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Abstract

This study attempts to assess essential thinkinly $k the section called ‘Check Your
Progress’ that is mentioned at the end of each imiAt the Crossroads textbook which is
designed for first year secondary education stuslertis section is destined to students’ self-
evaluation at the end of each unit through a seoksxercises. This research is conducted
under the light of Barbara Presseisen’s taxonom99{@) of essential thinking skills. As
concerns data collection, it involves a sampleiity Seven exercises distributed over five
assessment sections within the textbook. In omlangélyze our corpus, we have opted for the
use of the mixed method that helped us to quafity guantify the gathered data that we
reformulated later with charts and tables to clgrifow these skills are classified within this
section. The findings show that Presseisen’s taxgnas encouraged by ‘Check Your
Progress’ exercises but the thinking skills catég®are not equally emphasized. Indeed, we
found that Transformations skill is the one whishmore highlighted, then come respectively
Qualification, Relationships, Causation and Classifion skills. After that, we attempted to
connect this taxonomy to the constructivism appnpas it is the one which the textbook is
based on, to find out that Presseisen’s esserttiaking skills accord the principles of the
constructivist view about learning.

Keywords: Presseisen’ Taxonomy, Thinking skills, essentiahkthg skills, At the

Crossroads, Check your Progress.
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General Introduction

Statement of the problem

Throughout history, researchers and a&us have been concerned with thinking
skills. In fact, they have explored various isstedated to it such as what are thinking skills?
What is their importance? And what are their m&ypes? Indeed, they have focused on the
importance and the role of thinking skills in thegoitive development and the intellectual

growth of learners.

No one can deny the importance that thiglskills have in classrooms because learners
are in need for the mastery of more skills, espigcaiter the rise of the learner-centered
approach. The latter supports learners’ creatigitgl ability to solve problems and make
decisions. This new way of teaching gives learrtbies opportunity to become actively
involved in the process of learning rather thamggiassive consumers of information. Thus,
learners should know how to construct their knogéeddraw inferences, express opinions

and make their own decisions.

In this respect, Algeria is one of the mimies which adopted the learner-centered
approach after the great reform of the educatisgatem in 2002. As a result of this great
shift, new textbooks have been designed at allldeteehelp and encourage students to think

and develop their cognitive competencies.

Indeed, the textbodkt the Crossroadwhich is designed for secondary education first
year students, contains tasks and activities whegk to develop learners’ thinking skills and

cognitive levels.



The mastery of thinking skills becomes ahgaltion for all students. For this reason, this
field of study has gained the interest of numermsearchers who are interested in doing
investigations and studies about it. Among thesearchers, we can mention the work of De

Bono (1982), and Stephen Johnson (2010).
Aims and significance of the study

This research aims to evaluate the textbdokrmlish that is designed for first-year
students of the secondary school. Our concern isot@uct an analysis concerning the
activities presented in the assessment sectiotieedbxtbook calledC heck your Progress”
in order to check whether they involve the essenliimking skills presented by Barbara
Presseisen. In this respect, this dissertatiohaditst one to deal with this issue. The later is

very important in the field of teaching and leamforeign languages.

In addition, we have chosen the textbodk the Crossroadsbecause it is the first
coursebook of secondary school students. In fadhis level the learner should be able to
show his/her cognitive competencies and the alidityolve complex problems. Our objective
then is to find out whether the essential thinkshkgls suggested by Barbara Presseisen are

implemented in the activities of the assessmerts dithe textbooldt the Crossroads
Research Questions and Hypotheses

To investigate our issue we have proposed thiareseuestion:

1- Does the EFL textbook’s sectioBheck your progressmplement the essential

thinking skills proposed by Presseisen?

To answer this research question the following tiypses are advanced:



Hpl The sectiorCheck your Progressf the textbook does not implement the essential

thinking skills proposed by Presseisen.

Hp2 The sectiorCheck your progressf the textbook implements the essential thinking

skills proposed by Presseisen. .
Research Techniques and Methodology

To carry out our research, we take as a coghushe tasks that are included in the
assessment sections calfedeck your Progresis the textbook. The tasks are to be classified
using a table in which we relate each task to tiveking skill it involves using Presseisen’s
categorization. To analyze the data collected, pefar the mixed methods, that is, using

both the qualitative method and the quantitativéhog.
Structure of the Dissertation

This dissertation follows the traditional-simpmodel. It consists of four chapters, a
General Introduction, and a General Conclusion. flisé chapter is named “Review of the
Literature” and it includes the explanation of tfiferent theoretical points having relation
with our topic. The second chapter is “The Reseddesign and Methodology” which
provides us with information about the data coitactprocedures. The third chapter
presents the results and findings of our reseaksHor the fourth chapter, which is the last
one, it deals with the discussion and analysisheffindings of our investigation. Finally, a
General Conclusion provides a summary of the rekeand provides suggestions to enlarge

the scope of the study.



Chapter One: Review of Literature

Introduction

This chapter is related to the review ofrétare about assessment of thinking skills in
education. It presents the main definitions andcepts of different authors and researchers
having relation with our issue. This chapter isidiad into four sections. The first section
involves a number of definitions and explanatiorisconstructivism in relation to our
research. The second one presents the meaningpkihthand thinking skills. Concerning the
third section, it deals with some concepts whiah @lated to textbook evaluation. Finally,

the fourth section deals with some explanatiorsssessment.
1.1.Constructivism in Education

Constructivism as a learning theory has hgteat impact on education and the process of
learning and teaching. It is used as a basic apprimathe field of teaching and learning. This
approach is based on two main perspectives whiehiratividual constructivism of John

Piaget (1967) and social constructivism of Vigot§k978).

According Richards and Schmidt, constructivis “a social and educational philosophy
based on the beliefs that: 1 knowledge is actieelystructed by learners and not passively
received 2 cognition is an adaptive process thghaoizes the learner’'s experiential world. 3

all knowledge is socially constructed2010: 124).

Constructivists believe that there are no endurogtext-free truths, that researcher
bias cannot be eliminated, that multiple, sociabnstructed realities can only be
studied holistically rather than in pieces, and tha possibility of generalizing from
one research site to another is limited. Learngxgden as involving reorganization
and reconstruction and it is through these prosettsd people internalize knowledge
and perceive the world. In language teaching, coastism has led to a focus on
learning strategies, learner beliefs, teacher thinkand other aspects of learning
which stress the individual and personal contringi of learners to learning. A

4



constructivist view of teaching involves teacheramaking their own sense of their
classrooms and taking on the role of a reflectiaeiitioner (ibid)

In addition,“constructivists allege that it is we who constéuwr construct, on the basis of
our theorizing or experience(Nola, 1998: 32). This means that we do not finavéledge
but we construct it through our experiences. Socaresay that constructivism comes with a
new way to teach and learn. In fact, the learnaygpl central role in the learning process
which helps him/her to improve his/her thinkinglisksuch as reasoning and problem solving,
for instance, through doing activities that encgeracollaboration and role playing by
adopting real situations, transforming informatamrd using authentic materials. This kind of
teaching gives the learner the opportunity to bievealy involved in the learning process.
Indeed, the constructivist approach encouragesestado think critically and it gives them

the opportunity to show their competences througletices such as problem solving. In fact

It is assumed that learners have to construct their knowledge individually and

collectively each learner has a tool kit of consepid skills with which he or she
must construct knowledge to solve problems predelyethe environment. The role
of the community, other learner and teacher ispimvide the setting pose and to
challenge ,and offer the support that will encoarag construction.

(cited in Gail and Bea2002: 10)

So, constructivism as an educational theorgrsfthe learner the opportunity to develop his
or her cognitive abilities. In other words, it istudent-centered approach. Its aim is to help,
motivate and engage students to be active ratlaer passive learners. Thus, educators and
researchers regard this theory as a helpful waglwisiused to create meaningful context and
construct new understanding basing on their owree&pces. For constructivists, it is more

meaningful when a learner relates on his/ her oxperence.

The aim of constructivist teaching then is not tovxle direct instruction or minimal
instruction, but optimum levels of instruction ctmstivist pedagogy therefore
involves shifts between period of teacher presiemtatnd exposition and period when
students engage with a range of individual andiqaarly group-work, some of
which may seem quite open- ended. However, eveinglthiese periods, the teacher's



role in monitoring and supporting is fundamentadn€tructivism as a learning theory
suggests that effective teaching needs to be badeist-centered and teacher directed

(Taber, 2011: 5)

Then, unlike the traditional classroom thastauctivist one is characterized by the active
role of the learners and their meaningful intexactand discussion between them, as well as
with their teacher. Moreover, the teacher acts dacditator and guide whose role is to
monitor, encourage and guide his/her learnersidrconstructivist point of view, learning is a
social activity that is to say individual can const their knowledge through their interaction

with their family, peers and teachers.

Finally, Keith Taber (2011: 56) states tt@instructivism implies that the individual has
to create knowledge himself, and clearly the fgetihdiscovery a pattern oneself rather than
just being told can have considerable motivatiomalue”. From this view, we can deduce
that constructivist teaching helps students to feative by creating new concepts and the
discovery of new knowledge. The ability to be dreatengages and motivates students in
their learning process. Constructivism has beerelyiddopted as a learning theory in many
countries all over the world. This is due to itsiékts and its contribution in the development

of students thinking skills.

1.2. Assessment

Assessment has been defined broadly byrdiffescholars who considered its main
characteristics and purposes in relation to thiel fod education. For example, according to
Dylan (2013:15) assessment is the key of effective instruttidhis means that effective
learning can be achieved only through assessmedt jadgment of the students’
performances. So, we can say that the teachinglearding process cannot be successful
without assessing students work and testing thagnitive abilities. Another definition of
assessment is offered by Goadel (2010: 21) who argue that:

6



Assessment is an integral part of learning. Goosesmsnent takes into account
learning styles strengths and needs. It is flex#nld reflects a student’s achievement
against set criteria not against another studdfective assessment takes place over
time and is varied in its approach. Assessmenbisan add-on and it is not teacher-
centered. Assessment is part of learning and tleainsian ongoing part of everyday.
For the teacher, assessment is the process ofrigathaformation about student
learning. Most often this feedback is done throfggmative assessment strategies.

Based on this definition, we can infer thasessment presents the information and ideas
that teachers collect about their students’ legrfior decision making. In other words,
assessment allows teachers to draw a clear pietooet their students’ competences and
thinking abilities. In addition, assessment is adkiof mediation and a bridge between
teachers and students. Moreover, it gives teaderopportunity to prepare the relevant
learning items, gather information about studepesformance and provide students with
feedback in a continuous way (formative assessmeé&ht)s, we can say that assessment is a

support for the teaching and learning process.

According to Hattie (2003: 2)assessment is a feedback informdtiorhat is to say,
assessment provides the teacher with specific ledyd about students understanding.
Hence, this opportunity permits the teacher to angive three feedback questions which are
according to Hattie (2003: 2Where am | going ? how am | going? and where togxt?”
this perspective shows that assessment is useglabipdrs as a tool which helps them to set
their objectives and to know their destinationhia teaching process. Therefore assessment i
a kind of evaluation through tests and examinatishikh seek to reflect students’ cognitive

abilities in addition to their needs.

1.2.1. Types of Assessment

Assessment plays a vital role in promotingdent’s progress and enhancing the learning
process. However, this term does not have a typieghition, because it is used differently

according to each context, this is what Cizek (1%¥) reinforces by stating théhere is



certainly no standard usage of the term. It is ugeslo many different contexts and for many

different purposéqcited in Aouine,2011: 57).
a- Summative assessment

Chappuis.S and chappuis.J (2007: 14) atbae “summative assessment, sometimes
referred to as assessment of learning. Typicallpudoents how much learning has occurred
at a point in time, its purpose is to measure el of students, school program success”
This means that summative assessment is a kingabfaion which is given at the end of the
course or unit of study in order to judge the shisle performance and evaluate the
effectiveness of curricula. Indeed, this kind ofessment is a way to weigh the students’
level and progress during a specific period of tirdecording to Taras (2005: 486jhe
process of assessment leads to summative assesratrd, a judgment which encapsulates
all the evidence up to a given pdinthat is to say, summative assessment is an @wergf
students’ performances at a particular period ofeti As an illustration of summative
assessment, we can mention the BEM and the BAC ier#ions that take place in Algeria.
In addition, we can refer to the end of semestanmexthat the students take at the department
of English.

Furthermore, Loony (2011: 07) claims thstfirfhmative assessment of individual students
may be used for promotion, certification or adrmossio higher level of educatichsThis
means that summative assessment deals with madkgrades. It is a pedagogical tool that

permits the responsible to know the students wiktoemd and those who do not.
b- Formative assessment

According to Loony (2011: 07)fdrmative assessment, by contrast, draws on
information gathered in assessment process to ifgelearning needs and adjust teaching”
that is to say, formative assessment is used lohées in order to control students’ ongoing

process that takes place during day to day leaexpgrience. Furthermore, it allows teachers

8



to recognize students’ needs in terms of matedalmethods and styles of teaching. As well

as it is an effective key to improve the learnimgl aeaching process. For example, through
formative assessment teachers can decide whetlagljust and change their teaching or not
and this is by relying on the information that teexs gather about their students’ learning. In
other words, if the teacher notices that the mijasf the students understand what he/she
gives them as knowledge, he/she can carry on tegchithe same way. But, if the teacher

remarks that the majority of the students do nateustand, he/she can look for the reasons
behind that. In brief, formative assessment télésteachers about their way of teaching; if it

is good or bad.

In addition, Chappuis.S and Chappuis.J (20D8: state that‘Formative assessment
delivers information during the instructional pr@&se before the summative assessinéns
means that formative assessment is a helpful wagrntrol student’s progress in a continuous
way and monitor their performances before movingummative assessment.

After having dealt with the definitions ofsessment, its types (formative and summative

assessment), we move on to deal with thinking.

1.3. Thinking

Thinking is a complex term which does have a precise definition and explanation.
However, several researchers and thinkers triegdinglify the term by providing some
definitions according to different approaches floatis on mental activity, logic and reason
and the critical use of informatidrflbid). For instance, according to Costa, thirkimappens
when ‘the senses receive an external stimuli followedinidgrnal processing (cited in
French, 2011: 11). The same idea was expressedohgnCwho defined thinking aghe
mental derivation of mental elements (thoughts)mfrgerceptions and the mental

manipulation/combination of these thoughfsited in Presseisen 1991: 56). These scholars



agree that thinking is a process of using mindawsaer sensory input carefully. That is to
say, thinking is the activity of setting and arremggideas in the mind from the moment this
later receives information. This activity occursoirer to understand and give meaning to the
information received; this is what De Bono hightsglin his definition when he states that
“thinking is the deliberate exploration of experierfor a purpose. That purpose may be
understanding, decision making, planning, problemviag, judgment, action and so "on
(cited in Assaf, 2009 : 5). This means that thigkotcurs consciously and that it involves

different things such as making decisions, undedsia, and so on.

In the same context, Presseisen (1991e&plpins that thinking is generally assumed
to be a cognitive process, a mental act by whiabhwkedge is acquiréd which means that
she considers thinking as the operation that tliggerform in their mind for comprehending
and understanding new information. This is the vibat Moseley (2005: 15) strengthens
when he defined thinking as the internal and meptalcess which takes place in the

individual’s mind when considering information.

Moreover, Stuhlman (2008: 1) gives a broahning of thinking which includes most of
other definitions by stating thathinking is an internal mental process that usderimation
as input, integrates that information into previokesrned material and the result may be
knowledge or may be nothingStuhlman holds by that that thinking occurs bsbmming the
new information with old information which is storé memory in order to end up with new
knowledge. Broadly speaking, the previous defingicshare the same perspective and a

common view concerning what thinking may be.

10



1.3.1. Thinking Skills

The variety of definitions of thinking has giveseito different views of what is needed
for an effective thinking. Many of them agree teame skills should be performed in such a
manner as to achieve a desired result which ineg@n effective thinking. Jones, Palinscar
Ogle and Carr define a skill as méntal activity that can be applied to specifidiggited in
French and Rhoder,2011: 17), which means thaisskitt the operations that the individual's

thought goes through in order to deal with a gitaesk or problem.

De Bono considers thathinking is no different from any other skill ana wan get
better at the skill of thinking if we have the wdldo s (1982: 11). That is, he believes that
thinking itself is a skill that could be improveg practice and learning. For De Bono, it is
also important to differentiate between thinking asskill and thinking as a matter of
intelligence, this is why he assumes thdtirtking is the operating skill through which
intelligence acts upon experiencébid), and by that he wants to say that thinkiagiskill

through which intelligence is used.

French and Rhoder (2011: 17) claim thatkinigp skills are basic to the concept of
thinking because they include what the thinker sg¢eddo in order to accomplish the task”.
This means that they consider thinking skills as different steps that the mind should go
through in order to frame ideas and make sensen adxperience to finally reach a given

knowledge.

In the same context, Presseisen (1991)svievmking skills as the mental acts by which
information and ideas are organized and take pllee.believes that thinking skills consist of

“the mental manipulation of sensory input to forneilthoughts, reason about or judge”

11



(cited in Presseisen, 1991: 56). That is to sagkihg skills consist of the mental process that

is activated when perceiving information in ordecomprehend and make judgment about it.

The same view is expressed by Beyer for nwHthinking skills are the discrete,
precisely delineated mental operations used in mgrgombinations as we thihkcited in
Assaf, 2009: 5), which means that these skilldlaanental actions that are performed by the

mind when thinking.
1.3.2. Classification of Thinking Skills

There are various classifications of thinking skilbne of the most popular is the one
which is based on thal&gree of complexity of the thinking tagkrench and Rhoder, 2011:

11). Among theorists who adopted this kind of classtfaa we find Benjamin Bloom (1956)
who identified six types of cognitive thinking dkil which areknowledge comprehension
application analysis synthesisandevaluation ranked from the simplest level to the complex

one (Moseleyet al, 2005: 41).

Barbara Presseisen (1991) also relied mmwhy of classification to develop categories
of thinking skills She identified four levels of thinking skills whi@re: “the basic level” or

what she called the essential thinking skills, “toenplex level”, “the metacognitive level”

and the “epistemological level”.

In this research, we are more interestetthénessential thinking skills by evaluating the

assessment sections of the EFL textbAbthe Crossroads
1.3.3. Essential Thinking Skills

According to Presseisen (1991: 58), thene & least five cognitive categories of

thinking skills that should be included in the tagmy of essential thinking skills. They are:

12



“Qualification”, “Classification”, “Relationships; “Transformations” and ‘Causation”

These are organized frothe simple element to the complex one as showigumd 1 (p14).

a- Qualification

This skill consists of finding unique characteristics of particular idetyti or
descriptiori (Costa and Presseisen, 1991: 376), this mearisl@hmners grasp the sensory
perception and recognize its meaning and charatitari In other words, Qualification is the
skill by which students identify the informationaththey receive basing on what they have
learned or knew previously, such as giving a texstudents who will comprehend what is
inside using their background knowledge about theatulary that is used, or define the type
of this text according to the characteristics thaty have studied before. Indeed, no one can
understand a piece of information without having background knowledge that allows the
process of recognition to happen. So this skillodg®the connection between the previous
and present data to clarify and give meaning tenthEhe action verbs allowing and helping
to classify activities as involving the qualificati skill are: identify, define, recognize,

qualify, find, point out... etc.

b- Classification

Costa and Presseisen (1991: 373) state thedifyling meanstd sort into clusters, objects
events or people according to their common elemdatsors or characteristics. Including
giving that cluster a label that communicates thessential characteristicsThis means that
this skill allows grouping items like things by kiror characteristics and determines to which
category they belong to. It is a kind of analyhiattstudents do to classify information. To do
that, they try to compare the information and fimdat they are similar to or what they are

different from. For example, giving different texisclass to students and asking them to give

13



the genre of each of them. Another concrete exansfdssifying birds, animals, fish to their
species. The action verbs allowing and helping kassify activities as involving the

Classification skill are: Compare, group, sorttidguish, classify, rank ...etc.
c- Relationships

Costa and Presseisen (1991: 376) defirseskill as the act ofdetermining regularity
between different operatisty this means that they view this skill as thdigbio understand
the usual relations between or among the existimggs. This may happen, according to
Presseisen (1991: 58) througanalyzing, synthesizing or making logical dedudiorso,
broadly speaking this skill also includes analysisa way that students make connections
between the presented information to form a genvenale or breaks down the information to
figure out its constituents. A concrete exampleoidry to understand the logical link that
exists between war and fear, between death andesadiihe action verbs allowing and
helping to classify activities as involving the BRibnships skill are: Analyze, synthesize,

order, deduce, link, connect, relate, associatec.. et
d- Transformations

Transformationsskill involves ‘relating known to unknown characteristics and ciragt
meanings”(Costa and Presseisen, 1991: 376), which meanshikaskill is performed by the
ability to produce certain information under carntaircumstances. In other words, thinkers
basing on what they have as knowledge, try to prequossible knowledge that may fit with
the current one. This skill concerns then the ciéipat production with which students create
new knowledge from a given situation such as wgitin essay about a given subject. We can

say that this skill has relation with creativityhd action verbs allowing and helping to
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classify activities as involving the Transformasoskill are: create, produce, generate, write,

induce and perform... etc

e- Causation

Costa and Presseisen (1991: 373) d€fengsationas ‘the act or process that occasions
or effects a result” In another work, Presseisen (1991: 58) expldiasCausationrefers to
the act of &stablishing cause and effect and making assessidittis means that this skill
concerns the ability of determining cause and &fi@@wing conclusions and understanding
the implied meaning to be able to make judgments eraluating different situations, for
example dealing with a task that asks studentsuve tipeir opinions about something and
explaining why, that is, arguing. Such as: whatydw think aboutAt the Crossroads
textbook? Justify your answer. Does the Crossroadstextbook ameliorate students’

productivity? Justify your answer.

The action verbs allowing and helping to digsactivities as involving the causation skill

are: Justify, argue, evaluate, estimate, judgesaspredict ... etc
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A Model of Thinking Skills: Basic Processes

Causation-establishing cause and effect, assessment:
Predictions

Inferences

Judgments A
Evaluations
Transformations- relating known to unknown characteristics
Creating meanings:
Analogies
Metaphors
Logical inductions
Relationships-detecting regular operations:
Parts and wholes, patterns
Analysis and synthesis
Sequences and order
Logical deductions
Classification- determining common qualities:
Similarities and differences

Grouping and sorting, comparisons

From Simple to Complex Development

Either/or distinctions

Qualification- finding unique characteristics:

Units of basic identity

Definitions, facts

Problem/task recognition

(Presseisen, 1991:58)

Figure 1: Presseisen’s Model of Essential Thinkin&kills
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After having dealt with the explanation ofetlessential thinking skills developed by
Presseisen, we carry on our review of the liteeatwyr explain other points having a relation
with our research. For instance, we consider thimitlen of textbook, textbook evaluation,
and so on, mainly because our case study in theamgs concerns a given section in a

textbook.

1.4. Textbook Definition

A textbook is an important instructional materiaat most of teachers use in their
classrooms in order to help themselves to achiegedesired goals. It is defined through a
variety of resources by different scholars suchHagshinson and Torre. In this context,
Hutchinson and Torres (1994: 315) suggest tiae“textbook is an almost universal element

of [English language] teaching”

In the same context Hutchinson and Torreeddhat a textbook isah important means
of satisfying the range of needs that emerge flwenctassroom and its wider contégtited
in cakit, 2006: 6) and here it is clear that théhars regard textbooks as materials that play a
vital role in fulfilling students’ needs. Indeedhely are considered as reference sources for
them as they act as guides and facilitators, manethey are seen as effective resources for
self-direct learning, because students can use taha learning individually. In general, we
can say that a textbook is perceived as a vitahete that provides knowledge in the teaching

and learning process.

1.4.1. The Role of Textbooks in ELT

As we have already mentioned, a textbook mega and an ELT textbook in particular
have a positive impact on the teaching and learpnogess, that is why several researchers

focused on their importance and benefits in theirks. For example, according to Saeid
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(2013: 373)‘English language instruction has many importantrgponents but the essential
constituents to many ESL/EFL classrooms and prograre textbook and instruction

materials that are often used by language instarttiFrom this view we can deduce that a
textbook plays a crucial role in ELT and EFL sintcerovides both teachers and learners with

essential linguistic knowledge that can be verphlin the teaching and learning process.

Furthermore, Tok (2010: 509) states thaktbooks play a prominent role in the teaching/
learning and they are the primary agents of conwgyknowledge to the learierWhich
means that Tok also considers a textbook as the élesnent in ELT that is used by teachers

as an instructional material which cannot be negtec

1.4.2. Textbook Evaluation

Textbook evaluation is an attempt to measure theevaf the textbook in order to
identify the particular strengths and weaknessesthis context, in order to select the
appropriate textbook researchers have develope@ sefarence checklists that can be very
useful in this context. For instance, Grant (19833 suggested applying “catalyst” test which
consists of eight criteria which are ordered aslovad, “communicative”, “aims”,
“teachable”, “Available-Adds-on” , “levels”, “your impression”, “student interest” and
“tried and tested” (cited in Demir and Ertas, 2014: 244). In fact, @réinks that these

criteria are necessary and indispensable for etratutextbooks.

Other scholars such as Tomlinson and Masuhara J20éi4in that textbook evaluation
“involves measuring the value or (potential valwé)a set of learning materials (textbooks)
by making judgment about the effect of the mater{a&xtbooks) on the people using
them”(cited in Pack, 2011: 5) . In other words, textt®okn be evaluated according to their

effects on the learners in terms of effectiveneskraliability.
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In addition, according to Hutchinson and Waters8{t997) textbook evaluation is an
explanatory fnatching process: matching needs to available goigt The definition is
reinforced by Daniel Stufflebeam (1971) who defineds a techniquedesigned to assess
and evaluate a program or material to sort outsteengths and weaknessdgited in Nunan,
1992: 193). Additionally, in the context of textthoevaluation Rea-Dickins and Germaine

(1994: 4) state thatEvaluation is an intrinsic part of teaching and teang”.

Conclusion

In this chapter we have reviewed some key conaegdsed to our research topic which
consists of the assessment of essential thinkings.skSo, we have provided some
explanations concerning what akesessmenthinking Thinking Skills Textbook evaluation

andConstructivism
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Chapter Two: Research Design and Methodology

Introduction

This chapter is methodological; it describesrsearch design used to investigate the issue
presented in the general introduction which cossst the evaluation of “check your
progress” sections of the textbook At the Crosssaadelation to the thinking skills proposed

by Presseisen.

The research design is composed of two sectiGhe first one is devoted to the
procedures of data collection while the secondismiedicated to procedures of data analysis.
The data collection section provides us with thescdption of the textbook #the
Crossroads Then, data analysis section deals with the dasani of the qualitative method

used to interpret the gathered data.
2.1. Procedures of Data Collection

The data collected are obtained from the evalneof fifty seven tasks distributed over
five assessment sections within the textb@dikhe Crossroadslo organize the data we have

used a table to classify them according to themgsgehinking skill each task performs.
2.1.1. Description of the TextbookAt the Crossroads

At the Crossroadss an official textbook of English laid down byetiMinistry of Education
in January 2005 for the first year students of &daoy Education. The overall aim of the
textbook is to consolidate and extend three conmgete acquired at the Middle School level
which are interaction, interpretation and produttitt is then assumed that students are
already aware of the competency-based teachinghenidarner-centered approach on which

this textbook is based.
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a) Organization of the Textbook

The textbook consists of five units to be cedem some twenty hours’ teaching each.
Every unit involves four sequences entitled: Ligtgnand Speaking, Reading and Writing,
Developing Skills and Consolidation and Extensiém.addition to that, there are three

sections called: Stop and consider, Project Wonkstmal Check your progress.

The two first sequences, Listening and SpealtimjReading and Writing, are both divided
into four rubrics which are : Anticipate, Listenda@heck, Say it Clear and It's your turn for
the former and Anticipate, Read and Check, Disctivel.anguage and Write it Right for the
latter. These two sequences are of the same pattetraim at producing oral and written

discourse.

The third sequence “Developing Skills” aimsingorove students’ ability to communicate
in and outside school through enabling them to ldgvehe listening, speaking, reading and
writing skills and then combine these skills in lpiem-solving situations such as telephoning,

conducting a meeting and writing a letter.

After this sequence, comes the Stop and Coansgt#ion which is regarded as a language
reference section where language rules concernmagirgar, syntax and phonology are

introduced accompanied with exercises based omplementation of grammar rules.

The fourth sequence, called Consolidation arterision, is subdivided into two rubrics
entitled Write it Out and Work it Out. The firstnas to expand and consolidate all four skills
especially the writing skill. The second makes stid aware of problem areas in
pronunciation and stress. This sequence takescorisideration the skill work presented in

the previous Stop and Consider section and aimsinorce it.
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After that, there is the Project Workshop settwhere students are asked to do a project
where they are acquired to use all the skills thaye learnt throughout the unit. To do that a

checklist of instructions is provided to help thenthe realization of the work.

To end the unit, a last section callédeck your Progresswhich is the corpus of our
research work, is provided for the aim of studesédf-evaluation. This section offers a series
of activities that allow students to evaluate thelves about how much they have understood

all what has been studied throughout the unit.
2.1.2. Description of the Table used to classify ¢éhdata

In order to figure out which category of theetial thinking skills is more highlighted in
the tasks ofCheck your Progresssections, which are destined to evaluate students’
attainments, we have used a table (see appendithat)will provide us with a clear
classification of how Presseisen’s five categoriwhjch are Qualification, Classification,

Relationships, Transformations and Causation, isteltlited.

The table is divided into four dimensions. Tmat’s number and task’s number are the two
first dimensions which are on the vertical axisttod table then come the description of the
task and the category or the level that is emphbdsiz this task which are also represented on
the vertical axis of the table. In this respect, wik give in this table the description of each
exercise that is in “Check Your Progress” sectidghat is to say, what the exercise is about,

and then we will present the category of essetitiaking skills that it performs.
2.2. Procedures of Data Analysis

This part involves the procedure of data ansiydich is the use of the mixed methods to

deal with the collected data from the corpus unalezstigation.
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2.2.1. The Mixed Methods

“The term “mixed methods” refers to an emergent hodology of research that
advances the systematic integration, or “mixingf’quantitative and qualitative data within
a single investigatioch(PCMH Research methods series, 2013: p1). rderato carry out our
study, we have used this research method to itegod explore our data, indeed the use of
qualitative method gave us the possibility to diéscthe activities under investigation and
find out which cognitive level they perform and thige of quantitative method permitted us
to gather data in numeric form, that is to saydifig the amount of each cognitive level that

is performed by the these activities.
2.2.2. Calculating the Percentages

In order to calculate the percentage of eacthefessential thinking skills categories that

are performed by the exercises of Check your Pssgsection, we have proceeded to the use

of the rule of three which is applied as follows= ZX;OO .

The symbol x is the calculated percentage, z isatme®unt of one category of essential

thinking skills and y is the amount of all the edsa thinking skills categories. .

Conclusion

This chapter has introduced the methodologlealgn of our work study and presented the
procedures of both data collection and data armlysi the data collection part we have
presented the textbodkt the Crossroadand the table of classification that we have used
classify the essential thinking skills categoriediereas in the data analysis part we have

introduced the Mixed methods, which combines bdtb Quantitative method and the
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Qualitative method, then we have explained the ailé¢hree which we have used in our

research study to calculate the percentages.

24



Chapter Three: Presentation of the Findings

Introduction

This chapter is devoted to the presentatiorthef findings of our research about the
implementation of the essential thinking skillscliding Qualification, Classification,
Relationships, Transformatiorasnd Causation,in “check your progre$ssections, in the
textbook entitledAt the Crossroadsvhich is designed for first-year pupils of Algeria
secondary schoal$n order to do our investigation, we have analyfitsgd seven tasks (57)

that are included at the end of each unit of skglgn assessment part.
3.1. Presentation of the Findings

Our analysis takes into account the five assess sections that are included at the end of
each unit in theAt the Crossroaddextbook. These sections provide students with the
opportunity to assess their performances througbri@s of tasks. Our aim is to analyze the
tasks presented in the sections in relatiothéoessential thinking skillhat are introduced by
Barbara Presseisen and figure out which categotiyesfe skills is more highlighted. In order
to present our findings; we have used tables aagraims which will give more details and a

clear picture about our results.
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3.1.1. The amount of tasks in‘check your progress sections in At the

Crossroads
units N° of tasks in “check your progress”
section

1-Getting through 15

2-Once upon a time 11

3-Our findings show 8

4-Eureka 12

5-Back to nature 11

Total 57

Table 1: Number of tasks in “check your progress” sctions

Tablel shows that the textboakthe Crossroadsonsists of five units includinGetting
through, Once upon a time, Our findings show, Eareknd Back to natureAt the end of
each unit there is an assessment section whichstems a series of exercises. According to
our research and as it is mentioned in table 1ntimber of tasks presented in all the five

assessment sections is fifty seven.

3.1.1. The amount of essential thinking skills imgmented in “check your

progress tasks
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a- The First Unit Assessment Section

The results presented in diagram 1 reveal thatcategory that is the most present in the
tasks of the first unit assessment part Timnsformationswith 53.33 %, then come
Relationshipsand Qualification with 26.66 % and 20 % whil€lassificationand Causation

occur with 0 %.

] % 60 7
53.33%

50 -

40 -

26.66%
30 A

20%

20 +

10 +

0%
0%

O T T T T 1

Qualification Classification Relationships ~ Transformations Causation

Diagram 1: Distribution of the essential thinking kills in the first unit assessment part.

b- The Second Unit Assessment Section

Diagram 2 shows thatransformationspresent 36.36 % of the totality and that both of
Qualification and Relationshipsinvolve 27.27 %. After that we find tha&ausationand

Classificationrespectively correspond to 9.09 % and 0 %.
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36.36%

35 A

27.27%
30 - 27.27%

20 -
15 A

9.09%
10

0%

Qualification Classification Relationships Transformations Causation

Diagram 2: Distribution of the essential thinking ills in the second unit assessment

part.

c- The Third Unit Assessment Section

In the assessment section of the third unit, Botnsformationsand Qualification skills
occur with 37.05 % while€lassificationand Relationshipsoccur with 12.05 %. Concerning

Causationjt is involved at 0 %.
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40 ~ 37.05% 37.05%
35 -
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25 -
20 -
15 - 12.05% 12.05%

10 A

0%

Qualification Classification Relationships Transformations Causation

Diagram 3: Distribution of the essential thinking «ills in the third unit assessment part.

d- The Fourth Unit Assessment Section

This diagram shows that the most essential thgnkkill that is used in the fourth unit
assessment part @ualification andRelationshipswith 33.33 % for each of them. After that,

we find Transformations with 25 %, causation with6b %, then classification with 0 %.
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35 - 33.33% 33.33%

30
25%

25 4
20 1 16.66%

15 A

0%

Qualification Classification Relationships Transformations Causation

Diagram 4: Distribution of the essential thinking ills in the fourth unit assessment

part.

e- The Fifth Unit Assessment Section

As it is highlighted in diagram 5, Qualificatios the most essential thinking skill that is
performed by the tasks of this assessment sectitinavpercentage that reaches 45.45 %.
After that, we findRelationshipsskill which represent 27.27 % followed I8tassification
Trnsformations and Causation skillswvith a percentage that correspond to 9.09 % &ohe

one.
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Diagram 5: Distribution of the essential thinking kills in the fifth unit assessment part.

3.1.2. The amount of essential thinking skills thaare implemented in the

assessment sections of the textbook

Essential Thinking N° of tasks that perform %
Skills categories essential thinking skills
categories
Qualification 18 31.57
Classification 2 3.50
Relationships 15 26.31
Transformations 19 33.33
Causation 3 5.26
Total 57 100

Table 2: Distribution of the essential thinking skils in the assessment sections
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Table 2 shows that the majority of essential tmgkskills that are included i“check
your progress sections areTransformationswith an amount that corresponds to 33.3:
presented through nineteen tasks. Then, coQualification with eighteen tasks which
correspond to 31.57 %. After that we fiRelationshipsat the third position perform by
fifteen tasks which represent 26.31 Causationshows 5.26 % of the totality with thr

tasks, whileClassificatior includes only two tasks, that is, 3.%0

B Qualification
M Classification
™ Relationships
M Transformations

B Causation

Diagram 6: Distribution of essential thinking skills in check your progres sections.

Conclusion

This chapter hgzresented the findings of our study about the impletation of essenti
thinking skills in At the Crossroac textbook. The corpus under investigaticovers five
assessment sections, entitled “check your progréisat occur at the end of each unit. -

results showed that the most essential thinkindgl skat is performed by the tasks

32



Transformationsghen comeQualification at the second position followed respectively by
RelationshipsCausationand Classification All these results were represented in tables and

diagrams that we will discuss in the next chapter.
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Chapter Four: Discussion of the Findings

Introduction

The following chapter deals with the discussabour findings reached after analyzing five
assessment sections that are included at the eedcbf unit ofAt the Crossroadsextbook.
To do that, we have divided this chapter into fparts. The first one demonstrates whether
Presseisen’s essential thinking skills are repitesewithin the tasks of the section under
investigation or not. The second deals with hows¢hskills are classified within the tasks,
that is to say, we discussed which skill is focusador neglected. The third one concerns
demonstrating if the tasks under investigationefthe constructivism view in order to show

in the fourth part how much Presseisen’s taxonooepmls with the constructivist approach.

4.1. The implementation of essential thinking ski$ in the assessment parts

of At the Crossroads

The findings obtained from analyzing the tagkshe five assessment sections show that
all the five essential thinking skills can be foundhe activities of these sections but they are
unevenly distributed. The results reveal that thstridution of the skills is ordered

respectively fromlransformationsQualification, RelationshipsCausationto Classification

4.2. The classification of essential thinking skg in the assessment sections

4.2.1. Qualification

TheQualification category of Presseisen’s Taxonomy consists ofdésetification and
description of the problem (Presseisen,1991: 5Bgs& two concepts refer to the process of
recognizing and defining information or the taskafis to say, to know what the activity is
about and determine all its basic aspects that alliiw the student to understand it. This
cognitive level corresponds t&nowledge’and tcomprehensionn Bloom’s Taxonomy. The

diagram six presented in the Results chapter shioatghis category is developed with 31.57
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% within the tasks of assessment sectionatdhe Crossroadslhis percentage comes at the
second position in the distribution of the essértinking skills, which means that this
category has been given great importance by thibdek designers. This is due to the fact
that comprehension is crucial to provide furtheriéng for the student since the academic
progress of the latter depends on the ability tdewstand what is read and studenthd
cannot understand what they read are not likelpaquire the skills necessary to participate
in the 2" century workforce(Butler et al, 2010: 01).

These results show thisterpretation one of the competencies that the textbook aims to
develop, is much emphasized. Here it is importarremind that among the approaches that
At the Crossroadsextbook is based on, there is the competencyebEsehing. Concerning

the tasks that develop tiualificationskill, we cite as examples the following tasks.

1- Fill in the blanks below with information fromhe blurb.
Title of the book:
Author:

Four main events:

Setting:

(At the Crossroads:70)

2- Find in the text the words that are closest ireaning to the following:

A. Starts = B. moving to = C. racism =

D. Division = E. courage = F. comprehensible =

(At the Crossroads: 70)

In the first example we notice that students asked to select information from a given

blurb after reading the latter. This task reflguesfectly the concept dualificationin the
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sense that it allows students to have basic infoomabout the text of the blurb. The same
thing is reflected in the second example whereesitglare asked to find in the text closest
meanings to some words, the fact that allows thenmave clearer understanding of the

content.
4.2.2. Classification

Classification category involves determining common qualitiespuging and sorting
information, and making comparisons and distindi¢laresseisen, 1991: 58). This cognitive
level corresponds toAnalysis, in Bloom’s Taxonomy, where studentslifferentiate,
classify, group, distinguish, categorize and conepgiPresseisen,1991: 57) information. The
Classificationcategory occupies the last position with only 36@vithin all the tasks of the
assessment sections. This means that first yehrdoigool students are not prompted enough
to develop this skill through comparing and classi different situations. That is to say, the
assessment sections do not include enough taskgi¢hh with the skill of differentiating
things among other attributes and components. Antbegfew tasks that deal with the
Classification skill we find the following one:

1- Match the underlined letters in the box belowttvitheir corresponding sounds: /k/¢/l
/fn/ and /.

Destruction erosion pollution chemical nation channel ocean

(At the Crossroads164)
This example then shows h@iassificationskill can be performed through tasks. Indeed,
in this case students are asked to classify theerlindd letters according to their
corresponding sounds, so it is clear that this tgpeasks prompts students ability to

categorize different sort of information.
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4.2.3. Relationships

Relationshipsskill is seen by Presseisen (1991: 58) detécting regular operatiofis
This means that students should be able to brealtewhnto parts and patterns to analyze
situations. This category also corresponds to BledAnalysis’level in his taxonomy where
he claims that in addition to classifying knowledgtudents also connect and relate this
knowledge to detect parts from whole (Presseis®91158). The results show that this
cognitive level is developed with 26.31 % and odesiphe third position in the distribution of
the essential thinking skill€heck your progressections of the textbook. This percentage
indicates that this skill is enough stressed comgbavrith the other categories, the fact that let
us say that students have some opportunities tgznsituations, break down elements into
smallest units and discern relationships betweenctinstituents to understand how things
work or how these constituents are related to fawhole. To illustrate this concept, we give
the following examples:
1- Join the sentence in column A with sentencesnfracolumn B using the conjunction

when to get complex coherent sentences. Use thé gample.

Column A Column B

1. The rain stops. A. It runs away.

2. He sees the lion. B. She tears it into pieces.

3. She finishes reading the letter. C. He panics.

4. The mouse sees the cat. D. We go out to play football.

(At the Crossroads: 71)

2- The parts of the story (A-F) below are not indar. Re-order them to get a coherent
story.
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A. So the eagle lived and died a chicken, for thatiat he thought it was.
B. All its life the eagle did what the backyard &&ins did, thinking it was one of them. It
scratched the earth for worms and insects. It addclnd cackled. And it would thrash its
wings and fly a few feet into the air.
C. “That’s the eagle, the king of the birds”, said iheighbor. “It belongs to the sky. We
belong to the earth- we’re chickens.”
D. A man found an eagle’s egg and put it in the ést backyard hen. The eaglet hatched
with the brood of chicks and grew up with them.
E. Years passed and the eagle grew very old. Ongitdsgw a magnificent bird far above in
the sky. It glided majestically hardly moving itioag golden wings.
F. The old eagle looked up in admiration. “Who’stthiat asked.

(At the Crossroads: 72)

These tasks above incite students to thinkitathee kind of connection that exists among
the elements that are given in order to form a wivahich consists of coherent sentences in

the first task and coherent story in the second one
4.2.4. Transformations

This skill is the most highlighted in the kasof the assessment sections compared with
other categories. It is developed with 33.33¥ansformationsskill is about telating known
to unknown characteristics and creating meanir(@sesseisen, 1991: 58). This category may
correspond toSynthesislevel in Bloom’s Taxonomy, a level where studeate asked to
“produce, propose, plan, hypothesize or constriiftesseisen, 1991: 57) knowledge.

Broadly speaking, to develop this skill stuidesre asked to answer open-ended questions
and do problem solving tasks, these allow themastefr their imagination to be more
inventive and creative to come up with new idead solve everyday problems, a fact that
plays a critically important role in learning anérgonal development as well as building self-
esteem, this is why we find that the textbook desig favored the development of this skill

in the assessment sections more than the othees isihas many advantages to students self-
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development. So it is not surprising to figure ¢l@t the results gathered show that the
Transformationsskill is developed a lot in the activities (33.3B8tnce it is considered one of
the three competencies that the textbook is meadevelop due to its benefits. Among the

tasks that implement this thinking skill, we firtetfollowing ones:

1- Write a letter of about 15 lines to a pen-frierd yours following the plan bellow.
* Introduce yourself.
* Mention three things you like doing, and the tirokethe day at which you like doing
them.
* Mention three other things you don’t like doingpkn why.
» Talk about your preferences in matters of clotliesd, etc.
» Talk about your ambition. (What you would like &later?).

* Include an appropriate ending
(At the Crossroads: 43)

2- Complete one of the sentences below with threetences of your own to set the scene
for an imaginary story. Use the past simple, thesp@ontinuous and conjunctions while
and when.

A. When we left home that morning, the sun

B. It was one of those beautiful spring afternoonsay.

(At the Crossroads71)

3- Use the information in the box below to writeshort description of our planet Earth.

Third planet from earth — shape: spherical - flat at poles — surface = 150 million km?.
70 % of surface = water — distance from the sun = 149,500,000 Km

Circumference = 40,070 km — equatorial diameter = 12,756 km

Rotation period = 23 hours 53 minutes 4.1 seconds

Year: complete orbit = 365 days 51.48 minutes 46 seconds

Atmosphere: 78 % nitrogen; 20.95 % oxygen, 0.93 % argon; 0.03 % carbon dioxide;

other gases: neon, etc.
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(At the Crossroads: 134

In these three tasks, we notice that studgmtsluctivity is enhanced. Indeed, they incite
students to create something new from some no#ésth given, such as it is in the third task,
and relying on what they have studied before sgcitia in the first task where it is asked to
write a letter that includes forms of expressingf@rences and the second task where it is
asked to imagine and write a story using the pgagtle and past continuous.

Interestingly, the skill oTransformationgefers to the ability of the student to produce
new knowledge and thoughts relying on his or haorpknowledge. It is more about
generating ideas or producing thoughts which ataabde. In language teaching, teachers
tend to provide students with challenging taskshé&dp them to develop this skill. For
example, asking them to produce written producth sas writing a poem, a short story or a
metaphor and spoken products such as making arviewe (cited in Gouali and Moucer,

2015).
4.2.5. Causation

Causationis the level where learners establish cause afsttedind make assessments
(Presseisen, 1991: 58). This category correspantisvaluate in Bloom’s Taxonomy. With
this skill, students should be able to evaluate thimk critically about a given situation and
judge its value. The results show titusationskill is not developed a lot in the tasks of the
assessment sections since its percentage is @8yh.of the whole. This means that students
are not given enough opportunities to practise gki, which will limite them at the end of
their learning process to Transformations or préidacwithout being able to criticize and
judge other works to come out with a critical assgant. Among the few tasks that develop

Causationskill we find the following:
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1- Use the notes about Charlie Chaplin in the boglw to write a short biography. Use
link words such as ‘...later’, ‘at first’, ‘after’, ‘before’, etc. and the simple past tense. End

your biography with your appreciation of Chaplin'slms.

1889 — Born April 16, in London

Mother

Very poor/ music hall performers

Father
1894- Started clog dancing and singing for money
1904 — Joined a travelling theater company and immigrated to America
1910 - A film director offered him a role in a film.
1914 — Became a film director himself
Made funny films.

1977 — Died in Switzerland

(At the crossroadsr2)

2- Which of the following concluding sentences besimplete the paragraph in the exercise

5 (p133)? Justify your answer
A- Moreover, the church opposed the new theory becthes®ible said that the Earth turned

around the sun. Galileo was obliged to say thaivias wrong in order to escape the fire of the

Inquisition.

B- However, opposition to the new theory tiegt earth moved around the sun came from the

church authorities. But this hostility did not ldshg because Isaac Newton definitely explained the

laws of planetary motion.
(At the Crossroads: 133)

In these examples, we find that students atedato give their appreciation of Chaplin’s

films in the first task and justify their choice the second one, that is to say, students are

41



incited to value, estimate and judge something amgie their opinion or choice. In other

words, these tasks aim to train studetsusationskill.
4.3. Constructivism in ‘Check Your Progress’ Sections

The collected data show that among all the fegsential thinking skills, the most
highlighted one is Transformationsskill with a higher percentage of implementation
(33.33%). This result shows that the textbook demig gave more importance to the
production skill in this part where it is assumadttstudents evaluate themselves how much
they have assimilated their lessons through dgegific exercises.

Emphasizing this skill accords with the constirist view of knowledge where students
are intended to construct their knowledge on tlmim. That is, knowledge must be
constructed by the learner(cited in Aimeur, 2011: 18) who is meant to conneistor her
previous knowledge to new information to build newowledge. In this sense, most activities
that are included in the assessment parts of #ilbdek tend to foster students to be active in
their learning and encourage them to build new ddeslying on what they have done
previously in the class. For example, among thadwites which invite students to train
their production skill or as it is called by PrassaTransformationskill, we find:

1- Rewrite the newspaper headlines below to make thmre attractive. Use extreme
adjectives instead of ordinary ones.

A. Very Good Results for Manchester united.
B. Very Cold Temperatures in the North.
C. Very Nice Places to Visit in the Sahara.
D. Reading and Writing Standards ‘Very Bad’, Says &uasqr.
(At the Crossroads: 41)

2- Use the cues below to write a paragraph of abbQtsentences to say what will happen if

we continue to pollute our environment.
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Danger of pollution / grow / rapidly
If / continue / pollute / air / the / clate / change
If / climate / get / warmer / greenhouffec

Diseases / natural disasters
(At the Crossroads: 164)

By considering the previous examples, we redliat students are asked to write new ideas
relating on some given information. In the firsteeise, they are solicited to imagine and
create a new way of presenting given newspaperliheadn a way that makes them more
attractive, and within the same context, we finak tin the second example, the task is about
writing a paragraph about pollution using some w&yds. This type of writing is not easy
since it requires having background knowledge saasknowing what the extreme adjectives
for the first example are and acknowledging thesaieen in the second one. Indeed, we can
notice that the principle of constructivism, whiobnsists of making students more active by
supporting the interaction between students’ pkaoowledge and new experiences, is clearly
represented by the tasks of these sections, thasey, with those kinds of exercises, students
actively build knowledge By integrating new information into what they hgweviously
come to understand, revising and reinterpreting kidwledge in order to reconcile it with
the new”(cited in Aimer, 2011: 18).

So, through the previous examples and therfgslihat show thatransformationsskill
has the highest amount of percentage, we easilydednce that the constructivist view of
learning is underpinned lheck your progressections which are the parts that are dedicated

to students’ self-evaluation.
4.4. Essential Thinking Skills Levels and Constructism

Presseisen’s taxonomy of essential thinkindlsskiontains four levels of higher order

thinking and only one level of lower order thinkinthe first ones consist oflassification,
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Relationships, Transformations, and Causagtiovhereas the second one consists of the
Qualification skill. Thus, according to the results, we deduwz the category of high levels
is more represented (68.4 %) than the lower lestdgory (31.57 %) icheck your progress
activities, which means that these parts of thdabtmk focus on developing two main
competencies (Interpretation and production) amitegthree ones that are intended by the
program to be flourished on students focusing mamethe production skills especially
Transformations

Indeed, the textbookt the Crossroadss based on the Competency Based Approach anc
“CBA is learner-centered in that it regards learnassbeing responsible and active agents in
their learning process{Hamrit, 2013: 35), which means that studentshatend of the unit,
should be able to interpret given information anghte another knowledge starting from the
old one; and this concept fits exactly with the stomctivism approach. So it is obvious to say
that the textboolAt the Crossroadss made up through relying on the constructivistotty
and the sectionSheck Your Progresse no exceptions.

Concerning the Presseisen’s taxonomy, we nttieit gives more emphasis on the higher
thinking skills than the lower thinking skills asetnumber of the first is quite higher than the
second. This means that this taxonomy of learningoerage the students productivity
through insisting on developing the four thinkiriglls that stimulate the learner’s creativity
in a way thatClassification and Relationshipsskills deal with analysis in all its kinds,
Transformationsskill incites students to form new knowledge aadisationskill deals with
the capacity of judging and evaluating.

Thus, it is clear that Presseisen’s theoryieafavor to the constructivism approach, so this
is why we find that all the skills introduced bygshaxonomy are well present in the tasks of

the assessment partsAhthe Crossroadgextbook.
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Conclusion

This section has been devoted to the interfiwetaof the findings reached by our
investigation of the assessment parts calteck your Progressn At the Crossroads
textbook in order to provide answers to the questie have asked in the Introduction.

In this analysis, we found that one among ty@theses that we have proposed is actually
true. Indeed, we have concluded that the assesspagtst of the textbook encourage the
essential thinking skills that are proposed by BeabPresseisen, but they are not equally
included in the exercises since some skills areenmighlighted than the others. In fact, we
noticed thatTransformatios skill is the one which is more presented, thee, find
respectivelyQualification RelationshipsCausationand finallyClassificationwith the lower
percentage. As for lower and higher levels, we ébthat all higher thinking skills together
are more represented within the tasks than therltvirgking skill.

As a result of this analysis, we also assurhatiRresseisen’s taxonomy, which is made up
of four higher order thinking skills in addition tme lower order level, emphasizes the
learner’s creativity and productivity, the fact thits perfectly with the approach of
constructivism and its principles since both of tagonomy and constructivism favor the

active learning process.
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General Conclusion

This study is concerned with investigating timplementation of essential thinking skills
in At the Crossroaddextbook which is designed for first year studeatsthe secondary
school. It focuses on the evaluation of the assesssectiongheck your progreswhich are
presented at the end of each unit of the textban#,this in relation to the essential thinking
skills proposed byresseisen (1991). To deal with this issue, weyaedlfifty seven tasks by
relaying on the taxonomy of essential thinking Iskgresented by Barbara Presseisen. The
latter consists of five cognitive levels which @ealification Classification, Relationships,

TransformationsandCausation

The aim of this research was to evaluate gsessment sectiortheck your progress
presented at the end of each unit of study of éktbbokAt the CrossroadsThis evaluation
sought to check whether the essential thinkingsskite reflected in the tasks and taken into

consideration.

To conduct our investigation, we used the mhirgethod research to obtain the needed
data. Our corpus involves fifty seven tasks whiah lvave organized in a table according to
their cognitive categories. As well as, the rulghokte in order to count the percentages and
obtain the necessary results. Also, we have ussgtains and a pie chart for the purpose of

being clearer and organized while showing the tesul

The descriptive analysis of the obtained da@aved that the most emphasized cognitive
level isTransformationsvith 33.33 %.This means that learners in thislleve encouraged to
produce knowledge and construct new meaning. Tdligshthem to be creative and actively
involved in the learning process. As well asansformationss the skill by which learners

can reveal their cognitive abilities and competendéis level is the most developed in the
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textbook assessment sections since it is regargeddbcators as a basis for developing
learners’ creativity and ability to solve problerBesides learners, in this stage, have a great

opportunity to discover new knowledge and informati

In the second position there is tQealification category that represents 31.57 %. This
level consists of understanding meanings and ity@mgi concepts. Moreover; it has a great
importance because it is the basis of all othdlssltor this reason the designers developed it

in a great amount in the textbook.

We carry on our classification with the skillRelationshipsvhich occupies 26.31 %. That
is to say, this skill is also widely emphasized paned with the others. Then, in this part of
assessment students have the opportunity to anatyzeepts and doing operations such as

breaking down elements into small units.

In the fourth place we find the skill @fausationwith 5.26%. That is to say, this skill is
neglected in the sense that students are not gineenpportunity to be critical thinkers who

are able to judge, value, and criticize.

In the fifth and the last position, we fincetkkill of Classificationwhich occupies only
3.50 %. This skill involves making comparisons atidtinctions to determine to which

category the information belongs to.

Moreover, we notice that the tasks, presentedhe assessment sections Aif the
Crossroadsare in accordance with the constructivist approaicteaching and learning. In
fact, this view aims to teach students to thinkatuely and it seeks to stimulate them to play
a central role in the learning process. In thispeet most of the analyzed tasks of the
assessment parts it the Crossroadsextbook aim to develop learner’'s productivity and

creativity.
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Furthermore, we can answer our research aquesty confirming one of the proposed
hypotheses. First, after the discussion of theltese infer that the essential thinking skills
of Barbara Presseisen are encouraged in the ass#ssections of the textbookt the
Crossroads Secondly, all the essential thinking skills argiemented in the sectionsHeck
your progress of the textbook. Thus, the essential thinkingllskof Barbara Presseisen are
developed in a satisfactory way in the assessmans$.pHowever, more focus is on higher
order thinking skills mainly fansformationsskill. Concerning the lower order of the
essential thinking skill, which consists @ualification, it is also highly taken into
consideration since it occupies the second positotong the other categories in the

assessment sections.
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Appendix 1: The Essential Thinking Skills involved in the tasif€heck your progressections

Unit Task’s number and Description of the task Implemented
page Essential
thinking skills
T1.p40 Fill in the blanks with information from a Qualification
text
T2. P40 To extract the name of ingredients used tQualification
make an Indian pudding from the text
T3.p 40 What do the words in bold refer to intdvet Qualification
T1. P40 Rewriting a recipe in order to make thelransformations
process of making Indian pudding more
explicit
T2. P40 To write sentences using the frequencyransformations
adverbs between brackets
S T3. P41 Writing questions to get the information| irRelationships
3 bold
<
';, T4. P41 Use information in the ad and modals ffdransformations
£ write new sentences
5]
Q_ T5. P41 Fill in the blanks with ‘in order to’, ‘t@nd| Relationships
<} ‘'so as to’
6
= T6. P41 To rewrite the news paper headlines to nj Transformations
) them more attractive using extreme
adjectives.
T7. P42 Fill in the blanks with making necessaryransformations
changes
T8. P42 Turning informal requests into formal ondsansformations
T9. P42 Matching sentences with other sentences Relationships
continues each of them
T10. P42 To write a short ending to a given email rangformations
T11. P43 Writing a letter to a pen-friend Transfationg
T1.P 45 Fill in the blanks with making necessary Relationships
changes




changes

T1. P70 To choose the right answer Qualification
T2. P70 Fill in the blanks with information from a Qualification
blurb
T3. P70 To find synonyms to given words from a|tefualification
T1. P70 Writing a news story using past simple|d@ransformations
past continious
(O]
j= T2. P71 To complete sentences with other sentemcassformations
'C_U of your own to get a coherent narrative
c
o
o
)
@ T3. P71 Matching sentences from column A with Relationships
5 sentences from column B
% T4. P71 To write a diary using the sentences givel Transformations
|_
- a table
c
= T5. P71 To complete the sentences with senteng@sasfsformations
your own to produce an imaginary story
T6. P72 Reorder the sentences to get a coherewi sRelationships
T7.P 72 write a biography about Charlie Chaptidla Causation
give your appreciation of his films
T1. P75 Fill in the blanks with making necessary Relationships
changes
T1. P101 Find synonyms Qualification
T2.P101 To read the text and to draw a curve er tifQualification
% graph
7
" T1. P102 To complete the task with making necesg Transformations
2 changes
:E
[ T2. P102 Writing questions to given answers Trams&bions
3
o T3. P102 To write sentences using adverbs Transifoons
()
£
o T4. P102 Reordering the sentences Classification
5
T5. P103 Description of the graph Qualificatign
T1. P106 Fill in the blanks with making necessaryRelationships




4

T1. P132 Looking at the picture and guessing who Qualification
the man in it
T2. P132 Check the right answers Qualificatic
T3. P132 Reading the text and answering questionQualification
about it
T4. P132 circle the right answer and justify your Qualification
answer ,
Causation
T5. P133 Reorder sentences to get a coherent Relationships
- paragraph
Y
g T6. P 133 Choose the best concluding sentence to Causation
w complete the paragraph then justify your
i choice
2
= T7.P133 To cross out the definite article “the’amy Relationships
5 it does not fit
T8.P134 To use given words, to write three semgficansformation
using the future perfect
T9. P134 To improve the style of the téytusing ‘in’| Transformation
and ‘with’
T10. P134 To write three questions to get the | Relationships
information in bold in the box
T11.P134 To write a paragraph to describe ourgtlafransformation
Earth
T12. P37 Choosing appropriate words with makindrelationships
changes to fit the sentences
T1. P162 To complete the pie chart using infornratioQualification
given in the text
T2. P162 To find words that fit with given defimitis| Qualification
()
3
S T3. P163 Fill in the blanks with however, but, tby Qualification
Q in addition
S
8 T4. P163 Fill in the blanks with articles relatibiss
9
i T5. P163 To give the reason of the use of some syordcausation
= in the text
)
T6. P163 Adding the missing punctuation to the Relationships
paragraph
T7. P164 Matching the underlined letters with theirClassification

corresponding sounds

n



)

T8. P164 Writing words using phonetic scripts Qlicdtion
T9. P164 Use of given words to write a paragraph an3tormation
T10. P164 Matching expressions with their meaningQualification
T11. P167 Fill in the gaps with making necessary Relationships

changes




