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Abstract

The present study is concerned with the analysis of the Baccalaureate examinations. It aims
at contributing to the investigation of the issue of learning objectives and to the improvement
of the testing tools in general and BAC examinations in specific It was intended to figure out
whether the BAC examinations focus on long or short term learning objectives or on both. To
carry out our research, eight English Baccalaureate examinations of Letter and Foreign
languages stream were collected and analyzed. Our corpus was selected in a regular way
starting from 2007 till 2014. Ninety six (96) activities were examined using a mixed-research
method. That is, the study combines between qualitative and quantitative methods. In
addition, for the interpretation and explanation of the results the present research adopted
Hauenstein’s framework concerning learning objectives. The results show that BAC
examinations stress more short-term objectives. Indeed, 45.83%of the activities deal with
short-term objectives, 25% of them relate to long-term objectives, and 29.17%of the activities
involve both short and long term objectives. To improve the BAC examinations by putting
stress on long-term objectives, finally, we provided a set of suggestions.
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General Introduction

Statement of the Problem

In the field of instruction, learners are tested in order to know about their level,
knowledge, skills, and abilities to do specific tasks by applying what they have been taught in
the classroom. In Algeria, for example, teachers assess their learners every period of time by
assigning them sub-tests and examinations (end of semester and annual exams).Also, learners
take official exams that are administered by the Ministry of National Education to allow them
pass from primary school to middle school (6EM examination), from middle school to high
school (BEM examination) and from high school to the university (BAC examination). This
dissertation will focus and put stress on the English BAC examinations. In more precise
terms, we will evaluate the BAC examinations in relation to short and long term learning
objectives to figure out the importance accorded to long term objectives which are closely

related to life-long learning.
Aims and Significance of the Study

Our objectives in carrying out this research is to check whether the BAC examinations call
on the students to do activities which are related to long or short term objectives or both of
them. In other words, we will attempt to investigate and examine to what extent the BAC
examinations give importance to life-long learning which is presented in terms of long term
objectives. The main motives in dealing with this subject are; on the one hand, for its
originality. Indeed, according to the best of our knowledge none has aready dealt with it .So,
we tackle and analyze the BAC papers from a new perspective; something which adds value
to the current research. On the other hand, we do the present research because of the great

importance that testing has in the teaching and learning process. Also, our focus on the BAC



papers stems from the fact that BAC exams are the most considerable and significant exams
for learners as they represent the key without which we cannot have access to universities or
higher education and fulfill our dreams to become doctors, teachers or becoming able to get

any job based on instruction and higher education.
Resear ch Questions and Hypotheses

In order to carry out our research in a scientific and effective way, we will be attempting to

answer the following questions:

1/ Do the BAC examinations require the students to answer questions dealing with short term

or long term objectives?

2/To what extent do the BAC examination papers deal with procedural knowledge which is

closely linked to life-long learning?

3/ Do the BAC examination papers include activities which go beyond declarative knowledge

and mechanical drills?
The following hypotheses may be the answers to the above questions:
HO BAC examinations stress long term objectives.

H1: BAC examinations do not stress long term objectives.

H2: BAC examinations stress both of short and long term objectives.
Resear ch Techniques and M ethodol ogy

A Mixed-Research Method that associates both quantitative and qualitative methods is going
to be used in our study. In fact, in the first part we will use the qualitative method for data

collection procedure, since we will gather information we need for the analysis of the BAC



examinations which are written pieces that contain several activities related to the syllabus. In
the second part, the quantitative method for data analysis will be used. Additionally, we are
going to follow a specific approach that will be as a support to our subject which is
Hauenstein’s conceptual framework for educational objectives (1998) since it seems to be the
most appropriate theory, as it provides a clear procedure to follow in order to analyze the
BAC papers. Thus, it will be the theoretical section of this dissertation. Hauenstein’s model
points out a distinction between short and long term objectives. Indeed, Hauenstein states that
“the use of this framework by teachers will enable students to develop their critical, reflective

and problem-solving abilities and skills”.

This work is to be done in the context of material evaluation which has been defined by
Patton as: ““a process that critically examines a program. It involves collecting and analyzing
information about a program’s activities, characteristics and outcome”.? That is to say,
materials evaluation means to evaluate teaching materials such as textbooks, handouts,
examination papers, and so on to figure out if such materials require, for example, the
students to deal with activities turning around long term objectives and production in which
the students produce persona answers to different types of activities, or on short term and
reproduction which are typically related to recall and mechanica drills. Regarding the
practical section, it will be an analysis of the BAC examinations in terms of long and short

term objectives.
Structur e of the Dissertation

The structure of this dissertation follows the traditional-simple model. It consists of a
general introduction, three chapters and a general conclusion. The first chapter is a “Review of
the Literature” concerning the major concepts which are closely related to leaning objectives.

It aims at exploring and exposing different works done on this particular subject in order to



better understand what is meant by learning objectives and more particularly short and long
term objectives. Besides, it seeks to find a gap in the previous works and establishing a niche.
The second chapter is the section called ““Research Design” in which we will use the
qualitative method for data collection. The second part consists of presenting and interpreting
the contents of the BAC examinations into percentages by using the descriptive statistical
method. Afterwards, the results will be presented in tables than displayed in histograms in
order to figure out whether the BAC examinations focus on long or short term objectives or
both of them. Following such a way permits us to provide answers to our research questions
we asked previousy. Chapter two is then followed by chapter three which is named
“Presentation and discussion of the Findings” which provides the results relating to numerical

data and their analysis.



Notes

'Hauenstein, D, A. A conceptual framework for educational objectives: A holistic approach to
traditional taxonomies, (Lauham, Md: university press of America, 1998), 29.

“Michael, Q, P. How to use qualitative methods in evaluation, (USA: Sage publication, Inc,
1987).






Chapter One: Review of the Literature

I ntroduction

This chapter is a review of literature with regard to the issue of testing the learners in
third-year classes in the Algerian Secondary school in terms of short and long term objectives.
Different concepts are going to be reviewed and used as support for this research. Such
theoretical ground will be referred to in the analysis of the BAC examinations so that to show

whether the focusis on short or long term objectives or both.

As a starting point, we should know that during the teaching/learning process teachers are
required to provide their learners with the most important language items, and aspects that are
included in the syllabus; because learners are assessed on what they have been taught in
classrooms. Accordingly, testing is very important for both teachers and learners. On the one
hand, it allows instructors to evaluate learners and on the other hand it permits to learners to
show what they have learned and demonstrate the knowledge and skills they have acquired. It
is for this reason that we should begin in our review of the literature by drawing attention to

testing and give a clear idea about what it is meant by testing.
1.1.1. Testing

Testing is away to identify the gap in learners’ ability to acquire knowledge. But in some
cases tests do not reveal the level of the learner as it has been said by Hughes Arthur “Tests do
not reflect the students’ level in the score they obtain.”'Because learners may fail in a given
exam and this does not mean that their ability is poor, but that it is due to severa reasons. For
instance, this can be the result of a psychological problem that the learners have. Thisis why

992

Hughes points out that “a test is reliable if it measures consistently”<.For further



understanding and analysis we should know that there are different kinds of testing which are

going to be discussed in the following paragraphs.

First of al, the first type of testsis “proficiency tests”. To define them, it has been written
by Arthur Hughes that “proficiency tests are designed to measure peoples’ ability in
language; it is based on specification of what candidates have to be able to do with language

in order to be proficient™

. This means that proficiency tests do not deal only with one
language skill such as the ora skill but it tests the whole skills. That is to say, proficiency
tests cover the four language skills namely listening, speaking, reading and writing. The
second type is “achievement tests”. Such tests are connected to language courses as it is
assumed by Hughes, “achievement tests are based on the mastery of these language courses
as well as their objectives”.? this kind of tests deal mainly with testing learners on what they
have seen in classrooms and what is included in the courses, In addition, an achievement test
has been defined by Jack C. Richards and Richard Schmidt as “a test designed to measure
how much of a language learners have successfully learned with specific reference to a
particular course, textbook, or programme of instruction”.> Moreover, “diagnostic tests” are
used to identify students’ strengths and weaknesses; they are intended to figure out what
further teaching is necessary® . Finally, “placement tests” are used to assess the students at

different levels in order to place them according to their abilities’. These four types of testing

help teachers and designers of language teaching materials to identify the learners’ needs.

It is important to know that testing is different from assessment; as testing is a sub part of
assessment which is used to get information about peoples’ ability’, as Wynne Harlen said
“testing is a method of assessment in which procedures, such as the task to be undertaken and
often the conditions and timing are specified””® This means that testing is included within
assessment with specific criteria. Assessment has two forms: it can be formative when

teachers use it to check the progress of their students in a continuous way; that is, to see how

7



far they have mastered what they have been taught® . As well as summative assessment which
isused at the end of the term, semester, or year in order to measure what has been achieved by

the students'®.

Teachers should be aware of what kind of questions are appropriate to their learners so as

to design agood and reliable test as Hughes suggested:

Teaching professions can make three contributions to the improvement of
testing: they can write better testing themselves, they can enlighten other
people who are involved in testing process and they can put pressure on
professional testers and examining boards to improve their tests™.

This quotation means that to design a good test, it is better to combine these three key
elements: taking personal responsibility, providing other people responsible for testing with

advice, and obliging other professionals to effectively design tests.

After having discussed testing and dealt with different points relating to it, we are going

to deal with assessment and consider the main concepts which are related to it.
1.1.2 Assessment

Assessment has to be seen as part of teaching and learning™, because without assessment
teachers cannot identify the difficulties that their students have and hence they cannot make

any judgment about their level. For thisreason it is said that:

The conception of assessment is one that focuses on describing students’
learning, Identifying where each student is in his or her persona learning,
diagnosing any difficulties student may be having in their learning™.

In order to assess learners, teachers need to have a specific purpose for doing assessment
activities in such a way they gain a comprehensive picture of how their students learn. This
creates an atmosphere where teachers and learners fedl at ease and make the learning process

run smoothly. In this context, Rita Berry described assessment as a natural part of the teaching



/learning process and is undertaken to support learning™, this is why it cannot be separated

from the instructional field.

Teachers can provide their students with an exercise in a form of assessment so that they
will be able to give a feedback about the students’ level, as it is explained by Rita
““assessment can be as simple as an exercise in which a teacher gathers information from
students, interprets it and makes a judgment about their performance” . This enables students
to know about their knowledge, skills and abilities, including strengths, weaknesses, values

and attitudes®’.

It is worthy to mention that assessment has two main purposes in the teaching/learning
process. For example, Boud and Falchikov assumed that the first one is to insure success for
the learners, because assessment encourages the students to work hard in order to get good
results. The second purpose, on the other hand, is to make learning run smoothly and in an
easy way'®. And according to Boud and Falchikov, these two purposes are associated with
summative and formative assessment'®. Explained in more precise terms, summative
assessment is related to marks and results, whereas formative assessment is basically used to

support the teaching/learning process.

Validity and reliability are two aspects on which assessment is based; validity hinges on
whether our assessment properly reflects the intended learning targets whereas, reliability
reflects the consistency of assessment®’. Assessment should be practiced and implemented in
away to make it possible for the learners to succeed. In fact, Rita claimed “assessment must
be consistent with the objectives of the course and what is taught and learned””?*. Assessment
should be done to fit the content of the course; this is why its primary function is to support
the teaching learning process. With regard to this, assessment must be consistent with the

objectives of the course.



It is of interest to mention that the teaching approach adopted in the textbooks that are
used in the Algerian secondary schools and specifically in the third year school, is
Competency-Based Approach to Language Teaching (CBALT). Accordingly, the BAC
examinations should be in accordance with the approach principles and this is the core of our

investigation and research.

Having explained in concise manner the term assessment and some of other concepts
connected to it, now, seems important to move on to consider in a detail the notion of learning

objectives.
1.2. Learning Objectives

In the field of instruction, it is of significant importance to understand the goas of
language teaching. In this context Vivian Cook stated that ““the reasons why the second
language is being taught depend on overall educational goals, which vary from one country
to another and from one period to another.” She added that one of the goals of language
teaching is to help people to think logically and to understand other races and cultures as well
as to communicate with other people.? This means that language teaching has different

functions that can be translated in terms of goals. Such goals can be either short or long.

In addition to assessment, it is necessary to tackle the concept of learning objectives in
general before discussing long term and short term objectives. The important point is that
learning objectives are tidily related to assessment in the sense that elaborating specific
learning objectives will help learners to identify what they should focus on during the learning
process, and hence they can prepare their exams in an effective way. In other words, students
will be able to follow and evaluate their own progress towards achieving their goals. Then, it

facilitates to teachers the design of activities, tests and exams. Finally, learning objectives

10



help parents to know what their children are supposed to learn and on what they will be

evaluated.

Effective learning objectives state what students should know and will be able to
demonstrate the depth of learning that is expected. Besides, Wes Williams gave another
definition of instructional goals as being essential elementsin the educative system, since they
provide teachers, learners as well as parents with a clear idea on what to be taught, learned
and evaluated®®. Furthermore, clearly defined and intentionally integrated course learning

objectives give many possibilities among them:
1) — It help to organize layout of courses, tasks, tests ... etc and enhancing student learning.

2) -Improving communication with students and their teachers toward the important concepts

and activities covered within a course.
3) - Findlly, to ameliorate evaluative tasks™.

After having presented a brief account of the learning objectives, now we deal with the

way we should proceed in order to write learning objective.

Soulsby claimed that: “the learning objectives should start with an action verb, followed
by a statement specifying the depth of learning to be demonstrated, and finally a statement to
give it context and to identify a standard for acceptable performance”®. He gave the
following hints to guide teachers while elaborating instructional objectives. In short, learning

objectives should:

Be specific and unambiguous. Terms such as ““know, understand, learn, appreciate,
and to be aware of should be avoided”, and the specific level of achievement should

be clearly identified.

11



Focus on observable students’ performance, and be capable of being assessed. It is
often helpful to add the preposition “by” or “through” followed by a statement which
clearly states how the LOs will be assessed.

Be balanced. Broad LOs are difficult to assess, while an extensive list of learning
objectives will limit flexibility and adaptability in the curriculum, and make it difficult
for students and instructors to effectively communicate an integrated understanding of
the subject matter.

Be concise and clearly stated.

Be achievable given the time and resources available to both learners and instructors?.

Another scholar gave us the basic requirements of instructional goals and said: “The
instructional goals should be measurable, indicate what the student can reasonably

accomplish and specify the context in which the behavior is to occur to make the behavior

functional®"™.

In addition to the scholars who have been mentioned above others also worked on
learning objectives such as Schloss & Smith who gave examples to better understand their

importance as it is the case in the following passage:

A student may be out of his seat so often that he fails to complete his work.
In addition, his out-of-seat activities may distract his classmates, making it
difficult for them to finish their assignments. Another student may not
follow reasonable teacher directives. She always seems to be testing your
authority. Two other students may get in fist fights frequently. Finally,
many students in your class may fail to turn in homework that is accurate
or on time®.

In all of these examples, it is easy to identify what behavior should be changed and thus

design new objectives which are more appropriate. Schloss and Smith added that:

A concise description helps students, parents, and other school personnel
understand exactly what skill is being targeted. In addition, a concise
description makes subsequent behavior changes easier to measure, which

12



is a valuable tool when evaluating the effectiveness of an intervention
program®.

This quotation clearly states that writing clear objectives help students to give more

importance and focus more on targeted skills and desired instructiona goals.
1.2.1Long-Term Objectives

Schloss and Smith made a distinction between long and short term objectives and stated
that primarily, an objective is a goa that should be achieved by students. It can vary
according to their specificity and the required amount of time to attain it. This idea is best

shown in the following terms:

Long- term goals are very broadly stated and generally require an academic
year to master. Goal areas usually correspond to subject matter such as
reading, mathematics, and written language. They should aso include
increasing appropriate behavior and decreasing inappropriate behavior.
Short-term objectives (STOs) are derived from goals and are completed in
amuch shorter time span that can range from two weeks to three months™®.

In other words, LTOs are reached during along period of time whereas STOs are realized
in a given period of time. For example, if the objective has to be reached in one week, the
learner should acquire this objective in this period. Additionally, Wes Williams gave another
explanation of what STOs are. Indeed, he argued that they are used so as to split goals into
smaller parts for the instruction process and evaluating learners’ improvement towards the
target goals. Also, STOs are very helpful while students need to learn in small steps. In
addition, a short term objective enables teachers to measure students’ progress in a specific

period of time®.
1.2.2. Short-Term objectives

A definition of short term objectives has been clearly stated in Alberta:

Short-term objectives are the stepping-stones between the current
level of performance and the annual goal. They are the pieces
necessary to achieve the annual goal and act as indicators that the goal

13



is being achieved. Generally, each long-term goal would be supported
by two to five short-term objectives®

It appears that the previous definitions given by Schloss and Smith, Wes Williams and
Alberta suggested that STOs are sub goals used for the construction of LTOs; that is, they are

key sub goals essential to the achievement of long term objectives.

Regarding LTOs they are objectives which will be useful for learners not only for
educational purposes but they will alow students to face any situation in their everyday life.
More importantly, they are part of the lifelong learning process. As it is said in Alberta
(2006): “Goals should be future-oriented and reflect actual skills that students will need in

current and future learning and living environments.®”

What should be mentioned here is that the former definitions attest that the two types of
learning objectives are of importance and complementary. So, both kinds of objectives should

be focused on and taken into account when testing the students’ performance.

According to Schloss and Smith an objective may be written correctly only if it includes

four features which are cited as follows:

= Student orientation: this means that the objective should basically have significance
and relevance to the student.

= Behavioral Terminology: this feature explains how students will be able to show
performance concretely.

= Criterion Leve: thisindicates how students work or operate.

= Condition: or more precisely statement of the conditions identifies the recourses to

which the student will have entry to or situations they will be viewed to>.

14



Afterwards, Schloss and Smith pointed to another important concept which helps to select
long and short term objectives. The latter is known as the” social validity of goals”. Schloss
and Smith cited another author (Hawkins) who worked on this subject and who asked the
following question “Are the goals of our educational program what society really wants?"*°,
In other words, do the goals designed by curricular developers in the field of education
respond to the need of society? Are they appropriate? Van Houten claimed that: “what can
have a utility or profit to a child will automatically have utility to society in general™*®. This
means that any society needs good instruction that allows its people and more specifically the

young ones to progress and do what is beneficial.

Schloss and Smith gave the following example to explain what Van Houten meant:

A student who learns about the negative effects of drug use is more likely to
avoid using drugs. Similarly, just as one student benefits when she or he is
taught to locate and maintain employment, so too do other members of society
benefit as fewer tax dollars will be needed to support her or him in the
future®.

In other words, what the two previous scholars meant is that the designed goals should
meet the needs of society, in addition to the fact that what students learn during their studies
should be useful in their daily life. So, learning objectives will firstly meet the students’ needs

and at the same time will meet their society’s needs in general.

Interestingly, the question that one should ask is who to ask in order to design those
goals? Schwartz and Baer (cited in Schloss and Smith, 1998) suggested asking “direct” and
“indirect” users in order to design those goals. According to Schloss and Smith direct
consumers are the persons who are essentially concerned with the issue. In this particular
case, we speak about the learners. On the other hand, indirect consumers are the persons who
are closed to the direct consumers and who might be affected by them and who will deduce

the changed behavior all through the school year®®.

15



Moreover, Schloss and Smith supposed that if someone wants to develop a program and is
well informed about what is essential, he/she should, nevertheless, ask for other opinions in
order to make sure that the way he/she will proceed is the right way, especidly if the timeis
limited and that by doing so will help saving time as far as money; that is, to avoid wasting
time and spending money in teaching knowledge or skills that are not significant®. In other
words, students should be requested and asked about the different learning problems they face
and what they would like to learn. Also, asking students’ parents permits getting several
opinions for ameliorating the syllabus and designing good learning objectives.

Accordingly, what is important to mention is that the socia validity of goas is a very
important point that curricular writers should take into account when establishing goals;
because as it is mentioned in Schloss and Smith’s book that such validity “reduces the
amount of time and resources devoted either to teaching skills that are not important or to
attaining an excessively high level of mastery”.* So, socia validity is a very useful key to
save time and money. In short, it guarantees an efficient job in designing and implementing

learning goals.

Socia validity of procedures is another significant concept to which we should pay

attention when writing short and long term objectives. Indeed, according to Bailey:

Learning objectives encourage you to go beyond mere explanations of the
relationship between instructional procedures and subsequent changes in
academic and affective behavior. You must show how your instructional
program will enable students to become more independent, mature, and self-
confident; and show how your procedures will enhance the students' persond

dignity and freedom™.
To make things clearer, Bailey meant that elaborating effective and good instructional

objectives will improve and boost students’ learning. Besides, it will make easier for teachers

to follow their students’ progress and see what skills and knowledge they need to acquire.
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Moreover, it is worth mentioning that the ““social validity of effects™ is another important
point that one should focus on when dealing with educational objectives; because, it gives a
clear perception about the results of the educational program which prove or attest that the
program has really contributed to the amelioration of the students’ knowledge which in its

turn will permit the students to improve their lives.

Next, Schloss and Smith made reference to issues that we may face when writing
instructional objectives because, even if they are very important, give great advantages such
as defining clear and meaningful goals, they are not easy to write. Here are some points

developed by Schloss and Smith with relation to the issue of writing instructional objectives:
1.2.3. The Relationship between Long and Short Term Objectives

There is a close relationship between long and short term objectives. On the one hand,
LTOs or lifelong learning objectives permit the students to overcome the difficulties that they
may face while learning because, long term goals influence the behavior of students by
enhancing them to succeed. On the other hand, STOs will help the students achieve their long
term goals. For instance, if someone wants to postulate for a doctorate thesis he /she should
firstly succeed the exams during the three years of the License degree and the exams during
the two years of the master degree in order to get the access to the principal or to the long
term goal; that is, of postulating for a Doctorate thesis. So, the license and the master exams
represent the short term goals .The success on these exams is then the result of the

enhancement that the long term goal s brought about.
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1.2.4. Issueswhen Writing I nstructional Objectives

Different principles have been developed with connection to writing learning objectives.
Such principles help understand how learning objectives can be effectively designed and this

by avoiding all that represents athreat to the effective construction of the instructional goals.
1.2.4. 1. Writing Instructional Objectivesis Time-Consuming

Effective instructional objectives take time to build up and establish. Hence, the task will
be more difficult to do and will take much more time especially with novice teachers. As a
result in order to be effective in writing instructional objectives teachers need experience
which they can’t have as quickly as possible*? That is to say, teachers need some years of

trail to become expert in establishing appropriate objectives.

1.2.4.2. Not All Areas Are Easlly Broken Down into Instructional

Objectives

Schloss and Smith noted that teachers tended to focus more on skills that represent the
lowest levels of the cognitive domain and frequently neglect higher-order-thinking skills,
something that does not suit the world where we are living nowadays; a world of innovations

and of advanced technology .*®
1.2.4. 3. Instructional Objectives Are Not Related to Teaching

To think that instructional objectives are not related to teaching is a big mistake as it has

been affirmed by Schloss and Smith

Each feature of a correctly written objective has direct bearing on the teaching
process. The condition statement assists in the selection of appropriate
instructional materials; the statement of behavior is student- focused and clearly
identifies a socialy relevant skill in measurable and observable terms; and
finaly, the criterion statement should suggest a method of evaluation. Surely,
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we can agree that materials, skills, and evaluation are directly related to
teaching™.

1.2.4. 4. Instructional Objectives I mpose Values

This claim is totally wrong. In fact, it has been emphasized in Schloss and Smith’s book
that attention should be paid to this particular point by making sure that the chosen objectives
are socially pertinent and will bring about a positive change in the students’ lives.* Said
different, instructional objectives, if well designed, do not impose values. Instead, they make
the students become aware of what to value and of what to consider as invaluable. In short,
good instructional objectives are intended to develop the students’ evaluation of things; that
is, the students become able to distinguish between true and false, between good and bad,

between right and wrong.
1.2.4. 5. Not Using Behavioral Terminology

To not use behavioral terminology is the mistake mostly done when writing instructional
objectives as Mager clamed: “have the appearance of objectives but contain no

performances™*

(Mager cited in Schloss and Smith). Indeed, it is very important to verify
that the learning objectives clearly indicate what the students will have to do at the end of the

lesson. This point turns around the notion of procedural knowledge or “the know-how-to-do”.
1.2.3. 6. Using a Teacher Orientation

Some teachers instead of writing objectives that portray what students will do they write
what they will do themselves. That is to say, the goals should be concerned with what
students will learn and not what teachers will do during the course®. The importance of thisis
that the students should be considered as active participants in the teaching/learning process
and not only as passive elements whose main function is receiving information. In other
words, the principles of the current teaching should be respected by teachers, namely the
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principles of competency-based approach to language teaching, communicative language
teaching. More importantly, the principles of constructivism as an educational philosophy

need to be taken into account by instructors.

Many other scholars worked on learning objectives; beyond them we can cite the
following authors (Bloom, B.S. (1956-1964). Adams, S, (2004). Bigges, J, (2003), Gosling,
D. and Maoon, J, (2001).Kennedy, D, (2006). Brown, F. Evans, |. Weed, K, & Owen,
V.(1987).Giangreco, M.F Cloninger.C.J., & lverson,V.S (1998).Guess .D.,& Helmestetter ,E
(1986). Paul. A, Schutz. (1997).Raoul .A.Arreola and Lawrence.M.Aleamoni (1998), and

Snell,M.E.,&Brown,F (1993).

Having dealt with the two types of learning objectives, namely short and long term
objectives and the different points relating to them, in the following paragraphs we are going

to put stress on the notion of life-long learning.
1.3. Life-long learning

It is important to keep in mind that it is thanks to a good learning process that the
learning objectives can be attained as D.W. Livingstone said in The Second I nternational
Handbook of Lifelong Learning that learning involves the gaining of knowledge, skill or
understanding any time and any where through individual and group process through our

lives®,

Learning occurs at a very early age. Indeed, a baby has an innate capacity to acquire a
language through different steps beginning from the early age and it last for a whole life.
Also, as we know learning has no limits; that is, human beings are curios creatures who like
discovering things, something which contributes to the development of the teaching/learning

process. And with the emergence of technology such as the internet, people are able to create
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things over the net as well as learning through it, that is, online courses. Said differently,
learning does not occur just in schools, there are other different sources from which people
can reach their understanding of life, but each person has his’/her own way to master a given
issue. In this context, Jean Visser said “Learning is an integral aspect of what it meansto live
a fully human, it starts nine months before we are born and end when we die”*°. This process
enlightens our understanding of the importance of learning in our life and we can call it “life-

long learning”.

According to Christopher and Cropley “lifelong learning is a natural part of everyday
life””>°, this means that learning is carried out through life not just in a given period of time,
learning can be found in different domains of life. Thus, lifelong learning is still an aspiration

for the future for all people™.

Interestingly, Gilroy assumed that “to learn is to take part in some sort of activities,

physical or mental”?

. Said in other words, learning permits people to be active participants in
different parts of life. To get the degree of a good learner and to reach a specific goa by being
competent we need lifelong learning; as pointed by Gilroy “a formal processtaking partin an
institution which results in a qualification”®*. Each institution has to create an environment
where lifelong learning is the essential element that learners will develop in a good and easy
way. Lifelong learning gathers different elements which have the same purpose, which is

making learning more developed. At this point, it is important to mention that there is a

complex relationship between three major outcomes of lifelong learning:

Education for amore highly skilled workforce.
Personal development leading to a more rewarding life.

The creation of a stronger and more inclusive society >.

21



Life-long learning has been investigated by many other writers namely, (Mike Sharples
(2000), Medel-Anonuevo et al (2001), Norm Friesen and Terry Anderson (2004), Kirsti Ala-

Mutka et al 2008 and Norman Longworth (2003).

Having discussed the notion of life-long learning, the coming paragraphs are devoted to

the explanation of life-long education and itsrelation to life-long learning.
1.3.1 Life-Long Education

Lifelong learning permits the emergence of the society and makes it more able to be
among the developed ones. Another process that is included in learning is the “lifelong
education”, Ruegg as it is cited in Knapper and Cropley’s book Lifelong Learning in
Higher Education defined it: “a utopian idea whose main function is stimulating people to
think critically about learning”. This is why lifelong education completes the learning
process by making the learners develop their thinking skills. Lifelong education can refer

to:

A set of goals for education.
A set of procedures for realizing these goals.

A set of values™.

Lifelong education refers to a set of goals and it provides very clear objectives for the
learners, which is the mastery of what they have to learn. Also, it refersto a set of procedures
by providing a map for the learners to follow in order to be successful and a set of values as it
permits the learners get their status as future generation with a good background. With regard
to this, it is useful to indicate that the central purpose of lifelong education is to promote

learning with higher range of educational goals that are vital for the learning process.
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According to Knapper and Cropley: “lifelong education is a set of organizational and

procedural guidelines for educational practice its goal is lifelong learning>".

Thisiswhy the two terms ‘lifelong learning’ and ‘lifelong education’ are complementary
in the sense that each one compl etes the other. In other words, lifelong education is the system
and lifelong learning is the content, the goals and the results™. To be clearer, lifelong learning
is the realization and practice of what is contained in lifelong education, and if one of them is
neglected the learning process may be effected in a negative way. The most important aspects
on which this research is based are whether these different objectives implemented in the

BAC examination papers reflect life-long learning and education or not.

Conclusion

Thereview of the literature in this chapter gave an overview of the different concepts that
are related to the learning objectives and showed that they vary in terms of their functions,
and that are divided into long and short term objectives. Each category has specific principles
that the learners need in their learning process. Long and short term objectives are the key
elements in this research which are considered as important aspects in any educationa

system.
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Chapter Two: Research Design

I ntroduction

This chapter deals with the description of the research design of the present study. It
shows what kind of research techniques used in the analysis of the BAC examination papers
so as to answer the research questions stated in the general introduction. In addition, this
chapter is divided into two main sections that deal with the data analysis; the first one is
concerned with the description of the corpus under investigation and discusses the different
points related to our research. The second section explains the procedures of data analysis

relating to the interpretation and explanation of the obtained results.

2.1. Procedures of Data Collection

The corpus under investigation is composed of eight papers of the BAC examinations in
Letters and Foreign Languages selected in a regular way starting from 2007 until 2014.
Furthermore, to conduct this investigation Hauenstein’s conceptual framework will be

adopted.

2.2. BAC Exams

Definition

BAC exams are official exams that are designed by the Ministry of National Education
each year to evaluate the third year secondary school students. The students who succeed in

this exam will have the opportunity to carry on their studies at the university.

The English examination aims at evaluating the learners’ ability to understand a reading
passage. Accordingly, it is seen as an achievement test as it determines the extent to which the

students have learned fundamental structures and vocabulary essential to express the main
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functions of alanguage. Moreover, the candidates will be evaluated according to their mastery
of language, namely syntax, morphology, and lexis. Besides, they are assessed on their

capacity to produce written expressions which are whether guided or not.

BAC exam papers of English are divided into two parts. The first one is called “Reading”
which contains two other sections; the first section is “Comprehension” which aims at
evaluating the students’ comprehension of the text. The second section, on the other hand, is
named “Text exploration” and it is related to vocabulary, grammar and other language forms.
As for the second part, it is named “written expression”. This part is designed to assess the
students’ competencies in writing. In this part of the exams, the students are given the
opportunity to choose one of the two proposed subjects. Hence, the students can select the

subject that seems to be the easiest for them.
2.3. Procedures of Data Analysis

The BAC exam papers are analyzed according to Hauenstein conceptua framework.
This theory is a composition of three domains. the cognitive domain, affective and
psychomotor domain. These three domains are in fact sub-domains integrated in the main
domain namely “the Behavioral domain which contains five levels that are as follows
(acquisition, assimilation, adaptation, performance and aspiration). The results of the BAC
exams are anayzed following the mixed method that combines both quantitative and
qualitative methods of analysis; the first one comprises the use of the descriptive statistical
method which describes the obtained results in terms of numbers, and the second one relates

to the interpretation of those results.
2.4. Descriptive Statistical Method

We used the arithmetic mean, which is cal cul ated as follows:
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Thearithmeticmean: X = (Z x 100) /Y

“X” isthe calculated percentage.
“Z” refers to long/short term objectives or both.
“Y” refersto the total number of activities.

The obtained results will be presented in percentages then displayed in tables and a

histogram for a better understanding of the issue and for the sake of readability.

2.5. Content Analysis

The present study is based on the content analysis since we are going to analyze the BAC
examinations. According to Klaus Krippendorff “content analysis is a research technique for

51

making replicable and valid inference from texts to the context of their use””. That isto say it
is a technique that is based on written discourse which provides a clear explanation of a

particular phenomenon.

The steps that we follow to analyze the BAC papers correspond to Hauenstein’s
categories, which itself represent short or long term objectives as it has already been
mentioned in the review of literature. So, we check each activity and see if it tests short or

long term objectives. In brief, the way to conduct this investigation is as follows:

» Collecting BAC papers.

» Proceed in an in-depth analysis of the BAC papers.

» Transcribing the written results into percentages by applying the descriptive
statistical method in order to see how many tasks assess short/long term
objectives. Accordingly, to come to the conclusion if the BAC papers in

general focus on short/long term goals or both.
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2.6. The Approach

In the present research it is Hauenstein’s abbreviated taxonomy of educational objectives
which is used. More specifically, we use the “Behavioral Domain” of the taxonomy to figure
out whether the BAC examination papers focus on long or short term objectives or both. At
this stage, it is necessary to indicate that the central part of the approach that we used in our
research is the behavioral domain followed by the other domains, namely the “cognitive
domain”, ““the affective domain™, and “the psychomotor domain® which in their turn include
the sub-categories. For example, one of the main categories of short-term objectives is
“Acquisition” that is a part of the “Behavioral domain” includes a number of sub-categories
namely: “receiving, perception and conceptualization” which in their turn include sub-
classes. Indeed “conceptualization” involves: “identification, definition and generalization”,
“receiving” involves: “awareness, attentiveness and willingness” and “perception” entails:

“sensation, recognition, observation and predisposition”.

It has been indicated that “the Behavioral Domain framework provides a simple and
useful general tool for understanding learning, while the Cognitive Domain framework is
similarly useful for understanding thinking.””?The following table presents Hauenstein’s

taxonomy:

Behavioral domain

Cognitive domain

Affective domain

Psychomotor domain

Short-term objectives: Conceptualization Receiving Perception

1-Acquisition Identification Awareness Sensation
Receiving Definition Attentiveness Recognition
Perception Generalization Willingness Observation
Conceptualization Predisposition
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2- Assimilation Comprehension Responding Smulation
Responding Trandation Acquiescing Activation
Comprehension Interpretation Complying Imitation
simulation Exploration Assessing Coordination

3- Adaptation Application Valuing Conformation
Valuing Clarification Accepting Integration
Application Solution Preferring standardization
conformation Confirming

Long-term objectives Evaluation Believing Production

4-performance Analysis Trusting Maintenance
Believing Qualification Preferring Accommodation
Evaluating Confirming
Production

5-Aspiration Synthesis Behaving Mastery
Behaving Hypothesis e Demonstrating Originating
Synthesis Resolution eModifying Perfection
Mastery

Table 1: Hauenstein’s Abbreviated Taxonomy of Educational Objectives’

(For ethical considerations, it is necessary to mention that we adopted the theory in its integral

text)

2.6.1.The Explanation of Hauenstein’s Framework (The Behavioral

Domain)

The first point to bear in mind in order to understand the behaviora domain of the

taxonomy is that the latter involves short term and long term objectives. The former include

“Acquisition”, “assimilation and “adaptation” whereas the latter include “performance” and

“aspiration”.
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First of all, “acquisition” means reception, perception, and conceptualization of concepts
and ideas in a particular context can be performed by the students. Next, assimilation relates
to the fact of being able to understand and produce relevant responses in a given context as
well as transferring and transforming “concepts, ideas and perceptions” in the same context.
In addition, adaptation involves “ability to modify knowledge, skills and dispositions which
conform to ascribed qualities. ““Ability to demonstrate intellectual and physical abilities and
skills with desired qualities and characteristics™, and this for the sake of solving a problem or
performing a task in a given context. Moreover, performance turns around “the ability to
evaluate situations and be productive. Include the act of analyzing, qualifying, evaluating and
integrating knowledge, values and beliefs to act in accord with the situation.” Finally,
aspiration indicates the extent to what the students ““can synthesize, hypothesize and solve

complex problems and seek to originate and perfect their abilities and skills.”*

These different categories serve to give an explanation about the types of activities

used in the BAC examinations.

2.6.2. The Rationale behind the Application of Hauenstein’s Taxonomy in

Testing

It isimportant to note that the main objective of designing the taxonomy by Hauenstein is
““to improve instructional design, to help teachers be aware of learning levels.””® This clearly
means that the taxonomy covers both teaching and testing; because instruction is not only
restricted to teaching. Indeed, it covers both teaching and testing. In addition, teachers cannot
know the learning levels of their students without testing them. Moreover, it has been stated
that the taxonomy’s is applicable in the educational context in which testing is included.
Finally, the strongest argument which supports the idea of the applicability of Hauenstein’s

taxonomy in testing is that any instructional objectives which are designed in a given

32



curriculum should be taught to the students who themselves should be tested on those

objectives to make sure that the objectives have been learned.

Conclusion

To sum up, this chapter focused on explaining in details the research design of the study.
Indeed, it presented the procedures of data collection by showing how written data was
gathered and transcribed into numbers to facilitate the analysis. Thus, the mixed method and
the descriptive statistical method have been used. This permits us to confirm or disconfirm
the hypotheses advanced in the general introduction, which consist of showing whether the
BAC examinations focus on long/short term objectives or both. In addition, the chapter
discussed the approach to be used in our study and the rationale behind its applicability in the

field of testing.
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Chapter Three: Presentation and Discussion of the Findings

[11.1 Results

I ntroduction

This chapter aims at presenting the different findings obtained through corpus anaysis of
eight BAC examination papers of the third-year secondary school in the English language.
The examination papers under analysis include 96 activities. The main purpose of this chapter
is to show if the BAC exam papers focus on the short or long term objectives or on both. For
the sake of visibility and readability the results are presented in percentages, displayed in
tables and highlighted in a histogram. Also, for a better understanding of our findings we used
Appendix One which shows the description of the BAC activities and to which level they

correspond in Hauenstein’s framework.

3.2. Presentation of the Results

The following tables show the results obtained during our analysis of the BAC
examination papers in relation to learning objectives. Thus we are going to design three
tables. Thefirst table is related to long-term objectives, the second table deals with short-term
objectives, and the last and the third table presents the results of the activities involving both

long-and short term objectives. The results are presented in numbers followed by percentages.

First of al, we proceed in the presentation of the results obtained from our analysis

regarding short term-objectives.

Learning objectives | Sub-categories Number of | Percentage

activities | o4

Short-term Short-term objectives are divided into: 44 45.83%
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objectives

Acquisition: activities which require
learners to identify given points in
the text .

Assimilation: activities that require
learners to comprehend what is said

in the text.

Adaptation: activities that require
learners in applying some aspects of
the language such as to supply the
capitals and punctuation.

Table 2: Short-Term Objectivesin the BAC Examinations

After having dealt with the presentation of the results about the inclusion of short-term

objectivesin BAC exams, the following table is devoted to long-term objectives.

Learning objectives | Sub-categories Number of | Percentage %
activities
long term objectives | Long term objectives are divided into: | 24 25%

Performance: activities that

require learners to produce

knowledge.

Aspiration:  activities  that

require learners to synthesize.

Table 3: Long-Term Objectivesin the BAC Examinations

The two above tables deal with the presentation of the results with relation to the

implementation of short and long term objectives in the BAC exams respectively. As regards
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the implementation of the activities entailing both short and long term objectives, the results

areto be presented in the following table

L earning objectives | Categories Number of activities | Percentage %
Short and long term | Both 28 29.17%
objectives

Table4: Short and Long Term Objectivesin the BAC Examinations

3.2.1. Thelnterpretation of the Results

Relaying on Hauenstein’s conceptual framework we have analyzed every single activity
and managed to discover whether it focuses on short/long objectives or both. After a deep
analysis we have noticed that the mgjority of the tasks focus on STOs with a percentage of
45.83%. In addition, the analysis showed that the BAC exams focus on both short and long
term objectives with a percentage of 29.17%, finally, some tasks focus on LTOs with a

percentage of 25%, as the following diagram shows:
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Diagram 1. The Percentages of L earning Objectivesin BAC Exams

Having finished with the presentation of the main categories dealing with the learning

objectivesin the BAC exams the following table illustrates the results of the sub-categories.

Sub-categories Number of activities | Percentage %
Short-term objectives. | 34 34.41%
Acquisition
Assimilation 25 26.04%
Adaptation 9 9.38%
Long-term objectives: | 15 15.63%
Performance
Aspiration 13 13.54%

Table5: Sub-Categories of Hauenstein’s framework
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3.2.2. Thelnterpretation of the Results (Sub- categories)

This table shows that “acquisition” activities are in the highest position with the
percentage of 35.41% followed by “assimilation” with percentage of 26.04% and adaptation
with the percentage of 15.63%, “aspiration” with the percentage of 13.54% then “adaptation”
in the last position with percentage of 9.38%; from those results we conclude that BAC exam
papers are based on STOs and for better understanding, the percentages are going to be

presented in the following pie diagram:

B Acquisition
B Assimilation
= Adaptation
m Performance

m Aspiration

Diagram 2: the Per centages of the Sub-categories
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I11.2 Discussion of the Findings
I ntroduction

The following section is devoted to the discussion of the findings. It is to be remembered
that the primary goal of this research is to check if the BAC examination papers focus on
short or long term objectives or both. Dealing with this analysis and relying on Hauenstein’s
theoretical framework, we aim at answering the research questions stated in the introduction.
After a deep analysis of the BAC subjects, we concluded that there are some tasks which
focus on long term objectives, others on short term objectives, as well as tasks that focus on
both short and long term objectives. However, we discovered that BAC papers focus more on

short term objectives.

In this section we will attempt to make things clearer by giving illustrations of how we
proceeded to the analysis of the results. As it has aready been mentioned above, the BAC
papers stress STOs with a percentage of 45.83 %. That is to say, the candidates are supposed
to answer questions that are concerned with the sub-categories stated by Hauenstein and
which refer to short-term objectives, namely: acquisition, assimilation, and adaptation. Asit is
shown in the histogram in the “Results” section, we can conclude that the BAC examination
papers focus more on short-term objectives. Also, all Hauenstein’s categories and

subcategories areincluded in BAC activities.

However, it should be mentioned and taken into consideration that the BAC papers should
not focus just on one type of objectives. Rather, importance should also be given to long term
objectives for the reason that they are helpful and constructive. That is, they permit the
students to acquire knowledge and skills that they will need and apply in the future and in
everyday-life situations, as it has been clearly stated in the review of literature within the
Albertawebsite article: “Goals should be future-oriented and reflect actual skills that students

will need in current and future learning and living environments.”* Said in other terms, the
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importance of learning objectives is determined by their usefulness and applicability in the
real world; because, one day the students should leave school and face red-life situations
where they will be obliged to make recourse to what they have been taught and to what they
can do with their knowledge.

It is worth mentioning that short term objectives are also important in the instructional
process. Indeed, they are sub-goals which alow the construction of long-term objectives. In
addition, it is useful to notice that achieving both objectives will show the different abilities,
capacities, knowledge, and skills which have been acquired by the learners. So, both short and
long term objectives will play an important role in the BAC exams.

Here are some examples which will illustrate the way we proceeded in order to conduct
the analysis of the Baccalaureate examinations. The examples will be presented in accordance

to Hauenstein’s levels.

4.1. Short -Term Objectivesin the BAC Exams

Acquisition

a-How many comparative forms are there in the second paragraph?
(BAC, June 2007)

This type of questions requires the identification of the different forms of comparatives.
That is, the task needs a deep analysis that the students should do in order to be able to pick
out the comparative forms in a relevant way. And we came to the conclusion that this task
focuses more on “acquisition” because simply it includes “identification”, which is a sub-
category of “acquisition”. The importance of this task lies in the fact that mastery of
comparison allows the students to describe things clearly by comparing and contrasting. That

is, to know what things share as features and what aspects make things distinct and different.
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Comparison can greatly help the students describe things in a more comprehensible and

understandable way. It is, thus, akey to good communication and transmission of one’s ideas.

In addition to the previous task, we can also mention the following activity which is
different from the previous one, though it relates to “the acquisition” sub-category. Theideais

to know that we may find diverse activities that focus the same category.

b- Circle the letter that corresponds to the right answer.
The text s ...
a. an email b. a speech C. aninterview
(BAC, June 2013)
This task asks the candidates to identify to what type the text belongs to; that is, the

students are evaluated on their knowledge to recognize different types of texts and
“identification” is one of the elements which compose the “acquisition” sub-category asit has
been said in the previous example. This type of tasks gives an opportunity to the students to
show their mastery of what they have been taught during their learning process. In addition, it
is important to indicate that while analyzing we found another type of tasks, which mainly

focuses on assimilation.

Assimilation

a-Reorder the following ideas according to the text.

a) Governments should protect people from counterfeit medicines.
b) Counterfeit medicines are not only inefficient but dangerous as well.
c) International organization hasto make more efforts.

(BAC, June 2008)

This type of questions asks the candidate to carefully read the text in order to understand
it, and then to be able to organize its ideas according to their appearance. So, it tests the

students” comprehension and their capacities to make the ideas arranged in the same way and
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in the similar order in which they appear in the text. Another example concerning the same

sub-category:

b- Answer the following questions according to the text.

a- Why did the Amorites moves eastward?
b- What made Damascus an important center of commerce?
c- Why did the Aramaean business man invent a new alphabet?
d- Give some reasons why Damascus hasn’t disappeared and has survived the ages.
( BAC, Jun2011)

This task calls on the learners to respond to questions about the text. That is to say, their
answers depend on their understanding and comprehension of the text, as well as, on their
intellectual capacities to comprehend what the questions mean in order to give the right
answers. This type of task is important for the candidates; because comprehension is one of
the most important aspects in learning languages. Accordingly, learners should show their
capacities in reading which alows the candidates to have access to the meaning of different

texts and thus to different contents.

The last sub-category that isincluded in short-term objectives is “Adaptation”:

Adaptation

a-Supply capitals and punctuation where necessary.
how are you still planning to come and stay with us

(BAC, June 2007)

Learners are asked to apply the grammatical rules that are needed to make the sentence
grammatically correct. Here, the BAC designers am at assessing the learners’ capacity to
apply the different notions that they have been taught in the class. The task that the learners
are going to do in this situation is related to adopt the sentence to grammatical standards; that

is, to meet the criteria of capitals and punctuation. However, it is important to mention that
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this activity does not require the students to solve a new problem. Instead, the students just
deal with a problem to which they are familiar with. In addition, the following activity is an

illustration:

b-choose the appropriate connector to join following pairs of sentences to make meaningful
statements.

a) as b) while c) although d) then €) S0
a- Parents have a little to pay. They always complain.
b- Comprehensive schools take children of all abilities. Grammar schools are selective.

(BAC June 2008).

In this task, the learners are, first of al, asked to read the sentences in order to identify
what they express, that is, whether a sentence expresses a cause, simultaneous action,
concession or result. Hence, the activity aims at assessing learners’ grammatical knowledge
and mastery. In other words, in order to answer this question, learners should apply different
grammatical rules that best fit the situation. And as Hauenstein’s definition of “adaptation”
means to do a task or solve a problem in practical or simulated contexts and exhibit a

preference for certain values, the activity, then, correlates with “adaptation”.

As it is mentioned above the three sub-categories included in short-tem objectives are
found during the analysis of the BAC examination papers. Afterwards, long term objectives

have been also identified in various tasks in the BAC papers.

4.1.1. Long Term Objectives in the BAC Exams

Performance
a-Written Expression.

Using the following notes, write a composition of 120 to 150 words to describe the
daily life of people of the ancient Greece.

-houses: built, clay-brick, stone, more than one room, a courtyard.

-food: varied, fruit, vegetables, fish, rarely eat meat only in religious feasts

- Clothes: home-made , decorated to represent their city-states
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-entertainment: dance, MUSIC .......coovovvveeennennnn,
(BAC, 2014)

As we notice the students in this case are faced with an activity which principally
involves “production”. The candidates are asked to write a short composition on a particular
subject in order to test their abilities in written expression, and to see how they use grammar
rules and vocabulary that they have studied. In addition, the students are intended to be
productive through integrating their prior knowledge about the proposed topic. Furthermore,
one of the activity’s main functions is to know more about learners’ beliefs, customs and
values. As “production” is a sub-category of performance, Hauenstein identified it to belong
to long-term goals. In fact, if the students are able to produce persona answers, this means
that they have the qualities of independent learners. Hence, being as such the students become
able to perform individually and without relying on their teachers’ assistance, and as we know
independent learning is one of the features of twentieth century education. In brief, it’s the

students who show personal production who are valued in the present days.

It is important to remember that written expression is related to testing which integrates
various language items. Said differently, to write an essay the students are obliged to use and
respect punctuation, spelling, coherence, cohesion, vocabulary, tense, and other language
aspects. In short, written expression is principally production. However, in the example cited
above the students have been given hints and this does not really encourage and challenge the
students to be productive in the full sense of the word. Thus, it is important that the BAC
exam designers avoid providing the students with hints in the written expression so that to

incite the students to find the answers themsal ves.

Another example that can be used to better illustrate the performance level is the

following activity:
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b-Complete the table as shown in the example.

Verb Noun Adjective
Example : To reduce Reduction Reducible
TOKnow i |
................................ Education
..................................................................... Gradual
(BAC June 2012).

This task asks the candidates to give appropriate verbs, nouns and adjectives that they
think will fit each word, so that to demonstrate their awareness of the vocabulary. This task
turns around “believing” which is a sub-category of “performance”. More importantly, it is
the candidates’ knowledge about word-formation and vocabulary which are tested. The
significance of such kind of activities liesin the fact that they represent tools that can help the

students enlarge their vocabulary by forming new words using a set of rules.

Having dealt with performance, the following section is devoted to the discussion of the

“aspiration” level.

Aspiration

a-Ask the questions which the underlined words answer

a- The headmaster is determined to ban cigarettes smoking in his school.
b- Some teachers through cigarette ends on the class floor.

(BAC June, 2014)

The candidates’ task in this case is to read the sentences and understand them, then, to ask
the appropriate questions on the underlined words using correct question forms. BAC
designers aim at assessing whether the students have knowledge and skill of asking questions
on different items using the right conjunctions. What makes this kind of tasks belong to long
term objectives is the fact of demonstrating student’s mastery of what they have learned
during their learning process and “mastery” is a subcategory of “aspiration” that Hauenstein
cited in his book and identified as being a part of long-term objectives.
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In addition and as it is shown in the presentation of the findings, some BAC examination
activities focus on both long and short term objectives, this means that the two categories are
embodied in a single activity. In other terms, an activity may be classified as belonging to
both short and long term objectives; because it has the traits of the two types of goals. The

following tasks will illustrate the case

4.1.2 Short and Long Term Objectivesin the BAC Exams

a-Rewrite sentence (b) so that it means the same as sentence (a).
1-a-Governments should interfere to ban bad practices in schools.
B- IS high time ... e

2-a-If strict measure are not taken , the educational systemwill deteriorate.

( BAC, June 2013)

It seems clear that this task entails both long and short term objectives and this for two
reasons. Firstly, the task needs some reflection and comprehension from the candidates and
this in order to give right answers. We say comprehension because the candidates should
understand what to do, that is, it is the work of the learnersto discover, for instance, that it is a
matter of changing the sentence which is in the active voice to the passive voice, or that it is
the case of changing the “if” close with the conjunction “unless”. Therefore, the task
principally involves “comprehension” which is an element of “assimilation” sub—category
that has been identified in Hauenstein’s theoretical framework as being part of short-term
objectives. Secondly, it isto be indicated that the activity puts stress on “application”. That is
to say, the students are required to apply different grammar rules in order to relevantly
transform the sentences. More importantly, it is to be noticed that the activity turns around

“mastery” of grammar rules dealing with transforming sentences from one case to another,
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and as we have already indicated “mastery” belongs to the “aspiration” sub category
identified by Hauenstein as being part of long-term objectives. Accordingly, this task stresses
both short and long term objectives. Here is another activity that includes both long and short

term objectives:

a-Choose a title that best suit the reading passage.
a- Education in the united kingdom b- Mixed-sex school in UK
C- Public Schools d- free Education
(BAC 2008)
This type of task asks the candidates to read carefully the text and to comprehend what it

speaks about, then to synthesize and choose the suitable title. Throughout this task, BAC
designers combined the two categories of goals for the sake of evaluating students’
competence to understand a written discourse at the same time to sort out its main idea. This
means that such task is based on comprehension which is a sub-category of “Assimilation”
and synthesis which is a sub-category of “Aspiration”. This means, on the one hand, that the
students can give the suitable title to the text only if they have a clear understanding of it; that
is, they should comprehend the message it conveys and the ideas it expresses. On the other
hand, atext cannot be understood in an isolated way in the sense that it should be understood
as coherent whole, and this by linking the meaning of its different parts; something which is

closely related to synthesis.

Interestingly, the findings we obtained all the categories of Hauenstein’s approach are
included in the BAC papers. This means that the analysis of 96 activities extracted from
English BAC papers reveaed that both types of learning objectives namely, short and long
term objectives as well as the five sub-categories which are acquisition, assimilation,
adaptation, performance and aspiration are to be found in the BAC papers. This can be

gualified as a positive point in the BAC examinations, because, the candidates have been
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given the opportunity to show their knowledge with relation to both types of the learning
objectives, and as such the BAC activities are diverse and do not only relate to one side of
knowledge. However, this does not mean that the BAC exam papers are perfect. Rather, they
have many weaknesses such as importance is given more to short term objectives and this
does not reflect the principles of CBALT or CLT. Indeed, the investigation, too, demonstrates
that the majority of the activities rely on short-tem objectives, which means that; learners are

tested just for the final exam so that to get accessesto University.

In addition, we can say that BAC papers are just tools in order to pass to a higher level,
since the long-term objectives are to be found in the last position with the percentage of 25%
as it is shown in the “Results” section. Hence, the effect of such focus does not permit
learners to deal with activities which require higher-order thinking skills dealing with long
term objectives. That isto say, the results clearly indicate that the BAC examination papers
are not in accordance with CBALT which is said to be the most appropriate approach to the
teaching and learning foreign languages, since it is defined as “a teaching approach which
focuses on the outcomes of the language learning. It emphases what learners are expected to
achieve with the target language”>. Among the most important aspects of CBALT is that it
states clear expected outcomes. For more clarification, this idea suggests that it puts clear
objectives that will enhance the quality of teaching and learning. That is, the quality of
teaching and learning is determined by what benefit the students, as individuals and as
members of society, in terms of knowledge and skills. For instance, good teaching prepares

the students to become effective communicators, problem-solvers, and creative thinkers.

Moreover, relying on what has been said by Schloss and Smith in the “Review of the
Literature” what learners will study should be useful in everyday-life situations and not to
learn things just for the sake of learning and so to pass from alevel to ahigher one. That isto

say, focus should not be only on short term goals but also on lifelong learning goals (namely
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long term objectives); because the two kinds of objectives are complementary. To support our
clam we refer back to what David Aspin et al said in the Review of the literature, lifelong
learning leads to a more gratifying life, it helps to the creation of a better society and enable

learnersto be highly skilled.

Furthermore, the instructional goals designed by curricular developers should correspond
to the learners’ needs. For instance, if the assessment tools do not give importance to what the
students are likely to use in the real world, the test designersin this case are required to stress
the activities which make the teachers prepare their students to develop different skills and
competences that are applicable in real-life situations. The idea here has been defined by
Schloss and Smith in the Review of the literature as “Social validity of goals”. That is, goas

should answer the needs of society.

Interestingly, it is worth pointing out that the testing policy has a great effect on the
teaching process. That is to say, if the testing system stresses short learning objectives, the
teaching thus is going to be oriented to short term objectives. However, in the case stressis on
long term objectives, the teachers, thus, are called on guide their students towards the mastery
of such objectives. This point is closely related to what is called in the literature “washback”
or “backwash” and which has been defined by Richard and Schmidt as ““the positive or
negative impact of a test on classroom teaching or learning.”*Consequently, testing of the
students should correlate with the requirements of the society and should meet the students’

needs as well.

Another example worth of mentioning is that the BAC exams do not include the oral
testing and as we know speaking is one of the most important language skills; because
speaking is closely linked to communication which is the central goal of language teaching in

this century. Therefore, we can say that communication which deals with life-long learning
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and which entails long-term objectives is totally neglected in the BAC exams. Such situation
will undoubtedly affect the students’ learning in a negative way. On the one hand, the students
will not give importance to speaking, thus to communication and life-long learning. On the
other hand, the students are going to finish their studies without mastery of the ora skills
which are the mostly required in the daily life. As a result, it seems clear that the notion of

“backwash” we mentioned above is applicable in such a situation.

After the analysis of the BAC exams, we answer the research questions asked in the
general introduction “Do the BAC examinations require students to answer questions dealing
with short or long term objectives or dealing with both objectives?” The answer is clear, since
the results we have presented above mention that the majority of the questions are based on
short-term objectives. Concerning the second and the third questions, BAC exams deal with
declarative knowledge with a higher percentage. From this perspective the H1 stated in the

general introduction is true because the BAC examinations do not stress long-term objectives.
4.2.1. Suggestionsto | mprove BAC Examinations

Indeed, what should be improved then is the design of the BAC papers, which is the work
of the BAC designers. They should give importance to both short and long term objectives so
that to set exam questions which assess both objectives and hence design well-balanced BAC
exams. In other words, stress should not be only on short-term objectives, because those latter

are just sub-goals used to full-fill long term goals as it has been stated in Alberta:

Short-term objectives are the stepping-stones between the current level of
performance and the annual goal. They are the pieces necessary to
achieve the annual goa and act as indicators that the goal is being
achieved. Generally, each long-term goal would be supported by two to
five short-term objectives’.

This means that the central function of instruction is to help the learners’ master long-term

objectives by going through the mastery of short term objectives.
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In addition, stressing both objectives will give the opportunity to see if the candidates of
the Baccalaureate acquired knowledge as well as skills that they will use at work, home or in
any everyday situation, especially as they are amost in their way to adults life and hence, to
work. So, they should be ready to react in relation to different situations by using the different
notions and skills they acquired. This is why lifelong learning process is considered as very
important in learners’ life. So it is worthy to say that knowledge does not have an end and the

learning process does not stop at agiven level or age, people learn all their lives at any age.

Learners should develop critical thinking skills in order to be able to analyze difficult
and complex tasks. This will lead them to develop their abilities to use the information
learned correctly. Thisis why teachers should provide their learners with exams that contain a
mixture of both long and short term objectives, so asto facilitate the lifelong learning process.

Thus our suggestions can be summarized in the following points:

m It is important for the BAC designers to stress both long and short term objectives.

m Assessing procedural knowledge is of great importance, especially in the official exams as

BAC.

mif activities dealing with long-term objectives are given importance in the BAC exam

papers, thiswill affect in a positive way the teaching/learning process (backwash).

mAssessing students’ oral skills in the BAC exam are central as it is directly related to

communication and to life-long learning. Thus the oral exam should be included in BAC.

m The BAC exam is the key to higher education. Thus, production rather than reproduction

should be stressed.
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Conclusion

In this chapter we dealt with the presentation of the findings with relation to short and
long term objectives. Indeed, we used tables and graphs for the sake of understanding. In
addition, we analyzed the results relying on Hauenstein’s framework. Finally, for the sake of

improving the BAC exams we provided a set of suggestions.
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! Alberta. Alberta Education. Learning and Teaching Resources Branch.
Individualized program planning (IPP), Chapter 7: Making goals meaningful, measurable and
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Cambridge University Press,2005),273.
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service teachers of Chinese’s learning experience, (Hong Kong Institute of Education, 2007).
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Linguistics, (London: Pearson Education, 2010), 632.

°Alberta. Alberta Education. Learning and Teaching Resources Branch.
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General Conclusion

This dissertation investigated the issue of testing in BAC examinations. It sought to figure
out on which type of objectives the BAC exam papers stress on; on short or long term
objectives or both. The study started with a general introduction in which different elements
were developed, namely the aims and significance of the study, the research questions and
hypotheses, and so on. Interestingly, our dissertation aimed at determining three main
objectives. The first objective consisted in exploring the recurrence of the learning objectives
on the activities in the BAC papers. The second objective consists on giving some
explanations throughout the interpretation of the findings obtained, as for the third objective;
it aims at attracting the attention of the readers of this work and particularly to the designersin
order to reconsider their methods in designing the BAC papers and to focus on both

objectives, because those latter are complementary.

Also, in our study as set of concepts such as testing, learning objectives, short and long
term objectives, life-long learning and life-long education were developed and discussed in
the review of the literature. In addition, to carry out our research we opted for Hauenstein’s

framework about |earning objectives.

As regards the corpus of our investigation, it is composed of eight (8) BAC examination
papers of Letters and Foreign Languages stream. Hence, we analyzed the whole activities and
which are ninety six (96). And for the efficiency of our analysis, we used a mixed-research
method combing both quantitative and qualitative methods. The quantitative method relates to
statistics and the qualitative one to content analysis. In other words we combined between

guantitative and qualitative methods for data collection as well as for data analysis.
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The data composed of eight BAC papers in letter and foreign languages from 2007 until
2014. These were obtained using content analysis relying on Hauenstein’s theoretical

framework.

The exam papers used have been selected regularly from the beginning of the new
educational system in the Algerian schools. For the quantitative part, we used a descriptive
statistical method to generate statistical data to facilitate the analysis of the BAC papers and
for the qualitative part, we interpreted and explained results obtained according to t he

framework we have choose to follow.

The analysis of our corpus reported that BAC papers focus more on short-term
objectives. In fact, forty-four (44) activities, that is, 45.83% correspond to short-term
objectives and twenty-four (24) of the activities, that is, 25% correspond to long-term
objectives. Finaly, twenty- eight (28) of the activities; that is, 29.17% relate to both short and

long term objectives.

As for the sub-categories, we have thirty-four (34) activities; that is, 35.41% relate to
“acquisition” activities. Also, twenty-five (25) activities representing 26.04% deal with
“assimilation”. In addition, nine (9) activities with the percentage of 9.38% correspond to
“adaptation”. Moreover, fifteen (15) or 15.63% of the activities correspond to “performance”.
Finally, thirteen (13) activities; that is, 13.54% correspond to aspiration. Such a situation
clearly shows that BAC examination papers are based on short term objectives and this
confirms the second hypothesis set in our general introduction and which states that BAC
exam papers do not stress long term-objectives. Accordingly, our results show BAC exam
papers focus on short term objectives and the percentages above attest that they stress for the

most part on “acquisition”, stressing only on superficial information mostly concerned with
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the immediate comprehension of the text as the magjority of questions are related either

directly or indirectly to the text.

We wish that our study will attract the attention of the BAC designers and will help in
improving the way students are assessed by focusing on both objectives, and open

opportunities for further research in this area of study.
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Appendixes



Appendix One: The Overall Results

BAC subjects Activities Description The corresponding
level in Hauenstein
approach.

June 2007 Activity 1 Drawing comparison | Short term
objective

Act 2 Reading Short term
comprehension objective

Act 3 Reading Short term
comprehension objective

Act4 Reading Both
comprehension

Act5 Giving synonymy Both

Act 6 Giving antonimy Both

Act7 Supply capitals and Short term
punctuation objective

Act 8 Fill in the gap by Long term
supplying verbs nouns | objective
and adjectives

Act9 Fill in the gap by Long term
adding words objective
synonyms

Act 10 Fill in the gap by Long term
putting wordsin a objective
paragraph

Act 11 Turning from the Both
active to the passive
voice and If clause

Act 12 Identifying number of | Both
syllables

Act 13 Written expression Long term

objectives
June 2008 Activity 1 Identifying the type of | Short term
the text objectives
Act 2 Reading Short term
comprehension( true objective
or false)
Act 3 Ordering ideas Short term
according to the text objective
Act 4 Reading Short term
comprehension objective
Act5 Giving atitle Both
Act 6 Giving synonymy Both




Act7 Fill in the gap by Long term
supplying verbs nouns | objective
and adjectives

Act 8 joining pairs of Short term
sentences by the objective
appropriate connector

Act9 Classifying words Both
according to their final
e

Act 10 Completing a Short term
conversation objective

Act11 Written expression Long term

objectives
June 2009 Activity 1 Identifying what the Short term
text is about objective

Act 2 Reading Short term
comprehension( true objective
or false)

Act 3 Reading Short term
comprehension objective

Act 4 Ordering sentences Short term
according to the text objective

Act5 Choosing atitle Both

Act 6 Giving synonymy Both

Act7 Fill in the gap by Long term
supplying verbs nouns | objective
and adjectives

Act 8 Joining pairs of Short term
sentences by the objective
appropriate connector

Act9 Classifying words Both
according to their final
ceg?

Act 10 Fill in the gap with Long term
appropriate words objective

Act11 Written expression Long term

objective
June 2010 Activity 1 Choosing atitle Both

Act 2 Reading Short term
comprehension objective

Act 3 Ordering sentences Short term
according to the text objective

Act 4 Reading Short term
comprehension objective




Act5 Identifying asentence | Short term
in aparagraph objective

Act 6 Giving synonymy Both

Act7 Filling in the gap with | Long term
nouns, verbs and objective
adjectives

Act 8 Asking questions Long term

objective

Act9 Turning from activeto | Both
passive voice and from
direct to indirect
speech

Act 10 Completing adialogue | Short term

objectives

Act11 Classifying words Both
according to their final
‘od’

Act 12 Written expression Long term

objective
June 2011 Activity 1 Reading Short term
comprehension (true objective
or false)

Act 2 Identifyingin which | Short term
paragraphis objective
mentioned........

Act 3 Reading Short term
comprehension objective

Act4 Identify What or who | Short term
do the underlined objective
words refer to in the
text

Act5 Choosing the Both
appropriate title

Act 6 Giving synonymy Both

Act7 Filling in the gap with | Long term
nouns, verbs and objective
adjectives

Act 8 Joining pairs of Short term
sentences by the objective
appropriate connector

Act9 Identifying number of | Both
syllables

Act 10 Ordering sentences Short term
according to the text objective

Act 11 Written expression Long term

objective
June 2012 Activity 1 Choosing the general Both

idea of the text




Act 2 Reading Short term
comprehension (true objective
or false)

Act3 Identifying in which Short term
paragraphis objective
mentioned........

act4 Ordering sentences short term objective

Act5 Reading Short term
comprehension objective

Act 6 Identifying What or Short term
who do the underlined | objective
words refer to in the
text

Act7 Find in the text Both
definitions

Act 8 Filling in the gap with | Long term
nouns, verbs and objective
adjectives

Act9 Asking questions for Long term
the underlined words | objective

Act 10 Rewrite sentence ‘b’ Both
so that it meansthe
same as sentence ‘a’

Act11 Underline the silent Short term
letter objective

Act 12 Ordering sentences Short term
according to the text objective

Act 13 Written expression Long term

objective
June 2013 Activity 1 Circlethe letter that Short term
correspond to theright | objective
answer

Act 2 Reading Short term
comprehension( true objective
or false)

Act3 Fill in the table with Long term
information fromthe | objective
text

Act 4 Identifying in which Short term
paragraphis objective
mentioned........

Act5 Reading Short term
comprehension objective

Act 6 Identifying What or Short term
who do the underlined | objective
words refer to in the
text

Act7 Find in the text Both

definitions




Act 8 Classifying wordsin Long term
the table objective

Act 9 Rewrite sentence ‘b’ Both
so that it means the
same as sentence ‘a’

Act 10 Classify words Both
according to their
stressed syllable

Act 11 Fill in the gaps with Long term
words from the list. objective

Act 12 Written expression Long term

objective
June 2014 Activity 1 Reading Short term
comprehension (true | objective
or false)

Act 2 Ordering sentences Short term
according to the text objective

Act 3 Reading Short term
comprehension objective

Act4 Circle the letter that Short term
correspond to theright | objective
answer

Act5 What or who do the Short term
underlined words refer | objective
to in the text

Act 6 Giving atitle Both

Act7 Giving synonymy Both

Act 8 Giving antonimy Both

Act 9 Rewrite sentence ‘b’ Both
so that it means the
same as sentence ‘a’

Act 10 Asking questions to Long term
which theunderlined | objective
words answer

Act 11 Classifying words Both
according to the
number of their
syllables

Act 12 Ordering sentences Short term
according to the text objective

Act 13 Written expression Long term

objective




Appendix Two: Bac Exams
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7 points

A. Comprehension

Head the text carcfully then do the activities,

I the UK 93%4 of the children in England and Wales go 1o "state schools™. State schocls are non

fee-paying and organized by Lecal Antherities (LA
Darents are, however, expecied to pay for their child's school uniform and items of SParis wear
Schools may ask for voluntary contributions for school time activities - but no pupil may be lefi out of
an uctivity iff their parents or guardiin eannot or do not confribute.
194 of the children in England go © independent schools. Independent schools are known as
private schools and public schools, Prrents pay for their children o attend these schocls.
Int the UK, the first Tevel of education is known 25 primary education, Thess are almost akways

mixed sex, and usuzlly located clese to the child's home.
Most children transfer at the age of 11 - usually to their negrest secondary sehaol, though e law

allows parents in Fogland and Wiles to express preferences for other schools wo.
Nearly 88 % of secondary school pupils in England and Wales g to comprehersive schools,

These take caildren of all abilitics and provide a wide range of secondary education for all or most of

tha childzen in 2 district from 11 10 16 or 18.
Grammar schools are selective; they offer academically-oriented general education. Entrance is

based oa 4 test of ability, usually at 11, Grammar achonts are xingle sexed schools: children either go
1o 1 Boys Grammar School or & Girls Grammar Schaul.

1. Circle the letter that corresponds o the right arswer,
The extis ...

a- prescriptive

2, Aré the following statements frie or fafse? Justify the false ones.

a- Very faw stadents in England and Wales go te private sehools,

b- In state schools, parents must pay for everyihing.

¢. Mast of the primary schools are mixed tex.

d- At the age of 11 children go te comprehensive schouks ue gramumar schools.

b arpumentative  C- narrative  d-expository

3. Keorder the folfowiny ideas accoriding fo their occtrrence fn the foxt,

.. Few of the children po to prvate schools,

b. Crammar schools are not mixed SCX.

¢. Childeen o first to primary then comprehensive or gramimi seavals.
¢. The majority of the pupils in the UK go to staie schools,

4. Answer the following questions according to the fext

2. Ts cducation in publje schools {ree?
b. Are comprehensive schools selective?
. What's the dilference between primary ard grammar schools?

4] daial

Ffilla ! Mt armmond ml
Q2T2015
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5. Chonse a tithe that best suits the reading passage.

a- Edueation in the United Kingdom b= Mixec-Sex Schools in the UK
= Public Schools d- Free Education
B ) Text Exploration (7points)

1. Fimd in the text words closest in meaning lo the following:
&, donations {(§2) bl be present oL ($3) o) near (§4) d) choices (§3)

3. Fill in the table with the missing woed category.

| Verb ] Nuun - Adjective |
urienled |
To organize s eivesrngzesissrmsens | tarpmeedssisnerisd l

| ireiesssisenaziniies selection sebseezioiisiioooies -
{ sieicasissysensanin, ] education T T RS TN

3. Chauvse the appropriate connector i Joir the following pwirs of sentences to make reaningful

stafemeRis.
a)as b} while ¢} although d)then  e)kn

a Parents have a linle to pay. They always cemplain, )
b. Comprehensive schools take children of 2 abiliticy, Crammar schools arc selective,

4. Classify the following words accarding 1o the pronunciation of their fi inal 5"

a. schools b, boys . parcots d, preferences

E /sl | fzl icd

5, Complete the following conversation hetween A and B.
A: Why do only few children golo school in poor countries?

B iiscin divinmnmnnmine s A S A L i e Y

Ac 1 it the oaly renson?

B i i s R AR A SR U L A RS

A Cﬂuid }r-:m gw mc.mr.:xumpln?

B- - mma saraabdirarmbEtES o
A What can we do to help lhcsc cluldrcn 1o go Iﬂ s-:hfmi ¢

= A s TR Y = PP

A: That's uk,uod ded.

Part Two ; Written expression ( fpoints)

Write o composition of 100 words on gre of the following fopHvs,
Chaose

Fither Topic one:

Edu:alit_m in poor countries is in a very bad situation. Write & composition esplaining:

a) the causes { poverty, poorly equipped schools ..}

b) the effects { Hliteracy, delingquency ...)

¢} suggestions { collect money to build echools, recruit teachers ...

Or Topic two:

A group of students from Great Britain are visiting your school soon. Your teacher of English has

asknq you to write a document to inform the visitors about secondary school education in Algena:
the different streams, the subject matters and exams. ..

4)2 Laiea

Filla T A T A T e TR A
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PART ONE: Reuding {14 points)

Riead the toxt carefully then do the activities below.,

Counterleit medicines are a threat to health, and the risks they pose have been lurpely
underestimated, Counterfeits contain:ig no active imzredient will fal to core discase; those with wrong
imgredients may cause mental and physical damage—and even death Mo aren of the wosld is nnaffecied
as exposed by the recent deaths in the United States,

Crowing evidence shows that the problem (s disproporicnately severs in developing and
gmerging-markel counties, which also have the highest burden of infectious disesses Mational
governments hayve the primeary responstbility—both in Slopoing eriminal manufacturing and distribution
and I protecting theis citizens Noon countarfen prnducts, The Foud & Drug Admiisiation (FIA) is
highty active in fulfitling this responsibility, but this @5 nol true in many ether countrics in the world,

Multilaters] organizations such as the Warld ealth Ovganization {(WII00. the Waorld Customs
Organization (WO, and the Tntemational Criminal Police Organization {(Interpol) most do ewre w
expose the problem and help countries tighten repulatory contrals,

Companies alTected by counterfeiting i developing countrics are expending privace rosources to
perform roles which should be carmed cut by police end regulators. including assisting multilateral
arganizations i buiding capacity among local customs and regulatory officials.

Ay Comprehension (7puints)

1-Circle the letter that corresponds to the right answer.
The textis ahout.. ...

a. fake medicines L. medicines . healtheare ;
2-Are the Tollowing statements true or false? Write "T "or "F" next to the corresponding sentence
letter.

n} The risks of counterfeit medicines are scriously taker into considoration,
ki Developing countries ure sutlering @ ol fror infzeticus diseases,
¢} Governments show'd proteet people from counter it produets,
41 The WL WO, and Interpol offarts are insufficient,
J-Answer the following questions aconrding to the text.
gy Why can’t seme counterfeis medicines cure discases?
b} What van wiong ingredients cause?
c) What must multilateral organizalions do?
d4-Reorder the following ideas sccording 10 {he texe
a) Governments shookd prisesed pf‘.ﬁ|'||r. froon copmresfair medicines
by Courterfent medicines are not oaly ine Terent but dangerous as well.
el Internatonal organizations have to make mete effens,




S-Chaoosc 4 title lor the reading fext.

a3 [ntemeational Cooparation by Wedical Busness ch Counterfeit Medicines
B) Text Kxploration { Tpoints)
{-Find in the text words, phrases or expressions that are closest in meaning ta the following:
a-fake (§1) b-illaesses (32) c-show (§3) d-helping (54)
2-Complete the chart az shown in the exampls- -
Yerb _ Adjective MNown _J
i To manufacture manufactured manufactureér |
To affect - T '
exposed [

3-Connect cach pair of sentences using the connector in brackets. Make chunges where necessary.
a] Governments have made a lol of efforts. They have heen urable to stop the impon of counterfeil
procducts. (although)
bi Local authorities are eacouraging citizens. 'hey wanl them to he more active, (10}

4-Classify the following words according to the pronunciation ol their finals'.
[medieines —  ingrediends - controls — diseascs|

1
L, . | |

5. Fill in each gap with one word from the list helow.
leounterfeiting — it — to — people]

Counterfeiting is nat limited to medicines only, 1. iy also affecting other products like clothes
and fuod, Thanks...2...some associations,...3.. have become aware of the dangerus effects of.. 4. .

PART TWO: Wrilten Expression (Bpoints)

Write a composition of about 100 words on one of the follmwing topics.
Choose cither

Topic ane: Why do some people buy counterfeit producis? The fallowing notes may help you 1o
answer the question, (cheap ¢ casily found Mo big dilference same shepe.. )

e
Topic twi: What can be done 1o fight counterfeiting? Make suggestions.
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Part One: Reading (14 points)
Af Comprehension {07 poinis)

Reqd the text carefully then do the activities.

Each of the grea: civilizations of the past contributed some way or another to enhance the technical
level of human communities, They all achieved realizations that gradually transformed the destiny of
aations and turned them to highly organized groups, having in their hands niore efficient means that
cnabicd (hent to develop a better capacity in the fight for survival and therefora to Tead a more comfortable
hife.

The Chinese, for example, were among the first people to show to the others how 10 combine
imelligence and discipline in order to comstruct a dynamie society able o ofler to its inhabitants prospe ity
and scourity. The Egyptisns in their tum managed to bring consigerable improvements in the branches of
farming, architecture, medicine, writing and religion, Despite the hostile environment where they evolved

. they succeeded to impose their will-pewer and perseverance 0 as 1o win the respect of thoir neighbours
and immortalize their name in history.

As regards the Rabylonians, they devoted their skills to further the spheres of astronomy, law-making,
building, cattle-breeding, and land-working. The Phoenicians, too, helped in accomplishing exceptional
advances in matters connected with ship-building, intemational trade and sailing across seas. When the
Greeks arrived, thev promoted mathematics, philosophy, and democracy, They also gave a stong impetus
to scienfific research, rational thinking, mythelogy and artistic creations. In their wisdom they went as far
as vsing sporl as a channel through which to consolidate peace and harmony among tribes and races. The
Romans gs well applied themselves for elevating the fate of the human race. They dadicated their talent for
the pursuit of art, the construction of towns and public works, the laying of rules and political bodies, the
expansion of vummerce and the introduction of mare effective strategics in the military field.

i. Cheose a title to the text.
a) Contflict of Civilizations
b) The Achievements of Past Civilizations
¢) The Supremacy of'the Egyptian Civilization

2. Say whether the following statements are Trug or Fals¢ according to the text.
a) Toeday's civilization does not draw any advantages from the eultures of the past.
b) The Phognicians were expert at aftacking the other nations in the sea
¢} The Greeks encouraged their people to practise sport to consolidate peace.

3. Classify the following ideas sccording to their occurrence in the text,
2) Games and sports were used to set up friendly relations among tribes.
b) The accomplishments of the ancient people heiped in the progress of human socisties in varicus fields.
¢) Intelligence and discipline constructed a dynamic and secure nation.
d) The Grecks brought to mankind logical thinking,
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4. Answer the following guestions according to the text,
a) List some of'the main realizations of the Babylonian civilization.
b} How did the Chinese contribute in advancing mankind?

5. In which paragraph is it mentioned that civilizations influtnced one another?

B/ Text Exploration {07 points)
1- Find in the text words or phrases closest in meaning to the following:
a) accomplishments (§ 1) b) build (§ 2) ¢} extraordinary (§ 3)
2- Complete the following chart as shown in the example.
Verh Noun Adjective
Example: civilize civilization civilized
........................ introduction
........ TN B dedicated
pemmeert: | T G e it s A

3- Ask the quuﬂﬁn! that the underlined words answer.
a) The Egvpbians man&g-:d to bring considerable improvements,

4- Complete yentence {b) sa thnt it means '-the same as sentence (a).
1. &) The Greeks promoted mathematics, philomp&:}r and de:nmrany.
b) Mathemeties, philosophy and demoeracy ..
2. a) He admitted that they had succeeded to impﬂse ﬂmmsehes

B} ~.. .7 he admitted,
5- Cumpl:t: tht: fulinwmg dlalaguc
Oy e o M i e e
B: Yes, I enjoy reading about ancient people.
A, i
B: WEH I lesm abnut ﬂ\.eir l]fe-st:,rle then- rny'lhs and their realizations.
R R T SR S
B: Na, hooks are 11-:-* my only source; museums, runs and the Intemnet also ennch my knowledge about
history.

B: The main thing that fescinates me 18 the succesy they realized despite the hardships they met.
6. Classify the following words according to the pronuneiation of their final “ed”,
achkieved -  developed - constructed - succeeded - transformed - helped

il fa/ E hdf

Part Two: Written Expression (06 points)
Choose one of the foliowing fopics.

Either Topic 1 :Expand the following notes to write a composition of about 150 words
on the contributtons of the Greeks in the universal civilization.

- mathematics, philosophy, democracy promotion
- scientific research, rational thinking ,..... efe
- peace, harmony among wibes

Or Topic 2: Write 2 composition of abont 150 words explaining and illustrating how the ancient
civilizations have helped humanity in its present life.

L gl il A Lyl Tali 52!
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PART ONE: READING (14 points}
A/ Comprehension (07 points)

Read the text carefutly then oo the following activities
The old cities of Epypt have disappearsd fram the face of the canth, Nineveh snd Habslon are
desertiad mounds of dust and beick. Oue ity stone bas survived the ages. Tt is called Damascus.

Dpmescus was a fodified fromtier wwn of the Amorites, those fmous diesen preople webo had
given Binth o the great King Hammurabl, When the Amerites moved farther eastward into the salley of
Mesapatamia to establish the Kingdom of Babvlon, Damascos had cortineed to be a tading post with the
wild ITiites who inhabiled the mountains of Asia Minor, Later, the earficst inhabitants had been
abstrbed by enother wribe, cafled the Aramaeany. They were semi-nomadic and pastoralist peapke.
The city itself, however, bad net changed its chimacter, It remained an insportant center of commerc
thanks 10 s gecpraphical situation. It raded with the entire world and offered a safe home 16 the
merchunt and 1o the artisan. [ncidentally it spread s lanpoage all over western Asia,

Commerce bas ubways demanded guick and praetical woys of communication between different
natians, The Aramacan busioess nian found it difficull 10 we the clabosate system of nail-writing of the
ancient Sumerians, so he bwvented o pew alphabet which could be written mueh fuser than 1the old
wedpe-shuped feutes of Babyborn,

The spoken ngunge of the Armazane, Aemuic, becanie the bmpaage of the merchants and of the
Siﬂ'lpll! Ph‘\l.?lr.itﬂ ol the nld M-‘:ditemne:m wopld, T st i-lzlr{_\‘. ol f‘..h-*m_lIH:ll_:j,lﬁllu, i! was undecsiom] as
readily as the naive tomgue.

Adnpted leom Aacfene Man: The Begimning af € foilizations by W, Van Loon

I- Say whether the following statements are 1'rue or False according to the text.
a-Damaseus has disappearcd from the face of the canh.
t-King Hamimurebi was an Amerite.
¢- Damascus was an inseoure cily.
d- Aramaic was widely wed n Mesopotamia,

2- Tn which paragraph is it mentioned that...
a-Damascus was o well-protected town”
heThe Arnmueans invented a new language’

3- Answer the following questions aceording to the lext,
a- Why did the Amorites move eistwand?
b-Whitt made Damascus an imporant center of commeree”?
e Why did the Araminean business e hovenl wew alphaber’!
d-Ciive some reasons why Damaseus husn't disappeared and has survived the ages,

4- What or who do the eadertined words refer to in the text?
a- They (52} b The city (52) e- e (53) d- A £4)

4|_-,.ll PN )
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5. Chaose the most apprapriste title to the text,
a- Thve Ol Cities of Egypt
b Damascus: The Ciy of Trode
eo The Aramiewns
= The Amorites
B/ Text Exploration (07 points)
- Find in the text words that are closest in meaning o the fallaw o,
o vamished (§1)
B Fived in (52)
e- sezure (5
i VT ald -:§3j
2- Complere the fullowing chart us shown in the example.
wi T A |
1 wakitlhishied
afe

I rﬁinb!im .

[Esnmple |

... el

coInmerce

o e

3- Choose the appropriste conneetor (o join the following pairs of sentences. Make chanpes where

NECeSSATY,
it - despite the fact that = while - therefore
#- Damascus was o fortified town. 10 was conguered by Alecurder the Grea

b They mvented a new alphabet. They evuld i use the Ancient Svmerians” writing

4- Classify the following words secording to the number of their svllahles.

CEREE b rvviids - difficull - nnother
. D s e S it Y P LSt
| One syllably | Fwar syllublex Phree syllabivs
: T, (OO L ool S e

L i . maiseis SRR :

8- Reorder the following sentertees to make a coherent paragraph.

a- They-established the water distibution system of the ity
b When the Aremaeans entered Damosces,
o= by constueting cunals and wnnzels,
- they noticed the agriceliors! potential of the arca.

PART TWO: WRITTEN EXPRESSION (16 points)

Choase GNE of the following tonlis,
Topic one: Using the following aotes, write & eompositinn of about 120 16 150 words expluining why

Damascus was an important city,
near the nver ! pear the rade woules S eomire of commree  safe lown,

Xopic two: Writea compasition of about EX0 to 130 words on the following topic.
A vumber of clothes mantfactures are developing explaiting childeen iphysically. mentally,

moratly, having ne respect for theio nglds),
Would you boyeott their products cven il you know they ane the cheapest on the market ?

{02 i
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PART ONE: Reading (14 puints}
A) Comprehension {07 points)
Read the text carefully then do the activities.

Dr Gerald Gary is the principal of Jackson school in Camden, South California which has a high
number of students receiving free and reduced-price lunches, an indicator of low-income families. He
found that parents and the community did not have the same expectations for their children as those in
other schools. Gary knew his students could do better; he had just to convince them and their families. He
improved student achievement and changed the school’s culture by setting high expectations for everyene
in the building.

Concemed that his students’ parents had lower expectaticns for their children than parents in other
communities, Gary introduced parents at his school 1o ressarch about the effect of parentsl involvement
on student achievement. Soan parents began to take more than an interest in what students were learning
al school and &t home.

Gary began holding meetings for parents during whieh he presented dsta showing that when
parents get involved with their children’s education, achisvement increases. He talked about the
importance of reading to children at home and checking their homework regularly, noting thai these
efforts have a positive effect on students performance. He showed them data from schools with the same
background as theirs and how they could get similar results. The Jackson school parents couldn’t say their
children were not doing well because of poverty.

After about a year, the school stafl starfed sceing pradual achievemert growih, and now the
school holds parent workshops six or seven times a year an topics such as how to help children with
reading, maths and science.

Adapted from Article by Ellen .R. Delisio."Education World" .2009.

1. Choose the genernl idea of the text.
a. Applying high expectations to Jackson students.
b Parents” wark in South Califeamnia.
c. The principal deseribes the ewerienlum of Jackson school,

2, Are these statements truc or false? Write T or F next to the letter corresponding to the statement.
a. The principal Dr Gerald Gery received tree lunches at Jackson school.
b. Thanks to principal Gary, parents started to show more interest in their children's studics,
¢. Checking homework doesn’t liave any ellect on the student’s performance.
d. Parents are convineced that their children's bad results were duc to poverty.

3. In which paragraph is it mentloned that;
Gary nrged parents to help their ¢hildren at homa?

4. Read the text and put the following sentences in the order they appear in the text,
a. The students’ results at Jackson gradually got better.
b. Students in Jacksen school come from poor families.
¢. Parents were actively involved in their children’s studies.

5. Answer the following questions according to the text.
a. What did the principal Gary do to reach his objective?
b. Why did Gary have to convince the parents to get involved in their children’s education?
¢. How can the parents help their children at homea?

6. What or who do the underlined words refer to in the text?
a. them (§1) b.which (§3)

4 (143 dadia



EIZ

B) Text Exploration
(87 points)
1. Find in the text words whose definitions follow.
a. to study caretully to find cut new facts (§2).
b. process of teaching, training and [earning (§3)
c. details of a person's family, education, ste ... (§3).
d, team working together in an organization {=‘3~4

2. Complete the table #s shown in the example,

Verh Noun Adjective
| Example te reduce reduction _reduocible |
to know e et | Sy sh R
education
. | sawswids e pradual,

3. Ask the questions which the underlined words answer.
a. Three vears ago, Gary held meetings for parents in his school.
b. Parents kave to check their children's hamewaorl regularly.

4. Rewrite sentence (b) so that it means the same as sentence (a).
1. a} “Parents must focus on positive things,” Gary said,
RS T T S
2. 4) The schonl holds parents wurkshﬂps
b) Parents workshops, ..
3. a) Jackson school siuu:nts were of law -income but they managed to get high scores,
b) Although ..

3. Underline the silent letter in each of the following words ,
knew - higher - honesty - talked

6. Reorder the followlng sentences to make a coherent paragraph.
a. Some of them succeed and aceess to various universities.
b. In Jackson school, children follow a compulsory education <ill the age of sixizen.
e, or simply become delinquents,
d. However, others fail and, either go to a technieal training

PART TWO: Written Expression (06 points)
Choose ONE of the following topies.

Tepic One: Write 2 compoesition of 120 -150 words on the following topic, Use the notes below:
Failure at school has become a world wide issue. What are its consequences and what solutions
co you suggest?

Cansequences: - delinquency/ increase in the rate of crimes
- uncmoloyment/ exploitation/ child labuur
- 0o future prospects / {llegal immigration
- family, sceiety deeply worried

Solutions: - improve educational system

- rehabilitate school leavers
- bulld more schools, training centres, youth clubs

Topie Two: Suppase you were a historian, write a composition of 120-150 words statinz how most
ancient civilizations rose, flourished and dtschncd
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PART ONE: Reading (14 points)
A, Comprehension {07 points}

Read the text carcfully then do the nctivities.
1 think that cthics of social media is 4 sensible topic. For jonrnalists, it is the making of great effort to
he accurate, to affer a diversity of viewpoints and to check the news sourees.

Tournalistic cthics is preny much the same cnline as in print or broadeast: dan’t use sources ilegally,
tell readers how you got your information, don’t accept gifts or money for coverage, tell the truth, be
honest and be accurate, Besides, journalists online musin’t copy others” work and pretend it is theirs. But
one of the key questions is: if a joumalist ofTers an opinicn on Twitter, is that unethical? Does that violate
some lype ol tule?

Personally, T think that joumalists must follow a basic code of ethics. First, you mustn’t harm your
mudience and try in every part of vour life to avoid doing anything that would hurt another person. To me.
this doesn’t mean writing only good or happy news. Bul i does mean getling as many sides of the story
as possible before writing about something that could put anybody in a bed light. It also means giving u
source an adeguate chance to respond, not just calling vnce, Don’t put anything on the Intemet
(Twitter, Facebook) that you'd be embarrassed to see on the front page of The New York Times, That
means nothing “inappropriate”, nothing thal accuses another persen of something without verified
support, Tf you make a mistake, admit it. If you aceidentzlly hurt someone, say you're serry and try (o fix
it T'o me, this doesn’t mean you pretend you don’t have opinions. You're just honest with yourself aboul
how what you're thinking shapes your worldview.

By Graig Newark — Ethics Journalism { A lzcture about the cthics of social media)

L. Circle the letter that corresponds to the right answer.
The text is...
a. an e-mail. b. a speech. C. an interview.
2. Are these statements true or false? Write T or F next to the letter corresponding tu the statement.
a. Journalists have to make little effort to check their news sources.
b. Journalists musl vary their viewpoints.
¢, Journalistic ethics online differs from journalistic ethics in print,
d, TTonest journalists should net denv their mistakes.
3. Fill in the following table with information from the text.
Joumalists must be Journalists mustn’t do

2.

| —~

4.In which paragraph Is it mentioned that accusing people without preof is unethical?
S.Answer the following questions according to the text.

. Whal gre the dilTerent Lypes of journalism mentioned in ihe text?

b, According to you, why musm't joumalists accept gifts or money for coverage?

¢, When must 2 journalist apologise to another peraon?
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6. Who or what do the underlined words in the text refer to?
a. theirs (§2) b. that (§3) e. it (§3)

B. Text Exploration (7 points)
1. Find in the text words whose definitions follow,

a, The means of communication that reach or influence people widely (§1)

b. The reporting of an important event or subject (§2)

2, Classify the following words in the table.
diversity - coverape - illegally

prefix root suffix

I o ———

3. Rewrite sentence (b) so that it means the same as sentence (a).
1. &, The writer said, “You may harm vour audicnee with unchecked information.”
b. The writer told the journalists. ..
2, a. [T he dos=s some serions I'R.HLdTLh L:mlme Ile W|II ‘i.&rll:l. IHECI'LET[TIE, d.Tl.]'LlE.'.H

b. Unless ...........
3. a. Joumnalists slmuld LL!] thc truth opcup!a.,
b, Joumalists .. A R S e

4. u. He was EluCEEd_]Dumdllﬁt uf the }?EET hn.,mtum he wr.tea Juud ertlclﬂq
b. Flz writes good articles............

4. Classify the following words according to their stressed syllable,
stcuse - information - honest - newspeaper

F 1¥ syllable 2™ syllable 3" syllable

5. Fill in the gaps with only Four words from the list.
various - listen - make - communities - events - important

Every day exciting things happen. Fur example, there might be zn o 1. mecling in your town or a
special evenl at your school. Journalists cover these... 2. and report them through the media. The
audience can follow what is going on in.....3......parts of the world, I is important for them to..... £._... sure
the facts are accurate,

PART TWQ(: Written Expression (06 points)
Choose ONE of the following topics '

Topic one:

Using the following notes, write & composilion of 120 to 150 words on:
The unethical practices of snme journalists.

- unethical journalism / growing concern
- uRe imar funhalanced reporting of news
- report false / harmful information / pictures
- quote a source without prior consent (plagiarism)
- don’t verify news sources

Topic two: Wnte a composition of 120 to | 50 words on the tollowing opic:
Experts in education have witnessed a lack of discipline in schools nowadays, What impact does
this have on teachers and pupils? Suggest concrete actions to solve this problem,
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AEXTS

Part One: Reading {14 points)
A-Comprehension: {107 points)

Read the text carefully and do the aetivities,

All over the wotld, smoking in school 15 not 1s0lated from what goes on in the streets and in tie
media. It is affceted by advertising, smoking in public places and characiers smcking on TV, All these are
tactors which show it as em acceptable part of our world. Children see parents, friends, tzachers and many
people doing it. So, this pereeption is carried into the classroom with them,

The first cigarette is casily taken m a moment of pressure from triends, or classmates. Nobody likes
o be bullied, igmored or to be the odd one out. Thereflvre, il vou are offered something, it 14 better to go
with the flow than to say no. Though smaoking is, on the surface, kept as a seerel at school, it 15 1 reality
the worst kept secret at all. Clothes and body smell, hideaways are littered with cigarette-ends, toilets bear
iestimony with burmn marks and pupils are late for lessons.

Teachers often don’t know how to tackle the problem by themselves, Currently, many of them are
stressed and say that time to address issues Like smoking is not available, However, an anti- smoking
educaticn is an initialive which needs to be acted on by the whaole school staff. Some schools have sirict
regulations which prevent and punish smokers, bul never see the light of day. That's why what should be
tostered and preached is a clear assumption thar smoking is a real threat to pupils' health and schaoling,

Jenny Jucobs, Ray. Sve. Health-February 1993 (Adapred)

1-Are these statements true or false? Write T or F next to the letter corresponding to the statement.
a-Imitaticn is the major cause that makes pupils smoke.
b-Smoking can be kept secret.
c-It has no harm on pupily' schooling,
d- Anti-smoking repulations must be applied in schools.

2- Put the following sentences in the order they appear in the text.
a- Friends' pressure is the principal factor of smoking 1n schools.
b- Pupils nced adults' advice and guidance 1o avoid smoking.
c- Smoking cannot be hidden,
d- Media incites adolescents to smoke.

J-Answer the ollowing yuestions according to the text.
a- Why do school boys and wrls smoke?
b- What should he done 1o limit smoking in schools?

4- Copy the letter that corresponds to the right answer.
The text is a:

a- letter h- magavine article - survey
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S-Who or what do the underlined words refer to in the text?
a- them(§1) h-it(§2) c- which ($3)

6- Glve a title to the text.

B-Text Exploration (07 puints)
1-Find in the text words or phrases that are closest in meaning to the following:
a- separated(§1) h- different(§2)  ¢- cncouraged(§3)  d- menace(§3)

2- Give the opposites of the fullowing words keeping the same root.
legal - acceprable - effective - hopeful

3- Rewrite sentence () so that it means the same as sentence (a).
I- a- Governments should interfere to ban bad practices in schools.

DTS Tl R e S e e S N T T
2- a- If strict mezsures are not taken, the educational system will deteriorate

beTndess s i S biiuairuiransnimnsasss
3- a- T have a swong desire that all governments will ban cigaretles production.

4- Ask the questions which the underlined words answer.

a- The headmaster is detzrmined to ban cigarciies smoking in his scheol.
b- Some teachers throw cigarelte ends on the class floor,

S-Classify the words according to the number of their syllables.
schooling - policy - affected - smoke
one svllable __two syllables three syllables

6- Re-order the following sentences to make a coherent paragraph.
a- more and more school bovs and school girls smaoke
h- Smoking has spread among students at an alarmung ratc,
¢- hecause they imitate adults and TV stars and want to prove their freedom.
d- In spite of its dangerous effects on health,

Part two: Written Expression . {06 points)
Choose ONE of the following topics,
Topic One:
Smcking at schoal 15 had and dangerons for teenagers. Write an article of ahout 120 to 150 words

for your school magazine in which you warmn your schoolmates against smoking.

The following notes may help yow:

- immecdiate health hazards: coughs, wheeriness, shortness of breath

- poar academic performance, taking more time outside school

- wasting rcney

Topic Two:
Write a composition of about 120 to 150 words on the follewing:

Many children arcund the world zre engaged in child labour. State the causes and suggest the
possible sclutions to eradicate this phenomenon.

4 22 anis
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