

In other words, new technologies or new materidkeaching and learning have changed the
way learner learn a language. It went from theiti@thl method where the teacher takes the
responsibility to provide the learners with infotima and knowledge, to an environment
where the learners can have the opportunity toiggaate and interact with their teachers

inside the classrooms.

4. An Overview of YouTube

The YouTube platform was created on February 10520y three former PayPal
employees. It is a video-sharing platform thatvatiqgpeople to easily upload, share, and view
video clips. It allows users to create their owanels through which they can upload, share,
comment, rate, explore and post videos. It becdmmeniostly used resource for online videos

(Burke and Snyder, 2008).

10
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Nowadays, YouTube is ranked as the third most @opwebsite, with hundreds of
millions of users from around the world. As Dowr{2608) states that YouTube changed the
way people use Internet, it shifted from statidymamic Internet, and its advantages are the
universality of video formats and the wealth of o of the videos. In other words,
YouTube has changed the way people share theiromgind knowledge. It shifted from text
internet to the audio-visual internet with videbsttare uploaded and shared all over the
world with a high quality content.

YouTube contains private or beginner videos, ad agladvertising excessive high-
quality expert videos (Juhasz, 2009). All userseh#ive chance to freely share video on
YouTube (Yang, Hsu, &Tan, 2010) that are uploadedeu different categories such as
entertainment, news, politics, films, animationmgag, and education. Music, comedy and
Entertainment are considered as the most populleosi on YouTube (Cheng, Dale, & Liu,
2008). Burke et al. (2009) state that the clas#ifin of the videos as educational is mostly
used by government, educational sittings, teaclheis students themselves.

5. YouTube in Education

YouTube has been used in a diversity of teachenileq contexts (Garcia-
Barriocanal, Sicilia, Sanchez-Alonso, and Lytra®lP Milliken, Gibson, O'Donnell, &
Singer, 2008; Redecker, et al., 2009). It appdwatsteachers and students make use of it as ar
educational resource: to present a topic, devettipiges in the classroom, produce videos,
work with video resources, and also engage thenlestts in learning digital skills (Bonk,
2008; Burke and Snyder, 2008; Snelson and PerRDB9). YouTube videos can encourage
and engage learners and support the digital kn@eleslyle of the Net Generation or the
Internet Generation (Burke & Snyder, 2008). Thisalsen into consideration to be powerful
as videos make use of both hemispheres of the:lrenogical and the creative because of

the combination of verbal and visual materials (@uet al., Berk, 2009; Martinez, 2010).
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This is regarded effective for beginners and viseminers. That is to say, learners find it easy
to learn and get knowledge through audio-visudlserahan any other learning techniques.

Mann (2009) confirmed that the Educational Vide@s YouTube are an effective
means of communication and easy to use, and they aaconsiderable educational value.
Many educators confirmed that YouTube content mectufing represents a kind of
academic practice that results in and helps deirejop deeper understanding of the learning
subject (Ibrahim, W.S, 2012). According to FatHaltan educational video clip is a recorded
educational situation that includes real elemamnisging in length between (3-7) minutes, and
teaches a specific goal” (2007). In his view, ediocal videos are made by teachers through
using real elements with taking into consideratimatime limits to reach a particular goal.

The use of YouTube for academic purposes has & ignpartance. It allows active,
constructive and interactive learning opportuniti8sudying via YouTube videos achieve
better learning results. It additionally encouraggmmwork tasks through sharing YouTube
videos among the students of the group, which brimgusing learning and makes learning
significant. This means that YouTube helps theneer to work in groups through sharing the
videos between the members, which makes the swdlEgnn in an environment full of fun
and significant learning with the capacity of renbemng and keeping the knowledge or the
information for a long period of time.

Moreover, several studies highlighted the imporgaoicY ouTube and its effectiveness
in improving learning process for students. Mcnmul011) confirmed that the role of
YouTube in assisting and developing the curriculomaking learning experiences significant,
and helps to facilitate learning according to ediooal techniques supported by way of the
use of digital videos. In other words, YouTube wasléacilitate and help students in having a
better understanding and a meaningful learningge®cProcopio (2011) cited the techniques

and activities related to the usage of YouTube tif#trs students opportunities to improve
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their skills and courses achievements, additiona#ip them to interact and acquire them.
Additionally, he reported that teaching students ke of YouTube as a learning tool makes
them display high enthusiasm and increased iniatga@nd convergence amongst them
(Procopio, 2011). Woodard (2011), reffered that tse of YouTube in education makes
learning more funny and also students enjoy thearring activities. In fact, YouTube
facilitates the exchange of information and intéoacbetween the teacher and the students
through which they build a strong relationship. Bvrer, students become active learners
where the teacher becomes the guider and the szagdiinformation.

Different works showed the capacity to use videosniotivating college students’
learning, approximating academic standards, anacred teachers’ teaching loads, especially
in learning skills that require repeated motionead more than once to acquire the skill,
Where the student can manage the video accordihgstioer learning speed and acquisition
capabilities, without increasing his/her cognitil@ading. YouTube channels inspire the
students’ learning process and decrease the legtureaching charge, especially whilst
acquiring the skills by repeating the video morantionce with the proper speed according to
the students’ way of learning. This means that shalents acquire easily new skills and
information without a high demand to the cognitadailities. Berk (2009) has pointed that
many video benefits as being an attractive educalitool that attract the attention of the
students, containing many multimedia elements (&g.combination of sound, image and
movement), the possibility of supplying it in themé and place of students’ choice, and the
opportunity of repeating the skill all over agaor fan endless number of times permitting

students to master the skill.

6. The Use of YouTube in Formal, Informal and Non-formal learning
The YouTube website is used in different conteXise formal, that is to say, the

learning that occurs in an organized and structaogdext or in formal education or company
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training, the informal consists on learning thatules from daily life activities related to work,
family and leisure. The non-formal learning incladsgructured learning that do not carry a
certificate or diploma in the end.

As Bull states,

Digital video offers an excellent context for urgtending the complexities of
integrating informal and formal learning and fingliways that the qualities of
both formal and informal media learning contexts ba harnessed in school
is a challenge that educators should make a prigBull., 2008)

This means that digital videos have changed th&gbnf learning. The learning process can
be done in different contexts, and they both pre\adbetter understanding. Both formal and
informal contexts should be provided at school suadte it its prime concern.

The notion of learning has been frequently wrondbalt with as a synonym of
“education” or “school” (Falk and Dierking, 1992)9&\ccording to Ainsworth and Easton
(2010) they stated that “whether learning takesela a formal setting, such as school, a
non-formal setting such as a community or cultwextiter or an informal setting such as a
home, all learning is good, and all learning isuasle” (Ainsworth & Eaton, 2010: 12). Thet
add: “all learning contributes to the individualgowth, not only cognitively, but also
emotionally and socially” (Ainsworth & Eaton, 201@2), being “learning cognitive
information” understood as the acquisition of fa@sd concepts, “learning affective
information” understood as the acquisition of at#s, beliefs, and feelings, and “learning
psychomotor information” the same as the acquisitba technical skill or procedure (Falk
and Dierking, 1992: 99).

7. The Importance of using YouTube Channels to Enhancethe English Four
Skills(Listening/ Speaking/ Reading and Writing)

The most important criteria in learning English ag~oreign Language is surely

learning the four major skills of this languageisltvell known that learning the four English

important skills which consist of Listening, Speaki Reading and Writing is considered very
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important in mastering the English language. Nowadé&chnology and the use of Internet
gave the learners an opportunity to learn thedésskiouTube channels help the learners to
enhance their listening, speaking, reading andingriskills. According to Brook (2011),
YouTube is a tool that facilitates language leagnémd teaching. It also boosts confidence
and provides authentic materials and it increalsearticipation of the students. Moreover,
Sherman (2003) points out that video is nowadaydiune and people spend more time with
audio-visual materials than with printed ones.
8. An Overview Of Albert Bandura’s Works

The learning process has a great importance in figld of psychology, as
psychologists have decided to make it the focughefr experiments. Starting with the
behaviorist theory, where its experiments have kmed that human learning is related to
responde to certain stimuli, and through the pr®cek reinforcement. Later on a new
approach came to the field of psychology known &@b%servational Learning” that Albert
Bandura called “ The social Learning theory of haetvachange” (Bandura, 1977).Then his
theory shifted from ‘social learning’ to ‘social gaitive theory’, in order to distance it from
the dominant social learning theories and to empblathe critical role of cognition in
people’s capability to reconstruct reality. Theiaband the cognitive learning theories are
connected in order to understand human behavibaige and development, through which
Bandura has introduced a new theory called Sdittfy.
8.1. Bandura’s Social Learning Theory ( SLT)

Psychologists have always been fascinated with homan beings learn and the
complexities involved in the process. In 1953 then&lian psychologist Albert Bandura
received his doctorate in Clinical Psychology frone University of lowa. He became a
professor of psychology at Stanford University véhbe has been ever since (Evance, 1989).

He opposed previous behaviorists who claim thainlaeg is influenced by external factors
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(stimulus-response approach). So, to respond WatSahaviorism” he initiated his “Social
Learning Theory” (Bandura, 1960).

The social learning theory does not perceive theaecement of learning process
through person’s behavioral change. Rather, pelepla through their observation of other
individuals which Bandura calls “ Observational tr@ag”. The latter is resulted in his
experiment called “The Bobo Doll” conducted on foears old children who were placed in
two rooms. The first room the children were givegst and a Bobo Doll who were joined
with an adult playing with different toys. Howevéng second room where the children were
given toys and a Bobo Doll , instead the adult aggressive towards the doll. As a result, the
children who witnessed the aggressive act alsoveeb@anilarly toward the doll as the adult
did (Bandura, 1965).

Bandura has shown that children can imitate othmristhe imitations vary depending
on their attention, interest, retention, reprodutti and their motivation towards the
performed behavior which he called the Vicariousarbéng. Bandura argues that direct
reinforcement could not account for all types ddrieng; that is why he added a social
element, stating that people can learn new infaonand new behaviors by watching other
people. Social Learning Theory predicates that lgedparn from others by observing,
imitating and modeling others.

8.2. Social Learning Cognitive Theory (SLCT)

The social cognitive theory describes behavior adpet of human learning.
Personality changes occur according to the enviemr{reinforces and punishments). So, if
you change the environment then we change our pa&iiso Bandura (1960) states that
learning is attained by observing others withowae and punishment. However, they learn
from their observation of the target behavior, tisatio say, relaying on their internal factors

which are person’s thoughts, emotions, cognitiamsmotivation.which Bandura (1996)
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called “Social Learning Cognitive Theory.” He clarthat human cognitive processes such as
. goals, sense of efficacy (a belief in one’s &piliattribution ( a person belief about what
causes his success and failure), self-regulatpmsrgon’s ability to plan, monitor, control their
inability to concentrate caused by worry ), helptasinderstand personalities. In fact, these
personal and environmental factors lead to cetbaimaviors that monitor whether or not a
goal will progress. Moreover, the behavior migtguie in more motivation for learning. That
is to say the behavior is influenced by environrakriersonal, and social factors. Bandura
emphasizes on the cognitive concept and on thechdgren and adults operate cognitively
on their social experiences and how these cogsitionfluence their behavior and
development (Bandura, 1999). He argues that peleplen both behaviors and cognitive
strategies by observing others’ behaviors and thegaisitions can be acquired without being
directly modeled (Green and Peil, 2009).

8.3.Social cognitive learning theory and self-effacy

Social cognitive theory defines learning as a cleaimgindividuals’ knowledge. It is

influenced by three factors which continue to ieflae one another, including the people and
their environment and their behavior. People urtdadsevents around them through external
and internal factors. From these cognitive processee have goals, self-regulation,
attribution, motivation, and self-efficacy. Selfieacy theory, is a one of the social cognitive
factors which explains human behavior and its cgneeces ( Bandura,1986¢, 1995 , 1998,
2004, 2006b). Moreover, self-efficacy beliefs enypltheir multiple effects through
environmental, personal (cognitive), and sociatdesc.In addition to that, it affects whether
individuals think in a positive or a negative way.fact, the cognitive factors play a major
role in the self-regulation of motivation througktteng goals, liking challenges, and outcome

expectations (Mark and Campbell, 2011). Self-effjcas an essential aspect in social
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cognitive learning theory because it is concerneath wndividuals’ beliefs toward their
abilities to succeed in specific activities or msfectively.

Self-efficacy is the belief in our own ability tocceed in achieving a goal, having the
confidence to know we can do whatever we set innoiad by managing how we think, feel,
and behave. Bandura presents in his theory a noddelr sources of learning experiences or
information. It plays a significant role in enhamgiefficacy expectancies. In fact, it is
considered important as it is part of Bandura’si@amgnitive theory. Mark and Campbell,
(2011) claim that people with high self-efficacyhave difficult tasks rather than avoiding
them. However, people with less self-efficacy @sland hesitate to try challenging tasks
because of their previous unpleasant experiendeslly; self-efficacy is a part of social
cognitive learning theory which plays an essentidé¢ in studying the human behavioral
change. Furthermore, self-efficacy theory assedslearning and behavioral change develop
depending on how many previous experiences indalgdbhave and how they perceive them
instead only responding to stimuli. However, indivals expect the consequences of their
behavior, and how they influence their life choiee®l motivation. In fact, people use their
thoughts in constructing new knowledge and new WiehaThey attain desired goals and
adapt to new environments by the beliefs in thiticacy to do so.

9. An Overview of Bandura’s Self-Efficacy Theory
Self-efficacy is a cognitive factor which isat#d to one’s belief towards his ability
to accomplish certain actions or activities sucitalys In 1977, Albert Bandura, the previous
president of the American psychology associatiotroduced his “self-efficacy” theory as
one of the most influential cognitive theories.f&dficacy plays an important role to study
human behavior change and how it is affected byirenmental, cognitive and sensitive
factors. Bandura,(1982) claims that self-efficasythe belief in individual’s capability to

perform a specific task. Individuals with a higimse of self-efficacy have effective strategies

18



Review of The Literataer

and planning to complete a task. In academic ggitistudents who have self-efficacy
understand easily their lessons. Moreover, studetitsbe able to resolve their problems
(Zimmerman, et.al, 1992).Recent researches inditateefforts, persistence are one of the
most features of students’ self-efficacy (Zajacduach &Espenshade, 2005)

Academic self-efficacy refers specifically to statg confidence to believe in his/her
ability to perform specific academic task. So, nifluences learning, motivation and
achievements. Academic performances are achievedgh students’ beliefs in their abilities
and how many successful experienced they havenattaiStudents who are successful and
confident know the decisions to make in their sgadind lives. Bandura (1997) claims that it
is the beliefs of personal efficacy constructedrirprevious experiences that shape academic
performance and career choices not chasing therierpes or skills . People's belief about
their ability always know the right choices to makeheir lives. In the academic setting, the
performance of children with high self-efficacyfdif in comparison to other classmates, even
if they have the same level of cognitive skills.

Self-efficacy is a belief in one’s capability to name a given task effectively. It
reveals us that students get involved in things tinay believe they can achieve. However,
learners with strong efficacy can attain diffictiétsks confidently, even if they are not
achievable for them. In fact, they consider diffims as a challenge for them to work harder,
until they get resolved. Students with high seffeaiy perform tasks that help them in
improving their skills and abilities, and they madfgorts and preserve longer at challenging
tasks in many academic domains when they havedbessary skills (Pintrich and Schunk ,
2002; Schunk, 1991). So, students with a senseliéSicacy, are successful in their studies
because they like challenging situations and sat tioals. They are not afraid toward their

experience of failure instead they perceive itasia motivating factor to double their efforts
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to reach success. Onwuegbuzie (2003) states that@ortant indication of students’ levels
of self- efficacy is found in their expectationstbéir performances (p.1023).
Onwuegbuzie summarizes Bandura’s theory as follows.

Simply put, self-efficacy theory predicts that adividual's belief system influences
behavior choices, efforts invested, persistencd, task success. According to this
conceptualization, people tend to engage in aigsvithat they believe they can
undertake, control their efforts, preserve theirfgrenance until this level of

performance is accomplished , and then evaluate trexformance according to
previous expectations ( Onwuegbuzie,2003:1022-1023)

In other words, people who have self-efficacy apable of handling difficult tasks, and try
hard to work on them until they get finished. Besmathey believe in their efficacy, whose
they can measure the level of their success itioal¢o their previous experiences.
9.1.The Importance of Self-Efficacy

Self-efficacy influences many aspects of human kgpecially, education. Students
cannot learn or make a progress in their studigbowt believing in themselves to do so.
Because efficacious learners are motivated andasds to themselves,and overcome stressful
or difficult tasks by thinking positively. The leaars enjoy their classes andthey are always
active by taking part in the learning process, esfllg, performance because they do not
doubt in their capabilities. In fact, students witigh self-efficacy make the right choices in
their future life, and have a successful profesaidifie. (Bandura, 1997) states that self-
efficacy makes a difference in the way people fdehk and act. Many studies have proved
that self-efficacy or optimism (self-confidence)ncgive a positive impact in many aspects
such as students' academic achievement (Bres8erssler, &Bressler, 2010 et al.). High
self-efficacy will cause students to always havedydehavior and will not show any
problematic personality. According to Heidari, Izaand Ahmadian (2012), students with
high level of self-efficacy have a positive attéudoward their vocabulary learning and

memorizing compared to students with low self-effiz. These findings demonstrate the
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importance of increasing self-confidence of thedshis to ensure the improvement of both
their learning and achievements. Finally, the stiglesho completely doubt in their abilities,
they will get unpleasant grades and will never iovertheir learning skills.

A previous study have shown that there is a pasitionnection between homework
assignments given by teachers with self-confidemzkthe sense of responsibility in students.
The study indicated that the assignments and eaifiing skills or self-regulated learning can
help students’ performance, while helping themnbprove time management and learning
environment successfully as well as keep one’s domu learning. This in turn can help
students to improve their efforts in realizing tearning system. As a result, they will get
better quality and excellent academic achievemémsinstance, EFL learners learn the four
important skills (Reading, Writing, Listening, asgheaking) in learning a foreign language;
they use some new techniques outside classroorhsasueducational YouTube channels and
this to achieve their desired goal ( Bembenuttyi120That is to say, teachers or educators
must increase the sense of self-efficacy in tlegrders because it is mandatory and essential
to ensure students’ success and satisfaction. flayis a major role not only in their academic
achievements, but also how to engage in the fatiteaftressors.
9.2.Sources of Self-efficacy

In order to have a strong sense of self-efficaog must fulfill Bandura’s four sources
of information. The following sources are presunediffer in their power to influence self-
efficacy expectancies: performance or enactmengrgxpces, vicarious experiences, verbal
persuasion or (social persuasion), and emotionglhysiological arousal (Bandura, 1977,
1986a).

9.2.1. Performance Experiences ( Mastery experiences)
Performance experiences are related to succesfailores that individuals

experience in their lives (Bandura, 1977). Peopi® wucceed in specific tasks have a sense
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of self-efficacy; whereas, people who fail do mdtperson who once tried to quit smoking
for a day but failed probably will doubt his or radility to quit for a day in the future. On the
other hand, a person who is able to go a full dahout smoking may hold strong self-
efficacy expectancies of rejecting it for anothay.d
9.2.2. Vicarious Experiences

Observational learning, modeling, and imitationliefices self-efficacy expectancy
when a person observes the behavior of otherswbet they are able to do, take into
consideration the consequences of their behaviud, then use this information to form
expectancies about his/her behavior. The effectsiadrious experiences depend on such
factors as the observer's perception of the siityldretween him- or herself and the model,
the number and variety of models, the perceivedgposi the models, and the similarity
between the problems faced by the observer ancthtuel (Bandura, 1986a; Schunk, 1986).
Vicarious experiences generally have weak effestsadf-efficacy expectancy in comparison
to personal experiences (Bandura, Adams, & Beygt7)L

9.2.3. Verbal Persuasion

It refers to the encouragements and support wérget our teachers, parents,friends
to succeed in a given activity, studies or dom¥ierbal persuasion (or social persuasion) is
argued to have a weak influence in increasing osel§-efficacy expectancy than have
performance e and vicarious experiences. Becagssailrce or the modeled person must be
an expert, trustworthy, and attractive, as sugdestg decades of research on verbal
persuasion and attitude change (see, Claibornp@aaj & petty this volume). Experimental
studies have shown that verbal persuasion is a ratale effective means for changing both
self-efficacy expectancies and outcome expectandesldux & Rogers, 1983; Madduxet

al.;1986).
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9.2.4. Emotional Arousal

The feeling of relaxation toward stressful situasipand how an individual manages
his/her stress level in performing difficult taskereases the sense of self-efficacy. Bandura
(1997: 199) argues that because people are abt®rtyol their own actions, and since
interpretation should be considered a form of badravt follows that how represent their
conduct is subject to the workings of their mitdhavioral control not only allows one to
manage the aversive aspects of an environmertsdtadfects how the environment is likely
to be perceived. Potentially stressful situatidma tan be controlled and are constructed as

less threatening, and such cognitive appraisatedureduce anticipatory emotional arousal”.

Conclusion

To conclude, this chapter reviewed the importameets that our research study is
based on, by reviewing previous works in relationyouTube channels and more precisely
educational YouTube channels. Furthermore, theabtbese educational YouTube channels
in improving learners’ motivation and skills. Mokew, this part also reviewed Albert
Bandura’s self-efficacy theory which is the aim air study. Finally, this chapter gave
definitions of important concepts and explainedithportance of using educational YouTube
channels in the learning process, and how theyasa Master One (M1) students’ learning

self-confidence.
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Introduction

This chapter is devoted to the methodology anddkearch design used in the present
research. This section describes the researchitp@mused to investigate students’ attitude
toward the effect of using educational YouTube cleds in increasing their learning self-
confidence. Indeed, it describes the proceduregatd collection which is the questionnaire
that is administered to the Master One studenteardepartment of English. Our research is
limited only to the questionnaire because of thedeanic crisis, through which the research is
based on a case study.This chapter also focusthe anethods of analysis which are based on
both qualitative and quantitative data.
1. Research Method

In order to make a deep investigation to our stwdy,have used a mixed method
research through which we collect the appropriate dor our study. As a method, it aims at
combining both quantitative and qualitative paratsgto provide a better understanding of
research issues than their approach alone. Do @@€i7:163) defines the mixed methods
research as follows: “A mixed method study involtas collection or analysis of both
quantitative and qualitative data in a single stwdth some attempts to integrate the two
approaches at one or more stages of the researchsgf. The main reason of choosing the
mixed method approach for our investigation is & @ better understanding of the chosen
topic.
2. Setting of the study

2.1. Setting and participants
The inquiry is conducted in a real setting, whishthhe Department of English at
Mouloud MAMMERI University of Tizi-Ouzou during thacademic year 2020-2021. The
target population of the study consists of a repregive sample of seventy (70) Master One

students from five specialties (Comparative Literaf Literature and Civilization, Literature
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and Interdisciplinary Approach, Language and Compation and Didactics of Foreign
Languages and). These students are, of cotaisdomly selected.

2.2. The Sample
The sample of our study is a random sampling. Aptarns a technique used in order to
collect the data, and it consists on choosing aigrof people randomly. According to
Biggam (2011:132) defines the concept of randompsiag as follows, “Random sampling is
where you select, entirely at random, a sampleopfifation”
That is to say, a sample is a selection of sonmalmees from a group, which will be the focus
of our research. For instance, we have three hdndaster One (M1) students from the five
specialties, and we have selected seventy (7Gipamts as a sample to our research. That is

to say, each student of Master One from the fieeigities has been selected up-hazardly.
3. Procedures of Data Collection

In order to collect the appropriate data to ansthierresearch questions of the study
asked in the General Introduction, our study isedasnly on a questionnaire due to the
pandemic crisis. The questionnaire is administéoellaster One (M1) students, taking into
consideration the five specialties. The students raquested to answer twenty-four (24)
questions in which they are expected to provide thnions and experiences with the use of
educational YouTube channels as a learning toaeiveloping their learning self-efficacy.
Then, the data gathered from the students are goinge analyzed. The mixed method
approach is considered as being the most apprepre for this study.

3.1. Questionnaire

A gquestionnaire is a list of questions designedafparticular group of people in order
to get answers or opinions. Brown (2001) defineguastionnaire as “any written tool that
contains a series of questions and statements vilicihespondents answer either by using

their own words or choosing answers from those #reyprovided with”.



Research Design

In this research a questionnaires is designed Her Master One students of the
department of English to get freely their opini@mal their points of view. The questionnaire
contains the important information about the stislebackground, level, attitudes, and
opinions in relation to the theoretical part of tkeearch. Dornyei (2003) added to say that a
“questionnaire has become one of the most popetaarch instruments applied in the social
sciences In fact, questionnaires are considered to be tseestatool of gathering data. In
addition, Dorneyei (2003) stated that “The mainraation of questionnaires is their
unprecedented efficiency in terms of (a) researdimae, (b) researcher effort, and (c)
financial resourcés This means that questionnaires do not requirehnaifort, time, and
money when gathering the data.

The questionnaire is designed for students of ithee different specialties of Master
One (M1) to cite: Comparative Literature, Liter&uand civilization, Literature and
Interdisciplinary Approach, Language and Commuincatand Didactics of the Foreign
Languages students of the Department of Englidhocaloud MAMMERI University of Tizi-
Ouzou.

The questionnaire is used to collect data on “Tble of YouTube Channels in
enhancing the Mater One students’ learning selfidence”. The questionnaire contains
twenty-four(24) questions divided into open-endedsiions where the students are required
to answer the questions in a free way, providingrtiown opinions and using their own
words; and close-ended questions which requirstildents to answer the questions with the
given statements under the questions, most of #HrefiYes, / No” questions. In addition, the
questionnaire was divided into three parts. Tha fiart is about the background information
of the participants. The second one is investigatire learners’ use of YouTube Channels
and, thirdly, the way YouTube Channels work in ewdiieg students’ learning self-

confidence.
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Both qualitative and quantitative data are usedtlicg research. Qualitative data are
collected through open-ended questions, where théest was given an opportunity to
express his/her opinion freely using their own vegoaeshd personal points of view. Moreover,
quantitative data were collected through close-drgleestions, through which the student is
given a list of already written choices, all tha¢ students is asked to do is to select only the

answer which is more appropriate for him/her amset to his/ her opinion.
4. Procedures of Data Analysis

This part represents the procedures of the dalgsasaf the data collection which are:
4.1. Quantitative Analysis
Quantitative data is the collection of data througbsed-ended questions using
numerical data to explore the student’s use of Yd€lchannels and their enhancement on
their learning self-confidence. The data are caled with the help of The Rule of Three and
Microsoft Office Excel.
4.2. Qualitative Analysis
Qualitative analysis is used to analyze the opate@rguestions. It is defined as “a
research method for subjective interpretation ef¢bntent of the text data through systemic
classification process of coding and identifyingrttes or patterns”’(Hsein& Shannon 2005:2).
That is to say, content analysis is a researchueetl to determine the presence of certain
words, themes, or concepts within some given cuiadlé data.
Conclusion
This chapter has presented the research designuofwork. It consists of a printed
questionnaire which was distributed to Master Omieents of the department of English at
University Mouloud MAMMERI of Tizi-Ouzou, along wit an online questionnaire which

was shared online to the rest of the studentsrdardo analyze the data, we focused on both
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the guantitative and the qualitative data analySisally, the Rule of Three and Microsoft

Excel Office were used in order to analyze thengjtettive data analysis.
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Introduction

This chapter presents the results gathered aftelyang the seventy (7(
questionnaires distributed on the EFL students ester One (M1) at the department
English at Mouloud MAMMERI University.The questicaire is divided into three sectio
and is specifically designed to the five (5) Master One 1ljMspecialties:Comparati\
Literature, Literature and Civilization, Literatuead Interdisciplinary Approach, Langue
and Communication and Didactics of Foreign Langaag&is chapter aims at invesiting
the role of YouTube channels in enhancing the Ma&ee (M1) students’ learning s-
confidence. Accordingly, different materials areedisn order to obtain variable results. 1
results are provided in percentages and displayelifferent diagrars, tables and pie charts.

This will later on facilitate the discussion of thesults
1. Presentation of the Result:of the student’s questionnaire

Section 1: Ba&kground Information about the Participants

= QI: Your M1 Specialty

25,71%
30,00% 20% 21,42%
20,00% 14,28%
1000  18,57% '
A
0,00%
> ol o > o
&Q .{&Q‘ ‘}Q b‘}g 0{\,2‘
00 A A% Q'\ )

Diagram 01: Master One (M1) Specialty
Diagramlsummarizes the number of the students who partemipdt is apparent thi
the majority of the participants are from Languagel communication specialty. In fa
eighteen (18) of the participants represng (25.71%) of the total are from this bran

Fifteen (15) of them representing (21.42%) are estisl of the Didactics of foreic
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Languages. Fourteen (14) students who represeft)(20 the total, are om Comparative
Literature specialty. Thirteen (1of them represdamg (18.57%) of the total are Comparat
Literature students. The number of students whofram the branch of Literature a
Interdisciplinay approach are ten (1and they represent (14.28%) of the tc

Section 2: YouTube Channel

» Q2 What is the website you use more for watching vigbs”

2,85% 7,14%

12,58%

M Facebook HInstagram uYouTube B Other

Diagram 02: Mostly Used Websites
As it appears in the diagram above, -two (52) students representing (74.28 %
the total claim that they use the “YouTube” platigorwhile nine (9) of thel represent
(12.85%) they have chosen “Instagram”. Five (5)hef participants representing (7.14%),
the total number of the participants, state thay thise “Facebook” as the platform in wh
they watch videos. Only two (2) of the students wdjaresnt (2.85 %) chosether platforms

to watch videos.
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» Q3: How often do you watch YouTube Channels at home

7,14% 0%

14,28%

HAlways ®Often uSometimes ®Rarely Never

Diagram 03 Students’ Use of YouTube

In diagram 3it is apparent that most of the students, th&b isay, twent-eight (28)
of themrepresenting (40%) of the total number of the pgréints claim that they “alway:
use YouTube channels at home. Tw-seven (27) oubf them representing (38.57 ¢
declared that they “often” use YouTube channelsaae. It is also apparent that ten) of
the participants who represen4.28 %) of the total answeredometimes”. Only five (5) of
the participants claimed that they “rarely” use Yabe channels at home, they repre:
(7.14%) of the total. None of the students stated they “rever” Lse this platform at home

» Q4. What do you think YouTube channels are mostly usefor?

The answe Respons: Percentage %

Educational purpose: 16 22.85%
Communication 3 4.28%
Learning and Entertainment 19 27.14%
Commercial Benefits 9 12.85%
Improve skills 8 11.42%
Other 15 21.42%

Total 70 100%

Table 01:Usages of YouTube Channel

As seen in the table above, the majority of thedestis, that is, nineteen (1
representing (27.14%) of the total affirm that Yob& channels are used for “Learning .
Entertainment”, and sixteen (16) of them represgni(22.85%) answered that YouT!
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channels are used for “Education Purposes”. Eightof the participants which represe
(11.42%) of the total claim that YouTube channeks mostly used for “ Improving skills
andnine (9) of them(12.85%) affirm that they arecdutor “Commercial Berfits”. Only three
(3) students find it that they are used for “Comination”. For fifteen (15) studen
representing (21.42%) responded that YouTube chsuane used for other propos

» Q5: How much time do you spend a day watching videam YouTube”

32,859

. 28.579 309
30%
25%
20%
15%
10%
5%
0%

8,i iOﬁ
One Hour Two hours  Three hours More than
three

Diagram 04: Time Spent on YouTubg
Diagram 4hows the the number of the students who spend one hour wateideos
a day is twenty (20) which represents (28.57%)hef tbtal, while twent-one (21) of them
representing (30%) claimed that they spend twurs watching videos a day. Only Six (6)
the students (8.57%) stated that they spend thoeeshFinally, twent-three (23) of the
participants representing (32.85%) declared thay tepend more than three hours a

watchingvideos on the YouTube tform.
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» Q6: What are the channels you find intereting to watch? Cite two of then

The answe Response Percentage %
Educational channel: 9 16.07%
Motivational channels 3 5.35%
Improving speaking skills 6 10.71%
Learning English 17 30.35%
Other 21 37.50%

Total 56 100%

Table 02: Most Visited YouTube Channels to Students’nterest

In table 02 we notice that seventeen (17) of thelesits representing (30.35'
centered their answers on “Learning English”, amek r{9) of them (16.07%) affirm thate
“Educational channels” are the most interestingholets to watch. Neverthess, six (6) of the
students representing (10.71%) of the total pgditis answered “Improving speaking ski
channels and three (3) students who represent %§.38 the total number claim th
“Motivational Channels” are the most interestinguchels to wtch. Twenty-one (21) of the
participants (37.50%) answered with many other@séng channels
= Q7. How important is the use of YouTube for studies prposes’

37,14% 37,14%

40,00%
35,00%
30,00%
25,00% 571%
0,

2 1.42%
10,00% H

5,00% A

0,00%
Very Important Slightly Unimportant

Important Important
Diagram OE: Importance of YouTube for Studies Purpose:
According to diagram, the number of students who stated that YouTub®easy
important” for studies purposes is twe-six (26) which represents (37.14%). We h

noticed the same number of students which is tv-six (26) representing (37.14%) of t
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total participants ciaing that the use of YouTube for studies purpasesmportant”. Four
(4) of the participants (5.71%) declared that it“slightly important” for them to us
YouTube for studies. Only one (1) student reprasgrtl.42%) of the total, finds that the
of YouTube for studies purposes is “unimporta

Q8: What are the benefits you get from watching edudeonal YouTube channels’

4.28%

10% 2.850, H They provide a better explanatiot
0

# They help you to develop your skill

4 They boost your sel-confidence
inside the classroor
H The three purposes

i Other

Diagram 0€: Benefits from Using YouTube at Home
As seen in the diagram above, the highest numbéheostudents which ichirty-six (36)
representing (51.42%) of the total use YouTube asddecause they provide a be
explanation to them, while twer-one (21) of them representing (30%) stated thatTYibe
videos “help them to develop their skills” and seJ&) of them rpresenting (10%) use
YouTube videos in the purpose that “they boostrteeit-confidence inside the classroor
Three (3) of the participants (4.28%) use them tfe three purposes. Finally, two |
participants representing (2.85%) of the whole aet that they use YouTube for oth

purposes.
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» Q9: Do you prefer the traditional methods in your stulies or the use of nev

technologies?

85,71%
14,28%

New Technologies Traditional Methods

100,00%

50,00%

0,00%

Diagram 07: Traditional Methods or New Technologies Preferenc
According to the results shown in the above diagisixty (60) students representi
(85.71%) of the total participants prefer to uselew technologies in their studies, while
(10) students representing (14.28%) of the totafgorto use the traditional methods in tt
studies.
= Q10: Do you prefer being taught by the teacher in your classroom or ahe at home

by using YouTube channels? Explai

20,00%

35,71%

By the teacher  ® Alone by using Youtube Channel: 4 Both

Diagram 0& Way Students Prefer to be Taught
As seen in Iagram ¢ it is shownthat the majority of the participants, that isytty-
one (31) of them, representing (28%) of the total prefer beintaught alone at home by
using the YouTube platform. Twel-five (25) of the students representing (35.71%jhef

total participants gefer being taught by their teachers inside thesti@doms and fourteen (1
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students representing (20%) responded by “botldt iy they prefer being taught by their
teachers and they also like to learn alone at hasimey YouTube channels.

A-The students who prefer being taught by teachers

The answers Participants Percentage %
They provide better explanations 6 42.85%
They convey knowledge 5 35.71%
Group work and interactions 3 21.42%
Total 14 100%

Table 03: Reasons which Push Students to Prefer Ta#ers’ Guidance.

As it shows in Table 3, six (6) of the participantpresenting (42.85%) of the total
number assume that teachers provide them withteretplanation. Moreover, five (5) of the
students representing (35.71%) claimed that teacfige them more knowledge, while the
rest of the students representing (21.42%) of tlmlev centered their answers on the
importance of group working and interaction witle teachers

B-The students who prefer being taught alone by usg YouTube channels

The answers Participants | Percentage %
YouTube channels provide more information. 6 31.57%
Autonomous learners. 5 26.31%
They feel more comfortable. 6 31.57%
They understand more when repeating the videos agai 4 10.52%
Total 19 100%

Table 04: Reason Why Students Prefer YouTube Chanise
As indicated above, from the students’ answers, (6ix participants representing
(31.57%) agreed that YouTube provide them a bettptanation of the content, five (5) of
them representing (26.31%) showed that they arenautous learners. Also six (6)
participants representing (31.57%) claim that tfest comfortable while studying alone at
home by using YouTube channels. Four (4) of theesits representing (10.52%) said that

they understand better by repeating the videos tharreonce.
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C-The students who preer being taught by both of them

The answer: Participants Percentage %
They complete each othe 3 50%
It is a better way to understand mort 3 50%
Total 6 100%
Table 05: ReasonWWhy Students Pref(étheingI TAught by both Teachers and YouTube
annels.

The above table shows the reasons which pushestulients to prefer working alo
at home with the help of YouTube channels and ttesavho like working with their teache
inside theclassrooms. As it appee three (3) of them said that working alone with Yobé&
channels and the working with teacl complete each other, and three (3)others declagd
they find it better for them to understand m
Section3:The way in which YouTube channels increas&tudents’ Learning Self-

Confidence.

= Q11 Do you think Educational YouTube Channels help you in being more confider

about your answers inside the classroon

11.42% G

M Yes
E No

Diagram 09: Students’ Use of Educational YouTube Channelto Enhance the
Way of Answering inthe Classrooms

The diagram abo' mentions that sixtywo (62)participants representing (88.57%
the total have claime¢ that educational YouTube Videos help them in beiraye confiden
about their answers inside ticlassrooms, while eight (8) of them representingf2%)
respond thaéducation: YouTube vdeos do not help them in being more confidentd@she

classroomsMoreover, it is showed that eleven (11) of the maldo represer(68.75%) of
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the total have esponded that they gain <confidence when they watch YouTube vids

while five (5) of ther representing (31.75%hgid that they do not. In the other hand -one

(51), that is to say, (94.44%) of the females agjrwat the are more confident in their

answers inside thelassrooms after using educational YouTube chanaeld (5.55%) sai

that educational YouTube channels do not help tierbeing more confident about thi

answers inside classroor

» Q12: Do aucational YouTube channels incits you to have conversations with you

classmates and the teacher inside the classroo

11.42%

HYes
HNo

Diagram 10 The Role of Educational YouTube Channels in Impreing Conversations
Between Classmates and The Teachen the Classroom

From the diagram above, vnotice that sixtywo (62) of the participants represent

(88.57%) of the total number of the participantsead that YouTube channels push ther

have conversations with their classmates and teaicher inside the classroom. Howe

eight (8) of tem representing (11.42%) disagre

» Q13 What are the educational YouTube channels that Hp you in gaining your selt

efficacy and motivation”

The answe Participants Percentage %
Educational channel: 41 66.12%
Motivational channels 17 25.75%

Other 8 12.12%
Total 66 100%

Table 06: Students’ Favorite Channels in Raising their SelfEfficacy and Motivation
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As it gppears in able 6, fortyene (41) of the participants who represent (66.16#
the total participants confirm that “Educationabohels” help them to gain their sefficacy,
while seventeen (17) of them representing (25.7ponded that watching “Motivatior
channels” on YouTube help them to gain their -efficacy. However, eight (8) of tt
participants representing (12.12%) mentioned sotier anteresting channel

= Q14 Do you like challenges in yur classroom or doyou avoid them®.

72,85%
27,14%
80,00%
60,00%
20,00%
0,00%
Like them Avoid them

Diagram 11: Liking or Disliking Challenges in the Classroom
As it is apparent in diagram , fifty-one (51 ) students representing (72.85%) |
claimed thathey like challenges in thclassroom, while nineteen(19) students represe
(27.14%) avoid callengingtask

» Q15 How do you perceive ailure in your studies? Explain

Categories Participants | Percentage %
Opportunity to work hard 33 50%
Disappointment 10 15.15%
Motivating factor 7 10.60%
Due to outside factor: 5 7.75%
Other 11 16.66%
Total 66 100%

Table 07: Sudents’ Perception of Failure
In Table 7, we notice that thi-three (33) students representing (50%) of the
participants take failure as an “opportunity to kdmrard”, whereas ten (10) of the

representing (15.15%) take it as a “disappointme®&ven (7) of the participants (1C%)

41



Presentation of the Finding:

responded that they perceive failure as a “motigatiactor”. While five (5) of then
representing (7.75%) take failure as a result ftbmlack of some conditions not from i
lack of their abilities. In other words, they amntident no matter howhe situation is. The
rest of the participants representing (16.66%) amnsd with “other” to express the ways
which they perceive failure. The four (4) last papants preferred not giving an explanat
on how they perceive failur

» QI16: Is self-coriidencean essential aspect in your learning process, espaly in your

performance?

HYes ENoO

Diagram 12: Importance of Self-Confidence in Learning
As it appears in the diagram above, we notice shay-six (66) students representi
(94.28%) of the wholehave claimed that setfenfidence is an essential aspect in t
learning especially in performance. However, fol)rgtudents representing (5.71%) clair
that selfeonfidence is not important in their learning amdfprmance
= Q17: Do you get support ind positive feedback from your parents and teacher

toward using Educational YouTube channels in your pocess’

M Yes
ENo
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Diagram 13 Positive Feedback toward Using Educational YouTue Channel:
According to the results shown in the above diagrdonty-nine (49) students
representing (70%) get support from their paremd #eachers toward using educatic
YouTube channels in their learning process, whilenty-one (21) students represent
(30%) do not get support from their parents andchees to use Educatial YouTube
channels.
» Q18 What are the advantages and improvements you ga@a in your learning

process (The four skills) that increased your seconfidence through YouTube

channels?
0
11.42%5'71 / ® Speaking skill
2.85% H Listening Skill
4.28% 4 Reading Skill
B Writing skill

i |istening and speaking
i The four Skills

Diagram 14 The Four Skills that Might Increase Students’Self-Confidence In their
Learning Process through YouTube Channel:.

As it appears in the diagram above, tl-one (31) students representing (44.28%
the tdal number of the participanigain an advantage from YouTube in improving tl
speaking skill, while sixteen (16) students representing (22.85%)n gadvantages i
improving their listening skill after watching Youlbe. In addition, only three (3) stude
representing (4.28%)gain advantages in improvirgy tteading skill, and the minority wt
are only two (2) students representing (2.85%)ofttit  al gain advantages in learning th
writing skill that help ther improve their learning setfenfidence. Moreover, six (6) stude
representing (8.57%) gain great advantages byiteathe four skls while using YouTube

channels that increase their learning -confidence. Only eight (8) students represer

(11.42%) gain two skills which are the listening/aking skills after using YouTube chann
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and help them to gain their sconfidence. Latly, only four (4) students represent
(5.719%) gain the four skills that help them improve tHearning and se-confidence.
* Q19 Do you get successful experiences in your examdtea using educational

YouTube channels’

100,00%
80,00%
60,00%
40,00%
20,00%

0,00%

YES NO

Diagram 15: Getting Successfl Experiences in Exams afteusing Educational YouTube
Channels

As it is apparent i Diagram15, sixtyfour (64)students representing (91.42%)
successful experiences in their exams after usingational YouTube channels, but only
(6) students m@resenting (8.57%) do not get successful expergemceheir exams by usir
YouTube channels.
= Q20: Do you mode students with the same abilities as yo who succeeded in their

studies afterusing educational YouTube channels

17.14%

M Yes
HNo

Diagram 16: Students’ modeling their Classmates with theSame Abilities who Have
Succeedecafter Using Educational YouTube Channels

According to the results shown in the above diagram, -eight (58) students

representing (82.85%) of the total participantsehmodeledstudents of same abilities

44



Presentation of the Finding:

them who haveucceeded in their studies after using educatiéoalube channels, and or
twelve (12) students rresenting (17.14%) do not modmty student of the same abilities
them who havesucceeded in their stude afterusing educational YouTube chann

= Q21: How important is managing positively your stress leel before performing any

given task in the classroom

70% 60%
60%
50%
40% 31,42%
30%
20%
0 7,14%

10% 0%

0% [

Important Very imprtant  Slightly important Unimportant

Diagram 17: Students’ Management of Stress beforeerforming a Given Task
As it appears in thdiagram above, fortywo (42) students representing (60%) of
total number of participar have claimed that it is “important” to manage thehess leve
before performing any given task in the classroommile twenty-two (22) students
representing (B42%) claim that it is “very important”. Only fivgb) students representil
(7.14%) of the total have claimed that it is “slighimportant” to control their stress lev
before their performance of any given task. Lasily,one of the participants e that it is

“unimportant” to manage their stress level befaeegrming any given assignme
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= Q22: Have you ever learned stress management techjoes from YouTube channels

before exposing your project?

74,28%

80,00%

60,00%

40,00%

25,71%

Yes No

20,00%

0,00%

Diagram 18: Learning Stress Management Techniquesdm YouTube
According to the results shown in the above diagrafty-two (52) students representing
(74.28%) of the whole have learned stress managet®emiques in order to decrease their
stress level before exposing their project. Howewghteen (18) students representing
(25.71%) have not learnt any of these techniquesaimage their stress level.
» Q23: Do Educational YouTube Channels give you neweaérning strategies and

support while preparing your exams?

100,00%
80,00%
60,00%
40,00%
20,00%

0,00%

[
Yes No

Diagram 19: Getting New Learning Strategies from Edcational YouTube Channels
before Having Exams

As it is shown in the diagram above, sixty (60)dstuts representing (85.71%) of the
total have claimed that Educational YouTube Changale them new learning strategies and
support while preparing for their exams, and ted) @udents representing (14.28%) do not
get support from Educational YouTube Channels avel thhem new learning strategies when

they get prepared for their exams.
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Conclusion

To sum up, this chapter has presented the reshtsined from the research tool
which is divided into a printed questionnaire amud @nline questionnaire. They were
conducted with Master One (M1) students from theadenent of English at Mouloud
MAMMERI University of Tizi-Ouzou. Our results indite that Master One (M1) students
have positive attitude toward the use of Educatiov@uTube channels. Moreover, the
questionnaire showed that YouTube channels enhdaster One (M1) learning self-
confidence. These results in fact will be discussedhe following chapter by providing

explanation and interpretation.
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Discussion of the Findings

Introduction

The discussion chapter presents the findings obddiom the students’ questionnaire.
The results demonstrate that the majority of thestslaOne (M1) students use YouTube
channels. These channels have a positive influendkeir studies, motivation, and especially
their learning self-confidence. The results gatidrem the questionnaire are directly related
to the literature review and the “self-efficacy’etiry presented in the previous chapter. This
part aims at confirming or disconfirming the hypeghs and questions cited in the General
Introduction. The results are interpreted in relatio Albert Bandura’s “Self-efficacy” theory
(1977).

This chapter is divided into three sections. Thst fsection introduces the students’
attitudes toward the use of YouTube channels. M@eahe second section mentions the
Master one students’ use of YouTube channels foc&bnal purposes. The last section
includes the way in which YouTube channels incremse influence the students’ learning

self-confidence.
1. Students’ Attitude Toward the Use of YouTube Channks

In this study one data collection tool is used WhHi a questionnaire for the purpose
of gathering data. From the findings chapter, igpparent that the majority of Master One
(M1) students of the Department of English haveeasdo YouTube channels at home (see
Diagram 2). On the one hand, with the arrival of timformation and Communication
Technologies or simply ICTs, it allowed peopleaier the world to share, communicate, and
have information. As explained by Michiels and \@mwder (2001), they say that ICTs is “a
range of electronic technologies which when cone@rgn new configurations are flexible,
adaptable, enabling and capable of transformingarorgtions and redefining social

relations”.
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On the other another hand, Internet was createtineade all the world related, with
the help of this service. It made people have actesthe different platforms that exist.
According to Leiner et al., Internet is “a World &i broadcasting capability, a mechanism
for information dissemination, and a medium forl@obration and interaction between
individuals and their computers without regard fpeographic location” (Leiner et al,
1997:102). In other words, Internet is a mediunslodring information, getting knowledge,
allow individuals to interact and communicate desmf the distance between them. In
Diagram 2, the findings demonstrate that fifty-t¢g2) students representing (74.28%) use
the platform “YouTube” to watch videos. This is @omed in the participants’ answers
where twenty-eight (28) students, that is to sd9%) of them confirmed that they “always”
use YouTube channel. Furthermore (38.57%) of théigy@ants declared that they “often”
use YouTube channels as a platform where they watidos (Diagram3). It is also shown
that students use this platform. This means thatparticipants use YouTube platform many
hours a day. In actual fact (32.58%) of the totainber of students claimed that they spend
more than three hours watching videos on YouTule @9%) use them for two hours
(Diagram 3).

Indeed YouTube is known as the most famous platftamviewing videos in this
century. Besides, YouTube is ranked as the thirgtnpopular website, with hundreds of
millions of users from around the world. As Dowr{2808) states that YouTube changed the
way people use Internet, it shifted from statidymamic Internet, and its advantages are the
universality of video formats and the wealth of temt of the videos, or simply YouTube has
changed the way people share their opinions anevikedlge as they can exchange them in
different settings, no matter the distance andithe. It went from text internet to the audio-
visual internet with videos that are uploaded amared all over the world with a high quality

of content.
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Additionally, the results highlightes the differeabntents that YouTube channels
contain (Table 5). Most of the answers were cedtere “Educational purposes” where
sixteen (16) students representing (22.85%) haveedgon. Nineteen (19) of the answers
representing (27.14%) show that YouTube channelsised for “Learning and Entertainment
purposes”, (12.85%) use them for the “commerciateliies” and (11.42%) of them use
YouTube channels in the purpose of improving ttekills. YouTube is considered as a
platform which hold different contents, and it ised according to the different peoples’
interest. It is said that YouTube gives the oppatjufor the users to freely share videos
(Yang, Hsu, & Tan, 2010), and uploading them undéferent categories such as
entertainment, news, politics, films, animationyngag, and education, and so on. However,
the most popular contents are still considered oyesitertainment and comedy (Cheng, Dale,
& Liu, 2008). Furthermore, this confirms the secdmgpothesis of this study saying that
“YouTube channels enhance students’ learning psote@®ugh watching different contents
with different educators and understanding easilgtudents by watching educational
YouTube channels, with different educators or teaghit will help them to understand a
lesson easily and this lead them to improve tlegriing process.

Other interesting findings are revealed from the@adaalysis. We have found that the
majority of the students prefer the new technolegie their learning process. In fact,
(85.71%) of the participants said that they preéfeuse the new technologies and (14.28%)
said that they like the traditional methods (Diagrd). The old language teaching materials
refer to the materials that teachers use in oeivie information or transmit knowledge. In
the traditional methods the teacher is the one wlags an important role in teaching a
language by using the traditional methods like, oard, textbooks, pictures, flash cards,

realia posters, while new materials refer to videasdio-player, power point slider,
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podcasting and projectors. According to Tomlinsd@0g): “Materials refer to anything that
is used by teachers or learners to facilitate #aning of a language. Materials could
obviously be videos, DVDs, emails, YouTube, dicioas, grammar books, readers,
workbooks or photocopied exercises. They could dso newspapers, food packages,
photographs”. (Tomlinson, 1998: 2). That is to sayarge number of the students prefer use
the new technologies in their learning processthadnost used material for them is watching
videos on YouTube platform as previously mentionBdcause for the majority of the
students prefer using new materials or YouTubeantiqular for having an effective learning
process.

Learning in its different ways has a great impartafor the learners or anyone who
look after knowledge. It is apparent in Diagramh@tt(44.28%) of the participants prefer
using YouTube videos for their learning becauseitng to them YouTube provide more
information and a better understanding. As Bultesta“Digital video offers an excellent
context for understanding the complexities of ind¢igg informal and formal learning and
finding ways that the qualities of both formal anfbrmal media learning contexts can be
harnessed in school is a challenge that educabansdds make a priority” (Bull, 2008), this
means that digital videos have changed the cowmtieldarning. The learning process can be
done in different contexts, and they both providbetier understanding. Both formal and
informal contexts should be provided at school arake it its prime concern. In addition to
that , Ainsworth and Eaton (2010) state that “whetkarning takes place in a formal setting,
such as school, a non-formal setting such as a comtynor cultural center or an informal
setting such as home, all learning is good, anteafthing is valuable” (Ainsworth & Eaton,
2010:12). According to them *“all learning contribsitto the individual’s growth, not only
cognitively, but also emotionally and socially” i@p. In other words, learning in its different

ways, help the individuals to build themselves dtrggly and socially. As a conclusion
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learning with teachers or alone at home by usingTXe channels help the students to learn
better and easily. The later raise their interactiod their self-confidence.
2. Students’ Attitudes Toward the Use of EducationlaYouTube Channels

Using YouTube for learning and education purposesonsidered “important” and
“very important” to the majority of the participantin fact, the number of the students who
think that using YouTube channels for educatiorppses is very important which is twenty-
six (26) students representing (37.14%) is the sasnine number of students who think that
YouTube is important for educational purposes (gtaan 4). In fact, YouTube has been used
in a variety of teacher-learning contexts (Garcar®canal, Sicilia, Sanchez-Alonso, and
Lytras, 2011; Milliken, Gibson, O'Donnell, & SingeR008; Redecker, et al.,, 2009).
Apparently, teachers and students use it as aragdoal resource: to present a topic, develop
activities in the classroom, produce videos, woithwideo resources, and also engage their
students in learning digital skills (Bonk, 2008;rB& & Snyder, 2008; Snelson and Perkins,
2009). Mann (2009) also confirms in his book thae“educational videos through YouTube
are effective means of communication and easy & s, educational videos have great
educational value”. In fact, the use of YouTubeeducation is considered an essential
material and an important device since the majooitypeople use it in the educational
purpose. According to Burke et al. (2009) stated tthe categorization of the videos as
"education” is mostly used by government, commuriggencies or teachers and students
themselves”.

In addition, YouTube provides learners a bettereusichnding of the lessons. Thirty-
six (36) learners representing (51.42%) of thel toanber use YouTube videos because they
provide a better explanation to them ( see Tab)e @#at is to say, YouTube tutorials provide
the students a better understanding of conceptshes provide them a better way to

memorize the lessons. McMullen (2011) added thatrtte of YouTube in assisting and

53



Discussion of the Findings

developing the curriculum, making learning expecensignificant, and helping to facilitate
learning according to educational techniques supddry way of the use of digital videos. In
other words, YouTube videos facilitate and helglstus in having a better understanding and
a meaningful learning process.

Furthermore, YouTube also works at developing #garlers’ skills (see Table 1). As
the table shows (30%) of the students stated tbaff¥be videos “help them to develop their
skills”. This idea is confirmed by Procopio (20Mho cited that the techniques and activities
related to the usage of YouTube that offers studetth opportunities to improve their skills
and courses achievements, additionally help themtevact and acquire them. Additionally
he reportes that teaching students the use of Ylmeiais a learning tool makes them display
high enthusiasm and increased interacting and cgamee amongst them (Procopio, 2011).
Additionally (31.57%) of the learners answered tigihg YouTube channels make them feel
more comfortable as they work alone and learn waSiince YouTube is regarded as an
effective tool to learn and get better understagdh topics this makes the learning more
interesting. According to Woodard (2011), the us& @uTube in education makes learning
more fun and has brought to the well-being andfatiion of students on learning activities,
and the change of idea and information betweerstingents and their teachers. As a result,
this confirms the first hypothesis saying that MasDne (M1) students have a positive
attitude toward the use of Educational YouTube @k&mnsince they feel more comfortable
and gain more confidence.

YouTube tutorials are also a means which help tbhdemts to have conversations,
interactions and build relationships between clatemand teachers (see Diagram 09). All of
these help the students to be more confident irtkiele classrooms as it is confirmed by some
students representing (4.28%) who states that YbeTadeos boost their self-confidence

inside the classroom ( Diagram 6). In the diagrans shown that (88.57%) of the learners
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have confirmed that YouTube channels make them mam&dent inside the classroom. This
idea is confirmed by Brook (2011) saying that Yob&us a tool that facilitates language
learning and teaching it also boosts confidence prayvides authentic materials and it
increases the participation of the students. lerotords, using educational YouTube videos
push students to be more confident inside the dass As a result, this encourages students
o interact and build relationships between themthea teachers.
3. Discovering New Learning Strategies before Sittg for Exams from
Educational YouTube Channels

The results show that sixty (60) participants reprging (85.71%) of the total number
have responded that Educational YouTube Channedstgem new learning strategies during
their preparations, and before passing their exadmy ten (10) participants representing
(14.28%) do not get support from YouTube channefere their examination (see Diagram
19). In fact, the findings confirm the second hyyasis in the General Introduction. That is to
say, YouTube channels help students to learn easilyvatching different contents and
various educators. Many educators confirm that Yda€l content production represents a
kind of educational practice that leads to and $ielgveloping a deeper understanding of the
learning subject (lbrahim, W. S, (2012). In fatistquotation confirms the efficacy of using
YouTube channels as a learning tool.
4. The Development of Students’ Learning Self-Confience by using Educational

YouTube channels
4.1. Students’ Encouragement by Educational YouTubeChannels to be more

Confident while interacting in the Classrooms

The results in the present study show that sixty-82) students representing
(88.57%) have claimed that Educational YouTube addbelp them to be more confident

concerning how they interact in the classroom, gyleight (8) students representing (11.42%)
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have responded that Educational YouTube channefetlbelp them to be more confident in
their interaction (see Diagram 10). In fact, thsufes have confirmed the first hypothesis in
the General Introduction. In addition to that, anfamnation of the following citation
presented in the review of the literature “ Manydsts have proved that self-efficacy or
optimism (self-confidence) can give a positive icipan many aspects such as students’
academic achievement” (Bresslere, Bressler, &Bees2010 et al.) High self-efficacy will
cause students to always have good behavior ahdatvishow any problematic personality.
4.2. Students’ Favorite Channels which Raise theotivation and Self-Efficacy

From Table 6, the results indicate that forty-ofg) (students representing (66.16%)
of the total have responded that “Educational cklirhelp them to gain their self-efficacy.
As nearly the same as the Diagram 12, sixty-twQ (@g&ticipants representing (88.75%) of
the total have claimed that Educational YouTubenoké& help them to be more confident
toward their interaction in the classroom. Moreoweithe diagram 11 seventeen (17) students
representing (27.75%) have claimed that “Motivaglo@hannels” help them to improve their
self-efficacy.
4.3. Liking or Disliking Challenges in the Classrom

The study shows that fifty-one (51) students regmgsg (72.85%) of the total number
have responded that they like challenges in thesoi@m. Only seventeen (17) students
representing (27.14%) have claimed that they awbidllenging tasks while being in the
classroom (see diagram 11). The students with $edfrefficacy they perform tasks that help
them to improve their skills and abilities, and ythmake efforts and preserve longer at
challenging tasks in many academic domains whew lia@e the necessary skills (Pintrich
and Schunk , 2002; Schunk, 1991). So, studentsanstnse of self-efficacy are successful in

their studies because they like challenging situnatiand set their goals
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Onwuegbuzie (2003) states that an important reatafion of students’ levels of
self-efficacy is found in their expectations of ithgerformances. Onwuegbuzie summarizes
Bandura’s theory as follows, Simply put, self-edfiy theory predicts that an individual’s
belief system influences behavior choices, effonigested, persistence, and task success.
According to this conceptualization, people ten@mgage in activities that they believe they
can undertake, control their efforts, preservertherformance until this level of performance
is accomplished, and then evaluate their performamacording to previous expectations
(Onwuegbuzie, 2003: 1022-1023). This citation conéi our research objective, and
hypothesis in the General Introduction. That issty, Master One (M1) students feel
themselves confident in their studies becauseeotiie of educational YouTube channels.

4.4, Students’ Attitude Toward Failure in their Studies

In Table 7, we notice that thirty-three (33) studerepresenting (50%) of the total
number take failure as an opportunity to work havtiereas ten (10) of them representing
(15.15%) take it as a disappointment. Lastly, sey@nof the participants take it as a
motivating factor. That is to say, they do not doubtheir abilities. In fact, five (5) students
representing (7.75%) take failure as a result feomack of certain conditions not from the
lack of their abilities. In other words, the findm indicate that most of Master one (M1)
students are confident in their studies and araldapo regulate themselves and adapt to the
new environment by making a progress. However,ntigority of them feel disappointed
toward their failure. Recent researches indicate #fforts, persistence are one of the most
features of students’ self-efficacy (Zajacova, Lurand Espenshade, 2005). People with a
sense of self-efficacy, are successful in thegdibecause they like challenging situations and
set their goals. They are not afraid toward failurgtead they perceive it as a motivating
factor to double their efforts to reach successs Thiation confirms the third hypothesis in

the general introduction which states that EduoalioYouTube channels increase their
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learning self-confidence because they perceivariivith optimism and confidence which in
its turn help them to make efforts until they reatle desired goal. Since they watch
Educational and some of them motivational chanrelsincrease their learning self-
confidence. Moreover, the pervious results alsoficanthat Master One (M1) students
increase their learning self-confidence through chialy Educational and Motivational
YouTube channels (see Table 6).
4.5. The Importance of Learning Self-Confidence

The results in Diagram 12 indicate that, sixty{&8) of the participants representing
(94.28%) of the total have claimed that self-cosfide is an important aspect in their
learning, especially performance. Four (4) of thepresenting (5.71%) have responded that
it is not important in their studies. In fact, thesults confirm the first hypothesis in the
General Introduction. Furthermore, the followingaton have confirmed also the results.
“Self-confidence is defined as the “individuals’ rfmemance expectancies and their self-
evaluations of ability and completed performandéghney, 1981: 905).
4.6. Getting Positive Feedback Toward using Educianal YouTube Channels

The findings indicate that forty nine participangpresenting (70%) get support from
their parents and teachers toward using Educatidoallube channels, and twenty-one (21)
participants representing (30%) do not get supaod positive feedback. We notice that the
majority of Master One (M1) learners are confidémyt using the new technology ( see
diagram 13). The results confirm the third hypoih&s the General Introduction which states
that Educational YouTube channels increase studiEashing self-confidence. In addition,

the results confirm the verbal persuasion sourgefofmation in Albert Bandura’s theory.
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4.7.The Four Skills that Might Increase Master One(M1) Students’ learning Self-

Confidence through YouTube Channels

As it is shown in Diagram 14, thirty-one (31) stotierepresenting (44.28%) of the
total gain advantages in improving their speakikij fom YouTube channels. However,
sixteen (16) participants representing (22.85%ih galvantages in improving their listening
skill. Only three(3) of them representing (3.28%)rgadvantages in enhancing their reading
skill and two (2) participants students representid.85%) gain advantages in improving
their writing skills which increase their self-catgnce. From the results we distinguish that
other participants who are six of them represent{@p7%) gain great advantages in
improving the four skills not only one of them. Mower, eight (8) of the participants
representing (11.42%) gain two skills “ListeningdaBpeaking. Lastly, four (4) students
representing (5.71%) gain the four skills. As islown from the findings, we claim that the
majority of Master One (M1) students improve thegeaking and listening skills more than
reading and writing skills, by which, they enharbeir learning self-confidence, especially
their performance.

According to Heidari, Izadi, and Ahmadian (2012)ydents with high level of self-
efficacy have a positive and significant relatiapshith the vocabulary learning memorizing
compared to students with low self-efficacy. Thiatoon confirms the present results. In fact,
most of Master one (M1) participants have clainteat they have improved the speaking skill
from YouTube channels which increase their selffidemce learning. As well as, a
confirmation of the third hypothesis in the Gendrdtoduction. Which claims that, Master
One (M1) learners enhance their learning self-ctamice by watching Educational YouTube

channels.
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4.8. Getting Successful Experiences in Students’ &ms after using Educational
YouTube Channels
From the findings, we notice that sixty-four (64rficipants representing (91.42%)of
the total get successful experiences in their exaftes using Educational YouTube channels,
while six (6) students representing (8.57%) havpeernced failure in their exams ( see
diagram 15). As a confirmation to our results, Benance experiences, are related to

successes or fails that individuals experiencéaéir lives (Bandura, 1977).

4.9. Students Modeling their Classmates with the &@ Abilities who have Succeeded
after using Educational YouTube channels
From the results obtained Diagram16, we notice thity-eight (58) students
representing (82.85%) the total number of the sitedbave claimed that they model their
classmates with the same abilities who have sueckiedtheir studies after using Educational
YouTube channels. Instead, twelve (12) participagpsesenting (17.14%) have not modeled
anyone of their classmates of the same abilities dwve succeeded after using Educational
YouTube channels. As we notice from the previousults, sixty-four (64) students
representing (91.42%) get successful experiencéde\W the present diagram we notice that
fifty-eight (58) of them representing (82.85%) béttotal have modeled their classmates with
the same abilities who have succeeded in theiriegudfter using Educational YouTube
channels. In fact, in the previous results only(Sixparticipants representing (8.57%) do not
get successful experiences, while in the presemtysinore than six (6) students have not
observed any of their classmates of the sameiabibis them succeeded in their studies after
using Educational channels. That is to say, Ma€iee (M1) students do not relay on

observing their classmates rather by having sufidesgperiences.
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From the interpretation of the results, we confiimat “Vicarious experiences” from
Bandura’s sources of information have a weak imfitgée on students’ learning self-
confidence. The effects of vicarious experiencegsedd on such factors as the observer’s
perception of the similarity between him or herseifl the model, the number and variety of
models, the perceived power of the models, andithdarity between the problems faced by
the observer and the model (Bandura, 1986a; ScHi@86). Vicarious experiences generally
have weaker effects on self-efficacy expectancy thadirect personal experiences (Bandura,
Adams, & Beyer, 1977).

4.10.The Importance of Managing Positively StudentsStress Level before Tasks
Performance

The present results indicate that forty-two (42dsnts representing (60%) of the total
number have claimed that it is important to managsitively their stress level before
performing any given task or presentation in thasstoom. Twenty-two(22) of them
representing (31.42%) have responded that it ig waportant to control their stress level
before performing a specific task, five (5) of thespresenting (7.14%) have claimed that it is
slightly important. Then, no one of the respondetasns that it is unimportant, however, it
is slightly important. By interpreting the resultge understand that managing positively the
stress level it is not very important for the papants, but still important for the majority of
them. As a result, the participants manage thessstlevel before performing their tasks or
presentations inside the classroom (see Diagram 17)

In fact, the results confirm the “Emotional arotdsaurce of information in Bandura’s
theory. Also the citations below confirm the praseasults, Self-confidence includes two key
constructs which are (a) perceived competence bnd (ack of anxiety” (Clement, 1980).
Specifically, individuals feel self-confident whelhey recognize that they have the needed

ability to complete the task in question succebsgf@ubsequently, anxiety is the antonym of
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self-confidence. Thus to reiterate, lack of anxieyhances the self-confidence of an
individual (Clement, 1980; and Hanton et al., 20@ghavioral control not only allows one
to manage the aversive aspects of an environmeatsd affects how the environment is
likely to be perceived. Potentially stressful sitomas that can be controlled and are
constructed as less threatening, and such cogragpaisals further reduce anticipatory
emotional arousal (Bandura, 1997: 199).
4.11. Learning Stress Management Techniques from Yidube Channels to Decrease
Students’ Stress Level

The results from this investigation indicate théyftwo (52) participants representing
(74.28%) of the total have learned stress managei®emiques to decrease their stress level
before performing their tasks. Eighteen (18) of shedents representing (25.71%) have not
learned any of these techniques to manage theissstievel in the classroom. From the
interpretation of the findings, we notice that #tadents do not manage their stress level by
themselves too much (see Diagram 18). Howevehigpresent findings the majority of the
participants have learned stress management ted®sigom YouTube channels. That is to
say, YouTube channels help the students to marregedtress level “Emotional Arousal”,
and how to be confident during their performandedact these findings support Bandura’s
(1997) “Emotional arousal”, the fourth source ofommation presented in the review of

literature chapter.

Conclusion

In general, the results gathered from the studenisstionnaire have been analyzed
according to Albert Bandura’s self-efficacy theqi@Q77). The results confirm the first
hypothesis suggested in the General Introductiorclwbays that says “Master One (M1)
students feel more comfortable while using Educatio¥ouTube channels and gain more

confidence”. As the study confirms the first hypestts, it confirms the second one which says

62



Discussion of the Findings

that “YouTube channels enhance students’ learnimecgss through watching different
content with different educators and understand emeasily”, as it confirms the third
hypothesis saying that “Educational YouTube Chanimadrease Master One (M1) students’
learning self-confidence”. The study finally confis the three hypothesis in the General
Introduction. According to the results, the resbagoestions are effectively answered on the
importance of Educational YouTube Channels in eoimgnthe Master One (M1) students’

learning self-confidence.
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General Conclusion

This dissertation has investigated the role ou¥ube channels, especially educational
YouTube channels in enhancing Master One (M1) sitstleself-confidence. The research
was conducted in the Department of English at Medl®AMMERI University of Tizi-
Ouzou. It aims at investigating the attitude of MagOne (M1) learners’ toward the use of
YouTube channels, also their effectiveness in thdents’ learning process. Moreover, this
study examines the importance of educational YoeTalmannels in raising students’learning
self-confidence inside the classrooms.

To gather the essential data, one technique is usdthis research namely the
students’ questionnaire. The questionnaire wasildised to seventy (70) Master One (M1)
students belonging to the different specialtiesciwhare: General Literature, Literature and
Civilization, Literature and Interdisciplinary Appach, Language and Communication,
Didactics of Foreign Languages and the studentisesfe specialties were selected randomly.

In order to analyse our research data, we have be#dqualitative and quantitative
approaches. The latter are intended to answer ésearch questions and hypothesis
previously mentioned in the General IntroductioheTgualitative data analysis method was
used to interpret the open-ended questions andjula@titative data analysis method to
interpret the close-ended questions. In additioa,Rule of Three and Microsoft Office Excel
were used for the statistical analysis. This dissi®n was based on three essential objectives.
The first objective is to explore how the use ofieional YouTube channels improve the
Master One (M1) students’ learning process andldpirg their self-confidence. The second
is to determine the attitude of Master One (Ml)meas toward the use of Educational
YouTube channels. The third one is to examine ¢he of educational YouTube channels in

increasing Master One (M1) learners’ self-confidenc
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This dissertation has confirmed the research hygseth mentioned in the General
Introduction. The first hypothesis was about thigtuate of the students toward the use of
educational YouTube Channels, since the majoritytheim like to study alone by using
Educational YouTube ones, they find that studyinighwyouTube is more comfortable
because it provides them with a better understandfrdifferent topics through which they
can memorize easily their lessons, and this perthém to get new learning strategies that
can boost their learning self-confidence as welis lconfirmed that the role of YouTube in
assisting and developing the curriculum, makingrieg experiences significant, and helps to
facilitate learning according to educational teciueis supported by way of the use of digital
videos. In other words, YouTube videos facilitated ahelp students to have a better
understanding and a meaningful learning proces® Mdsults also confirm the second
hypothesis in the General Introduction which sdng tYouTube Channels enhance students’
learning process and boost their self-confidenceoutih watching different contents
introduced by different educators freely, so thefpk them to understand more easily. In fact,
according to the results found in the findings ¢kgpgMaster One (M1) students use YouTube
channels in their daily lives and the majority loémn that is to say (32.85%) use this platform
more than three hours per day. So, this indicdtasthe learners use YouTube channels as a
tool for their educational purposes, as well asoal tfor learning and entertainment,
communication, and improving their skills and alltbese have great importance in their
learning achievement.

Furthermore, the findings confirm the third hypdise concerning the role of
YouTube channels, especially educational channalaising the students’ self-confidence. In
Diagram 10, the results make it evident that Yowlwhannels enhance learners’ self-
confidence since (88.57%) of the total have agried this website develop their self-

confidence inside the classroom. Moreover, edueatioouTube channels help them to
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improve their skills, especially, listening and aki@g skills, and due to them; they have
increased their performance in the classroom, askerthem more confident. In fact, Master
One learners like challenging tasks as well asamree failure. They perceive the latter as a
motivating factor to work hard and set further goalhe findings also indicate that
Educational YouTube channels help Master One (Ma&)riers to overcome stress before
performing any given task in the classroom. To amhe the findings confirm Bandura’s
sources of information from which the overall aiargl hypotheses of this investigation were
confirmed.

Our study has faced some limitations that shoeldalken into consideration. In fact,
due to Covide-19 crisis we have based only on atguenaire relying on a case study while it
would be preferable to conduct it with an experitakrstudy. For further research, we
recommend students dealing with the same topiovestigate the role of teachers to boost

first year students’ self-efficacy in the classroom
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Appendix

QUESTIONNAIRE

Dear students

This questionnaire aims at investigating “The mile¢rouTube channels in enhancing Master
one (M1) Students’ self-confidence in the Departh@nEnglish at MMUTO”. In order to
complete this investigation, you are kindly reqaedsto answer these questions and provide
complete sentences when necessary. Your answdrbeniised only for academic purposes

and your participation will be kept anonymous.

Thank you very much for your contribution
SECTION 1: Background Information about the Participants

Q1/ Your M1 specialty:

-Comparative Literature
-Literature and civilization
-Language and Communication

- Didactics of Foreign Languages

-Literature and Interdisciplinary Approach

SECTION 2: YouTube Channels

Q2/ What is the website you use more for watchingabs?
-Facebook

-Instagram

-YouTube

-Other

Q3/ How often do you watch YouTube channels at h@ne
-Always

-Often
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-Sometimes
- Rarely

-Never

Q4/ What do you think are YouTube channels mostised for?

Q5/ How much time do you spend a day watching vi&lea YouTube?

-One hour
-Two hours
-Three hours

-More than three

Q7/ How important is the use of YouTube for stuslipurposes?

-Very important

-Important

- Slightly important

-Unimportant

Q8/ What are the benefits you get from watchingieational YouTube channels?

- They provide better explanations.
- They help you to develop your skills.
- They boost your self- confidence inside the siasm

- Other
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Q9/ Do you prefer the traditional methods in youwuslies or the use of new

technologies?

-Traditional methods

-New technologies

Q10/ Do you prefer being taught by the teacher wuy classroom or alone at

home by using YouTube channels? Explain

SECTION THREE: YouTube Channels and the Enhancemenof Students’
Self-Confidence
Q11/ Do you think educational YouTube channels hgipu in being more

confident about your answers inside the classroom?

-Yes

-No

Q12/ Do educational YouTube channels push you tove@onversations with
your classmates and teachers inside the classrooms?

-Yes

-No

Q13/ What are the educational YouTube channels thatp you in gaining

your self-efficacy and motivation?
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Q14/ Do you like challenges in your classroom omyavoid them?

-You like them

-You avoid them

Q15/ How do you perceive failure in your studiesRain.

Q16/ Is self-confidence an essential aspect in y@earning, especially in your

performance?

-Yes

-No

Q17/ Do you get support and positive feedback frpmar parents and teachers
toward using Educational YouTube Channels in yowdrning process?

-Yes

-No

Q18/ What are the advantages and improvements gamed in your learning
process (four skills) that increased your self-cafdnce?

-Reading

-Writing

- Listening

- Speaking

Q19/ Do you get successful experiences in your egafter using educational
YouTube channels?

-Yes

-No
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Q20/ Have you noticed other students of same &bgias you succeeded in

their studies while using Educational YouTube Chagis?

-Yes

-No

Q21/ How important is managing positively your ess level before
performing any given task in the classroom?

-Very important

-Important

-Slightly important

-Unimportant

Q22/ Have you ever learned any techniques (phyisiemnotional) from
YouTube channels so that to decrease your stregslibefore exposing your
project?

-Yes, | have.

-No, | have not.

Q23/ Do educational YouTube channels give you nearhing strategies and

support while preparing your exams?

-Yes

-No
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