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Abstract

The present dissertation aims at investigatingtdaehing of culture in the Algerian
EFL Middle School textbooks Spotlight on Englishe®® On the Mov€&or the sake of

findingout how the cultural component is preseniedthe two textbooks. We have

evaluatedthem in relation to Anne Brit Fenner’'s @lo(2000). It consists of knowledge,
socio-cultural competence and attitude. In thissgesh, the main concern has been to show if
the cultural components are portrayed differentlythe textbooks under investigation. In
order to gather further data, we have relied onugstionnaire as an additional research tool
addressed to the middle school teachers. The siapines both qualitative and quantitative
methods which are both descriptive and statistihle results sorted out from our textbook
evaluation reveal that there are significant difiaces between the ways the cultural elements
are portrayed in the two coursebooks. Besides @lso found that the focus of the cultural

components differs in the textbooks._In Spotlighttmglish Oneit is knowledge which is

mostly focused on. As forOn the Mpvkere is a gradual movement to socio-cultural
competence and attitude since the fourth year Mid8thool learners have been well
equipped with the necessary skills and languageaanaall along the four years. Concerning
the findings obtained from teachers’ answers andcgmions; they show that Fenner’s

cultural elements are presented differently in $glot on English Onand On the Move

Key Words Culture, EFL MiddleSchool Textbooks, Knowledgegi& cultural Competence,
and Attitude.
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|. General Introduction

» Statement of the Problem

Culture plays an important role in language teaghits incorporation in foreign
language materials as in textbooks is inevitallerdvides learners with the necessary tools
and knowledge that permit them to accept and tepthers’ ways of being (life, beliefs,
customs, etc.) which characterize the target griiup.a means whereby they can identify and
recognize each other in the world. Beyond languagehich people exchange information,
culture is important for its effectiveness in th@mmunicative aspect. We can not teach a
language without a cultural background. For thessom mainly it should be incorporated in
foreign language materials.

Culture in foreign language teaching has been stubpd discussion among
pedagogues who claim that it is incumbent to méleedontents of textbooks comprise the
cultural aspects in addition to the language beiagght in the classroom. Indeed,
incorporating the target and foreign cultures eggdsL learners to a cultural awareness and
make them develop skills of interpreting and intéiregy with people from different cultures.

The present study therefore aims to investigateigbige of teaching culture in the

Middle School textbooks Spotlight on English @ndOn the MoveThe investigation of

teaching culture has been a concern among profedsjaeachers and many students who
have studied culture according to divergent aimsabgpting different corpuses. In this
regard, a study was conducted by RozaAIMEUR andildladHABANE in 2008 on the

theme ‘National and foreign culture(s) in EFL teoaks’: A Case Study: New Prospecifie

aim in dealing with this theme was uncovering whaliture is the predominant in the

textbook of English_New Prospect was proved that the predominant culture is the

international one with a particular emphasis ontéinget culture as well as other foreign ones.



MadjidCHETOUANE has also conducted a study in 2fatOmagister degree, about

teaching culture in the Algerian middle school bexdks _Spotlight on English On&wo,

Three and_On the MoveThe issue of this research has been to show theawlture is
presented and taught in the textbooks, and it wasteempt to demonstrate through an
integrative approach in which language and cultare bridged, that teaching a foreign
language is not limited to the learning of syntacsiructures or new vocabulary and
expressions. Each should rather incorporate sorfieraluelements which are interwoven
with language itself.

Furthermore, Djamila HADJI and Sihem FOUDAD in 20i&ve conducted a study

of culture and its integration in_New Prospegthich they have analyzed according to

knowledge, socio-cultural competence and attitmderder to determine which one is mostly
portrayed in the textbook.
The first study aims to reveal which culture eitifereign or local is given

prominence in New Prospegdiswever the way culture is included has not beentimned.In

the second study, eventhough MrMadjid CHETOUANEnetathat culture is necessary to be
included in the middle school textbooks while léagnEnglish, he neglected to state that

culture should be taught in different ways from deeel to another.The third research

attempts toanalyze New Prospeateording to Fenner's model which consists of kreulgk,
socio-cultural competence and attitude. In thislgtine only concern is to show which one is
the most predominant,whereas, little focus was guutthe fact that they should be taught
differently.

The previously mentioned research works are coecewonly with the study of
culture and its important adoption in EFL materighe evaluation of numerous criteria of the

framework relied on, whether these criteria aréuithed or not, and then reaching upshots and



findings that there is a strong necessity to malkkue an important aspect in foreign
language teaching.

Yet, as far as we have reviewed these studies, obtleem has addressed the issue

of how culture is taught in_Spotlight on English é@dand On the Mowelying on
Fenner'smodel (2000) and that culture should bestraited differently to learners of
divergent levels. Although culture evaluation ofLEfextbooks in Algeria has attracted the
attention of many researchers, we think that ndyshas suggested that culture should differ
from one particular level to another so as to mlialeners cope with the cultural elements
gradually in respect to their abilities to assinglthem.
» Aims and Significanceof the Study
The present research aims at investigating thénitegquof culture from another angel.

In this regard, we have chosen Spotlight on Endglskand_On the Mowehich are evaluated

in terms of knowledge, socio-cultural competence atitude.These coursebooks serve as a
means not only to show that the cultural compongntorporated, but also to unveil if it
istaught differently for first and fourth year lears.

To carry out this research, we should prove théturel is necessary while being
integrated divergently in the Algerian coursebodds different levels. Therefore, having

selectedSpotlight on English Cared On the Movserves to argue that the adoption of culture

iIs useful to be transmitted in different ways foegmners as well as for elementary
pupils.Indeed, learning a language presupposes q@ovided with its culture, that is to
say,language without culture is unthinkable anefficient. Learners lack an important
element in their learning process if they are nmowjled with the culture that underlies the
target language.

To undertake this research, we rely on Anne-Briirfég’'s model (2000)wherein she

argues that knowledge, socio-cultural competencd attitude should necessarily be



interrelated in language learning. Thus, Fennengtufal component (2000) should be
included within FL textbooks so as to reflect fgrelanguage learning.
» Research Questions and Hypotheses
The research questions are raised as follows:

1-Are knowledge, socio-cultural competence andualdi integrated in_Spotlight on English

OneandOn the Move?

2-1f yes, are they integrated in the same way?
3- Do First Year Middle School (MS1) learners arauith Year Middle School(MS4) ones
cope with the cultural elements easily?
Relating to these research questions, we put fatvarfollowing hypotheses:
Hpl: Knowledge, socio-cultural competence anduaté are included in both textbooks.
Hp2: They are not integrated in the same way.
Hp3: Fourth Year Middle School learners cope wiié tultural elements easily than the first
Year ones.
* Research Methodology

To conduct the investigation, we adopt the Mixedthidds Research which

combines both the quantitative and qualitative m@s$h As the main concern of this research

is to analyze the textbooks Spotlight on Engliste@nd_On the Moveén relation to Anne

Brit Fenner's model(2000) which consists of knovged socio-cultural competence and
attitude, textbook evaluation is a supportive amdnpnent tool for more statistical and
descriptive data. Besides, the questionnaire sevastechnique to gather further information

about the way the cultural elements are represem8gotlight on English OramdOn

theMove

e Structure of the Dissertation



The present master dissertation is organized wwto garts which are respectively
theoretical and practical. It is to be conductedarthe IMRAD method which is based on
four sections. The first is the introduction togethwith the literature review. The second
section includes the method and materials wherdréameework proposed by Fenner (2000),

the questionnaire, and the two textbooks SpotlightEnglish Onand On the Movare

described. As for the third section, it presents findings of our examination of the two
textbooks in relation to Fenner’s framework (20801 the questionnaire’s results which are
discussed in the fourth section namely Discussiur. work ends with a general conclusion

that the three cultural elements are portrayeewsfitly in the two textbooks under study.



[.1. Review of the Literature

This section attempts to review some authors’ dedims of concepts which are
tightly related to the current topic which investigs the teaching of culture in the middle

school textbooks Spotlight on English @neéOn the Movelt opens with defining culture

according to different specialists, and in relatiodanguage. It then tackles another relevant
title to the presentstudy, which is culture in tentext of language teachitigsurveys the
history of culture teaching, the importance of teag culture in foreign language (FL)
materials and the importance of authenticity in liEhgtextbooks. In addition, it defines
intercultural awareness and finally interculturairanunicative competence.
1.1.Defining Culture
1.1.1. Definition of Culture according to DifferentAuthors

Culture is a difficult and broad term to define. Xaldes (1986: 5) arguek:is a
very complex and broad topic to be learfit is multifaceted’(Moran, 2001: 13). Thus,it has
different meanings for different authors and spests It ‘lies at the crossroads of a number
of fields of study and academic disciplingStern cited in Valdes, 1986: 5). Culture may
refer to an appreciation of good literature, muait, and food.For anthropologists and other
behavioral scientists,culture is the full rangdeairned behavior patterns. The term was first
used in this way by the pioneer English Anthropabdedward B. Tylor in his book,

Primitive Culture publishedin 1871.Tylor(1871:1) saysthat cultwséThat complex whole

which includes knowledge, belief, art, law, moralsstoms and any other capabilities and
habits acquiredby man as a member of sociélyilture characterizes a particular group of
people in terms of some principles as their languagisine, social habits, and arts.

Kramsch (1996) distinguishes two kinds of defim8owhich influence the manner in
which culture learning is dealt with. The first oion comes from humanities, anditfocuses

on how members of a society identify not only thelwss but also others by means of human



productions and actions involving both professicaradl daily domains. In other words, it is
related to the man-made productions. The seconditil@fi derives from social sciences and
refers to the views, thought, behaviors and valmeish commonly characterize a group of
people. (Kramsch).

Culture is something that should be necessarilyiaed within the community; it is
a powerful human tool for survival. It develops getually through time by means of
communication. In this concern, Alessandro Durréb®97:24) claims:A common view of
culture is that of something learnt, transmittedsged down from one generation to the next,
through human actions, often in the form of facdaie interaction and of course through
linguistic communication’

Culture is what makes societies unique. Each sgwstdifferent cultural activities
and rituals. It is the way people think about anderstand the world and their own lives. In
this concern,Thompson (1990: 132) views culture.ashe pattern of meanings embodied in
symbolic forms, including actions, utterances, anelningful objects of various kinds, by
virtue of which individuals communicate with oneotlier and share their experiences,
conceptions and believes’.

Lee and Peterson have categorized culture intogevieral types: Big C culture and little ¢
culture(Lee 2009; Peterson, 2004). Lee (2009: é&rs to Big C culture ashe culture
which represents a set offacts and statistics iradgtio the arts, history, geography, business,
education, festivals and customs of a target dpseciety.For Peterson (2004), the culture
relating to grand themes, is classified under Bigculturewhich includes the following
themes such as geography, architecture, classigsicm literature, political issues,society’s
norms, legal foundation, core values, history, eoghitive processes.

The little ¢ culture includes the routine aspedtife and encompasses everything as a total

way oflife. For Lee (2009: 78), this type of cubuis ‘the invisible and deeper sense of a



target culture’includingattitudes or beliefs and assumptionseiBen (2004) defines little ¢
culture as the culture focusing oncommon or mir@ntes. It includes themes such as
opinions, viewpoints, preferences or tastes, gesiunody posture, use of space, clothing
styles, food, hobbies, popular music, and popidaunes, and certain knowledgelike, trivia,
facts, etc.
1.1.2.Language and Culture

Language is a means of communication whereby weesgpour culture such as
thoughts, and traditions, etc. It is a form of daoegh verbal behavior and therefore a part of
culture. Indeed, the relationship between languaigg culture has been at the center of
interest of many scientists and scholars. Language intertwined with culture.
Salzman(1997:41)claims thdtt is key tothe cultural part of a sociefyand he explains the
relation of language to culture to be thadtpart to a whole! As noted by Mitchell and Myles
(2004: 235)Janguage and culture are not separate, but are waaf together, with each
providing support for the development of the otfi@reir intrinsic connection is widely
recognized although there is some controversy theeextent to which language shapes and
controls its speakers’ thinking or reflects theord view. Brown (1994: 65) describes the
affinity between language and culture as folloivdanguage is a part of a culture; and a
culture is a part of a language; the two are instely interwoven so that one can not
separate the two without losing the significanceeither language orculture. In a word,
culture and language are inseparable’.

As language and culture have an inextricable aahip, learning a new language
without familiarity with its culture remains incorape. Indeed, language learners need to be
aware of the cultural norms and valuesso as tdhes¢éarget languageaccurately inparticular

situations.



Liddicoat et al., (2003) argue that language, caltand learning are fundamentally
interrelated into a single educative approach.hia tespect,(Paigeet al.,2003: 177) define
culture learning as:
The process of acquiring the culture-specific anliuce-general knowledge,
skills, and attitudes required for effective comneation and interaction with
individuals from other cultures. It is a dynamievdlopmental, and ongoing
process which engages the learner cognitively,\netedly, and affectively.

Language useis determined by the norms that gozach culture. In this regard,
Sapir (1970: 207) suggesttanguage does not exist apart from culture, thgtfrom the
socially inherited assemblage of practices anddfglthat determinethe texture of our lives’
In a sensg'it is key to the culturalpast of a socigtyalzmann, 1998:41).

Adding to what is mentioned above, Valdes (1986) dBims that‘cultural
patterns, customs, and ways of life are expressddnguage; culture-specific world views
are reflected in languagethat is, people tend to express their ways ofkihmy desires, and
needs through language.

1.2. Culture in the Context of Language Teaching
1.2.1.The History of Culture Teaching

In the heyday of the audio-lingual era, Brooks@9&mphasized the importance of
culture not for the study of literature but for garmage learning. Since the 1960s, a great
number of educators have concerned themselveshé@timportance of the cultural aspect in
foreign language learning, with Hammerly (1982gelge (1984) and Damen (1987) being
among those who have considered ways of incorpayatulture into language teaching.
From the 1970s on, sociolinguistics led to greataphasis on the situational context of the
foreign language.

The role of cultural learning in the foreign langeaclassroom has been the concern

of many teachers and scholars. Among them Kramk@83( 24)suggests two perspectives

which have influenced the teaching of culture. @aedains to the transmission of factual and

9



cultural information which consists in statistigaformation, that is, institutional structures

and other aspects of the target civilization, hrgiabinformation,i.e., immersion in literature

and the arts, and lowbrow information, which magu® on the customs, habits and folklore
of everyday life.The other perspective, drawing mpoross-cultural psychology or

anthropology has been to embed culture within @erpmetive framework and establishes
connections, namely points of reference or deparhetween one’s own and the target
country.

Moreover, Lessard Clouston(1997) notes that inpihst, people learned a foreign
language to study its literature and this was tl@rmedium of culture. That is to say,in the
history of language teaching, literary texts was tfain medium through which the culture
of the target language was transmitted.

Savignon’s(1972:9) study on communicative compedeifior example, suggested
‘the value of training in communicative skills frahe very beginning of the FL programiis
a result, the role of culture in the foreign langeaurriculum was enhanced and influential
works by Seelye(1974) and Lafayette(1975) appeafds: Audio-lingual Method was
replaced by the Communicative Approach, for thissom, Canale and Swain(1980:
31)claimedthat ‘a more natural integration of language andtate takes place through a
more communicative approach than through more gratiwally based approaches’.
1.2.2.The Importance of Incorporating Culture in Faeign Language Materials

Culture has always been a focal point in foreigmglaage teaching, especially in
different levels of education. It has been a suhbjeatter among linguists and educators for
ages.Kramsch (1991: 217) stresses the closeamsaip between language and culture that
both of them constitut@a single universe or domain of experiencad she adds (1993: 177)
that ‘it is a truism to say that teaching language iadking culture! The foreign language

teacher does not only transmit the words and tper§agial structure of the language being

10



taught, but he/she is required to transmit knowdedfjthe way that people actually use the
language to express their particular way of thigkamd living.

When it comes to the realm of teaching and learrsgGao(2006: 59) presents it,
‘theinterdependenceoflanguagelearningandculturah@agissoevidentthat onecan conclude
that language learning is culture learning andcegsently, languageteaching
isculturalteaching. Therefore, foreign language teachers shouldwseeaof the significant
place of cultural instruction in FL classrooms aaitempt to enhance students’ cultural
awareness and improve their communicativecompeteihds important to make foreign
language materials encompass cultural componemtddition to the language points and the
adequate skills.

Language teachers must be interested in the tepdfirculturenotbecause they
necessarily want to teach it, but because theyldhtrucase of teaching language separately
from culture,studentsare taught inefficient symbat&l are preventedfrom being sensitive
towards the foreign culture. In this view, (Jovaicbwcited in Valdes, 1986:123) argue'f :
we teach language without teaching at the same ttfeulture in which it operates, we are
teaching meaningless symbols or symbols to whiglstiident attaches the wrong meaning’.

Textbooks usually play a dominantrole in FL classno They serve as a rich source
of topics, texts, visuals, and language. (Pulvesy2804). Textbooks used in English lessons
are primarily designed to facilitate foreign langadearning but because of the interrelation
of language and culture,textbooksare expecteddode some aspects of the target culture.
Furthermore,to become fluent in the second/foréaguiguage, communicative competence is
needed. It covers a cultural understanding of $d&havior,routines and discourse nuances
as well as society’s norms and values(Kramsch,1994)

Skopinskaja(1992) suggests that there are two tgpésxtbooks currently used at

school: intercultural or global and locally prodddextbooks.Global textbooks are produced
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with international market in mind; it means thaesh textbooks are written to be as
universally appealing as possible. They usuallyusoonly on the target culture and
international level of encounters. These textboc&s represent either culture-specific or
culture-general orientation.In this concern, theyntdbute to make EFL learners be open-
minded and tolerant about the specificity of diéigtr cultures, thus, have a wide knowledge
about their characteristics which enable them btouth with the other and communicate
effectively. Locally produced textbooks on theesthand, are written by non-native authors
or in cooperation with non-native speaking autt{tis).

These textbooks areusually written in accordandd wie national curriculum and have
approval of the ministry of education of a par@&wcountry.Being written by local authors,
they tend to introduce the target culture from ealgerspective and usually also include
some aspects of the local culture. This also expleseners to their native culture, be aware
of it and know its contents.

The choice of appropriate teaching materials is @nthe most difficult problems
language teachers face. The structure of culturetbooks should integrate knowledge,
socio-cultural competence and attitude. These tba¢egories must be interrelated so as to
reflect real life situations whergaining knowledge usually happens simultaneously the
ability to use this knowledge and develop attitudsated to it{Camillery, Fenner cited in
Newby, 2000:154). Making students aware of the irtgra traits in the target culture helps
them realize that there are no such things as muerd inferior, and there are differences
among people of distinctive cultures, as well. (\¢a2008:4). Kramsch(1993) refers to this
as establishing a “sphere of interculturality”. Mover, what educators should always have
in mind in the process of FL instruction is the chée raise students’ awareness of their own
culture (Straub, 1999) and the target culture (\2@@5).

1.2.3.The Importance of Authenticity in Foreign Larguage Materials

12



It is essential to introduce the authentic aspectEL materials so as to expose
learners to the target language used by its napeakers in real life situations. Teachers and
program developers are asked to take the learngwsio-cultural background into
consideration in choosing materials and pedagogipgaroaches for particular contexts of
teaching.The English presented in the classroomuldhbe authentic, not produced for
institutional purposes.Accordingly, authentic metisr enable learners to interact with the
real language and content rather than the formrnesa feel that they are learning a target
language as it is used outside the classroom. Neyespeports and advertisements are good
illustrative materials which involve the autherdi&pect.
1.3.Inter-Cultural Awareness

Intercultural awareness is the development of amem® and understanding the
home and foreign cultures. Intercultural awarereggpens when people do not only claim or
consider their culture’s vision and perception lihgs as the best or the mere way. In this
sense,Tomalin and Stempleski (1993: 15)claim thircultural awarenessovers beliefs,
values, attitudes, and feelings conveyed not opllabguage but by paralinguistic features
such asdress, gestures, facial expressions, standemovemenirhat is, we are aware of
different cultures thanks to the verbal and norbakrsigns through which we can
communicate.

Developing sensitivity and understanding of ano#ténic group involves internal
changes inattitudes and values. Qualities suchpasmess and flexibility towards other
people play an important role in developing cult@aareness which must be supplemented
by cultural knowledge.

Kramsch (1993:27) suggests that we cannot be cemipigt the languag@ we do not have

an awareness of that culture, and how that culelates to our own firstlanguage /first
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culture’. She, therefore; claims that it is essential teeheulturalawareness together with
intercultural awareness in order to be successftiie language use.

Byram(1997: 60) claims also that cultural awaremagay be seen dan ability to
reflect on one’s own cultural identity, questiom&ken-for-granted values and beliefs and
compare one’s own culture with that of the intedm’.From this quotation, we may say
that foreign language students should grasp armepertheir own cultural values, principles,
thoughts and beliefs, compare them to those ofatget culture and have positive attitudes
and accept the differences that exist between tivair culture, the target one, and the foreign
ones as well.

Educators have always claimed that the fact ofngistudents’ awareness of both
their own and foreign culture is crucial in Engliglarning. Stressing on this, learners need to
master some skills in culturally appropriate comioation and behavior of the target
culture. Cultural awareness is necessary if stisdarg to develop an understanding of the
dynamic nature of the target culture as well ag then. Besides, intercultural speakers need
anawareness, some skills, attitudes and valueslditian to the knowledge of the target
community they develop. Indeed, Kramsch (199%ab defined four categories of teaching
goals for the purpose of raising cultural awareness

...developing a greater awareness of and a broau®wvl&dge about the
target culture; acquiring a command of the etiquett the target culture;
understanding differences between the target eultamd the students’

culture;
and understanding the values of the target culture.

Learners need to develop intercultural communieatempetence so as to be aware of the
target culture and foreign ones and accept thereifices that characterize them.
1.4. Intercultural Communicative Competence

Intercultural communicative competence (ICC) is tlesult of the introduction
and/or revision by different authors of other madef competence. Noam Chomsky (1957)

introduced the concept of ‘linguistic competence’the aim of any speaker to possess a
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certain number of knowledge in mind.A few yearsidaDell Hymes(1972) proposed the
concept of “communicative competence’adding theéitgktio discern when and how to use
language in specific contexts to the sheer linguiability when speaking. The idea was
further developed and enlarged by authors suchaasl€ and Swain in the early 1980s in the
United States and by Van Ek in the mid-1980s inopar Canale and Swain split
“communicative competence” into several aspects ammpetences: “grammatical

competence”,“sociolinguistic competence” and “sigat competence”. Van Ek in the mid-
1980s emphasized the idea that language teachingt isoncerned merely with training in
communication skills, but must also involve the smeral and social development of the
learner as an individual, and, therefore, he pteskea framework for comprehensive foreign
language objectives which included aspects suchoaml competence, the promotion of
autonomy or the development of social responsybilit

In recent years, the concept of ICC has startedptead in the field of foreign
language teaching and learning. ICC is based omélrelopment by the learner of several
‘savoirs’ concerned with attitudes, values, knowledand skills of discovery and interaction,
and critical cultural awareness. In ICC, studergsome the center of the teaching and
learning process and the role of teachers shoufddesed on encouraging autonomous and
independent learning skills in their students.Addially, for Byram, when persons from
different languages and/or countries interact dlgcidhey bring to the situation their
knowledge about their own country and that of thkeers. Part of the success of such
interaction will dependon the establishment andnteaiance of human relationships, which
depend on attitudinal factors.At the same timehladpects of knowledge and attitude are
influenced by the processes of intercultural comication, that is, the skills of interpretation
and establishing relationships between aspectseofwo cultures and the skills of discovery

and interaction.
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Our review of the literature shows that culturedefined differently according
todifferent specialists; still, it is tightly reled to language. Indeed, we have reviewed some
authors’ views of the close relationship betweergiege and culture. Accordingly, culture
and language have always been considered as & sntjly in language learning. Besides,
we have shed light on another concept which isucallin the context of language teaching.
Furthermore, we have taken into account the hstbbhackground of culture teaching and
how it has developed through time. Then, we hawwvshin this section that culture is
effective when it is incorporated in EFL materiaad also referred to the importance of the
authentic aspect in language learning. Finallyercultural awareness and intercultural
communicative competence are required to be fasteneEFL learners. ICC which is based
on the developmentof several ‘savoirs’ concerneth wittitudes and values, knowledge,
skills of interpreting and relating, skills of dmery and interaction and critical

culturalawareness, is fruitful and beneficial indaage learning.

II-Methodology

This section is methodological. It deals with thesciption of the method and
materials which are respectively Fenner’ s modelulifure (2000), the questionnaire,and the

Middle School textbooks Spotlight on English @nd On the Move
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[I.1. Anne-Brit Fenner’'s Model of Culture (2000)

Our research workadopts Anne Brit Fenner’s fram&wa000). The latter suggests
that FLT materialsshould include the three cultgi@ments namely: Knowledge (savoir),
Socio-cultural Competence (savoir-faire), and Atté(savoir-étre).
a-Knowledge (Savoir)

Itconsists of an awareness and understanding ofuheral elements of not solely
one’s own culture but also of the target one. Itmainly centeredaround perceiving,
discovering and learning aboutsociety, history,ggaphy, way of life (as food and spare
time), history(civilization), literature(poems afiterary texts), etc of the target and foreign
cultures.'Savoir’ refers to the knowledge of soaybups, their products and practices in
one’s own culture and the one of the interlocutor’s

Cultural knowledge should be transmitted throughthantic materials in
second/foreign languageteaching. The authenticstexhich are not produced for
instructional purposes have an advantage overdh&iced ones since they involve written
or oral texts, pictures, advertisements, cookawjpes, horoscopes. They are not forcefully
presented for language learners to teach thentpkatilanguage points, but they also enable
them comprehend the characteristicsof the foreigtuesand communicate successfullyin
real life situations.

b- Socio-cultural Competence(Savoir-faire)

It is a set of competencies that FL learners needevelop to cope with foreign
cultural aspects. Learners should be aware of thleawors, patterns, and rules that
characterize the group of the target culture. lis tegard, FL learners build their socio-
cultural competence by means of role-play, writberoral texts, communication gap tasks
and dialogues that permit them to enter into aodia with the target group and transfer the

skills they developed in the classroom to realditeations.
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As stereotypingis a part of culture,FL instructsm®uld make their learners develop
the necessary skills that may help themavoid magimetations, and then facilitate their inter-
cultural communication. Socio-cultural competendaol is termed as Savoir-apprendre is
connected to the interaction skills and the abiityacquire new knowledge of the cultural
practices, attitudes and skills under the congsaih communication and interaction.Thus,
textbook designers should design the courseboogugha way to provide learners with
appropriate activities that permit them to gainuaderstanding and be centered on a debate
of discussion about the target and foreign cultures
c- Attitude

It is the learners’ acceptance and curiosity th&ydkn both their native and foreign
culture in the learning process. Indeed,relatigzthe self and valuing the otherrequires
getting in touch and contact with the native spesaké the target culture. This enables them
recognize their own identity and the one of thege¢argroup.Therefore, learners develop
effective points of view in the target languagdhis case, the learners gain an awareness of
both home and foreign cultures. Attitude is alsiemed to as savoir-étre which is a set of
values that unveil curiosity and openness to suspksbelief about the other and one’s own
cultures. However, the learners may have negatiitedes towards the target culture which
prevent them from understanding and being tolerdhts is due to the fact that some
prejudices and stereotypes are not explicitly agmain the learning process.Therefore, they
should be treated and simplified by means of intoiy some teaching resources such as
advertisement and newspaperarticles that are usefille FLclassroom so as to make the
learners avoid prejudices and treat them.

[I.2. Data Gathering Tool

2.1. The Questionnaire
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To collect further data on the issue addressediirirvestigation, we will rely on a
questionnaire as a data collection instrument. islta set ofsystematically structured
questionsused by the researcher to gather botitajived and quantitative data. According to
Wallace (1998: 59), a questionnaire ‘:set of questions to be answered by a number of
people so that information about these people wisobf interest to the researcher can be
discovered. Questionnaires are usually answeredgriting, but may also be answered in an
interview’.

There are three types of questionnaires which stractured, semi-structured, and
unstructured. The structured questionnaire incluglesstions where the respondents are not
free to answer, in the unstructured one; they atecantrolled and are provided with open-
ended questions. As for the semi-structured onktitivalves both open-ended and closed
questions, it is the one we have designed in agyst
2.2. Setting and Participants

The investigation has taken place in different fedethools of Tizi-Ouzou through
a period of around three weeks. The subjects ahézs of English different ages who teach
both levels of the first and fourth years.

In order to collect data on the way culture is taug the Middle School Textbooks

Spotlight on English Onand _On the Movewe have distributed 35 questionnaires to get

more reliable data. In fact ourquestionnaire casasrfour sections, and each part includes

guestions which are of different types; true/falges/no, open-ended and multiple choice.

[1.3.Description of the Middle School Textbooks

[1.3.1.Spotlight on English One
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Spotlight on English One the official textbook intended for beginners time

Middle school. It is based on the 2002 officiallalgls issued from the Educational Reform
undertaken in 2001. The textbook is organized s#@wen didactics files which are named
Hello, Family andFriends, Sport, InandOut, Food,véntions andDiscoveriesand
Environment Each file comprises the following sequences:Li@rianguage, Learn about
Culture, Reminder, Check, and Your Project. (Meaakzgrkria et al, 2009).
-Learn the Language This part focuses on grammar, vocabulary, promtion, spelling,
notions, and functions. It encompasses three seqaemmely: Listen and Speak, Practice,
and Produce where the learners move from receiwfiogmation to producing their own.
-Learn about Culture: Its aim is to sensitize learners to the insephralpf language and
culture and to make them aware of the existen@ewvairiety of cultures that use English as an
official language in order to be able to compaeséhforeign cultures with theirs.
-Reminder: is the part in which all the important elementseared in the file are reviewed
and summed up.
-Check:is an evaluation section which permits the learrtersassess their feedback by
themselves in order to improve the quality of tloeimn learning.
-Your Project: is the final step of the file, where the learnare required to conduct a
project and fulfill the objectives of the file.
[1.3.2. On the Move

It is the official coursebook designed by the Minisof National Education for the
fourth year learners. On the Mowich is the last coursebook to be released toptete the
Middle School English Course is made up of sixsfilé's my TreafYou can Do it Great
Expectations, Then and Now, Dreams, DreaansiFact and Fiction Each file comprises six
sequences that areanguage LearningReceptive Stage)lake a BreakSkills Building

Project Round-upWhere Do we Stand Nowand finally, Time for..Each file starts with a
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Preview, a kind of a pedagogical rood mapof the ifitended for both students and teachers
and Food for Thought which serves as a warm-upistmg of pictures to help learners
anticipate the content of the filRiche, B and Arab, S.A. , 2006).

-Language Learningdeals with introducing grammatical points induetiv through
listening and reading activities. This section atemprises three rubrics which are; ‘Listen
and Consider’, ‘Read and Consider’, ‘Words and sisunlt aims at developing on the
learners listening and speaking competencies.

-Take a Break This part is made for fun and relaxation; leasnenjoy cartoons, work out
puzzles, tongue twisters, idioms and colloquialisetated to the theme of the file.

-Skills Building: This section is categorized into three rubricsnely ‘Research and Report’,
‘Listening and Speaking’, and ‘Reading and Writittg'has the goal of enhancing the
learners’ receptive and productive skills.

-Project Round-Up: This section is devoted to the procedure to wlkm carry out the
project work.

-Where Do We Stand Now? It is an evaluation section comprising two rabri‘Progress
Check’ and ‘Learning Log’. While the former aims agsessing learners’ performance all
along the file, the latter deals with learnersf-ssisessment.

-Time For: It is a leisure time section where the learnerspaiorided with songs, poems,

proverbs, and cartoons meant for amusement.

[1l.Results
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This section aims at presenting the findings of stwudy. It falls into two sub-

sections. The first is concerned with the resuftdhe textbooks’ analysis in relation to

Fenner's model (2000). As for the second, it demith the data sorted out from the

questionnaire.

[1l.1.Analysis of the Textbooks in the Light of Femer’'s Framework

After having analyzed the seven files which con&itSpotlight on English Orend

the six ones which constitute On the Mpvee present the results in relation to Fenner’s

model which includes knowledge, socio-cultural cetepce, and attitude. The findings are

displayed in the form of tables followed by shastronents.

1.1.Spotlight on English One

1.1.1. Knowledge

Textbook
Units

Examples

-A world map on p29 where pupils should locate nhenes of some countrig
suggested to them.

S

a,

e

File: | -Pictures that represent monuments of differenhtiges are shown on p 32.
-A series of pictures of great foreign celebritesp 34.
-Pictures of bank-notes and flags with their caestsuch as England, Keny
Canada, and Lebanon on pp 34 and 35.
-A set of pictures on p 51 represent different sypgjobs.
-A series of pictures representing famous Algeiaaal foreign stars such
Beyouna and Will Smith on p 52.
-An authentic text whichis introduced on p52, diéss Lynda Smith’s physicé
File: 1l characteristics (a short biography).
- Pictures representing some tools of jobs,for gdana stethoscope on p 53.
-A series of photos that show types of greetingp 66.
-Divergent photographs on p 56 which instantiat®eaelebrations in both th
native and foreign cultures like Aid-Elfitr in Alga and Christmas in Europe.
-Page 61 includes photos of some sorts of spottetkiat in the world such g
Rugby.
-A series of matchstick figures represent somesyygesport on p 64.
-On p 65, a reading comprehension text is introducethe form of a lette
File: 1l about baseball.

-Pictures on p 66 show sport players from divergamintries, for instance

Zidane and Ronaldo.

-On p 72, there are pictures that represent typspart wears such as swims
and kimonao.

-Photographs present two types of sports, suctase-ball and camel riding @
p75.

S

Uit

n
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-There are pictures on p 83 which show a womarbéttiand hobbies of the
daily life.
-A series of pictures that involve spare time atiég are presented on p 84.

-On p85, there is a letter about a descriptionad toliday times and a
File: IV photograph illustrating a landscape of Al-Qalaha horthern side of Algeria.

-A series of pictures of divergent animals thasei parts of the world on p 87.

-On p 91, a set of pictures of transport meansdtetised in different countries.

-On p 96, there are pictures of well-known monursdiiat represent some

cities of the world like the Big Bell of London.

-Pictures on p 101 that represent different kinfi$ood in some cultures, as

Couscous.

-Page 104 contains some drawings representinglappes of food packages.
File: V -On p 106,a photograph of pancakes with their idigires is presented.

-Some photos of recipes appear on page 107, asdipe of madeleine.

-A set of drawings represent utensils like a gass a kettle on p 108.

-On P 115, a series of pictures that involve ingmeis of both the Algerian and

Spanish dishes such as M’hajeb, and Taco are fiegsen

- Page 121 demonstrates photos of some discosriesmputer.

-On p 128, there are photographs of some famowntovs in the world.

-A short text that is followed by an image of tlaenus inventor Bill Gates and
File: VI a postcard to fill in are introduced on p 29.

-On p 138,some pictures representing the developofdight's time line like

the photo of a chandler.

-A world map on p 146 that present different cdpitd the world as London.

-Page 147 shows a map of a weather forecast iaiBrit

-A set of drawings about symbols of the weathee likhen it rains or the

sunshine are illustrated on p 147.

-On p 148, an Algerian map shows the weather feteca
File: VII -A short poem on p153 speaks about the importahtrees.

-A Picture on p 160 represents the pyramid whicbne of the wonders of th
world.

Table(01):Knowledge in_Spotlight on English One

e

From table(1), we can deduce that knowledge iseptes in the textbook in a big

amount. It is introduced in terms of visual matisrguch as maps, pictures and drawings, and

verbal texts such as reading texts and letterss@sustain the learners to interpretthe

cultural elements incorporated in the textbook.

1.1.2. Socio-Cultural Competence

Textbook
Files

Examples

-A task on p 16 wherein the learners are askerhtslate some words into the

own language, this task helps the learners to kihewvords’ meaning.
-A task on p 23 asks the learners to order sensetweoroduce a cohere
conversation between Massil and Rym. It aims atingpkhe learners foste

D
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File: |

their productive and writing abilities.

-MS1 learners are asked to correct the mistakéwonsentences on p 37. Thi

activity has the purpose to learn a concise voeakuih English.

File: 1l

-On p 45, a task asks the learners to play rolesagkingand answerin
guestions once looking at the family tree. It aeh®quipping the learners wi
some oral skills.

-On p 47, a task where the learners are to listem telephone interview for
contest between Mrs. Johnson and a candidate réipexat it by taking turns.

aims at engaging the learners in dialogic inteoacti

-A task on p49 wherein the learners are provideth wai letter to read and

answer by saying whether some sentences are tfaéser It aims at developin
on the learners some reading and comprehensids. skil

-A task on p50 about writing in full the names bé tcurrencies of differer
countries. It helps the learners to be aware afrgect spelling of the currencie
-A task on p52 wherein the learners are requiresskoand answer questions
some famous personalities from different countsesh as Beyouna, Wi
smith.This activity fosters the learners’ oral kil

File: 11l

-A task on p 64 asks the learners to listen andaiepome words. This type
exercise helps the learners to practice some safrisrds and their stress.
-The learners are given the time in numbers inciinity on p 77 and are aske
to transfer them into letters. It allows the leasné&o write and say time i
English.

-On the same page, learners are also asked to rniecsubjects included i
different sentences with their appropriate pronodrss aims at making th
learners know some basic grammatical points.

File: IV

-A task on p 84about listening and repeating soroedsvas sing, strong, ar
playing, such a task allows the learners to knasitunds and stress of word
-On p 86, the learners are provided with drawind@speople performing
different actions to which they should associate right and relevant verbs

express these performances. This task permite#radrs to be acquainted w
some English verbs.

-A task on p 92 in the form of a dialogue where lgmners are asked to §
what time is. It helps the learners learn the vataty of time.
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File: V

-A task in the form of a dialogue on p 104 betwaegrocer and a customer,
helps the learners to cope with the expressions insthe market.

-A task on p 107 where the learners are asked doseha recipe from thos
provided, and tell their partners what is neededottepare it. Such a tag

attempts to help the learners to feel free andesgowhat they want in English|

-P 110 includes a taskwhich asks the learnersstertio a dialogue between
doctor and a girl during a consultation sessioajris at equipping the learne
with expressions of a doctor’s advice.

t

5e
5k

=

S

File: VI

-On p 125,the learners are asked to read a telepbonversation then sa
whether some sentences are true or false. The srpbthis activity is tq
develop the reading skills.

-A task on p 128 where the learners are given goigtares or photos of gre
inventors as Pasteur, and then guess their inventlodevelops learners’ skil
in communication.

-A task on p 131 where a picture of Thomas Ediswha card are provided
learners. They are asked to write a short paraged@iut him. It aims a

y

S

10]

developing the writing skill in English.
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-A task in the form of a text on p 134 followed pigtures which the learne
are asked to read and reorder the pictures chrgigaldy. It enhances th
learners’ understanding abilities.

[S

D

File: VII

-On p 150, the learners are asked to listen anelatep list of words and gue

their pronunciation and spelling. This assists thendentify the stress of these

words. This activity helps the learners to develapreading comprehension.

-A task on p 151where a letter is introduced todsal, then the learners are
answer to some questions.

-The learners are asked to re-order disordereetdet find the right word on

152 .E.g. l,0,n,i (lion). The aim behind this attyvis to make the learners be

familiar with the right spelling of the English valgulary.

-In a task on p 162 the learners are required topbete the table about
pronouns. It permits them to distinguish betweens@aal pronouns(l, you,

he...)and possessive pronouns(his, its...), and objees(me, him, ...). Thi
task aims to expose the learners to the basic gagicathand functional point
of English.

[72)

Table (2): Socio-cultural Competence in_Spotlight m English One

From table(2), we notice that the textbook aimsl@veloping the learners’

socio-cultural competence which is introduced ie tiextbook in the form of simple,

controlled and short tasks which tackle the mostidband necessary language points in

English.

1.1.3. Attitude

Textbook
Files

Examples

File: |

-A task on p 25 where the learners are providet soime photos of pupils from

different countries, and are asked to play the. rbhes task seeks to develop t
learners’ attitude of their cultural identity (Algan) as well as openness an
positive attitude to other ones such as theEnglish.

-A world map on p 29 to which the learners are dskdocate some capitals.
aims at helping the learners to gain an insightamdy about the geographic
location of their own counyt but also be tolerant and develop a positiveéualti
towards other foreign countries’ geography.

-Introducing some photos of monuments of differemintries on p 32, such
the statue of liberty aims to make the learnersn gan insight and
positiveattitude about the foreign cultures besities's.

-It appears on p 34 that when learners are prowdé#d some photos of great

celebrities such as Elizabeth, helps them be talecpen-minded and develg
positive attitudes of the target culture.

-Learners are asked to match some names of caumtiile their flags on p 35.

This helps them engage in an acceptance of ther @thd have positivs
attitudes.

-An authentic text on p49 about Daisy and Jacksasonal characteristics a
personality. It aims at making the learners develagertain attitude and acce
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File: 1l

people from other cultures.

-A task on p 52 that consists of answering andr@skiome questions about

Algerian and foreign stars. It promotes the leahacceptance towards n
only their native culture, but also the target one.
-A task on p 54 where the learners are provideth wipostcard and asked

ot

to

write a letter to a new pen pal. This task aimsaking the learners understand

and appreciate the city of their proper country aniture.

-On p 56 there is a task about celebrations in idgend other foreign countries
as France, ltaly, as Aid EIFitr in Algeria and Ghtimas in France. It helps

learners have positive attitudes about the diffegerbetween the Algerian a
the foreign cultures.

nd

File: 111

-A song on p 63 entitled ‘We are the championsbégmthe learners to express

their emotions and share them with the singer logpting the foreign elemen
supplied in the song.

ts

-A task on p 66 presents a series of footballenstps such as Ronaldo, Zidane,
to which learners are to select their most favanite. It develops on the learners

a positive attitude and awareness to the chamuibtiee world.

-A task on p 75 where the learners are asked thabaut the Scottish game.
aims to evolve on learners’openness to the Scattifthbre.

-A task on the same page asks the learners toildegcaditional game of the

own country. It aims at making the learners un@esimore their home culture.

File: IV

-An authentic letter on p 85 consisting of readiage’s letter about El Qala a

answering to some question aims to make the leardpermore tolerant and

familiar with their own culture, and thus have a&ipige attitude.

-On p 89 an authenztic text informs the learnemualbwo animal stars whic
are a dolphin and a female collie dog, it tends&ke the learners sensitive a
know that such animals have an important role entéinget culture.

-Providing the learners with a set of sentencedrdaslate into the mother

tongue on p 93, aims at exposing them to the mgaofinvords in English an
compare it to theirs. Thus, they develop positittieuales.

-An authentic text on p 96 is about the British Eational system. It permits the

learners to gain an insight about the British aeltu

File: V

-Page 107 presents a set of pictures and recipegantakes, cakes and
hamburgers among which the learners are supposgtuse one, and tell their

partners what is needed to prepare it. This tasis @t making the learners
acquainted and have positive attitudes to thedareultures’ food.
-A task on p 115 involves some different dished tha learners guess fro

which country they are. It aims at enhancing lee’ngpen-mindedness to other

foreign cultures in addition to theirs such as haveositive attitude of th
Algerian meal such asBourek and a Spanish mealasithco.

File: VI

-An authentic text on p 127 in the form of a letteitten by Zakaria to Mon:

about holidays in London. Such exercise enhances I¢larners’ cultural

awareness and permits them to be more acquainttéware of the touristi
settings of London as its museums.

-A taskon p 128 where the learners are asked gwess some inventor,
illustrated in pictures discovered. Such as Past@imis activity aims a
developing on the learners a positive attitude tdwgéhe target culture.

-On p 129, a task in the form of an authentic sbaut Bill Gates profession
card is introduced. It aims at making the learrmgrsn-minded to the America
culture.
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-On p 137, a set of information about the histong @rigins of England ar
introduced for learners in the section called Lealoout Culture. This aims
fostering positive attitudes on the learners.

-On the same page, learners have also the oppiyrtianknow their cultura
quiz. This enables them to develop positive atétudnd tolerance to their oy
culture.

D

vin

File: VII

-An Algerian map on p 148 through which the leasnguess what the weath
forecast is for the day after. It aims to makereas tolerant of the culture
their country.

-A task on p 159 asks the learners to name soree gibtected in Algeria an
in other countries. It helps them gain a culturaheeness of both their cultu
and the foreign ones as well.

-On p 160, a task where the learners are supposeante six other wonders
the world in addition to the one of the pyramidsegi to them. Such a tas
assists the learners to have a positive attitudertts the various wonders

er
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different cultures.

Table (3): Attitude in Spotlight on English One

As shown in table (3), the learners are transohittéth the necessary cultural

elements which enable them to be open-minded aledatd towards any culture being

taught.

1.2. On the Move

1. 2.1.Knowledge

Textbook
Files

Exales

File: |

-On p 18, three pictures of different dishes akdm Tandoriare presented.
-Two pictures illustrating two different meals suafancakeandTamina.
-A picture showing arestaurant advertising leafiep 32.

-On p40, a song, a laugh and proverbs are intraduce

File: 1

-A photo on p 43 illustrates a talent show andteo§@rawings which present

some activities of sport as swimming and baskdt-bal
-On p 64, a famous address from ‘I Have a Dreantartin Luther King
(journal),and a laugh are presented.

File: 111

-Two pictures about the geographic maps of Califoamd U.S.A on p 76.
-On p 78, an image of the royal Mauritanian Mauswias illustrated.

-On p 81, an image of a map of a postcard illustgathe Northern regions of

Algeria known for their touristic settings suchTapaza.
-A poem on p 89 extracted frofrbyRudyrad Kipling is presented.

File: IV

-Two different pictures of Algiers in the traditi@hand modern times a
presented on p 91.
-A set of photographs of both Algerian and forestgrs are shown on p 92.

-On p 95, a picture presenting the lifestyle ofezaen who are drawing on the

wall of ancient times.

-On p 97, two different images present objects usechvemen such as a spear.
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-A poem named thelouse that Jack buikthich is accompanied by a photo o
landscape, a set of idioms and colloquialisms ezsegmted on p 100.

-An image of a map of India and Taj-Mahal is iniodd on p 101.

-A photo on p 105 illustrating tribes of the Indiaation such as Lakata af
Apache.

-On p 110 a picture shows Gandhi in England to tiago the Indian
independence (1947).

-A song which is entitled “Where Have all the Flosiggone?” sung by Bo
Dylan is presented on p 116.

File: V

-A cartoon, a set of idioms, and colloquialisms amesented on p 127.

-On p 128, a map of Australia accompanied by a fdet a picture of the
Victorian Sahara, tower bridge of Sydeny and a yyglayer are represented.
-Page 136 shows a set of pictures of famous pedisesa

-A song on p 140 entitled If | had a Hammer andke jare presented.

File: VI

-On p 143, a picture which is an illustration frofesterday’s newspaper ‘Th
Sydeny Sun’ and a picture of a shark presented.

-A picture representing the story of Joha and tiits & displayed on p 151.
-On p 156,a picture of the book covers of Grimmesry Tales.

-A picture of the fairy tale snow white on p 158lisstrated.

-On p 164, a song entitled ‘Yesterday’ by The Besitis represented.

Table (4): Knowledge in_On the Move

From table(1), we can conclude that knowledge Gn the Move is

e

incorporated not only through pictures but the neess are also provided with songs,

proverbs, idioms and stories which are meaningidl gromote learners’ understanding.

1.2.2.Socio-Cultural Competence

Textbook
Files

Exangple

File: |

-Pupils are asked to act out dialogues so as totifgefalling and rising
intonation in tag questions on p 20. Then theyamiked to write a dialogu
about one particular food so as to practise tagtopres. It aims at giving th
learners the chance to speak correctly.

-On p 21, a task about re-ordering some instrusttormake them coherent.
-An authentic text on p 22 which is introduced tbe learners to read ar
check their answers helps them develop their rgachmpetencies.
-On p 23, learners are asked to write a recipaictess to a friend who faile
in preparing it using the imperative and the seqaex Such task aims
equipping the learners with necessary vocabulaoydanize their writing.
-Activity 3 on p 24 wherein the learners are regdito read aloud some wor
and cross out the silent letters. This activitpwah the learners to be aware
the concise pronunciation and spelling.

-On p 29, in a pair work, learners are supposeattout a dialogue they ha
heard previously and to take turns to play the abla customer and a waite
Such a task helps the learners to use Englistairife situations.
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-Atask on p 31asks the learners to write a notieszribe a dish using promg
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given in a box. It aims at developing learners'ting.

-On p34, a task consists of writing a letter ofitation after having filled an

invitation card. It aims at exposing the learnersuistain the communicatiy
aspect of English and use it in real life situagion

-On p35, a task about carrying out a project coimgjf designing restaurant

Advertising leaflets. It aims at exposing the leasnto the use of English as
is used in the target community.

File: 1l

-In a pair work on p 43, learners are asked to laiogome drawings to whig

they ask and answer questions to find out whatsofignds can or cannot dp.

It aims to enable pupils express ability and inghil

-On p 45, learners are asked to imagine themsdbaxshers, write a sma
report about one of their students, and then rettheir classmates on cla
assessment day. It aims at enabling them trartsfergkills developed in clas
to real-life situations.

-Task 5 on p 53 wherein pupils are supposed to imeatihemselves membe
of the world wild life organization, and write anteule charter designed t
ensure the protection of wild animals using appetprmodals. It promote
the learners’ writing skills.

-A task wherein the learners should look at a pectof a cover page of
magazine and answer some questions on p 57. Théehind this task is t
know how to extract information from a text.

-On p 59, a task of writing a ten-line newspapéclarto say what the NAS/
will/may/might well is able to do with robots indHuture. Its aim is to allov
pupils to know how to express possibility.

-A task on p62 presents a text for learners to eeatl make the predictions

less categorical/certain. It aims to express pdggibnd probability.

File: 1l

-On p 72, there are different tasks such as makémgences using if...will...by

joining a clause from column A with a clause fromlumn B. Then the

learners are asked to write a paragraph tellinguiatibeir wishes and
0

expectations when they pass their Middle-School@&trelt enables them t
express the conditional.

-A task on p 76 which asks the learners to findrimfation about California a
d complete a fact file, then report to the classdieg from their notes.
permits the learners know how to make a fact filé exchange information.
-On p 81, a task about acting as a tourist guiddllstrating the sightseein
tour with a map. This type of tasks help learnese danguage fo
communication and know how to transfer informaticom map to speech.

-Task 2 on p 82 about listening to the teacheringatyrics of a song. It

allows the learners recognize features of a song.

File: IV

-A task on p 94, the learners are asked to fillhie blanks with used tand

didnot use tpso as to express habit in the past. Afterwaldsy tire asked tp

report the reminiscence orally. This task aims sgisting the learners f{
develop their communicative skills such as fluency.

-A pair work task on p 97 wherein the learners erquired to imagine
themselves archeologists and explain objects gadvemen written in bold

by using the relative pronounghich andthat It helps the learners to avg
repetition while writing.

-The third task on p 99 about arranging words psepgoaccording to the

pronunciation of the letters in bold type. It seeksssist learners to recogni
the pronunciation of the different diphthongs.
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-MS4 learners are provided with a task on p 100utbmriting a short
presentation for tourists using relative pronouns #ghe past participle.
permits the learners to know how to make a pretienta

-The second task on p 110 about writing a shoterdedf opinion to &
newspaper or a magazine about a favorite herowollp an outline proposed.
Such a task has the objective to develop writingpetencies.
-On p 112, a task about reading a paragraph foctwthe learners should
choose an adequate title. This task enables thegatbfor a gist.
-Task 7 on p 113 about re-ordering sentences te hagoherent paragraph.
This task aims at encouraging the learners to maaning.

~—+

-Task 2 on p 124where the learners are asked tohnestch sentence from
column A with its function from column B. It helgke learners know the
different uses ofmight
File: V -On p 133, an authentic text consisting of an ohiiction of a letter to which
the learners are asked to make continuity. It dggebn them reading skill.
-Task 5 on p 134 about filling in the blanks withpeopriate link words. I
enables the learners know how to join sentencesdans of sequencers.

-On p 144 there is a task in the form of a dialoguehich the learners are to
listen and choose the right pronunciation for theilaries in bold type. I
helps the learners have a correct pronunciation.

File: VI - A task on p 145 about completing a dialogue usiregcorrect tense and act
out a snippet of it in pairs. This task assistsl#aners touse the correct tense
in different situations.
-Tasks 1 and 2 on p 147 about reading an authtaicand answering some
questions. It helps the learners to develop theimgaskill.

Table (5): Socio-Cultural Competence in_ On the Move

From table (2), we can conclude that the tast&lsided within the textbook are
varied in terms of language objectives, such asmgrar points, vocabulary, and
pronunciation which develop the learners’ socidwmal competence.

1.2.3.Attitude

Textbook Examples
Files

-The first task on p 18 deals with identifying thrdishes of different countries
illustrated in three images. It seeks to develapl&arners’ awareness of th
own and target cultures.

-On p 26, a task whereinstudents are required itegeh food idiom in
File: | column A with its meaning in column B. It encouradbe learners to express
themselves and expose them to the meaning of idioiine target culture.
-Task 4 on p 28 about writing a short letter toraigh friend of them where
they speak about the Algerian mealtimes, mealsvdrat they are made of. |It
gives the learners a chance to tell about the Adgeéood and thus make their
culture known by the foreigners.
-A song on p 40 entitled ‘If you are happy and yamow it’, enables the

11%
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learners to express their attitudes towards theneatés of culture included in

the song.

File: 1

-Task 4 on p 53 about writing a report of an aninmvaich is in danger of
extinction using a report card provided for leasndrhe aim beyond this task

is to give the learners an opportunity to exprdssrtpositive or negativ
attitude towards any animal of a target culture.

-On the same page task 5 asks the learners tonm#gemselves members
the World Wild Life Organization. Wherein they doewrite a ten-rule charte

designed to ensure the protection of wild animllsims at increasing the

learners’ positive attitudes towards any wild ariofahe world.

-An authentic text on p 64 bears the title ‘a fas@ddress extracted from

‘Ihave a dream’by Martin Luther King). It seeks to make the leamtolerant
and open-minded towards racism in American culture.

File: 1l

-Task 1 on p 76 about finding information concegn@alifornia, complete a

fact file, and report to the class reading one’s mwtes. Such a task promot
the learners’ cultural awareness and understarafitige geographical aspeg
of the target culture to which they develop positattitudes.

-On the same page, learners are asked to draw afrthp United-States in

full; this also enhances the learners’ awarenasartis the target culture.

-Taskl on p 77 about filling in the letter’'s blardd$er having read a diagram

about the American public educational system.ntsaio make learners awa
and cope with the American culture.

-Task 2 on p 82 about listening to lyrics of a sang underline the words that

rhyme, it aims at assisting the learners in shatirg singer’'s feelings an
understanding the target culture through the thefMeve and miss treated
these lyrics.

-A poem on p 84 extracted from If by Rudyard Kiglint has the goal o
making the learners sensitive towards the targaireu

File: IV

-Task 1 on p 128 where the learners are requiresbnoluct an encycloped

search about Harun al —Rachid. Such a task exphedgarners to be open-
minded to numerous famous celebrities in the targktire as the Arabic one,

D

of

=

a

-In a task on p 105the learners are supposed wucba class research on the

American Indians using a map and strategies suggyést them. It encourages
them to discover the history of the Americans aath gan insight of their

culture.

-Task 2 on p 110 where the learners are askedite avshort letter of opinion

to a magazine about their favorite hero using éteel of Martin Luther King
as a model. It permits them to develop their caltunowledge of English an
thus have a positive attitude towards the foreigtuce.

File: V

-Task 1 on p 128 where the learners are requiremmauct an encycloped

search and write a fact file about Australia. Sachask has the goal of

developing the learners’ knowledge and awarenessitathe Australian
culture and, thus, has a kind of openness and tousEp
-On p 129, a task asks the learners to select ga@et of Australian anima|
proposed those which are the least known in Algdtiaims at making th
learners aware and compares their own cultureetdatteign one.

-A song on p 140 entitledf‘l had a hammer’It enables the learners to sh
the singer’s feelings and have a positive attitiodeards the target culture.

-On p 151, a task about reading the beginning efstbryJoha and the Pots
Such a task aims at making the learners be acedawvith the Algerian
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storytelling and in whole with their home culture.
-Task 2 on p 152 asks the learners to find the lpopegends about what the
scientists Isaac Newton and Alexander Fleming vdsieag when they made
their discoveries. It permits the learners to b&ucally aware and toleran
File: VI towards these scientists and have a positive @étito the target culture.

-Task 1 on p 154 about completing a dialogue byngs&ppropriate questions
about the cartoon Shrek. It enables learners tawase concerning the target
culture’ cartoons.
-The first taskon p156 about extracting informatadrthe author, and the title
of a book represented in a picture through whighléarners guess the name
of the story. It enhances the learners’ culturavidedge and attitude towards
the English culture.

—

Table (6): Attitude in On the Move

From table (3), we can argue that fourth yeamiexs are provided with some
cultural elements in order to develop positivetadies and cultural awareness towards the
target culture and foreign ones.

[11.2. Results of the Questionnaire

In order to collect further information about otbeie, we have distributed at least
35 questionnaires for more credible and reliabléa.d&/e have collected only thirty
questionnaires, from which the results are sumrnedrin tables followed by commentary
short passages.
Section I:Teacher's Views about the Importance of rdcluding Culture in Foreign
Language Textbooks.

1-Do you think that learning a foreign languagesppposes the learning of its culture?

a- Very important b- Quite imfaort c- Not important
a- b- c-
N 16 10 4
P 53.33% 33.33% 13.33%

Table (1)Teachers’ Views about the Importance of Culture inLanguage

Learning.
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Table (1) shows that a large number of teac{f&3%o) consider culture very
important and few others (33.33%), they considat tulture is quite important. As for the
four others (13.33%) consider that culture is nghartant in foreign language learning.
2-In your opinion, is it necessary to integratdedént cultures in addition to the native one

into foreign language textbooks?

a-Yes b-No
N 24 6
P 80 20

Table (2): Teachers’ Views about the Necessity ofegrating Different Cultures
into FL Textbooks.

From table (2), we state that an important numbeeachers (80%) insist on the
necessity of integrating different cultures in Fxtbooks.The rest of them (20%) ignore its
importance.

3- If yes, does this help the learners to go beyibwir cultural boundaries and be open-

minded to other cultures?

a-Yes b-No
N 24 6
P 80% 20%

Table(3): The Usefulness of Integrating Different Qltures in Developing
Students’ Open-mindedness.
From table (3), the majority of respondents (80%a)jne that integrating different
cultures into the textbooks helps the learners @obgyond their cultural boundaries.
However, (20%) of the respondents relinquish cakucontribution to learners’ tolerance.

Section II: Teachers’ Views about the Cultural Conponent of Spotlight on_English

One.

4-The textbook Spotlight on Englighne encompasses different cultural elements.
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a-True b-False
N 22 8
P 73.33% 26.67%

Table (4):Teachers’ Perceptions about the Inclusionf the Cultural Elements in

Spotlight on English One

According to the results displayed in table (4)xeaty number of teachers (73.33%)

argue that Spotlight on English Gaeompasses different cultural elements. A few raersb

of the teachers say the opposite.
5-1f it is true, which areas of culture are intdgo¥

a-Knowledge (Pictures, maps, and drawings).
b-Socio-cultural Competence (Role-play, matchinig, geap-fill).
c-Attitudes. (Openness towards different cultures).

a- b- c-
N 20 8 7
P 66.67% 26.67% 23.33%

Table (5): The Integration of Appropriate Areas of Culture in Spotlight on
English One

From table (5) we notice that knowledge is the nppstdominant element (66.67%)
portrayed in Spotlight on English One. Socio-cdtiwompetence is only viewed as the most
portrayed element by (26.67%) of teachers. Andréineaining percentage (23.33%) focused
on attitude.
6-Are MS1llearners more motivated when they dedi?vit

a-Visual illustrations as pictures of characters.
b-Tasks of grammatical points.

c-Reading comprehension texts.

a- b- c-
N 26 5 8
P 86.67 % 16.67% 26.67%
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Table (6):The Most Motivating Teaching Materials.

The results sorted out from table (6) reveal tB&t&7%) of teachers argue that visual

illustrationsare presented in a big amount compario tasks of grammatical points

(16.67%). And eight teachers (26.67) think thatneg comprehension texts are introduced

in the textbook.

7- You as teachers, what kind of tasks do you aseéewvelop socio-cultural skills on your

learners in such level?

a-Role-play activities.
b-Writing letters.

c-Others, specify.

a- b- c-
N 21 9 11
P 70% 30% 36.67%

Table (7): The Use of Appropriate Materials to Deviep on MS1Learners’ Socio-

cultural Competence.

From table (7), we observe that twenty one teackéd8o) view that role-play

activities are among the tasks that develop sadgims@l skills of learners in such a

level. Whereas, only nine

teachers (30%) select ingrit letters.

Eleven

teachers

(36.67%)suggest other kinds of activities suchiakbgues, reading short texts, mini-project

works.

8-According to you, what materials you think arerensuitable to teach knowledge for the

first year learners?

a-Photographs and pictures
b-Maps and drawings
c-Grammar activities

g-Others

d-k@aprecipes’ pictures
oeiAs and songs

Afathentic texts




N 23 19 3 9 3 7 6

P 76.67% | 63.43% 10% 30% 10% 23.33%  16.67T%

Table (8): The Suitable Materials for Transmitting Knowledgeto First Year
Learners.

From table (8), we can conclude that Spotlight amgliEh Oneincludes many

photographs and pictures (76.67%),maps and draw{p§s43%)and cooking recipes’
pictures (30%) than poems and songs(10%) and aidherts(23.33%). In addition to this,
videos, games, data show, or bringing real thimgshe classroom are suggested by six
teachers (16.67%).

9-In your view, does the textbook Spotlight on EsiglOneinclude the cultural knowledge

of the source and foreign cultures and promotdethers’ awareness and openness?

a-Yes b-No
N 19 11
P 63.33% 36.67%

Table (9): Spotlight on English Onés Promotion of the Learners’ Awareness and

Openness.

From table (9), we conclude that 19 teachers (88)38rgue that Spotlight on
English Oneallows the learners to be open-minded to the tangiéure thanks to the cultural
knowledge included within it. But the rest of tlespondents (36.67%) say the contrary.
10-The knowledge presented in the textbook alldwed¢arners to:

a-Gain an insight of the target language.

b-Develop sensitivity and openness towards thestangjture.

c- Show negative stereotyping.

a- b- c-
N 18 12 1
P 60% 40 % 3.33%
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Table (10): Learners’ Different Attitudes towards the Knowledge Presented in

Spotlight on English One.

From table (10), we notice that a part from onehea (3.33%) who believes that
the knowledge presented in the textbook shows vegatereotyping, eighteen teachers
(60%) claim that it allows the learners to gainiasight of the target language. Twelve
others (40) argue that it develops sensitivity talgghe target culture.

Section lll: Teachers’ Views about the Cultural Conponents in_ On the Move

11-The textbook On the Mowntains knowledge, socio-cultural competenceattitlide.

a-True b-False
N 20 10
P 66.67% 33.33%

Table (11): Teachers’ Views about the Inclusion ahe Different Cultural
Elements in_ On the Move.

Through the results shown in table (11), we can tbay approximately all the
teachers (66.67%) agree on the fact that On theeMontains the three cultural components.
The rest of teachers (33.33%) disagree on thigpoin
12-If it is true, which one is the predominantlie textbook?

The information obtained through this questionhiattsome teachers have claimed
that it is socio-cultural competence which is thesmpredominant, with little attitude.
However, a small number of teachers argue thas iknowledge which is commonly
emphasized in On the Move.
13-To which extent it is efficient to provide MSdarners with tasks which develop on them

some Socio-cultural Competence?

a-Very efficient b-Quite efficient c-Not efficient

a- b- c-

N 14 15 1

P 46.67% 50% 3.33%
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Table (12): The Effectiveness of Providing Fourth ¥ar Learners with Tasks that
develop their Socio-cultural Competence.

This table indicates that half of the participaf®%) believe that providing fourth
year learners with tasks which develop on them sso®o-cultural competenceis quite
efficient. Fourteen teachers (46.67%) agree orefficiency. Whereas, only one teacher
denies it.
14-According to you, what kind of materials shouté@ used to teach socio-cultural
competence for such level?

a-Carrying out a project c-Acting out oral conversations

b-Writing letters d-Pronunciation and spelling activities

a- b- c- d-

N 20 13 17 12

P 66.67% 43.33% 56.66%| 40%

Table (13): The Use of Adequate Tasks that DevelopMiddle School Fourth
yearLearners’ Socio-cultural Competence.

From table (13), it is apparent that teachers’ gi@liffer in selecting the activities
used to equip fourth year learners with socio-calticompetence. A great number of
teachers (66.67%) have chosen carrying out a prajed (56.66%) of them have chosen
acting out oral conversations as appropriate tegchiaterials. 13 others (43.33%) suggest
writing letters, and twelve propose pronunciatiod apelling activities.
15-You as teachers, do you think it is necessargxpose MS4 learners to knowledge

presented in photographs, maps and paintings?

a-Yes b-No
N 18 12
P 60% 40%

Table (14): Teachers’ Perceptions of MS4 Learners’Exposure to the Cultural

Knowledge.
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Apart from twelveteachers (40%), the remaining ($0Rsist on the necessity of exposing
MS4 learners to knowledge presented in the forphotographs, maps and paintings.

16-In your view, what kind of teaching materials ytmu rely on to transmit knowledge to
fourth year learners?

a-Poems and songs c-Pictures of characters

b-ldioms and colloquialisms d+lydales
a- b- C- d-
18 14 10 18
60% 46.679 33.33% 60%

Table (15): Teachers’ Views about the Teaching Matgls that Transmit Knowledge to
MS4 Learners.

From these results, we can say that 18 respon@0is) claim that poems, songs,
and fairy tales are relevant teaching materialeetp on to transmit knowledge to learners.
Fourteen respondents (46.67%) choose idioms arnogoahlisms. Ten others (33.33%) opt
for pictures of characters.

17-Are MS4 pupils motivated when they are proviagath authentic texts and open-ended

tasks?
a-yes b-No
N 20 10
P 66.67% 33.33%

Table (16): The Use of the Authentic Texts and Opeanded Tasks that Motivate
Middle School Fourth Year Learners

Regarding the findings displayed in table (16), thejority of the informants
(66.67%) agree on the fact that authentic texts @meh-ended tasks motivate fourth year
learners. The rest of them (33.33%) disagree.
18-In your view, does On the Moyermit the learners to develop positive attitutshegards

different cultures?
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a-Yes b-No
N 19 11
P 63.33 36.67

Table (17): On_the Movés Extension of the Learners’ Positive Attitudes toDifferent
Cultures.

From table (17), it is clear that nineteen teacli@833%) view that On the Move
permits the learners to develop positive attitudegards different cultures. Eleven teachers
on the other hand, claim the contrary.
19-What are the fourth year learners’ attitudesatwls knowledge presented in stories,
proverbs and authentic texts?

a-Gaining an insight about cultural values.
b-Curiosity and openness towards the target culture

c-Prejudices and negative attitudes.

a- b- c-
N 10 17 00
P 33.33% 56.67% 00%

Table (18): Middle School Fourth YearLearners’ Attitudes towards the Knowledge
Presented in_On the Move

From table (18), we notice that no participar@%{) claimed that learners’
attitudes towards different cultures are prejuchoel negative attitudes.A huge number of
participants (56.67%) assert that curiosity andnopss to the target culture is the main
attitude of learners to the knowledge presente@nnthe Move The ten others suggest that
MS4 learners’ attitude is gaining an insight abawltural values.
Section VI. Teachers’ Perceptions about the Culturk Elements: Knowledge, Socio-

cultural Competence and Attitude in_Spotlight on Emlish One andOn the Move

20-According to you, is culture taught and presegli€erently for MS1 and MS4 learners?

a-Yes

b-No

17
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P | 56.67% | 43.33% |

Table (19): Presenting Culture Differently for MSL and MS4 Learners.

From this table, we can state that out of thiggchers, seventeen (56.67%) have
agreed that culture is taught and presented diftlyréor both first and fourth year learners.
And this is justified differently from one teach&r another. Accordingly, they argue that
fourth year learners are more conscious with thei@l elements than the ones of first year
because of their advanced level.

21- MS1 learners conceive the cultural elementdibgovering them, whereas the MS4 ones

tend to develop their understanding of the cultaoshponent for their advanced level.

a-True b-False Justify!
a-True b-false
N 21 9
P 70% 30%

Table(20): MS1 and MS4 Learners’ Different Concepitons of the Cultural Elements.
Through the results displayed in the table abave, can claim that the
majority of the respondents (70%) are for the thett MS1 learners discover the cultural
elements, whereas the MS4 ones develop their uadeling of the target culture for their
advanced level. It is justified that MS4 pupils Baacquired a good amount of knowledge
and necessary skills in English, and are moreested to other cultures. Therefore, they are

more aware of them than first year ones. The reimgipercentage (30%) falsifies this point.
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V. Discussion

This section is devoted to the discussion of tlselte obtained from the analysis of

the textbooks Spotlight on English Gmel On the Moven the light of Anne Brit Fenner’'s

model (2000), and from the 30 questionnaires ctedrom the middle school teachers of
Tizi-Ouzou.
IV.1. Discussion of theTextbooks’ Results in Reladn to Fenner’'s Framework

This sub-section is organized into two parts. Epatt deals with the discussion of
the three -cultural elements knowledge, socio-caltucompetence and attitude,and

areevaluated separately in the two textbooks $ntlon English Oneand _On the Move

Finally, we end up with an analogical study, by paning the two textbooks in terms of the
incorporation of the cultural elements.

IV.1.1. Spotlight on English One

IV.1.1.1.Knowledge in_Spotlight on English One

Knowledge is necessarily to be included in EFLlexks. Transmitting knowledge
of the target culture to EFL learners is a key e@emin language learning. Thus, the
relationship between language and culture is mag@nimgful in language learning.As stated
previously language and culture are inseparablgiemtindeed,Mitchell and Myles (2004:
235) argue thatanguage and culture are not separate, but arewaf together, with each
pro-viding support for the development of the otleithis regard, when teaching English as
a second/foreign language, learners should be gedviwith some cultural aspects that
underlie the target language, among them knowleddgch is mainly centered on being
aware of the society, history, geography, and wailff® of the native community and the
target one as well.

This is indeed well illustrated in the textbook enéhvestigation Spotlight on English Otee

which once wemade an impressionistic overview, msslithat each unit comprises a section
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entitled Learn about Culturdhis entails to us that culture has got a sigaift role and is

important to be incorporated in the syllabus initoldl to the language points. It is ameans
whereby knowledge is proved to be an importanucaltaspect includedappropriately in EFL
materials to cater to the learners’ levelin thanyfirst stage of learning. Therefore, it should
be introduced in a big amount and overlap the fieguistic aspects they have to acquire.
First and foremost, at this level, learners discakie foreign culture, thus, they are less aware
of what it may be featured from the linguistic andtural points of view.It is worth noting
that knowledge is a key element in the textbookcWwhiomes in different aspects.Visual
contents are amongst them, such as geography whrelpresented in terms of world maps.
For example,on page 29, pupils are asked to nachéaate some countries, a world map on
page 146 that represents different capitals invibdd, and on page 148,an Algerian map
shows the weather forecast. Such illustrationsefdstarners’ background knowledge and the
target culture and communicate meaningfully. Irs thénse, Hutchinson (1987: 9) proposes
that ‘non-linguistic content should be exploited to gate meaningful communication in the
classroon’.

As what regards history, different examples favorlike in file oneon page 32,
pictures that represent monuments of different trtesare included. A series of photographs
of great foreign celebrities like Philip and Elizdl appear on page 34. Pictures of bank-notes
and flags with their countries such as England,y@e&anada, and Lebanon on pages 34 and
35 are presented.

The aspect of societyis also presented in the ¢ekduch as on page 51 in file
twowhere a series of pictures representing diffetgpes of jobs are included.Page 61
includes photos of sport that exist in the worlaidAn file three on page 56, different pictures
which instantiate divergent celebrations in the eklgn and foreign cultures such as

Halloween and Christmas.We have also noticed thawledge is shown through pictures of
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lifestyle. To illustrate this, we should refer t@et of pictures representing some tools of jobs
on page 53. Having referred to all these exampbesitasociety makes us link them to the
following quotation where Kitao (2000) claims tisatidying culture;gives students liking for
the people of that culture’

From theaforementioned examples, it is clear thatltedge in Spotlight on English

Oneappears mainly in terms of visual and literarytdervolving both the target and foreign

cultures. Thus, knowledge is sufficiently incorpedhin the textbook. Learners at this stage
are beginners and need to be exposed to the dultieraents so as to stimulate them and
build on them some awareness of the target languagere.Kitao(2000) suggests that

studying culture is a useful part of foreign lang@anstruction because of its influence on
language and communication. It has benefits onuagg learner as it increases motivation
and student’s interest in the target culture angdéople.

Another important component of knowledge which iigrature is illustrated in

Spotlight on English OneThis is exemplified in file seven, on page 1%Baitask in the form

of a short poem that deals with the importanceesd.

Literary works are considered an effective meandewelop the understanding of
other cultures because they provide the readelsimsights of other cultures without visiting
the real place. Carter (1995) points out:

Literature, it seems to me, is the surest bridganderstanding. Let students
read novels, plays, short stories, and yes, poeomm fother nations and
cultures. Let them immerse themselves vicariouslthe other lives, and sort
of actually living there for an extended periodeythwill have about as

intensive an understanding as it is possible to get

IV.1.1.2.Socio-cultural Competence in_Spotlight ofEnglish One

EFL learners need to develop some skills in amdio the knowledge they are
provided with. Indeed, socio-cultural competencehis ability to interpret and operate the

new knowledge and the skills acquired in the ctamsr, and to bring them outside it. To
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emphasize this, Dema and Moeller (2012) content ‘#t@ording to research, classroom
activities that are not contextualized and attackedeal life issues, activities, and concerns,
do not help the students learn to use L2hdeed, it is of high necessity to introduce the
authentic aspect in EFL materials for its impor&arto enhance learners’ intercultural
communicative competence and besuccessful speakemifferent real-life situations.
Besides, Dodd (1995: 3-4)points tleatture influences communication. Beyond using
language, the study of intercultural communicatienognizes how culture pervades what we
are, how we act, how we think, and how we talklesten’. Owing to this, the divergent tasks
that are used to develop first year learners’ soaltural competence should bemanifested in
some communicative texts (written and oral), rdeypactivities, communicative gap tasks
and dialogues. To stress this, Fenner (2000: 2dgyests: Through communicative gap
exercises, role-plays and other simulatedactivisieslents’ were in addition required to
develop socio-cultural competence’

Socio-cultural competence should be developedsinfiear learners by means of
easy and simple tasks relevant to their level, sagchral activities as in file oneon page 28
wherein learners are asked to look at some phagtbgraf persons from different countries of
the world such as from Algeria, France and Gretw® play roles. Another task on page 47
asks the learners to play a role in an interviemafoontest. From these examples, learners are
to be prepared for the use of English.

Pronunciation and spelling are key elements thatpaesented in each file in the
textbook. First year learners are provided wittkgashich allow them to be acquainted with
the pronunciation of some words in English. Fotanse in file three on page 64, they are
required to listen and repeat some words so ag @anare of their sounds and stress. In the
same file on page 84, they are asked to practiesssand intonation of words and sentences,

e.g._Singingn the_rain These activities aim at allowing the learnerbaécequipped with some
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oral skills and therefore communicate fluently oncrete contexts. Adding to this, we have
also concluded that MS1 learners are exposed #riaty of dialogues which they are asked
to listen and repeat. This appears almost in lek fof the textbook as in file (5) on page 110
in a dialogue between a doctor and a girl makirgpsultation through a telephone. This
attempts to assist learners to cope with expressised for advice in English. Another task
treating this is introduced in the same file ongAa85 where the learners read the telephone
conversation and answer the statement by truelse.fahis kind of exercise helps them to
develop their listening skills and understandinghi@ target language.

From the above mentioned examples of oral actsjitvee claim that Spotlight on
English Oneencompasses a variety of tasks that are charasddoly communicative features.
In this sense, Liddicoat et al. (2003) claim tlaiduage and culture interact with each other
in a way that culture connects to all levels ofglamge use and structures. This kind of tasks
allows MS1 learners to foster their listening amdl abilities, and thus, discover how to
communicate appropriately in real-life situation€ examples concerning syntax are found
in file two on page 53 about how to form nounshe English language liketeach+er. This
type of exercise permits the learners to combirestiffixes and prefixes with their bases to
form correct nouns in English. And another taskpoh62 asks the learners to complete the
table about pronouns. It permits them to distinguietween personal pronouns (I, you,
he...)and possessive pronouns(his, its...), and objes(me, him...). These activities help
the learners to master the language structurefuactions.

It is worthy to reach the conclusion that Spotligimt English Onguppliesa set of

resourceful teaching materials relevant to MS1nees’ level, so as to equip them with some
socio-cultural skills that allow them to interactcsessfully in the target language.
Accordingly, some authors point out tHatlearner is not only a learner of new ways of

expressing ideas but rather the learner becomesamer of new ways of thinking, behaving,
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and living in an L2 community’Firth& Wagner, 1997, Hall, 1997, cited in Demadan
Moeller, 2012).

IV.1.1.3.Attitude in Spotlight on English One

Attitude is concerned with the learners’ tolerameel openness towards the home
and target culture. That is, they show curiositytea® their cultural awareness by
relinquishing false assumptions towards the taggetip and valuing one’s own. The aim of
attitude in the instruction process of second aeifm language learning is to make the
learners reflect on and gain an insight about #ié and the other(Fenner, 2000). Thus,
having analyzed the textbook under investigatioa,oome to the conclusion that attitude is
fostered on learners by means of the cultural kadge portrayed in it. Indeed, learners at
this level are hugely exposed to knowledge throwgich they build positive attitudes. This
can be observed mainly through the visual aspectporated inthe tasks. For example, in
the first file, page 25 includes a task in whichtbdarners are provided with some photos of
pupils of different countries as Sweden and Algesiad are asked to play roles. This task
seeks to develop the learners’ awareness of théural identity and compare themselves to
the target group and the foreign ones like the $hedne. Since we have mentioned this
example we therefore assume that it is very importar teachers to take the concept of
identity as an essential one. The educational geobelps us realize our identity and learn
about the identities of other individuals and gmulp this concern, Browne (2008: 10) says:
‘We come to know what makes us similar to somelpeanpd different from others, and
therefore form some connections with them’

It isalso of high importance to mention that autfenexts are included in the
textbook. To illustrate this, on page 24, an auilcaext about an Algerian pupil introducing
himself and his identity aims at showing tolerant¢he Algerian culture.Another authentic

text on page 49 which speaks about Daisy Jackgmr®onal characteristics, aims at making

47



the learners be aware of the personal values ofattget group. Adding to this, anauthentic
text on page 96 speaks about the British educdtgyséem. This type of activity permits the
learners to gain an insight and awareness of thistBculture.

Providing learners with an important amount of mfation related not only to their
own culture but also to the foreign ones may malkentconstruct an effective comprehension
and contemplate the cultural elements that undef@rtarget group. This is well noticed in
the following examples, as in a task on page 32revliee learners are provided with some
pictures of monuments that exist in the world whikbBy should recognize and guess their
names. The aim is to render them aware that theegxstentialanddevelop a positive attitude
towards other cultures. Besides, beingacquainted te characteristics of the other group
serves as the basis for recognizing the self. dlasvs learners to compare and contrast their
native culture with the target and foreign culturBsis is well illustrated in task 4 on page 44
where an Algerian pupil is asked to invite a frieihdm Nigeria.This task has the goal of
making the learners open-minded to the Nigeriarplgeby comprehending the differences
between the Nigerian and the Algerian culturestarmore, the fact of introducing drawings
on page 56 about celebrations in Algeria and oftwign countries such as the Christmas
party in France and Aid Elfitr in Algeria aims tcake the learners aware of the differences in
celebrations between countries and finally undadsthetter their proper identity and the
principles of their own culture.

IV.1.2. On the Move
IV.1.2.1Knowledge in_On the Move

As shown in the results’ section, knowledge appea@n the Movéhrough few
visual aspects involving images like in file one q@age 32 a picture showing
arestaurantadvertising leaflet. In file three, paffe represents an image of the royal

Mauritanian Mausoleum. File three demonstratesage@7 a map and a postcard illustrating
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the Northern regions of Algeria known for their tigtic settings. At this level, MS4 learners
are more acquainted with the historical backgrowfdthe target culture. This is well
illustrated in table 4 of the results displayedvasly, as in filefour on p 101, an image of a
map of India and Taj-Mahal are introduced. Besidesp 105 a photo illustrates tribes of the
Indian nation. Additionally, on page 107 a photegants Martin-Luther King with children
and on page 110 a picture showing Gandhi in Engtamiegotiate the Indian independence
(1947). These illustrations entail that On the Mogkides the target and the native culture as
well as the foreign ones to extend learners’ bamlgd knowledge.

We have also noticed that the textbook covers oglements of knowledge in
addition to the visual ones. In this regard, we camment that the results sorted out from On
the Move’'svaluation reveal that knowledge is transmitted metrely through non-verbal
instances, but also through verbal texts. Therlastembodied in different literary written
texts like in poems. To give an example of thisfile three on p 89 a poem extracted from
‘I by Rudyard Kipling is presented to studentsdeon p 100 a poem named the ‘House that
Jack Built” which is accompanied by a photo of adiscape. Songs are also included in the
textbook to transmit the knowledge of the world raue learners and extend their affection
and sensitivity to the target culture. In this @} Ellis (2003) claims that traditional songs,
rhymes, riddles,and other children’s loreare idealyounger children. To emphasize this, we
mention a set of songs. At the end of the first bh page 40, a song entitled ‘If You're
Happy and You Know It’, and the fourth file endsthva song which bears the title ‘Where
have all the flowers gone?’. The learners’ exposorthese songs helps them interpret deeply
the knowledge of the music in the target culture.

Presenting for MS4 learners words of wisdom of#@, a laugh on p (64),
andidioms and colloquialisms on page 100 may bardegl as successful means to promote

the learners’ understanding and conception of Wdetures the reality of the target culture.lIt
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is obvious that all these illustrations permit ositgue that MS4 learners are able to decipher
and depict meaning in English by means of matetiads involve contextual situations in
different cultures.

IV.1.2.2. Socio-Cultural Competence in_ On the Move

From the results sorted out from the analysis oft@nMove we notice that MS4
learners are in addition to the knowledge theypao®ided with, are also exposed to tasks that
deal with different language pointswhich are inabiy part of English learning. This aims to
provide them with the necessary skills which areshort referred to as socio-cultural
competence. Relating to this fact, Hutchinson (198B) contends thé&the ultimate purpose
of language learning is language use. Materials dtiobe designed, therefore, to lead
towards a communicative task in which the learness the content and language knowledge
they have built up through the unit’.

Socio-cultural competence is mainly fostered inrtlouyear learners by means
ofdifferent types of tasks among them, oral andtemi tasks such asreading and listening
comprehension. In this sense,in a task on p 18gtraers answer the questions after having
listened to the teacher reading a scriph. page 22 an authentic text is introduced for the
learners to read and check their answers. Moreaver task on page 53 pupils are supposed
to imagine themselves members of the world wilé ldrganization, and write a ten-rule
charter designed to ensure the protection of wilkimals using appropriate modals. It
promotes the learners’ writing skillsoreover, Task 2 onpage 110 is about writing a tshor
letter of opinion to a newspaper or a magazine abdavorite hero followed by an outline.
Such a task seeks to develop learners’ writing adeneies. These help them foster not only
their oral competencies consisting of the pronuranabut also to enrich the morphology and

lexis of English. This is well described by Dell idgs (1961: 65-66) as followdNew speech

50



habits and verbal training must be introduced, rssegily by particular sources to particular
receivers’

The textbook designers have also incorporated nmdtion-gapexercises; this
appears on page 29 where the learners are supfmaetiout a dialogue in a pair work they
have heard previously and to take turns to playrthe of a customer and a waiter. Such a
task helps the learners to use English in congitmtions and encourage their ability of
communication.

Besides this, it is clear that MS4 learners havernga@l in expressing their opinions,
attitudes, and use English freely in less contdoléetivities. In this regard, it is clearly
apparent in our results of socio-cultural competedisplayed previously that On the Move
contains many open-ended activities. To suppost thifileone,on page 34 a task consists of
writing a letter of invitation after having filledn invitation card presented to the learners. It
aims at exposing the learners to develop the conuative aspect of English and use it in
real life situations. Furthermore, the task illagdd in file four on page 110 about writing a
short letter of opinion to a newspaper or a magaablout a favorite hero following an outline
proposed, is a good example that has the objeatideveloping writing competencies.

In analyzing the textbook, we find that at the erficeach file there is a sequence
entitled Project Round-up. It aims at giving an ampnity for learners to carry out mini-
projects. At this level, learners can cope witls tkind of tasks because they can check their
progress by exploring and practising the knowlealgguired throughout the unit.On page 35,
a task about carrying out a project consistingesfighing restaurant advertising leaflets aims
at exposing the learners to the use of EnglisthAtand of file four, the learners are asked to
conduct a project which deals with making a poatsut differences of ancient and modern
lifestyles. In this project the learners are gigeme instructions to take into consideration.

IV.1.2.3.Attitude in On the Move
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According to Fenner’'s model (2000), attitude iseasential cultural component that
EFL learners should necessarily develop. As we lmaade a look to the textbook On the
Move, we have summed up that it contains the adequedelkdge and tasks that permit the
learners to develop different attitudes towardsténget cultures. To confirm this, in the light
of reviewing some examples presented in table @®fresults, it is clearly apparent that the
varieties of authentic texts, idioms, songs, poaswell as tasks permit MS4 learners to have
different attitudes related to different domains@®aphy, literature...), and foster their open-
mindedness towards not merely their proper cubbutealso the target and foreign cultures. At
the fourth year level, the learners are generallght literary texts whereby they conceive the
value of the target culture and thus build posititt#udes. To argue on this point, in file one
on page 40, a song which is entitled ‘If you arpgyaand you know it’, enables the learners
to unveil their attitudes and foster their affent@nd feelings towards the elements of culture
included in the song and have a certain ideas alibat characterizes the music of the target
culture. Adding to this, a poem on page 84 extdhfitem If by Rudyard Kipling, has the goal
of making the learners sensitive towards the tazgktre.

Another aspect on which the learners gain a culawareness and an insight about
the target group and foreign ones is geography.later can be mostly shown in terms of
pictures and maps of different countries and bymaed tasks which are introduced mostly in
different files in_On the MoveFor example, in file (3) on page 76,a task asksnersto find
information about California and complete a falg,fand report to the class reading the notes.
Such a task promotes the learners’ cultural awasenad understanding of the geographical
aspects of the target culture to which therefory ttlevelop positive attitudes.On the same
page, learners are asked to draw a map of the diBii&tes in full; this also enhances the
learners’ cultural awareness and enables them tmlbeant and open-minded towards the

target culture.

52



In the FL classroom, authenticity is of high nedgs® be incorporated in EFL

materials, mainly in textbooks. Indeed, On the Mowetains authentic instances such as in

file two,an authentic text on page 64 bears the ‘t# famous address” extracted from “I have
a dream by Martin Luther King”. It seeks to make tbarners accept the other and be tolerant
towards racism in American culture and thus avoiglkind of negative stereotyping.

Comparing one’s own culture with the target oneagles learners’ own knowledge,
beliefs and values and leads to increased culkimalvledge, understanding and acceptance,
which provide a basis for successful intercultw@nmunication. In this context, Byram and
Planet (2000: 189) argue thabmparison makes the strange, the other famileaog makes
the familiar, the self-strange — and therefore easd reconsider’ Having argued on this, it is
apparent from the results of the textbook evalmattmat fourth year learners are provided
with tasks wherein they tend to compare their owituce with the one of the target group.
For example, in file one, task 1 on page 18 dedtls wdentifying three dishes of different
countries illustrated in three images.And in fileefon page 129, task 3 asks the learners to
select among a set of Australian animals those lwhre the least known in Algeria. Such
activities aim at making the learners aware ofrtbein culture and compare it to the foreign
one. Therefore, they recognize their self-iderttitpugh the other.

IV.1.3.Fenner’'s Model (2000) in_Spotlight on Englis One and On the Move

After having discussed the three cultural compahemtoposed by Anne Brit

Fenner(2000) separately _inSpotlight on English &w®n the Move we reach

theconclusionthat knowledge in Spotlight on Englstgs introduced in terms of verbal, and

non-verbal texts such as pictures, maps of diftecmuntries, drawings, photographs of
characters, and letters which provide the leammtts the opportunity to interpret the cultural
elements and makethem be aware of different c@tihereas, inOn the Movknowledge

is introduced not only through visual materialst arners are also provided with further
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literary texts such as songs, jokes, proverbsmdiand stories by which they can interpret the
content of the target culture for their advanceatldt is also clear that knowledge is mostly

portrayed inSpotlight on English One

As regards socio-cultural competence, it is notettgped on first and fourth year
learners in the same way. MS1 learners acquirertaicegquantity of skills and knowledge
through simple and short tasks such as oral aesviinvolving role-play activities and
dialogues. At their very first stage of learningey tend to learn about the basic points in
English, for instance, how to describe and intredooeself and be somehow aware of the
structure and spelling of English. However, MS4rieas develop their socio-cultural
competence. Indeed, they tend to practise theartdanguage points such as the form of the
language for example grammar, lexis and phonefckling to this, for their ability to
comprehend English, they are provided with the fions of the target language.

It is worthmentioning that MS4 learners are equippeith more skills of
contemplating the meaning in English. Accordingtiley are provided with proverbs,
colloquialisms, jokes, songs, and poems. MoreoMS4 learners are provided with open-
ended tasks such as writing letters, carrying oojepts, and writing fact files.

Concerning MS1 and MS4 learners’ attitudes, we heteed that there is a slight
difference in the way they develop them. While M@ipils are provided with materials
related to the target culture in the form of coterand visual illustrations (realia) thanks to
which they discover the basic cultural elementsesithey are newcomers to the English
language, MS4 learners have already had attitudesrtls the target culture all along the four
years. In this sense, they only promote more thititudes and tolerance about the target and
foreign cultures by means of authentic and verbkatiennals in addition to the few visual ones.

In this fact, listening and reading comprehensipoems, and open-ended tasks are good
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examples that allow learners to develop posititeéudes and accept the target and foreign
groups.

It is clearly summed up that there is a gradual enoent and shift from knowledge
to socio-cultural competence and attitudes in M8dryAt this stage of learning, learners
have an advanced level and acquired the necessargetencies in English and are able to
understandabstractedly the meaning, contrary to Bi&s who are in need of an important
number of the cultural knowledge that is relatedh® target language through which they
discover the features and values of the targetiault
IV.2. Discussion of the Questionnaire’s Results

This subsectionattempts to discuss the data sartedfrom the questionnaire
separately in four parts.

IV.2.1. Teachers’ Views about the Importance of Inlmuding Culture in Foreign
Language Textbooks.

When we have asked the MS teachers if languageitgapresupposes the learning
of its culture, it is clear from the results disgd in table 1 that half of them(53%) insist that
culture is very important in FL learning. In thiase, teachers value culture and its necessity
in second/foreign language learning. Culture andguage have an interdependent
relationship. To affirm this, Peck (1998) argueattitulture should be our message to
students and language our medilvhile a small minority of teachers (33.33%) have
answered that culture is quite important, and (A%Bof them have denied its importance.

From our results we have also noticed that the ntgjof the informants(80%) point
out to the necessity of integrating different crésiin FL textbooks, they seem to favor the
usefulness of exposing EFL learners to differertuces. Accordingly, Brown (1994: 167)
says;‘'we need to understand cultural differences, tooggize openly that everyone in the

world is not ‘justlike me’that people are not all the same beneath the Skwere are real
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differences between groups and culture§he rest of teachers (20%) ignore its
importanceAfterwards, approximately all of them(80%) claimathithe fact of integrating
different cultures in EFL classroom helps the leesrto extend their cultural awareness and
open-mindedness, whereas, few of the informant®j2tve suggested the opposite.

2.2. Teachers’ Views about the Cultural ComponentfdSpotlight on English One

We note from the answers of the respondents thega number of them support the

fact that_Spotlight on English Oeecompasses cultural elements (73.33%). Accordirtlis,

they focus on the idea that knowledge, socio-calttompetence and attitude are considered
a focal point. Accordingly Camillery, Fennercited Newby, (2000: 154)statégaining
knowledge usually happens simultaneously with bikéyato use this knowledge and develop
attitudes related to it".

Besides, when the respondents are asked which ralultelement is the
mostpredominant in the textbook, we can concludé ®6.67%) of the teachers suggest that

it is knowledge which is the most embodied elene@potlight on EnglishOneontrary to a

small percentage who select socio-cultural compei@6.67%) and attitude (23.33%) as
being mostly portrayed in the textbook. At thismipwe should mention that the teachers’
selection of the cultural items vary since somgéhem choose two propositions.

Drawing on the answers commented in the resulthefsixth question, except the
small number of respondents(16.67%) have seleeldd tof grammatical points as relevant
ones which motivate the FL learners. Reading coh®sion texts are also given importance
by eight teachers (26.67%). The high number of tl@btn67%) assert that it is mainly visual
illustrations as pictures of characters, which waie and attract their attention, in this sense
we can describe these visual materials as eyeycathith enlargeEnglish learners’ interest

and activeness.
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In analyzing teachers’ views about what kind oksathey rely on to develop socio-
cultural skills on the learners in their very fisthge of learning, many teachers (70%) prefer
role-play activities over writing letters which amot really given importance (30%).This
helps us induce that MS1 learners do not develojptenr skills increasingly in their
preliminary initiation, yet, they should be prouvitieith communicative and oral tasks such as
to act out a short conversation in pairs. Furtheemeleven teachers (36.67%) suggest other
kinds of activities such as dialogues, doing mirgjpcts work.

The data which are sorted out from teachers’ relesalection of materials used to
transmit knowledge for the first year learners atenmarized differently, owing to the
variation of the participants’ perceptions, methafideaching and experience.Accordingly,

nearly all the teachers (76.67%) suggest that hotbn English Ondancludes much of

photographs and pictures,also maps and drawinggd3®&3, cooking recipes’ pictures are
considered by nine teachers (30%) as being intedjiatthe manual. Other teaching materials
consisting of poems and songs (10%) and autheeits (23.33%) seem to be given less
importance by the teachers who in the other hand bpecified videos, games, data show or
bringing real things as extra tools to transmitwiealge for MS1 learners.

As concerns the question whether Spotlight on Ehgneincludes the cultural

knowledge of the source and the foreign culturemutes the learners’ awareness and

openness, it is unveiled that (63.33%) of teachegsie that Spotlight on English Oabows

the learners to be open-minded to the target @ultuHowever, the remaining claim the
contrary.

Moreover,dealing with the analysis of teacherspogses about what the knowledge

presented in Spotlight on English Caléows the learners to develop, we have noticat dht
of the thirty informants, one teacher has claintet tulture presented in the textbookshows

negative stereotyping. Since stereotyping is pactutture, it should be treated in the EFL
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Classroom.Tomalin and Stempleski (1993: 127) dtste some stereotypes are harmful as
‘they don’t allow for individuality, they en-couragnegative judgment, and lead to
misunderstanding’lt is also stressed that (60%) of the responddais that learners gain an
insight of the target language and (40%) of the levlawgue that learners develop sensitivity
and openness towards the target culture. And ocaehée only suggests that the culture
presented in the textbook shows negative steraajypi
2.3. Teachers’ Perceptions about the Cultural Elenmis: Knowledge, Socio-cultural
Competence, and Attitude in_On the Move
From the results obtained, we have observed treat &pm ten teachers (33.33%), a
large number of them (66.67%) arguethat the tetbomntains knowledge, socio-cultural
competence and attitude. As a result, those whe lbated for this, differ in their answers
concerning which cultural element is the most prei@ant in the coursebook. Though there
are some who have claimed that it is socio-cultacahpetence which is the most portrayed
but with little attitude, others have argued thaiknowledge which is commonly focused
onOn the Move
The findings reached by means of the analysis efgthestionnaire also reveal that

half of the informants (50%) quietly value thatistefficient to provide MS4 learners with
tasks which develop on them some socio-culturalpmience. As for the fourteen teachers
(46.67%) who agree on the efficiency of providihg tearners with tasks that foster socio-
cultural skills, in their view it is necessary teciude such tasks for their effectiveness and the
fruitful consequences they lead to. From this cptoaulture learning is defined as:

The process of acquiring the culture-specific antfuce-general knowledge,

skills, attitudes required for effective communioat and interaction with

individuals from other cultures. It is a dynamigvelopmental, and ongoing

process which engages the learner cognitively, \netaly, and affectively
(Paige et al, 2003: 177).
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Only one teacher denies that MS4 learners needetprbvided with tasks that
develop on them socio-cultural competence.In aghlito this, there are selective materials
that should be used in English learning, so ast@ldp the necessary socio-cultural skills to
Ms4 English learners. At this point, the majorifyteachers (66.67%) have chosen carrying
out projects and (56.66%) of them have chosen @gcut oral conversations as appropriate
teaching materials.Whereas, 13 others (43.33%) estiggriting letters, and only 12 ones
propose pronunciation and spelling activities.

Besides, it is highlighted from the informants’ geptions about the necessity of
exposing the English MS4 learners to the knowlepigesented via photographs, maps and
paintings that apart from (40%)the remaining (6@¥nee on the necessity of exposing fourth
year learners to knowledge presented in the forphotographs, maps and paintings.

Relating to the materials to rely on to transmib\wiedge to MS4 English learners, it
is maintained by eighteen teachers that it is fahgs or poems and songs that are considerec
as appropriate materials to transfer the necedsaowledge, andfourteen others (46.67%)
choose idioms and colloquialisms. A small numbethaf respondents (33.33%) opt for the
visual aspect as pictures of characters.

Relating to the question about the contributiorthaf authentic texts and the open-
ended tasks in stimulating fourth year learnerstivadion, it is stressed that the majority of
the informants (66.67%) agree on the point thahentic texts and open-ended tasks are
necessary teaching means to facilitate Englismiegr Consequently, since authentic texts
provide exposure to real language as it is usedinvibe target group, they increase learners’
motivations, expectations, and interest.The resthefrespondents (33.33%) disagree with
this.

As for the teachers’ positions whether On the Mpeemits the learners to develop

positive attitudes towards the different cultuiess revealed that with the exception of eleven

59



teachers,(63.67%) of the them agree on this fdtrdin their suggestionsof the learners’
attitudestowards the knowledge presented in sullypg, proverbs and authentic texts.
Indeed, we notice that regardless of the zero answéhe proposition of prejudices and
negative attitude. Most of the teachers (56.67%grsthat curiosity and openness to the
target and foreign cultures is actually the ledratitudes to the knowledge presented in On
the Move The ten others suggest that MS4 learners gainsaght about cultural values.

2.4. Teachers’ Perceptions about the Cultural Elems: Knowledge, Socio-cultural

Competence and Attitude in_Spotlight on English Onend On the Move

It comes clear that out of thirteen teachers, deeen(56.67%) have agreed that
culture is taught and presented differently forhbfitst and fourth year learners. And this is
justified differently from one teacher to anothéccordingly, they argue that fourth year
learners are more conscious about the culturalexérthan the ones of the first year because
of their advanced level and their familiarity witie target culture through the four years.

Finally, relating to the last question whether thtatement “first year learners
conceive the cultural elements by discovering themereas the fourth year ones tend to
develop their understanding of the target cultorettieir advanced level”, in this concept, we
come to the conclusion that the majority of thepmdents (70%) agree on this. However,
(30%) of teachers disagree with this statemenshttuld be also noted that some teachers
have justified this statement with further explamag. Indeed, it is said that MS4 learners
have acquired a good amount of knowledge and nageskills in English, so they are more

aware than MS1 ones.

From the teachers’ responses we have obtainedpme to conclude that Anne Brit
Fenner's model of culture (2000) is an importanhaiywical component which appears

differently in the two textbooks under investigatid'herefore, MS1 and MS4 learners cope
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with it perpetually from the first year till the dath one. Accordingly, while MS1 pupils need
knowledge of the target language represented throusual illustrations, MS4 ones are
exposed to a variety of tasks that foster theiricsoualtural competence because of their

ability to act using language and understand b#teemeaning in English.
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V. General Conclusion

Our dissertation has undertaken the study of tegcbulture in the Algerian EFL

Middle School textbooks Spotlight on English @ndOn the Mowhich we have studied

and evaluated with a special focus on Anne Britnees framework (2000). The latter
consists of three cultural elements namely, knogdedsocio-cultural competence and
attitude. These cultural elements should be givemmence and be in total conformity with
language learning process, because they prepardeaFiers to use English for an efficient
communication as it occurs within the target comityuand allows them to be aware of the
aspects that underlie the target culture.

In this work, we have evaluated the twotextbookst@pht on English OnendOn

the Movein terms of the three criteria suggested by Fe(@@00). Indeed, it is by means of

the textbooks’ contents that we have identified rireen differences of the cultural elements
proposed by Fenner (2000). Throughout our studyhawee set some objectivesamong them
finding whether knowledge, socio-cultural competerand attitude are introduced in the
textbooks in the same way or differently.

To conduct our research, we have relied on textl®a@iuation since our research
deals with evaluating the first and fourth Middleh8ol Textbooks in relation to Fenner's
framework. Besides, the questionnaire is also amatbsearch tool for data collection. We
have adopted the Mixed Methods Research by conthiboth qualitative and quantitative
methods. We obtained data from the analysis oftwletextbooks in the light of Fenner’s
model (2000) and from the thirty-five questionnaidistributed to the Algerian MS teachers
in Tizi-Ouzou.

The results sorted out from the study we have ni@@&potlight on English Onand

On the Movenveil that the cultural elements are introducedliiferent ways in terms of

quantity and quality of the tasks and language tpoihat are included in the textbooks.
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Therefore, it is clear from the data obtained #raiwledge is transmitted to MS1 learners by
means of verbal and non-verbal resources like ngaclbmprehension texts, photographs and
maps. Whereas for MS4 learners, it is presentedilynos the form of verbal materials.
Moreover, socio-cultural competence is introduced the MS1 year through simple,
controlled and short tasks. However, in the MS4r,yksarners are provided with somehow
complex and open-ended tasks that expose themfferedit language points. Concerning
attitude, we have noticed that it is necessarybfmh first and fourth year levels so as to
develop some cultural awareness and a kind of &moep to the target culture.

The data obtained from the questionnaire showNt&teachersdiffer in the way they
respond to the questions. Most of them argue tmatthree cultural elements knowledge,
socio-cultural competence and attitude are inclutiéfdrently in the textbooks under study.
Furthermore, most of the respondents have so &met that the predominance of the

cultural elements differ in the two textbooks._Ipo8Bight on English Oneit is necessarily

knowledge which is commonly incorporated. It is ocalsoncluded that_On the
Moveencompasses different tasks whereby MS4 learnesdafesome socio-cultural skills.
The results of the questionnaire also show thatynmeaachers have supported the
idea that there is a difference of the inclusiorthad three cultural elements. In this sense,
teachers have justified on this point that fourtrarylearners have acquired an important
amount of knowledge and the necessary skills atigathe three years. Besides this, it is also
argued that fourth year pupils have the capacitgapture and interpret easily the cultural

knowledge of English. And in_On the Mown emphasis is put mainly on socio-cultural

competence and attitude contrary_to Spotlight ogliEim Onewhich includes much of the

cultural knowledge.
To finish with, we hope that we have contributedhe field of evaluating culture

teaching in EFL textbooks and added something naivfauitful as the fact of finding that
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MS1 learners need a big amount of the cultural kedge which help them discover the
target culture, and MS4 ones tend to develop thadlerstanding of the target culture, though
we have faced some problems as the difficulty stimtjuish between the two textbooks in
terms of the incorporation of the three criteriagd aay which one of them is more portrayed
in each book, and the problem of gathering the tjpresaires addressed to the MS1 and MS4
teachers. The present study willhopefullyopen deorsirther researches and extend them in
the future. As a suggestion of this, we provide ctimbine semiotics to culture and
communication, in other words, to determine howuais illustrations help learners
comprehend the elements of the target culture amallyf communicate meaningfully.
Furthermore, it may be investigated that knowledgjio-cultural competence and attitude
(Fenner, 2000) is a dynamic component and thahéearare in need of them altogether so as

to prepare them for a best communication.
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The Teachers’Questionnaire

This questionnaire is part of our research wotk.aim is to gather information

about the Teaching of Culture in the Middle SchbektbooksSpotlight on English Oraad

On theMoveYou are kindly requested to answer the questiyncking off the appropriate
box (es) or by providing a full statement whenewvecessary.We would like to thank you in
advance for your precious collaboration and pldeskonest while answering.

I-Teacher's Views about the Importance of Including Culture in Foreign Language
Textbooks.

1-Do you think that learning a foreign languagesppposes the learning of its culture?
a-Very importanttf te important c-Not rel  [ant ]

2-In your opinion, is it necessary to integratdedént cultures in addition to the native one
into foreign language textbooks?

a—Yesb-E E

3- If yes, does this helpthe learners to go beythar cultural boundaries and be open-

minded to other Cultures?
a-vesp-{ ] ]

[I-Teachers’ Views about the Cultural Component in$otlight on English One

4-The textbook Spotlight on English Oascompasses different cultural elements.

a—TruebE E

5-If it is true, which areas of culture are intdga®

a-Knowledge (pictures, maps, and drawings). E
b-Socio-cultural Competence.(role-play, matchiniy, gap-fill). E

c-Attitudes. (openness towards different cultures). |:|



6- Are First year learners more motivated whentegl with:

a-Visual illustrations as pictures of charactersl:
b-Tasksof grammatical points. E

c-Reading comprehension texts. E

7- You as teachers, what kind of tasks do you asdetvelop socio-cultural skills of your
learners in such level?

a-Role-play activities. E

b-Writing letters. E

c-Others, specify. [ ]

8-According to you, what materials you think arerensuitable to teach knowledge for the

MS1 Learners?

a-Photographs and picturesl:l)oking recipes’pistur

b-Maps and drawings E oA and songs E
[ ]

c-Grammar activities f- Aut@ texts

g-Others E

9-In your view, does the textbook Spotlight on EstglOneinclude the cultural knowledge of

the source and foreign cultures, promote the learagvareness and openness?

a-Yes [ ] b- No [ ]
10-The knowledge presented in the textbook alldwedearners to:
a-Gainan insight of the target language. E

b-Develop sensitivity and openness towards thestamgjture. E
c- Show negative stereotyping. E



[lI-Teachers’ Views aboutthe Cultural Component inOn the Move
11-The textbookOn the Mowsntains knowledge, socio-cultural competenceatitlide

a-True E b-False E

12-If it is true, which one is the predominantlie textbook?

13-To which extent it is efficient to provide folryear learners with tasks which develop on
themsome Socio-cultural Competence?

a-Very efficient EQuite efficientc-NDﬂ E

14-According to you, what kind of materials shoub® used to teach socio-cultural

competence for such a level?

a-Carrying out a project c-Acting out oral conversations

b-Writing letters  d-Pronunci and spellirgivaties

15-You as teachers, do you think it is necessagxpmse fourth year learners to knowledge

presented in photographs, maps and paintings?

a-Yes B N E

16-In your view, what kind of materials you rely tmtransmit knowledge to MS4 learners?

a-Poems and songs I:I:tures of cteamac

b-ldioms and colloquialismsl":r'ry tales E

17-Are MS4 pupils motivated when they are providéth authentic texts and open-ended

tasks?
a-Yesb] | [ ]
18-In your view, does On the Moyermit the learners to develop positive attitutbegards

different cultures?

a-Yesb-{ ] ]



19-What are the MS4 learners’ attitudes towardswhkedge presentedin story-telling,
proverbs and authentic texts?

a-Gaining and insight about cultural values.g
b-Curiosity and openness to target culture. D
c-Prejudices and negative attitude. ]

VI-Teachers’ Perceptions about the Cultural Elemend Knowledge, Socio-cultural

Competence and Attitude in_Spotlight on English Onend On the Move

20-According to you, is culture taught and preseéndédferently for first and fourth year

learners?

a-Yes | | b-No [ ] Justify your answer!

21- MS1 learners conceive the cultural elementdibgovering them, whereas the fourth year

ones tend to develop their understanding of thgeetasulture for their advanced level. Justify!

a-Trueb- | [ ]

Thank you farwy collaboration.



