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Abstract

The present study is concerned with the analysis of the Baccalaureate examinations. It aims
at contributing to the investigation of the issue of learning objectives and to the improvement
of the testing tools in general and BAC examinations in specific It was intended to figure out
whether the BAC examinations focus on long or short term learning objectives or on both. To
carry out our research, eight English Baccalaureate examinations of Letter and Foreign
languages stream were collected and analyzed. Our corpus was selected in a regular way
starting from 2007 till 2014. Ninety six (96) activities were examined using a mixed-research
method. That is, the study combines between qualitative and quantitative methods. In
addition, for the interpretation and explanation of the results the present research adopted
Hauenstein’s framework concerning learning objectives. The results show that BAC
examinations stress more short-term objectives. Indeed, 45.83%of the activities deal with
short-term objectives, 25% of them relate to long-term objectives, and 29.17%of the activities
involve both short and long term objectives. To improve the BAC examinations by putting
stress on long-term objectives, finally, we provided a set of suggestions.
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General Introduction

Statement of the Problem

In the field of instruction, learners are tested in order to know about their level,

knowledge, skills, and abilities to do specific tasks by applying what they have been taught in

the classroom. In Algeria, for example, teachers assess their learners every period of time by

assigning them sub-tests and examinations (end of semester and annual exams).Also, learners

take official exams that are administered by the Ministry of National Education to allow them

pass from primary school to middle school (6EM examination), from middle school to high

school (BEM examination) and from high school to the university (BAC examination). This

dissertation will focus and put stress on the English BAC examinations. In more precise

terms, we will evaluate the BAC examinations in relation to short and long term learning

objectives to figure out the importance accorded to long term objectives which are closely

related to life-long learning.

Aims and Significance of the Study

Our objectives in carrying out this research is to check whether the BAC examinations call

on the students to do activities which are related to long or short  term objectives or both of

them. In other words, we will attempt to investigate and examine to what extent the BAC

examinations give importance to life-long learning which is presented in terms of long term

objectives. The main motives in dealing with this subject are; on the one hand, for its

originality. Indeed, according to the best of our knowledge none has already dealt with it .So,

we tackle and analyze the BAC papers from a new perspective; something which adds value

to the current research. On the other hand, we do the present research because of the great

importance that testing has in the teaching and learning process. Also, our focus on the BAC
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papers stems from the fact that BAC exams are the most considerable and significant exams

for learners as they represent the key without which we cannot have access to universities or

higher education and fulfill our dreams to become doctors, teachers or becoming able to get

any job based on instruction and higher education.

Research Questions and Hypotheses

In order to carry out our research in a scientific and effective way, we will be attempting to

answer the following questions:

1/ Do the BAC examinations require the students to answer questions dealing with short term

or long term objectives?

2/To what extent do the BAC examination papers deal with procedural knowledge which is

closely linked to life-long learning?

3/ Do the BAC examination papers include activities which go beyond declarative knowledge

and mechanical drills?

The following hypotheses may be the answers to the above questions:

H0 BAC examinations stress long term objectives.

H1: BAC examinations do not stress long term objectives.

H2: BAC examinations stress both of short and long term objectives.

Research Techniques and Methodology

A Mixed-Research Method that associates both quantitative and qualitative methods is going

to be used in our study. In fact, in the first part we will use the qualitative method for data

collection procedure, since we will gather information we need for the analysis of the BAC
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examinations which are written pieces that contain several activities related to the syllabus. In

the second part, the quantitative method for data analysis will be used. Additionally, we are

going to follow a specific approach that will be as a support to our subject which is

Hauenstein’s conceptual framework for educational objectives (1998) since it seems to be the

most appropriate theory, as it provides a clear procedure to follow in order to analyze the

BAC papers. Thus, it will be the theoretical section of this dissertation. Hauenstein’s model

points out a distinction between short and long term objectives. Indeed, Hauenstein states that

“the use of this framework by teachers will enable students to develop their critical, reflective

and problem-solving abilities and skills”.1

This work is to be done in the context of material evaluation which has been defined by

Patton as: “a process that critically examines a program. It involves collecting and analyzing

information about a program’s activities, characteristics and outcome”.2 That is to say,

materials evaluation means to evaluate teaching materials such as textbooks, handouts,

examination papers, and so on to figure out if such materials require, for example, the

students to deal with activities turning around long term objectives and production in which

the students produce personal answers to different types of activities, or on short term and

reproduction which are typically related to recall and mechanical drills. Regarding the

practical section, it will be an analysis of the BAC examinations in terms of long and short

term objectives.

Structure of the Dissertation

The structure of this dissertation follows the traditional-simple model. It consists of a

general introduction, three chapters and a general conclusion. The first chapter is a “Review of

the Literature” concerning the major concepts which are closely related to leaning objectives.

It aims at exploring and exposing different works done on this particular subject in order to
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better understand what is meant by learning objectives and more particularly short and long

term objectives. Besides, it seeks to find a gap in the previous works and establishing a niche.

The second chapter is the section called “Research Design” in which we will use the

qualitative method for data collection. The second part consists of presenting and interpreting

the contents of the BAC examinations into percentages by using the descriptive statistical

method. Afterwards, the results will be presented in tables than displayed in histograms in

order to figure out whether the BAC examinations focus on long or short term objectives or

both of them. Following such a way permits us to provide answers to our research questions

we asked previously. Chapter two is then followed by chapter three which is named

“Presentation and discussion of the Findings” which provides the results relating to numerical

data and their analysis.
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Notes

1Hauenstein, D, A. A conceptual framework for educational objectives: A holistic approach to
traditional taxonomies, (Lauham, Md: university press of America, 1998), 29.

2Michael, Q, P. How to use qualitative methods in evaluation, (USA: Sage publication, Inc,
1987).
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Chapter One: Review of the Literature

Introduction

This chapter is a review of literature with regard to the issue of testing the learners in

third-year classes in the Algerian Secondary school in terms of short and long term objectives.

Different concepts are going to be reviewed and used as support for this research. Such

theoretical ground will be referred to in the analysis of the BAC examinations so that to show

whether the focus is on short or long term objectives or both.

As a starting point, we should know that during the teaching/learning process teachers are

required to provide their learners with the most important language items, and aspects that are

included in the syllabus; because learners are assessed on what they have been taught in

classrooms. Accordingly, testing is very important for both teachers and learners. On the one

hand, it allows instructors to evaluate learners and on the other hand it permits to learners to

show what they have learned and demonstrate the knowledge and skills they have acquired. It

is for this reason that we should begin in our review of the literature by drawing attention to

testing and give a clear idea about what it is meant by testing.

1.1.1. Testing

Testing is a way to identify the gap in learners’ ability to acquire knowledge. But in some

cases tests do not reveal the level of the learner as it has been said by Hughes Arthur “Tests do

not reflect the students’ level in the score they obtain.”1Because learners may fail in a given

exam and this does not mean that their ability is poor, but that it is due to several reasons. For

instance, this can be the result of a psychological problem that the learners have. This is why

Hughes points out that “a test is reliable if it measures consistently”2.For further
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understanding and analysis we should know that there are different kinds of testing which are

going to be discussed in the following paragraphs.

First of all, the first type of tests is “proficiency tests”. To define them, it has been written

by Arthur Hughes that “proficiency tests are designed to measure peoples’ ability in

language; it is based on specification of what candidates have to be able to do with language

in order to be proficient”3. This means that proficiency tests do not deal only with one

language skill such as the oral skill but it tests the whole skills. That is to say, proficiency

tests cover the four language skills namely listening, speaking, reading and writing. The

second type is “achievement tests”. Such tests are connected to language courses as it is

assumed by Hughes, “achievement tests are based on the mastery of these language courses

as well as their objectives”.4 this kind of tests deal mainly with testing learners on what they

have seen in classrooms and what is included in the courses, In addition, an achievement test

has been defined by Jack C. Richards and Richard Schmidt as “a test designed to measure

how much of a language learners have successfully learned with specific reference to a

particular course, textbook, or programme of instruction”.5 Moreover, “diagnostic tests” are

used to identify students’ strengths and weaknesses; they are intended to figure out what

further teaching is necessary6 . Finally, “placement tests” are used to assess the students at

different levels in order to place them according to their abilities7. These four types of testing

help teachers and designers of language teaching materials to identify the learners’ needs.

It is important to know that testing is different from assessment; as testing is a sub part of

assessment which is used to get information about peoples’ ability7, as Wynne Harlen said

“testing is a method of assessment in which procedures, such as the task to be undertaken and

often the conditions and timing are specified”8.This means that testing is included within

assessment with specific criteria. Assessment has two forms: it can be formative when

teachers use it to check the progress of their students in a continuous way; that is, to see how
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far they have mastered what they have been taught9 . As well as summative assessment which

is used at the end of the term, semester, or year in order to measure what has been achieved by

the students10.

Teachers should be aware of what kind of questions are appropriate to their learners so as

to design a good and reliable test as Hughes suggested:

Teaching professions can make three contributions to the improvement of
testing: they can write better testing themselves, they can enlighten other
people who are involved in testing process and they can put pressure on
professional testers and examining boards to improve their tests11.

This quotation means that to design a good test, it is better to combine these three key

elements: taking personal responsibility, providing other people responsible for testing with

advice, and obliging other professionals to effectively design tests.

After having discussed testing and dealt with different points relating to it, we are going

to deal with assessment and consider the main concepts which are related to it.

1.1.2 Assessment

Assessment has to be seen as part of teaching and learning12, because without assessment

teachers cannot identify the difficulties that their students have and hence they cannot make

any judgment about their level. For this reason it is said that:

The conception of assessment is one that focuses on describing students’
learning, Identifying where each student is in his or her personal learning,
diagnosing any difficulties student may be having in their learning13.

In order to assess learners, teachers need to have a specific purpose for doing assessment

activities in such a way they gain a comprehensive picture of how their students learn. This

creates an atmosphere where teachers and learners feel at ease and make the learning process

run smoothly. In this context, Rita Berry described assessment as a natural part of the teaching
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/learning process and is undertaken to support learning14, this is why it cannot be separated

from the instructional field.

Teachers can provide their students with an exercise in a form of assessment so that they

will be able to give a feedback about the students’ level, as it is explained by Rita

“assessment can be as simple as an exercise in which a teacher gathers information from

students, interprets it and makes a judgment about their performance”16.This enables students

to know about their knowledge, skills and abilities, including strengths, weaknesses, values

and attitudes17.

It is worthy to mention that assessment has two main purposes in the teaching/learning

process. For example, Boud and Falchikov assumed that the first one is to insure success for

the learners, because assessment encourages the students to work hard in order to get good

results. The second purpose, on the other hand, is to make learning run smoothly and in an

easy way18. And according to Boud and Falchikov, these two purposes are associated with

summative and formative assessment19. Explained in more precise terms, summative

assessment is related to marks and results, whereas formative assessment is basically used to

support the teaching/learning process.

Validity and reliability are two aspects on which assessment is based; validity hinges on

whether our assessment properly reflects the intended learning targets whereas, reliability

reflects the consistency of assessment20. Assessment should be practiced and implemented in

a way to make it possible for the learners to succeed. In fact, Rita claimed “assessment must

be consistent with the objectives of the course and what is taught and learned”21. Assessment

should be done to fit the content of the course; this is why its primary function is to support

the teaching learning process. With regard to this, assessment must be consistent with the

objectives of the course.



10

It is of interest to mention that the teaching approach adopted in the textbooks that are

used in the Algerian secondary schools and specifically in the third year school, is

Competency-Based Approach to Language Teaching (CBALT). Accordingly, the BAC

examinations should be in accordance with the approach principles and this is the core of our

investigation and research.

Having explained in concise manner the term assessment and some of other concepts

connected to it, now, seems important to move on to consider in a detail the notion of learning

objectives.

1.2. Learning Objectives

In the field of instruction, it is of significant importance to understand the goals of

language teaching.   In this context Vivian Cook stated that “the reasons why the second

language is being taught depend on overall educational goals, which vary from one country

to another and from one period to another.” She added that one of the goals of language

teaching is to help people to think logically and to understand other races and cultures as well

as to communicate with other people.22 This means that language teaching has different

functions that can be translated in terms of goals. Such goals can be either short or long.

In addition to assessment, it is necessary to tackle the concept of learning objectives in

general before discussing long term and short term objectives. The important point is that

learning objectives are tidily related to assessment in the sense that elaborating specific

learning objectives will help learners to identify what they should focus on during the learning

process, and hence they can prepare their exams in an effective way. In other words, students

will be able to follow and evaluate their own progress towards achieving their goals. Then, it

facilitates to teachers the design of activities, tests and exams. Finally, learning objectives



11

help parents to know what their children are supposed to learn and on what they will be

evaluated.

Effective learning objectives state what students should know and will be able to

demonstrate the depth of learning that is expected. Besides, Wes Williams gave another

definition of instructional goals as being essential elements in the educative system, since they

provide teachers, learners as well as parents with a clear idea on what to be taught, learned

and evaluated23. Furthermore, clearly defined and intentionally integrated course learning

objectives give many possibilities among them:

1) – It help to organize layout of courses, tasks, tests … etc and enhancing student learning.

2) -Improving communication with students and their teachers toward the important concepts

and activities covered within a course.

3) – Finally, to ameliorate evaluative tasks24.

After having presented a brief account of the learning objectives, now we deal with the

way we should proceed in order to write learning objective.

Soulsby claimed that: “the learning objectives should start with an action verb, followed

by a statement specifying the depth of learning to be demonstrated, and finally a statement to

give it context and to identify a standard for acceptable performance”25. He gave the

following hints to guide teachers while elaborating instructional objectives. In short, learning

objectives should:

 Be specific and unambiguous. Terms such as “know, understand, learn, appreciate,

and to be aware of should be avoided”, and the specific level of achievement should

be clearly identified.
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 Focus on observable students’ performance, and be capable of being assessed. It is

often helpful to add the preposition “by” or “through” followed by a statement which

clearly states how the LOs will be assessed.

 Be balanced. Broad LOs are difficult to assess, while an extensive list of learning

objectives will limit flexibility and adaptability in the curriculum, and make it difficult

for students and instructors to effectively communicate an integrated understanding of

the subject matter.

 Be concise and clearly stated.

 Be achievable given the time and resources available to both learners and instructors26.

Another scholar gave us the basic requirements of instructional goals and said: “The

instructional goals should be measurable, indicate what the student can reasonably

accomplish and specify the context in which the behavior is to occur to make the behavior

functional27”.

In addition to the scholars who have been mentioned above others also worked on

learning objectives such as Schloss & Smith who gave examples to better understand their

importance as it is the case in the following passage:

A student may be out of his seat so often that he fails to complete his work.
In addition, his out-of-seat activities may distract his classmates, making it
difficult for them to finish their assignments. Another student may not
follow reasonable teacher directives. She always seems to be testing your
authority. Two other students may get in fist fights frequently. Finally,
many students in your class may fail to turn in homework that is accurate
or on time28.

In all of these examples, it is easy to identify what behavior should be changed and thus

design new objectives which are more appropriate. Schloss and Smith added that:

A concise description helps students, parents, and other school personnel
understand exactly what skill is being targeted. In addition, a concise
description makes subsequent behavior changes easier to measure, which
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is a valuable tool when evaluating the effectiveness of an intervention
program29.

This quotation clearly states that writing clear objectives help students to give more

importance and focus more on targeted skills and desired instructional goals.

1.2.1Long-Term Objectives

Schloss and Smith made a distinction between long and short term objectives and stated

that primarily, an objective is a goal that should be achieved by students. It can vary

according to their specificity and the required amount of time to attain it. This idea is best

shown in the following terms:

Long- term goals are very broadly stated and generally require an academic
year to master. Goal areas usually correspond to subject matter such as
reading, mathematics, and written language. They should also include
increasing appropriate behavior and decreasing inappropriate behavior.
Short-term objectives (STOs) are derived from goals and are completed in
a much shorter time span that can range from two weeks to three months30.

In other words, LTOs are reached during a long period of time whereas STOs are realized

in a given period of time. For example, if the objective has to be reached in one week, the

learner should acquire this objective in this period. Additionally, Wes Williams gave another

explanation of what STOs are. Indeed, he argued that they are used so as to split goals into

smaller parts for the instruction process and evaluating learners’ improvement towards the

target goals. Also, STOs are very helpful while students need to learn in small steps. In

addition, a short term objective enables teachers to measure students’ progress in a specific

period of time31.

1.2.2. Short-Term objectives

A definition of short term objectives has been clearly stated in Alberta:

Short-term objectives are the stepping-stones between the current
level of performance and the annual goal. They are the pieces
necessary to achieve the annual goal and act as indicators that the goal
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is being achieved. Generally, each long-term goal would be supported
by two to five short-term objectives32

It appears that the previous definitions given by Schloss and Smith, Wes Williams and

Alberta suggested that STOs are sub goals used for the construction of LTOs; that is, they are

key sub goals essential to the achievement of long term objectives.

Regarding LTOs they are objectives which will be useful for learners not only for

educational purposes but they will allow students to face any situation in their everyday life.

More importantly, they are part of the lifelong learning process. As it is said in Alberta

(2006): “Goals should be future-oriented and reflect actual skills that students will need in

current and future learning and living environments.33”

What should be mentioned here is that the former definitions attest that the two types of

learning objectives are of importance and complementary. So, both kinds of objectives should

be focused on and taken into account when testing the students’ performance.

According to Schloss and Smith an objective may be written correctly only if it includes

four features which are cited as follows:

 Student orientation: this means that the objective should basically have significance

and relevance to the student.

 Behavioral Terminology: this feature explains how students will be able to show

performance concretely.

 Criterion Level: this indicates how students work or operate.

 Condition: or more precisely statement of the conditions identifies the recourses to

which the student will have entry to or situations they will be viewed to34.
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Afterwards, Schloss and Smith pointed to another important concept which helps to select

long and short term objectives. The latter is known as the” social validity of goals”. Schloss

and Smith cited another author (Hawkins) who worked on this subject and who asked the

following question “Are the goals of our educational program what society really wants?”35.

In other words, do the goals designed by curricular developers in the field of education

respond to the need of society? Are they appropriate? Van Houten claimed that: “what can

have a utility or profit to a child will automatically have utility to society in general”36. This

means that any society needs good instruction that allows its people and more specifically the

young ones to progress and do what is beneficial.

Schloss and Smith gave the following example to explain what Van Houten meant:

A student who learns about the negative effects of drug use is more likely to
avoid using drugs. Similarly, just as one student benefits when she or he is
taught to locate and maintain employment, so too do other members of society
benefit as fewer tax dollars will be needed to support her or him in the
future37.

In other words, what the two previous scholars meant is that the designed goals should

meet the needs of society, in addition to the fact that what students learn during their studies

should be useful in their daily life. So, learning objectives will firstly meet the students’ needs

and at the same time will meet their society’s needs in general.

Interestingly, the question that one should ask is who to ask in order to design those

goals? Schwartz and Baer (cited in Schloss and Smith, 1998) suggested asking “direct” and

“indirect” users in order to design those goals. According to Schloss and Smith direct

consumers are the persons who are essentially concerned with the issue.  In this particular

case, we speak about the learners. On the other hand, indirect consumers are the persons who

are closed to the direct consumers and who might be affected by them and who will deduce

the changed behavior all through the school year38.
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Moreover, Schloss and Smith supposed that if someone wants to develop a program and is

well informed about what is essential, he/she should, nevertheless, ask for other opinions in

order to make sure that the way he/she will proceed is the right way, especially if the time is

limited and that by doing so will help saving time as far as money; that is, to avoid wasting

time and spending money in teaching knowledge or skills that are not significant39.  In other

words, students should be requested and asked about the different learning problems they face

and what they would like to learn.  Also, asking students’ parents permits getting several

opinions for ameliorating the syllabus and designing good learning objectives.

Accordingly, what is important to mention is that the social validity of goals is a very

important point that curricular writers should take into account when establishing goals;

because as it is mentioned in Schloss and Smith’s book that such validity “reduces the

amount of time and resources devoted either to teaching skills that are not important or to

attaining an excessively high level of mastery”.40 So, social validity is a very useful key to

save time and money. In short, it guarantees an efficient job in designing and implementing

learning goals.

Social validity of procedures is another significant concept to which we should pay

attention when writing short and long term objectives. Indeed, according to Bailey:

Learning objectives encourage you to go beyond mere explanations of the
relationship between instructional procedures and subsequent changes in
academic and affective behavior. You must show how your instructional
program will enable students to become more independent, mature, and self-
confident; and show how your procedures will enhance the students' personal
dignity and freedom41.

To make things clearer, Bailey meant that elaborating effective and good instructional

objectives will improve and boost students’ learning. Besides, it will make easier for teachers

to follow their students’ progress and see what skills and knowledge they need to acquire.
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Moreover, it is worth mentioning that the “social validity of effects” is another important

point that one should focus on when dealing with educational objectives; because, it gives a

clear perception about the results of the educational program which prove or attest that the

program has really contributed to the amelioration of the students’ knowledge which in its

turn will permit the students to improve their lives.

Next, Schloss and Smith made reference to issues that we may face when writing

instructional objectives because, even if they are very important, give great advantages such

as defining clear and meaningful goals, they are not easy to write.  Here are some points

developed by Schloss and Smith with relation to the issue of writing instructional objectives:

1.2.3. The Relationship between Long and Short Term Objectives

There is a close relationship between long and short term objectives. On the one hand,

LTOs or lifelong learning objectives permit the students to overcome the difficulties that they

may face while learning because, long term goals influence the behavior of students by

enhancing them to succeed. On the other hand, STOs will help the students achieve their long

term goals. For instance, if someone wants to postulate for a doctorate thesis he /she should

firstly succeed the exams during the three years of the License degree and the exams during

the two years of the master degree in order to get the access to the principal or to the long

term goal; that is, of postulating for a Doctorate thesis. So, the license and the master exams

represent the short term goals .The success on these exams is then the result of the

enhancement that the long term goals brought about.
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1.2.4. Issues when Writing Instructional Objectives

Different principles have been developed with connection to writing learning objectives.

Such principles help understand how learning objectives can be effectively designed and this

by avoiding all that represents a threat to the effective construction of the instructional goals.

1.2.4. 1. Writing Instructional Objectives is Time-Consuming

Effective instructional objectives take time to build up and establish. Hence, the task will

be more difficult to do and will take much more time especially with novice teachers. As a

result in order to be effective in writing instructional objectives teachers need experience

which they can’t have as quickly as possible.42 That is to say, teachers need some years of

trail to become expert in establishing appropriate objectives.

1.2.4.2. Not All Areas Are Easily Broken Down into Instructional

Objectives

Schloss and Smith noted that teachers tended to focus more on skills that represent the

lowest levels of the cognitive domain and frequently neglect higher-order-thinking skills,

something that does not suit the world where we are living nowadays; a world of innovations

and of advanced technology .43

1.2.4. 3. Instructional Objectives Are Not Related to Teaching

To think that instructional objectives are not related to teaching is a big mistake as it has

been affirmed by Schloss and Smith

Each feature of a correctly written objective has direct bearing on the teaching
process. The condition statement assists in the selection of appropriate
instructional materials; the statement of behavior is student- focused and clearly
identifies a socially relevant skill in measurable and observable terms; and
finally, the criterion statement should suggest a method of evaluation. Surely,
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we can agree that materials, skills, and evaluation are directly related to
teaching44.

1.2.4. 4. Instructional Objectives Impose Values

This claim is totally wrong. In fact, it has been emphasized in Schloss and Smith’s book

that attention should be paid to this particular point by making sure that the chosen objectives

are socially pertinent and will bring about a positive change in the students’ lives.45 Said

different, instructional objectives, if well designed, do not impose values. Instead, they make

the students become aware of what to value and of what to consider as invaluable. In short,

good instructional objectives are intended to develop the students’ evaluation of things; that

is, the students become able to distinguish between true and false, between good and bad,

between right and wrong.

1.2.4. 5. Not Using Behavioral Terminology

To not use behavioral terminology is the mistake mostly done when writing instructional

objectives as Mager claimed: “have the appearance of objectives but contain no

performances”46 (Mager cited in Schloss and Smith). Indeed, it is very important to verify

that the learning objectives clearly indicate what the students will have to do at the end of the

lesson. This point turns around the notion of procedural knowledge or “the know-how-to-do”.

1.2.3. 6. Using a Teacher Orientation

Some teachers instead of writing objectives that portray what students will do they write

what they will do themselves. That is to say, the goals should be concerned with what

students will learn and not what teachers will do during the course47. The importance of this is

that the students should be considered as active participants in the teaching/learning process

and not only as passive elements whose main function is receiving information.  In other

words, the principles of the current teaching should be respected by teachers, namely the
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principles of competency-based approach to language teaching, communicative language

teaching. More importantly, the principles of constructivism as an educational philosophy

need to be taken into account by instructors.

Many other scholars worked on learning objectives; beyond them we can cite the

following authors (Bloom, B.S. (1956-1964). Adams, S, (2004). Bigges, J, (2003), Gosling,

D. and Moon, J, (2001).Kennedy, D, (2006). Brown, F. Evans, I. Weed, K, & Owen,

V.(1987).Giangreco, M.F Cloninger.C.J., & Iverson,V.S (1998).Guess .D.,& Helmestetter ,E

(1986). Paul. A, Schutz. (1997).Raoul.A.Arreola and Lawrence.M.Aleamoni (1998), and

Snell,M.E.,&Brown,F (1993).

Having dealt with the two types of learning objectives, namely short and long term

objectives and the different points relating to them, in the following paragraphs we are going

to put stress on the notion of life-long learning.

1.3. Life-long learning

It is important to keep in mind that it is thanks to a good learning process that the

learning objectives can be attained as D.W. Livingstone said in The Second International

Handbook of Lifelong Learning that learning involves the gaining of knowledge, skill or

understanding any time and any where through individual and group process through our

lives48.

Learning occurs at a very early age. Indeed, a baby has an innate capacity to acquire a

language through different steps beginning from the early age and it last for a whole life.

Also, as we know learning has no limits; that is, human beings are curios creatures who like

discovering things, something which contributes to the development of the teaching/learning

process. And with the emergence of technology such as the internet, people are able to create
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things over the net as well as learning through it, that is, online courses.  Said differently,

learning does not occur just in schools, there are other different sources from which people

can reach their understanding of life, but each person has his/her own way to master a given

issue. In this context, Jean Visser said “Learning is an integral aspect of what it means to live

a fully human, it starts nine months before we are born and end when we die”49. This process

enlightens our understanding of the importance of learning in our life and we can call it “life-

long learning”.

According to Christopher and Cropley “lifelong learning is a natural part of everyday

life”50, this means that learning is carried out through life not just in a given period of time,

learning can be found in different domains of life. Thus, lifelong learning is still an aspiration

for the future for all people51.

Interestingly, Gilroy assumed that “to learn is to take part in some sort of activities,

physical or mental”52. Said in other words, learning permits people to be active participants in

different parts of life. To get the degree of a good learner and to reach a specific goal by being

competent we need lifelong learning; as pointed by Gilroy “a formal process taking part in an

institution which results in a qualification”53. Each institution has to create an environment

where lifelong learning is the essential element that learners will develop in a good and easy

way. Lifelong learning gathers different elements which have the same purpose, which is

making learning more developed.  At this point, it is important to mention that there is a

complex relationship between three major outcomes of lifelong learning:

 Education for a more highly skilled workforce.

 Personal development leading to a more rewarding life.

 The creation of a stronger and more inclusive society 54.
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Life-long learning has been investigated by many other writers namely, (Mike Sharples

(2000), Medel-Anonuevo et al (2001), Norm Friesen and Terry Anderson (2004), Kirsti Ala-

Mutka et al 2008 and Norman Longworth (2003).

Having discussed the notion of life-long learning, the coming paragraphs are devoted to

the explanation of life-long education and its relation to life-long learning.

1.3.1 Life-Long Education

Lifelong learning permits the emergence of the society and makes it more able to be

among the developed ones.  Another process that is included in learning is the “lifelong

education”, Ruegg as it is cited in Knapper and Cropley’s book Lifelong Learning in

Higher Education defined it: “a utopian idea whose main function is stimulating people to

think critically about learning”55. This is why lifelong education completes the learning

process by making the learners develop their thinking skills. Lifelong education can refer

to:

 A set of goals for education.

 A set of procedures for realizing these goals.

 A set of values56.

Lifelong education refers to a set of goals and it provides very clear objectives for the

learners, which is the mastery of what they have to learn. Also, it refers to a set of procedures

by providing a map for the learners to follow in order to be successful and a set of values as it

permits the learners get their status as future generation with a good background. With regard

to this, it is useful to indicate that the central purpose of lifelong education is to promote

learning with higher range of educational goals that are vital for the learning process.
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According to Knapper and Cropley: “lifelong education is a set of organizational and

procedural guidelines for educational practice its goal is lifelong learning”57.

This is why the two terms ‘lifelong learning’ and ‘lifelong education’ are complementary

in the sense that each one completes the other. In other words, lifelong education is the system

and lifelong learning is the content, the goals and the results58. To be clearer, lifelong learning

is the realization and practice of what is contained in lifelong education, and if one of them is

neglected the learning process may be effected in a negative way. The most important aspects

on which this research is based are whether these different objectives implemented in the

BAC examination papers reflect life-long learning and education or not.

Conclusion

The review of the literature in this chapter gave an overview of the different concepts that

are related to the learning objectives and showed that they vary in terms of their functions,

and that are divided into long and short term objectives. Each category has specific principles

that the learners need in their learning process. Long and short term objectives are the key

elements in this research which are considered as important aspects in any educational

system.
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Chapter Two: Research Design

Introduction

This chapter deals with the description of the research design of the present study. It

shows what kind of research techniques used in the analysis of the BAC examination papers

so as to answer the research questions stated in the general introduction. In addition, this

chapter is divided into two main sections that deal with the data analysis; the first one is

concerned with the description of the corpus under investigation and discusses the different

points related to our research. The second section explains the procedures of data analysis

relating to the interpretation and explanation of the obtained results.

2.1. Procedures of Data Collection

The corpus under investigation is composed of eight papers of the BAC examinations in

Letters and Foreign Languages selected in a regular way starting from 2007 until 2014.

Furthermore, to conduct this investigation Hauenstein’s conceptual framework will be

adopted.

2.2. BAC Exams

 Definition

BAC exams are official exams that are designed by the Ministry of National Education

each year to evaluate the third year secondary school students. The students who succeed in

this exam will have the opportunity to carry on their studies at the university.

The English examination aims at evaluating the learners’ ability to understand a reading

passage. Accordingly, it is seen as an achievement test as it determines the extent to which the

students have learned fundamental structures and vocabulary essential to express the main
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functions of a language. Moreover, the candidates will be evaluated according to their mastery

of language, namely syntax, morphology, and lexis. Besides, they are assessed on their

capacity to produce written expressions which are whether guided or not.

BAC exam papers of English are divided into two parts. The first one is called “Reading”

which contains two other sections; the first section is “Comprehension” which aims at

evaluating the students’ comprehension of the text. The second section, on the other hand, is

named “Text exploration” and it is related to vocabulary, grammar and other language forms.

As for the second part, it is named “written expression”. This part is designed to assess the

students’ competencies in writing. In this part of the exams, the students are given the

opportunity to choose one of the two proposed subjects. Hence, the students can select the

subject that seems to be the easiest for them.

2.3. Procedures of Data Analysis

The BAC exam papers are analyzed according to Hauenstein conceptual framework.

This theory is a composition of three domains: the cognitive domain, affective and

psychomotor domain. These three domains are in fact sub-domains integrated in the main

domain namely “the Behavioral domain” which contains five levels that are as follows

(acquisition, assimilation, adaptation, performance and aspiration). The results of the BAC

exams are analyzed following the mixed method that combines both quantitative and

qualitative methods of analysis; the first one comprises the use of the descriptive statistical

method which describes the obtained results in terms of numbers, and the second one relates

to the interpretation of those results.

2.4. Descriptive Statistical Method

We used the arithmetic mean, which is calculated as follows:
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The arithmetic mean: X = (Z × 1OO) /Y

“X” is the calculated percentage.

“Z” refers to long/short term objectives or both.

“Y” refers to the total number of activities.

The obtained results will be presented in percentages then displayed in tables and a

histogram for a better understanding of the issue and for the sake of readability.

2.5. Content Analysis

The present study is based on the content analysis since we are going to analyze the BAC

examinations. According to Klaus Krippendorff “content analysis is a research technique for

making replicable and valid inference from texts to the context of their use”1. That is to say it

is a technique that is based on written discourse which provides a clear explanation of a

particular phenomenon.

The steps that we follow to analyze the BAC papers correspond to Hauenstein’s

categories, which itself represent short or long term objectives as it has already been

mentioned in the review of literature. So, we check each activity and see if it tests short or

long term objectives. In brief, the way to conduct this investigation is as follows:

 Collecting BAC papers.

 Proceed in an in-depth analysis of the BAC papers.

 Transcribing the written results into percentages by applying the descriptive

statistical method in order to see how many tasks assess short/long term

objectives. Accordingly, to come to the conclusion if the BAC papers in

general focus on short/long term goals or both.
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2.6. The Approach

In the present research it is Hauenstein’s abbreviated taxonomy of educational objectives

which is used. More specifically, we use the “Behavioral Domain” of the taxonomy to figure

out whether the BAC examination papers focus on long or short term objectives or both. At

this stage, it is necessary to indicate that the central part of the approach that we used in our

research is the behavioral domain followed by the other domains, namely the “cognitive

domain”, “the affective domain”, and “the psychomotor domain” which in their turn include

the sub-categories. For example, one of the main categories of short-term objectives is

“Acquisition” that is a part of the “Behavioral domain” includes a number of sub-categories

namely: “receiving, perception and conceptualization” which in their turn include sub-

classes. Indeed “conceptualization” involves: “identification, definition and generalization”,

“receiving” involves: “awareness, attentiveness and willingness” and “perception” entails:

“sensation, recognition, observation and predisposition”.

It has been indicated that “the Behavioral Domain framework provides a simple and

useful general tool for understanding learning, while the Cognitive Domain framework is

similarly useful for understanding thinking.”2The following table presents Hauenstein’s

taxonomy:

Behavioral domain Cognitive domain Affective domain Psychomotor domain

Short-term objectives:
1-Acquisition

 Receiving
 Perception
 Conceptualization

Conceptualization
 Identification
 Definition
 Generalization

Receiving
 Awareness
 Attentiveness
 Willingness

Perception
 Sensation
 Recognition
 Observation
 Predisposition
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2- Assimilation
 Responding
 Comprehension
 simulation

Comprehension
 Translation
 Interpretation
 Exploration

Responding
 Acquiescing
 Complying
 Assessing

Simulation
 Activation
 Imitation
 Coordination

3- Adaptation
 Valuing
 Application
 conformation

Application
 Clarification
 Solution

Valuing
 Accepting
 Preferring
 Confirming

Conformation
 Integration
 standardization

Long-term objectives
4-performance

 Believing
 Evaluating
 Production

Evaluation
 Analysis
 Qualification

Believing
 Trusting
 Preferring
 Confirming

Production
 Maintenance
 Accommodation

5-Aspiration
 Behaving
 Synthesis
 Mastery

Synthesis
 Hypothesis
 Resolution

Behaving
●Demonstrating
●Modifying

Mastery
 Originating
 Perfection

Table 1: Hauenstein’s Abbreviated Taxonomy of Educational Objectives3

(For ethical considerations, it is necessary to mention that we adopted the theory in its integral

text)

2.6.1.The Explanation of Hauenstein’s Framework (The Behavioral

Domain)

The first point to bear in mind in order to understand the behavioral domain of the

taxonomy is that the latter involves short term and long term objectives. The former include

“Acquisition”, “assimilation and “adaptation” whereas the latter include “performance” and

“aspiration”.
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First of all, “acquisition” means reception, perception, and conceptualization of concepts

and ideas in a particular context can be performed by the students. Next, assimilation relates

to the fact of being able to understand and produce relevant responses in a given context as

well as transferring and transforming “concepts, ideas and perceptions” in the same context.

In addition, adaptation involves “ability to modify knowledge, skills and dispositions which

conform to ascribed qualities. “Ability to demonstrate intellectual and physical abilities and

skills with desired qualities and characteristics”, and this for the sake of solving a problem or

performing a task in a given context. Moreover, performance turns around “the ability to

evaluate situations and be productive. Include the act of analyzing, qualifying, evaluating and

integrating knowledge, values and beliefs to act in accord with the situation.” Finally,

aspiration indicates the extent to what the students “can synthesize, hypothesize and solve

complex problems and seek to originate and perfect their abilities and skills.”4

These different categories serve to give an explanation about the types of activities

used in the BAC examinations.

2.6.2. The Rationale behind the Application of Hauenstein’s Taxonomy in

Testing

It is important to note that the main objective of designing the taxonomy by Hauenstein is

“to improve instructional design, to help teachers be aware of learning levels.”5 This clearly

means that the taxonomy covers both teaching and testing; because instruction is not only

restricted to teaching. Indeed, it covers both teaching and testing. In addition, teachers cannot

know the learning levels of their students without testing them. Moreover, it has been stated

that the taxonomy’s is applicable in the educational context in which testing is included.

Finally, the strongest argument which supports the idea of the applicability of Hauenstein’s

taxonomy in testing is that any instructional objectives which are designed in a given
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curriculum should be taught to the students who themselves should be tested on those

objectives to make sure that the objectives have been learned.

Conclusion

To sum up, this chapter focused on explaining in details the research design of the study.

Indeed, it presented the procedures of data collection by showing how written data was

gathered and transcribed into numbers to facilitate the analysis. Thus, the mixed method and

the descriptive statistical method have been used. This permits us to confirm or disconfirm

the hypotheses advanced in the general introduction, which consist of showing whether the

BAC examinations focus on long/short term objectives or both. In addition, the chapter

discussed the approach to be used in our study and the rationale behind its applicability in the

field of testing.
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Chapter Three: Presentation and Discussion of the Findings

III.1 Results

Introduction

This chapter aims at presenting the different findings obtained through corpus analysis of

eight BAC examination papers of the third-year secondary school in the English language.

The examination papers under analysis include 96 activities. The main purpose of this chapter

is to show if the BAC exam papers focus on the short or long term objectives or on both. For

the sake of visibility and readability the results are presented in percentages, displayed in

tables and highlighted in a histogram. Also, for a better understanding of our findings we used

Appendix One which shows the description of the BAC activities and to which level they

correspond in Hauenstein’s framework.

3.2. Presentation of the Results

The following tables show the results obtained during our analysis of the BAC

examination papers in relation to learning objectives. Thus we are going to design three

tables. The first table is related to long-term objectives, the second table deals with short-term

objectives, and the last and the third table presents the results of the activities involving both

long-and short term objectives. The results are presented in numbers followed by percentages.

First of all, we proceed in the presentation of the results obtained from our analysis

regarding short term-objectives.

Learning  objectives Sub-categories Number of

activities

Percentage

%

Short-term Short-term objectives are divided into: 44 45.83%
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objectives  Acquisition: activities which require

learners to identify given points in

the text .

 Assimilation:  activities that require

learners to comprehend what is said

in the text.

 Adaptation:  activities that require

learners in applying some aspects of

the language such as to supply the

capitals and punctuation.

Table 2: Short-Term Objectives in the BAC Examinations

After having dealt with the presentation of the results about the inclusion of short-term

objectives in BAC exams, the following table is devoted to long-term objectives.

Learning objectives Sub-categories Number of

activities

Percentage %

long term objectives Long term objectives are divided into:

 Performance: activities that

require learners to produce

knowledge.

 Aspiration: activities that

require learners to synthesize.

24 25%

Table 3: Long-Term Objectives in the BAC Examinations

The two above tables deal with the presentation of the results with relation to the

implementation of short and long term objectives in the BAC exams respectively. As regards
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the implementation of the activities entailing both short and long term objectives, the results

are to be presented in the following table

Learning objectives Categories Number of activities Percentage %

Short and long term

objectives

Both 28 29.17%

Table 4: Short and Long Term Objectives in the BAC Examinations

3.2.1. The Interpretation of the Results

Relaying on Hauenstein’s conceptual framework we have analyzed every single activity

and managed to discover whether it focuses on short/long objectives or both. After a deep

analysis we have noticed that the majority of the tasks focus on STOs with a percentage of

45.83%. In addition, the analysis showed that the BAC exams focus on both short and long

term objectives with a percentage of 29.17%, finally, some tasks focus on LTOs with a

percentage of 25%, as the following diagram shows:
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Diagram 1: The Percentages of Learning Objectives in BAC Exams

Having finished with the presentation of the main categories dealing with the learning

objectives in the BAC exams the following table illustrates the results of the sub-categories.

Sub-categories Number of activities Percentage %

Short-term objectives:

 Acquisition

34 34.41%

 Assimilation 25 26.04%

 Adaptation 9 9.38%

Long-term objectives:

 Performance

15 15.63%

 Aspiration 13 13.54%

Table 5: Sub-Categories of Hauenstein’s framework
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3.2.2. The Interpretation of the Results (Sub- categories)

This table shows that “acquisition” activities are in the highest position with the

percentage of 35.41% followed by “assimilation” with percentage of 26.04% and adaptation

with the percentage of 15.63%, “aspiration” with the percentage of 13.54% then “adaptation”

in the last position with percentage of 9.38%; from those results we conclude that BAC exam

papers are based on STOs and for better understanding, the percentages are going to be

presented in the following pie diagram:

Diagram 2: the Percentages of the Sub-categories

34.41
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13.45

Acquisition
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III.2 Discussion of the Findings

Introduction

The following section is devoted to the discussion of the findings. It is to be remembered

that the primary goal of this research is to check if the BAC examination papers focus on

short or long term objectives or both. Dealing with this analysis and relying on Hauenstein’s

theoretical framework, we aim at answering the research questions stated in the introduction.

After a deep analysis of the BAC subjects, we concluded that there are some tasks which

focus on long term objectives, others on short term objectives, as well as tasks that focus on

both short and long term objectives. However, we discovered that BAC papers focus more on

short term objectives.

In this section we will attempt to make things clearer by giving illustrations of how we

proceeded to the analysis of the results. As it has already been mentioned above, the BAC

papers stress STOs with a percentage of 45.83 %. That is to say, the candidates are supposed

to answer questions that are concerned with the sub-categories stated by Hauenstein and

which refer to short-term objectives, namely: acquisition, assimilation, and adaptation. As it is

shown in the histogram in the “Results” section, we can conclude that the BAC examination

papers focus more on short-term objectives. Also, all Hauenstein’s categories and

subcategories are included in BAC activities.

However, it should be mentioned and taken into consideration that the BAC papers should

not focus just on one type of objectives. Rather, importance should also be given to long term

objectives for the reason that they are helpful and constructive. That is, they permit the

students to acquire knowledge and skills that they will need and apply in the future and in

everyday-life situations, as it has been clearly stated in the review of literature within the

Alberta website article: “Goals should be future-oriented and reflect actual skills that students

will need in current and future learning and living environments.”1 Said in other terms, the
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importance of learning objectives is determined by their usefulness and applicability in the

real world; because, one day the students should leave school and face real-life situations

where they will be obliged to make recourse to what they have been taught and to what they

can do with their knowledge.

It is worth mentioning that short term objectives are also important in the instructional

process. Indeed, they are sub-goals which allow the construction of long-term objectives. In

addition, it is useful to notice that achieving both objectives will show the different abilities,

capacities, knowledge, and skills which have been acquired by the learners. So, both short and

long term objectives will play an important role in the BAC exams.

Here are some examples which will illustrate the way we proceeded in order to conduct

the analysis of the Baccalaureate examinations. The examples will be presented in accordance

to Hauenstein’s levels.

4.1. Short -Term Objectives in the BAC  Exams

 Acquisition

a-How many comparative forms are there in the second paragraph?

(BAC, June 2007)

This type of questions requires the identification of the different forms of comparatives.

That is, the task needs a deep analysis that the students should do in order to be able to pick

out the comparative forms in a relevant way. And we came to the conclusion that this task

focuses more on “acquisition” because simply it includes “identification”, which is a sub-

category of “acquisition”. The importance of this task lies in the fact that mastery of

comparison allows the students to describe things clearly by comparing and contrasting. That

is, to know what things share as features and what aspects make things distinct and different.
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Comparison can greatly help the students describe things in a more comprehensible and

understandable way. It is, thus, a key to good communication and transmission of one’s ideas.

In addition to the previous task, we can also mention the following activity which is

different from the previous one, though it relates to “the acquisition” sub-category. The idea is

to know that we may find diverse activities that focus the same category.

b- Circle the letter that corresponds to the right answer.

The text is …

a. an e-mail b. a speech c. an interview

(BAC, June 2013)

This task asks the candidates to identify to what type the text belongs to; that is, the

students are evaluated on their knowledge to recognize different types of texts and

“identification” is one of the elements which compose the “acquisition” sub-category as it has

been said in the previous example. This type of tasks gives an opportunity to the students to

show their mastery of what they have been taught during their learning process. In addition, it

is important to indicate that while analyzing we found another type of tasks, which mainly

focuses on assimilation.

 Assimilation

a-Reorder the following ideas according to the text.

a) Governments should protect people from counterfeit medicines.
b) Counterfeit medicines are not only inefficient but dangerous as well.
c) International organization has to make more efforts.

(BAC, June 2008)

This type of questions asks the candidate to carefully read the text in order to understand

it, and then to be able to organize its ideas according to their appearance. So, it tests the

students’ comprehension and their capacities to make the ideas arranged in the same way and
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in the similar order in which they appear in the text. Another example concerning the same

sub-category:

b- Answer the following questions according to the text.

a- Why did the Amorites moves eastward?
b- What made Damascus an important center of commerce?
c- Why did the Aramaean business man invent a new alphabet?
d- Give some reasons why Damascus hasn’t disappeared and has survived the ages.

( BAC, Jun2011)

This task calls on the learners to respond to questions about the text. That is to say, their

answers depend on their understanding and comprehension of the text, as well as, on their

intellectual capacities to comprehend what the questions mean in order to give the right

answers. This type of task is important for the candidates; because comprehension is one of

the most important aspects in learning languages. Accordingly, learners should show their

capacities in reading which allows the candidates to have access to the meaning of different

texts and thus to different contents.

The last sub-category that is included in short-term objectives is “Adaptation”:

 Adaptation

a-Supply capitals and punctuation where necessary.

how are you still planning to come and stay with us

(BAC, June 2007)

Learners are asked to apply the grammatical rules that are needed to make the sentence

grammatically correct. Here, the BAC designers aim at assessing the learners’ capacity to

apply the different notions that they have been taught in the class. The task that the learners

are going to do in this situation is related to adopt the sentence to grammatical standards; that

is, to meet the criteria of capitals and punctuation. However, it is important to mention that
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this activity does not require the students to solve a new problem. Instead, the students just

deal with a problem to which they are familiar with. In addition, the following activity is an

illustration:

b-choose the appropriate connector to join following pairs of sentences to make meaningful
statements.

a) as        b) while         c) although          d) then          e) so
a- Parents have a little to pay. They always complain.
b- Comprehensive schools take children of all abilities. Grammar schools are selective.

(BAC June 2008).

In this task, the learners are, first of all, asked to read the sentences in order to identify

what they express; that is, whether a sentence expresses a cause, simultaneous action,

concession or result. Hence, the activity aims at assessing learners’ grammatical knowledge

and mastery. In other words, in order to answer this question, learners should apply different

grammatical rules that best fit the situation. And as Hauenstein’s definition of “adaptation”

means to do a task or solve a problem in practical or simulated contexts and exhibit a

preference for certain values, the activity, then, correlates with “adaptation”.

As it is mentioned above the three sub-categories included in short-tem objectives are

found during the analysis of the BAC examination papers. Afterwards, long term objectives

have been also identified in various tasks in the BAC papers.

4.1.1. Long Term Objectives  in the BAC Exams

 Performance

a-Written Expression.

Using the following notes, write a composition of 120 to 150 words to describe the
daily life of people of the ancient Greece.
-houses: built, clay-brick, stone, more than one room, a courtyard.
-food: varied, fruit, vegetables, fish, rarely eat meat only in religious feasts
- Clothes: home-made , decorated to represent their city-states
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-entertainment: dance, music ……………………..
(BAC, 2014)

As we notice the students in this case are faced with an activity which principally

involves “production”. The candidates are asked to write a short composition on a particular

subject in order to test their abilities in written expression, and to see how they use grammar

rules and vocabulary that they have studied.  In addition, the students are intended to be

productive through integrating their prior knowledge about the proposed topic. Furthermore,

one of the activity’s main functions is to know more about learners’ beliefs, customs and

values. As “production” is a sub-category of performance, Hauenstein identified it to belong

to long-term goals. In fact, if the students are able to produce personal answers, this means

that they have the qualities of independent learners. Hence, being as such the students become

able to perform individually and without relying on their teachers’ assistance, and as we know

independent learning is one of the features of twentieth century education. In brief, it’s the

students who show personal production who are valued in the present days.

It is important to remember that written expression is related to testing which integrates

various language items. Said differently, to write an essay the students are obliged to use and

respect punctuation, spelling, coherence, cohesion, vocabulary, tense, and other language

aspects. In short, written expression is principally production. However, in the example cited

above the students have been given hints and this does not really encourage and challenge the

students to be productive in the full sense of the word. Thus, it is important that the BAC

exam designers avoid providing the students with hints in the written expression so that to

incite the students to find the answers themselves.

Another example that can be used to better illustrate the performance level is the

following activity:
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b-Complete the table as shown in the example.

Verb Noun Adjective
Example :To reduce Reduction Reducible
To know …………………………. ………………………….
………………………….. Education …………………………..
…………………………….. ……………………………. Gradual.

(BAC June 2012).

This task asks the candidates to give appropriate verbs, nouns and adjectives that they

think will fit each word, so that to demonstrate their awareness of the vocabulary. This task

turns around “believing” which is a sub-category of “performance”. More importantly, it is

the candidates’ knowledge about word-formation and vocabulary which are tested. The

significance of such kind of activities lies in the fact that they represent tools that can help the

students enlarge their vocabulary by forming new words using a set of rules.

Having dealt with performance, the following section is devoted to the discussion of the

“aspiration” level.

 Aspiration

a-Ask the questions which the underlined words answer

a- The headmaster is determined to ban cigarettes smoking in his school.
b- Some teachers through cigarette ends on the class floor.

(BAC June, 2014)

The candidates’ task in this case is to read the sentences and understand them, then, to ask

the appropriate questions on the underlined words using correct question forms. BAC

designers aim at assessing whether the students have knowledge and skill of asking questions

on different items using the right conjunctions. What makes this kind of tasks belong to long

term objectives is the fact of demonstrating student’s mastery of what they have learned

during their learning process and “mastery” is a subcategory of “aspiration” that Hauenstein

cited in his book and identified as being a part of long-term objectives.
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In addition and as it is shown in the presentation of the findings, some BAC examination

activities focus on both long and short term objectives, this means that the two categories are

embodied in a single activity. In other terms, an activity may be classified as belonging to

both short and long term objectives; because it has the traits of the two types of goals. The

following tasks will illustrate the case

4.1.2 Short and Long Term Objectives in the BAC Exams

a-Rewrite sentence (b) so that it means the same as sentence (a).

1-a-Governments should interfere to ban bad practices in schools.

B- It’s high time …………………………………………………………

2-a-If  strict measure are not taken , the educational system will deteriorate.

B- Unless …………………………………………………………………………

3-a- I have a strong desire that all government will ban cigarettes production.

B- I wish…………………………………………………………………………

( BAC, June 2013 )

It seems clear that this task entails both long and short term objectives and this for two

reasons. Firstly, the task needs some reflection and comprehension from the candidates and

this in order to give right answers. We say comprehension because the candidates should

understand what to do, that is, it is the work of the learners to discover, for instance, that it is a

matter of changing the sentence which is in the active voice to the passive voice, or that it is

the case of changing the “if” close with the conjunction “unless”. Therefore, the task

principally involves “comprehension” which is an element of “assimilation” sub–category

that has been identified in Hauenstein’s theoretical framework as being part of short-term

objectives. Secondly, it is to be indicated that the activity puts stress on “application”. That is

to say, the students are required to apply different grammar rules in order to relevantly

transform the sentences. More importantly, it is to be noticed that the activity turns around

“mastery” of grammar rules dealing with transforming sentences from one case to another,
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and as we have already indicated “mastery” belongs to the “aspiration” sub category

identified by Hauenstein as being part of long-term objectives. Accordingly, this task stresses

both short and long term objectives. Here is another activity that includes both long and short

term objectives:

a-Choose a title that best suit the reading passage.

a- Education in the united kingdom                       b- Mixed-sex school in UK

C- Public Schools                                                       d- free Education

(BAC 2008)

This type of task asks the candidates to read carefully the text and to comprehend   what it

speaks about, then to synthesize and choose the suitable title. Throughout this task, BAC

designers combined the two categories of goals for the sake of evaluating students’

competence to understand a written discourse at the same time to sort out its main idea. This

means that such task is based on comprehension which is a sub-category of “Assimilation”

and synthesis which is a sub-category of “Aspiration”. This means, on the one hand, that the

students can give the suitable title to the text only if they have a clear understanding of it; that

is, they should comprehend the message it conveys and the ideas it expresses.  On the other

hand, a text cannot be understood in an isolated way in the sense that it should be understood

as coherent whole, and this by linking the meaning of its different parts; something which is

closely related to synthesis.

Interestingly, the findings we obtained all the categories of Hauenstein’s approach are

included in the BAC papers. This means that the analysis of 96 activities extracted from

English BAC papers revealed that both types of learning objectives namely, short and long

term objectives as well as the five sub-categories which are acquisition, assimilation,

adaptation, performance and aspiration are to be found in the BAC papers. This can be

qualified as a positive point in the BAC examinations; because, the candidates have been
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given the opportunity to show their knowledge with relation to both types of the learning

objectives, and as such the BAC activities are diverse and do not only relate to one side of

knowledge. However, this does not mean that the BAC exam papers are perfect. Rather, they

have many weaknesses such as importance is given more to short term objectives and this

does not reflect the principles of CBALT or CLT. Indeed, the investigation, too, demonstrates

that the majority of the activities rely on short-tem objectives, which means that; learners are

tested just for the final exam so that to get accesses to University.

In addition, we can say that BAC papers are just tools in order to pass to a higher level,

since the long-term objectives are to be found in the last position with the percentage of 25%

as it is shown in the “Results” section. Hence, the effect of such focus does not permit

learners to deal with activities which require higher-order thinking skills dealing with long

term objectives.  That is to say, the results clearly indicate that the BAC examination papers

are not in accordance with CBALT which is said to be the most appropriate approach to the

teaching and learning foreign languages, since it is defined as “a teaching approach which

focuses on the outcomes of the language learning. It emphases what learners are expected to

achieve with the target language”3. Among the most important aspects of CBALT is that it

states clear expected outcomes. For more clarification, this idea suggests that it puts clear

objectives that will enhance the quality of teaching and learning. That is, the quality of

teaching and learning is determined by what benefit the students, as individuals and as

members of society, in terms of knowledge and skills. For instance, good teaching prepares

the students to become effective communicators, problem-solvers, and creative thinkers.

Moreover, relying on what has been said by Schloss and Smith in the “Review of the

Literature” what learners will study should be useful in everyday-life situations and not to

learn things just for the sake of learning and so to pass from a level to a higher one. That is to

say, focus should not be only on short term goals but also on lifelong learning goals (namely
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long term objectives); because the two kinds of objectives are complementary. To support our

claim we refer back to what David Aspin et al said in the Review of the literature, lifelong

learning leads to a more gratifying life, it helps to the creation of a better society and enable

learners to be highly skilled.

Furthermore, the instructional goals designed by curricular developers should correspond

to the learners’ needs. For instance, if the assessment tools do not give importance to what the

students are likely to use in the real world, the test designers in this case are required to stress

the activities which make the teachers prepare their students to develop different skills and

competences that are applicable in real-life situations. The idea here has been defined by

Schloss and Smith in the Review of the literature as “Social validity of goals”. That is, goals

should answer the needs of society.

Interestingly, it is worth pointing out that the testing policy has a great effect on the

teaching process. That is to say, if the testing system stresses short learning objectives, the

teaching thus is going to be oriented to short term objectives. However, in the case stress is on

long term objectives, the teachers, thus, are called on guide their students towards the mastery

of such objectives. This point is closely related to what is called in the literature “washback”

or “backwash” and which has been defined by Richard and Schmidt as “the positive or

negative impact of a test on classroom teaching or learning.”4Consequently, testing of the

students should correlate with the requirements of the society and should meet the students’

needs as well.

Another example worth of mentioning is that the BAC exams do not include the oral

testing and as we know speaking is one of the most important language skills; because

speaking is closely linked to communication which is the central goal of language teaching in

this century. Therefore, we can say that communication which deals with life-long learning
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and which entails long-term objectives is totally neglected in the BAC exams. Such situation

will undoubtedly affect the students’ learning in a negative way. On the one hand, the students

will not give importance to speaking, thus to communication and life-long learning. On the

other hand, the students are going to finish their studies without mastery of the oral skills

which are the mostly required in the daily life. As a result, it seems clear that the notion of

“backwash” we mentioned above is applicable in such a situation.

After the analysis of the BAC exams, we answer the research questions asked in the

general introduction “Do the BAC examinations require students to answer questions dealing

with short or long term objectives or dealing with both objectives?” The answer is clear, since

the results we have presented above mention that the majority of the questions are based on

short-term objectives. Concerning the second and the third questions, BAC exams deal with

declarative knowledge with a higher percentage. From this perspective the H1 stated in the

general introduction is true because the BAC examinations do not stress long-term objectives.

4.2.1. Suggestions to Improve BAC Examinations

Indeed, what should be improved then is the design of the BAC papers, which is the work

of the BAC designers. They should give importance to both short and long term objectives so

that to set exam questions which assess both objectives and hence design well-balanced BAC

exams. In other words, stress should not be only on short-term objectives, because those latter

are just sub-goals used to full-fill long term goals as it has been stated in Alberta:

Short-term objectives are the stepping-stones between the current level of
performance and the annual goal. They are the pieces necessary to
achieve the annual goal and act as indicators that the goal is being
achieved. Generally, each long-term goal would be supported by two to
five short-term objectives5.

This means that the central function of instruction is to help the learners’ master long-term

objectives by going through the mastery of short term objectives.
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In addition, stressing both objectives will give the opportunity to see if the candidates of

the Baccalaureate acquired knowledge as well as skills that they will use at work, home or in

any everyday situation, especially as they are almost in their way to adults life and hence, to

work. So, they should be ready to react in relation to different situations by using the different

notions and skills they acquired. This is why lifelong learning process is considered as very

important in learners’ life. So it is worthy to say that knowledge does not have an end and the

learning process does not stop at a given level or age, people learn all their lives at any age.

Learners should develop critical thinking skills in order to be able to analyze difficult

and complex tasks. This will lead them to develop their abilities to use the information

learned correctly. This is why teachers should provide their learners with exams that contain a

mixture of both long and short term objectives, so as to facilitate the lifelong learning process.

Thus our suggestions can be summarized in the following points:

■ It is important for the BAC designers to stress both long and short term objectives.

■ Assessing procedural knowledge is of great importance, especially in the official exams as

BAC.

■If activities dealing with long-term objectives are given importance in the BAC exam

papers; this will affect in a positive way the teaching/learning process (backwash).

■Assessing students’ oral skills in the BAC exam are central as it is directly related to

communication and to life-long learning. Thus the oral exam should be included in BAC.

■ The BAC exam is the key to higher education. Thus, production rather than reproduction

should be stressed.
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Conclusion

In this chapter we dealt with the presentation of the findings with relation to short and

long term objectives. Indeed, we used tables and graphs for the sake of understanding. In

addition, we analyzed the results relying on Hauenstein’s framework. Finally, for the sake of

improving the BAC exams we provided a set of suggestions.
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1 Alberta. Alberta Education. Learning and Teaching Resources Branch.
Individualized program planning (IPP), Chapter 7: Making goals meaningful, measurable and
manageable, accessed on July 2015, ˂˂http://www.education.alberta.ca/media/525540/ipp7˃˃.

2Mosley, D, e al, Framework for thinking: A Handbook for Teaching and Learning,(USA:

Cambridge University Press,2005),273.

3Ruth Ming Har Wong Competency-based English teaching and learning: Investigating pre-

service teachers of Chinese’s learning experience, (Hong Kong Institute of Education, 2007).

5Richard, Jack C. and Schmidt, Richard, Longman Dictionary of Language Teaching and Applied
Linguistics, (London: Pearson Education, 2010), 632.

5Alberta. Alberta Education. Learning and Teaching Resources Branch.
Individualized program planning (IPP), Chapter 7: Making goals meaningful, measurable and
manageable, accessed on July 2015, ˂˂http://www.education.alberta.ca/media/525540/ipp7˃˃.
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General Conclusion

This dissertation investigated the issue of testing in BAC examinations. It sought to figure

out on which type of objectives the BAC exam papers stress on; on short or long term

objectives or both. The study started with a general introduction in which different elements

were developed, namely the aims and significance of the study, the research questions and

hypotheses, and so on. Interestingly, our dissertation aimed at determining three main

objectives. The first objective consisted in exploring the recurrence of the learning objectives

on the activities in the BAC papers. The second objective consists on giving some

explanations throughout the interpretation of the findings obtained, as for the third objective;

it aims at attracting the attention of the readers of this work and particularly to the designers in

order to reconsider their methods in designing the BAC papers and to focus on both

objectives, because those latter are complementary.

Also, in our study as set of concepts such as testing, learning objectives, short and long

term objectives, life-long learning and life-long education were developed and discussed in

the review of the literature. In addition, to carry out our research we opted for Hauenstein’s

framework about learning objectives.

As regards the corpus of our investigation, it is composed of eight (8) BAC examination

papers of Letters and Foreign Languages stream. Hence, we analyzed the whole activities and

which are ninety six (96). And for the efficiency of our analysis, we used a mixed-research

method combing both quantitative and qualitative methods. The quantitative method relates to

statistics and the qualitative one to content analysis. In other words we combined between

quantitative and qualitative methods for data collection as well as for data analysis.
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The data composed of eight BAC papers in letter and foreign languages from 2007 until

2014. These were obtained using content analysis relying on Hauenstein’s theoretical

framework.

The exam papers used have been selected regularly from the beginning of the new

educational system in the Algerian schools. For the quantitative part, we used a descriptive

statistical method to generate statistical data to facilitate the analysis of the BAC papers and

for the qualitative part, we interpreted and explained results obtained according to t he

framework we have choose to follow.

The analysis of our corpus reported that BAC papers focus more on short-term

objectives. In fact, forty-four (44) activities; that is, 45.83% correspond to short-term

objectives and twenty-four (24) of the activities; that is, 25% correspond to long-term

objectives. Finally, twenty- eight (28) of the activities; that is, 29.17% relate to both short and

long term objectives.

As for the sub-categories, we have thirty-four (34) activities; that is, 35.41% relate to

“acquisition” activities. Also, twenty-five (25) activities representing 26.04% deal with

“assimilation”. In addition, nine (9) activities with the percentage of 9.38% correspond to

“adaptation”. Moreover, fifteen (15) or 15.63% of the activities correspond to “performance”.

Finally, thirteen (13) activities; that is, 13.54% correspond to aspiration. Such a situation

clearly shows that BAC examination papers are based on short term objectives and this

confirms the second hypothesis set in our general introduction and which states that BAC

exam papers do not stress long term-objectives. Accordingly, our results show BAC exam

papers focus on short term objectives and the percentages above attest that they stress for the

most part on “acquisition”, stressing only on superficial information mostly concerned with
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the immediate comprehension of the text as the majority of questions are related either

directly or indirectly to the text.

We wish that our study will attract the attention of the BAC designers and will help in

improving the way students are assessed by focusing on both objectives, and open

opportunities for further research in this area of study.
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Appendixes



Appendix One : The Overall Results

BAC subjects Activities Description The corresponding
level in Hauenstein
approach.

June 2007 Activity 1 Drawing comparison Short term
objective

Act 2 Reading
comprehension

Short  term
objective

Act 3 Reading
comprehension

Short term
objective

Act 4 Reading
comprehension

Both

Act 5 Giving synonymy Both

Act 6 Giving antonimy Both

Act 7 Supply capitals and
punctuation

Short term
objective

Act 8 Fill in the gap by
supplying verbs nouns
and  adjectives

Long term
objective

Act 9 Fill in the gap by
adding words
synonyms

Long term
objective

Act 10 Fill in the gap by
putting words in a
paragraph

Long  term
objective

Act 11 Turning from the
active to the passive
voice and  If clause

Both

Act 12 Identifying number of
syllables

Both

Act 13 Written expression Long term
objectives

June 2008 Activity 1 Identifying the type of
the text

Short term
objectives

Act 2 Reading
comprehension( true
or false)

Short  term
objective

Act 3 Ordering ideas
according to the text

Short term
objective

Act 4 Reading
comprehension

Short term
objective

Act 5 Giving a title Both
Act 6 Giving synonymy Both



Act 7 Fill in the gap by
supplying verbs nouns
and  adjectives

Long term
objective

Act 8 joining  pairs of
sentences by the
appropriate connector

Short term
objective

Act 9 Classifying words
according to their final
“s”

Both

Act 10 Completing a
conversation

Short term
objective

Act 11 Written expression Long term
objectives

June 2009 Activity 1 Identifying what the
text is about

Short term
objective

Act 2 Reading
comprehension( true
or false)

Short term
objective

Act 3 Reading
comprehension

Short term
objective

Act 4 Ordering sentences
according to the text

Short term
objective

Act 5 Choosing a title Both

Act 6 Giving synonymy Both

Act 7 Fill in the gap by
supplying verbs nouns
and  adjectives

Long term
objective

Act 8 Joining pairs of
sentences by the
appropriate connector

Short term
objective

Act 9 Classifying words
according to their final
“s”

Both

Act 10 Fill in the gap with
appropriate words

Long term
objective

Act 11 Written expression Long term
objective

June 2010 Activity 1 Choosing a title Both

Act 2 Reading
comprehension

Short term
objective

Act 3 Ordering  sentences
according to the text

Short term
objective

Act 4 Reading
comprehension

Short term
objective



Act 5 Identifying a sentence
in a paragraph

Short term
objective

Act 6 Giving synonymy Both

Act 7 Filling in the gap with
nouns, verbs and
adjectives

Long term
objective

Act 8 Asking questions Long term
objective

Act 9 Turning from active to
passive voice and from
direct to indirect
speech

Both

Act 10 Completing a dialogue Short term
objectives

Act 11 Classifying words
according to their final
‘ed’

Both

Act 12 Written expression Long term
objective

June  2011 Activity 1 Reading
comprehension (true
or false)

Short term
objective

Act 2 Identifying in  which
paragraph is
mentioned……..

Short term
objective

Act 3 Reading
comprehension

Short term
objective

Act 4 Identify What or who
do the underlined
words refer to in the
text

Short term
objective

Act 5 Choosing the
appropriate title

Both

Act 6 Giving synonymy Both

Act 7 Filling in the gap with
nouns, verbs and
adjectives

Long term
objective

Act 8 Joining pairs of
sentences by the
appropriate connector

Short term
objective

Act 9 Identifying number of
syllables

Both

Act 10 Ordering  sentences
according to the text

Short term
objective

Act 11 Written expression Long term
objective

June 2012 Activity 1 Choosing the general
idea of the text

Both



Act 2 Reading
comprehension (true
or false)

Short term
objective

Act 3 Identifying in which
paragraph is
mentioned……..

Short term
objective

act 4 Ordering sentences short term objective

Act 5 Reading
comprehension

Short term
objective

Act 6 Identifying What or
who do the underlined
words refer to in the
text

Short term
objective

Act 7 Find in the text
definitions

Both

Act 8 Filling in the gap with
nouns, verbs and
adjectives

Long term
objective

Act 9 Asking questions for
the underlined words

Long term
objective

Act 10 Rewrite sentence ‘b’
so that it means the
same as sentence ‘a’

Both

Act 11 Underline the silent
letter

Short term
objective

Act 12 Ordering  sentences
according to the text

Short term
objective

Act 13 Written expression Long term
objective

June  2013 Activity 1 Circle the letter that
correspond to the right
answer

Short term
objective

Act 2 Reading
comprehension( true
or false)

Short term
objective

Act 3 Fill in the table with
information from the
text

Long term
objective

Act 4 Identifying in which
paragraph is
mentioned……..

Short term
objective

Act 5 Reading
comprehension

Short term
objective

Act 6 Identifying What or
who do the underlined
words refer to in the
text

Short term
objective

Act 7 Find in the text
definitions

Both



Act 8 Classifying words in
the table

Long term
objective

Act 9 Rewrite sentence ‘b’
so that it means the
same as sentence ‘a’

Both

Act 10 Classify  words
according to their
stressed syllable

Both

Act 11 Fill in the gaps with
words from the list.

Long term
objective

Act 12 Written expression Long term
objective

June 2014 Activity 1 Reading
comprehension ( true
or false)

Short term
objective

Act 2 Ordering  sentences
according to the text

Short term
objective

Act 3 Reading
comprehension

Short term
objective

Act 4 Circle the letter that
correspond to the right
answer

Short term
objective

Act 5 What or who do the
underlined words refer
to in the text

Short term
objective

Act 6 Giving a title Both

Act 7 Giving synonymy Both

Act 8 Giving antonimy Both

Act 9 Rewrite sentence ‘b’
so that it means the
same as sentence ‘a’

Both

Act 10 Asking questions to
which the underlined
words answer

Long term
objective

Act 11 Classifying words
according to the
number of their
syllables

Both

Act 12 Ordering sentences
according to the text

Short term
objective

Act 13 Written expression Long term
objective



Appendix Two: Bac Exams
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